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¼°é,Қׂڬ˞ԦڬӴږ¢єˌpԷƖ}zڬєˌlvҚׂȖ{f֒ر—ֺcǟS
óͨڬҦī˲ԇѿ¼°éڬsمΑѿ҆ωؗ̉tsğԧ~ƵŞts˸˲¢ӖќpԷƖt 3 zŔ
ٴيp˞Ԧڬ˸˲ڬ⑥ơÐÁòí}zڬɔԢ¢؇n|ѻؗnڬŌĚĚѠ^|ҦīӴО
˃ٹ¢û`~n|˵ɞl|^SaڬĐz¼°é҈đɪي؊p~n|Ҥl|
^SêÜòÈ}ڬњġҦīa^|̊TcŸЫŌĚѠЌǂҦīѠЌ¢؁vڬ֭Қѿ¼°é
~Ҧī˲ԇѿ¼°éǄͨ¢ƨ̭ѿĽѢpj~cس։}z~ֺo|^S 
 lڬjêÜòÈ},ٰ ɹʤ¢ɱ׉ 9zȅT}ɠͩlvַίӵΣȖ{dڬ֭Қѿ¼°é~
Ҧī˲ԇѿ¼°éǄͨctuڬҶʭڬٰɹʤѠЌڬҦīѿ؛˗ڬ˒רœʱ¢čУpb
cҤl|^SƁΠӵΣ~ڬ֭Қѿ¼°éڬҦī˲ԇѿ¼°éⅡn|ژӏ͙Դ؍ɔڬ
Ȭɔ͙ԴŉČڬ٨ѢǆŮӏڬֆ͝ٴ̉Ɨ¢čУn|^vSóͨڬҦī˲ԇѿ¼°éφTҦīѿ
ʠӵژ^čУƖ¢̯y|aڬרķѿœʱڬӢҩѿœʱڬĂ֐ѿwell-beingژlڬǰڃ⑥ơɹl
¢čУn|^vS֭Қѿ¼°é~ٳ֭Қѿ¼°écڬtuѮˀ}ٰɹʤҦīѿ؛˗˒ќ
ѿ؛˗يńn|^j~c͵bl|^нcІ҆lSvڬ¼°éىي؊~ѻؗيn|ڬ
ľ`,14ϟͿн}Уɞlv֭Қѿ¼°éژlcڬtԡʤͿнah֭Қѿ¼°éژl¢čУ
pj~cҤl|aڬҦī˲ԇѿ¼°éa^|ǘφڬ1Ϳн҆ahҶʭژlctԡʤ
ah¼°éژl¢čУn|^vSs¼°éc¼°é¢ѠڪSkills beget skillsګtڪOECD,2015ګ~ռњ
l|^_ڬzͿн}¼°éя˺ctŌĚɴΜ¼°éя˺¢čУp~^_ÐÁò
ícƁΠӵΣbҤl|aڬt`ڬͲ^Ϥٝ}¼°é¢ژ_͙Դس։ˠcʽַl
|^SlՅǥЗ^ƁΠ~n|ڬsٳ֭Қѿ¼°éя˺ˈ֭Қѿ¼°éя˺¢čУptڬ
p xڬژ^ٳ֭Қѿ¼°é¢ř`|^ŌĚڬtˈژ^֭Қѿ¼°é¢̯zj~cč˵l
wcڬt؃s֭Қѿ¼°éя˺cˈٳ֭Қѿ¼°éя˺¢čУpt~^_يń֭
byvSژ^ٳ֭Қѿ¼°éŌĚÿ}££~զҽl|^fˠי}z~^_֒ر
Ƙ`ڬҦī˲ԇѿ¼°é¢ژf̯zŌĚͨcӴږ¢؇nvɔԢƞѕcՉfڪǘoӴږ¢nv~n|t
jbȪfɔԢ¢pj~c}dګڬ֭Қѿ¼°éǛø~y|ٳ֭Қѿ¼°écƞΣ¢̯x
_ǎԷˠcҤl|^S 
 j_nvó؊ַίڬь¼°éc¼°é¢Ѡ~^_ȃʶ¢̯͑pƁΠӵΣȖ{dڬjêÜò
È}¼°é¢Դ͙Դcس։}zj~cʽַlڬ͙Դy|֭Қ~Ҧī˲ԇǄͨ¼°é¢Ï
çí¼f̯yvwhole child ¢Դ|˓։ˠcǯ`|^Snbncڬњя~n|͙Դ͕ӓ
يpֺׄӏa^|ڬٳ֭Қѿ¼°é֭Қѿ¼°éⅡn|ؕɸ֣Łlcx}z~^_Sũ
֓v_ڬҦī˲ԇѿ¼°é,tՂķc̯zҦīѿʠӵƞΣqڬ֭Қѿ¼°éǛø
ƞΣ¢̯x_س։}zSêÜòÈڬо͕ԧҦī˲ԇѿ¼°é¢р֌pd}^
~̰͊nڬ֭ҚԷƖɱp͙ԴƘ`|ڬٳ֭ҚѿԷƖѻؗt͙ԴІ҆n|^fj~˓։
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ˠ¢ֺo|^S 
 
ŝŞī¢wz`œřƃƤ
1Ә}ڬڬٳ֭ҚѿԷƖ¢gҝҿơǛ~n|ڬĚԷƖcs֭ҚԷƖڪcognitive skillsګt~sٳ֭Қ
ԷƖ(non-cognitive skills)tȬƈlڬtuيpφTҝҿȚǣcӾ^|^φɏ¢ҤnvSњȋڬ
Ȫfҝҿcsٳ֭ҚԷƖtس։ˠ¢ĂʼpՃy|^j~¢ҤnvSvwnڬŌTҝҿcУɞ
ֺׄɱ׉~n|̖y|^ԷƖŴķѿŷɧڬɠ~jȪҹȪφ}zSٳ֭ҚѿԷƖس։
ˠ¢́ǯn|^HeckmanՂֺ͡ڪHeckman et al.,2010ګa^|ڬӴОɔҝҿa^|ٳ֭Қ
ѿԷƖ~֭ҚѿԷƖģȩ¢ʨf̰pڬ~׽|^SjɞԟȖ{f~ڬٳ֭ҚѿԷƖc̰p
ŷɧڬIQɔοؗ̉êØé}^ڬz^ڬt_ˀ}̼҇Уɞpj~c}d^ԷƖڬ
~^_π|ʨ^әȂ vj~cڬŴķѿŷɧc֊`f^~^_ֶڃcz_˞ 
Sěˈڬٳ֭ҚѿԷƖ¢gֺׄڬ͙ԴҚ֊ЌѢӏيpξ֗cl؍ǎԷˠ
¢ل~ڬqڬٳ֭ҚѿԷƖ~ҴlŷɧŴķz^|֪bpj~cǸԄֶڃ}z
~Ԧ`S 
ٳ֭ҚѿԷƖŴķѿŷɧz^|ξ֗ʾvڬģùڲньІ˶¢̕_˓։cz~Ԧ`
S1 н҆ڬњȋҝҿa^|ٳ֭ҚѿԷƖ~̭|^ŷɧڬsԷƖt~Ǧj~c˓qn
Ⱦʾ}^ˠיcǟ|^ǎԷˠz^|Ԧ`˓։czw_Sľ`ڬũڬȩǛˠŷǛ
ˠ~^yvьˑcדضژĳي؊n|^~^_ƁΠ¢Ҥnvcڬjj}ٳ֭ҚѿԷƖ~n|І҆l
|^ÐòÀÊèÆ¦ڪˠεګ¢^ sԷƖt~n|̴`j~Ⱦʾˠz^|ֺׄcϣ~j
}z_S̊TĚىڬӴږԢх¢؇n|׈bڬژf̯zj~cΐn^~Ԧ`
_sԷƖt~^_ьˑȪfΎpóͨ}ڬsژhژ^_c^t~^yvóԟѿŁŐ¢ֺo
j~cof^_φTьˑΎpɑȋ}zSj_nvǰڃ˶ׂbΕҝҿ}ڬ^ 
sԷƖtqڬ̊TĚىcΎp~Ԧ`ڬҦī˲ԇѿŔٴي ˠיڬьˠ}ʨf
ǟ|ξ֗ɱ׉~nv^Stn|ڬٳ֭ҚѿԷƖ~Ҵlŷɧz^|ڬŌĚ؛˗Ҧīѿʠӵ
čУƖ~^_нbس։}z~Ԧ`¢ǎԷْԂԛѿƅ̲nڬŴķѿŷɧ׼j
~¢ҝҿֶڃ~nv^SԷƖ~tģȩьˑˠיz^|ŴķѿҤpj~ڬٳ֭ҚѿԷƖي
p͙Դz^|ֺׄΎ҂֌н¢Ҥpj~c}d}^b~Ԧ`S̊Tc̯zҦī˲ԇ
ѿŔٴي ּьˑڬּьˠφTȋͨc֭vڬsԷƖt~n|ьˑьˠՂķ¢óɞ
ͨǛįمڬȢʢpj~¢̰҆p¥ÖëòÃwh}fڬŌĚcьˑڪƶӦŁŐĠh¢⑥_j~
}d^ŌĚʗګ¢̯zj~¢Ɛ́ڬtuьˑ˗ovҦīѿѝȡ͞`ͨڬ͙ԴѿǹоɄ
¢̻ϰp~^_ͨǛˠz^|ֺׄvڬěˈڬϰ~_SΕҝҿڬsٳ֭ҚԷƖt
z^|tŴķѿŷɧ¢֪bpj~Ƙ`ڬ̊TĚىc̯zφTsԷƖt~ԷƖģȩҹT
ьˑڬьˠɱpќ֒¢Зj~˄ӄz~j~¢̰҆n|ɠͩl}zS 
2н҆ڬٳ֭ҚѿԷƖŴķѿŷɧ¢ξ֗pʾvy|ڬɱ׉~Ěىʤڧت̀nvҝҿ¢
ɠͩpj~cԱ։}z~Ԧ`Sľ`ڬӴОɔҝҿ}ڬƝŞʚțǀŮǂtⅡ
װѿ׺^Ϳн~n|̉ڬ ĚٰʤΑˈΑ¢ɱ׉~nvҝҿcȪf⑥ |^SvڬũӰĜnvOECD
êÜòÈڪOECD,2015ګahȅ٠ַίڬژӏ͙Դ؍ɔڬɺƝ˃ٹ~^yvҦīѿʠӵɱ
p֭Қñٳ֭Қѿ¼°éƞΣ¢ξ֗p҆ѿbڬٰɹʤ¢ɱ׉~nvַί~y|^Snbn
cڬÙèòɺɔƐ֖ѧيpƁΠӵΣcҤnvĚѠͲΑڪʦŭΑګÁ§Þí³ahѝȡĜŮ
س։ˠڬlOECDêÜòÈڪOECD,2015ګcҤps¼°éc¼°é¢ѠڪSkills beget skillsګt~
^_ǎԷˠ¢ץ`~ڬѻؗͲΑٳ֭Қѿ¼°é҆¢Ǜh˓։czw_Stj}ڬΕ
ҝҿ}ڬċʦŭΑb̉ĚՃ}ѻؗؕҶ¢֌ش^ڬ̉م~^_Ϳى׮ø}_ٳ֭
ҚѿԷƖcŌĚѻњnڬz^єˌl|^fbڬ~^_ٳ֭ҚѿԷƖѻؗz^|͞ќ¢⑥
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_j~¢ҝҿֶڃ~pS 
 3 н҆ڬٳ֭ҚѿԷƖŴķѿŷɧيpҝҿ̒ЃڬУɞ̒Ѓz^|ξ֗p˓։ˠ¢̲iS
OECD êÜòÈڪOECD,2015ګ}ڬٳ֭Қѿ¼°écо͕ԧbؕɸ֣Łl|^j~c̰͊l|
^cڬtƽǿóz~n|ٳ֭Қѿ¼°éУɞͨЃɱp̇ѱѿ֊֒cɑȋpj~c̲i
|^Sľ`ڬՂʘȚǣʶיǰӧַίǾӒy|УɞlҦī˲ԇѿ¼°éڬtǾӒc
ŖǾӒ}zǎԷˠڬҦīѿΐn^ǾӒ¢n_~pÏ§¥¼cbby|^ǎԷˠ¢̸ٕ
}dqڬ͕ӓֺׄv֢ʕ~n|̖ f^w~^_Snbncڬɠ٠ڬĤՂʘȚǣ
ʶУɞ}zyvrڬ؛ƂУɞɻʭ¢ĽѢpj~ڬΕĚq͙ʝɦͬڬǃĚֆ͝
˲Ț¢ǆ٧pj~ڬיǰӧַίwh}fɠږ⑥ơ֐ɭy|⑥ơ¢̰ω~pͨЃ‐Ѣ
ڬϚҟbzňڂˠژ^Уɞ¢pvͨӓ¢~j~cǎԷ}zSͲfbٳ֭ҚѿԷƖ
ґ҆n|dvӴОɔĚφTьˠ¢Уɞn֚׽n|dv˒ќɔ~^yvɔշٿȔƘ`ڬњȋ}ڬ
OECD ¢o~pȅ٠ϒيַίҝҿa^|ڬٳ֭ҚѿԷƖ¢ŴķѿУɞǎԷ~n|̴
`ڬķӣѿ֚׽¢̰҆pξ֗cوɁl|^Sj_nvơǛ¢ץ`~ڬٳ֭ҚѿԷƖŴķѿŷ
ɧ¢ڬҰɔѿξ֗ǎԷˀ}Уɞnڬķӣѿ֚׽pͨЃz^|ҝҿҚ֊¢͞ќn|Ҥpj~
˓։ˠπ|ژ^~Ԧ`SΕҝҿÖë»ª²È}ڬٳ֭ҚѿԷƖيpɠ֢ҝҿ}‐Ѣl
|^ҝҿ̒Ӿdґ҆nڬňڂˠڬȾʾˠcҟ֭l|^УɞͨЃيpҚ֊ǆ٧~͞ќ¢
⑥_j~¢ֶڃ~pS 
 
ŝ	Şīœř`Łŀ
=œřƢâ
ٳ֭ҚѿԷƖŴķѿŷɧz^|ҝҿҚ֊ǆ٧~͞ќʾvڬΕҝҿ}ٳ֭ҚѿԷƖѻؗ
ڬɏĿvx⑥Ľɠ˺ڬҦīѿѝȡ~ي z^|ɳنѿҝҿ¢⑥y|^ٿȔ}z
˒ќɔڬѻؗ˒ќɔڬ͙Դ˒ќɔڬҦī˒ќɔǂѻؗҰɔӏҝҿƁشahҚ֊ґ҆pSũ
ӰĜnv_ڬٳ֭ҚѿԷƖӴО̉مĚѠ̉ƗƞΣڬz^ڬ̛הƞΣӏ¢ξ֗p
ҝҿӴОɔƁش}سнѿɠͩl|dv hwcڬٳ֭ҚѿԷƖtҝҿУɞͨЃξ
֗ڬǋfb˒ќɔٿȔ}⑥ |dvSɠ٠ڬӴОɔҝҿa^|ڬٳ֭ҚѿԷƖي 
Ěىьˑz^|˒ќɔҝҿahќֺcʷѢlڬvڬьˑУɞ٠ڬ˒ќɔҝҿ}ĺ̉
lvɻʭ̰ωcĽѢl|^SΕҝҿÖë»ª²È}ڬٳ֭ҚѿԷƖcĚѠ؛˗_
čУƖ¢̯zbڬ~^_ƞΣξ֗~^_ڬٳ֭ҚѿԷƖtՂķz^|Ŵķѿŷɧѻؗ
φɏ¢ξ֗n|^ɳنѿҚ֊¢͞ќpj~¢҆ѿ~pvڬ˒ќɔǂtǤ׶ٿȔahɔ
շҝҿ¢ɱ׉Қ֊ǆ٧¢⑥_S 
 
>œřðƉ]roƠſŒŎůÍ
 ٳ֭ҚѿԷƖيpɠ٠ɔշҝҿa^|ڬɱ׉~y|^ŌTԷƖȪfcҦī˲ԇѿŔٴ
يp}zj~ǂũ׽OECDêÜòÈڪOECD,2015ګahҦī˲ԇѿ¼°éІ҆~
^yvơǛ¢Ԧ̀nڬΕҝҿÖë»ª²È}ڬٳ֭ҚѿԷƖ~n|ڬsҦī˲ԇѿ¶íÓÆí¼ڪSocial and 
Emotional Competenceګtсн¢Ӷҝҿ¢⑥_j~~pS 
ΕҝҿahҦī˲ԇѿ¶íÓÆí¼~ڬsuՂƁ~ğԧñ٧Ȁ~يńيpҦīѿ؛˗vǂ
u˒רœʱñ̉مvzc⑥ơ˺ʭڬtn|vڬt¢ǎԷn˒ќѿьיt¢̰p
~pSjj}˒ќѿьי~ڬׂ֭ڬ˶ׂڬќ֒ڬň˚ڬҚׂڬԷƖǂьˠ¢ǟ}
zS 
Ҧī˲ԇѿ¶íÓÆí¼ڬȪφŷɧcǟ~Ԧ`cڬΕҝҿ}ڬģùڲнȖШ
Ȗ{d؟ɞ¢⑥yvSӍósУɞǎԷ}zj~t~nڬ̢׉ѿς˚ќֺ~n|}fڬɠ֢ҝҿ
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a^|Уɞɱ׉~ڬóɞҰɔѿҝҿҚ֊cˌ|^¶íÓÆí¼¢؟ɞnvSӍĐ
ڬsĸb¥©È®ß¢čУp~^_Қ֊cˌ|^t¢؟ɞnvSŌĚҦīѿ؛˗¢ژ
~^yv¥©È®ß¢čУpj~c͵bl|^Ҧī˲ԇѿ¶íÓÆí¼ڬŌĚ~y|
س։ˠ¢̯z}z~Ԧ`vΕҝҿ}êÒäòɱ׉~nvSӍ÷sѠЕahǎȧˠ
ǂ͙Դѝȡӏ̉مǎԷˠ¢ҤpҚ֊cˌ|^t¢؟ɞnvSҦī˲ԇѿ¶íÓÆí
¼~n|ڬєˌѻњ~^_ѻؗqڬŷɧ̬ŧәȂȧƩڬŌĚŷa^|ǎȧˠ¢̯
z¶íÓÆí¼¢̖_j~nvSvwnڬȧƩnf^~Ԧ`Ⅱװѿəɞnvьˠz^|ڬ
ѠЕ vس։˶ǥ¢̯x_z^|êÒäòɱ׉~nڬњȋ}ˌ|^Қ֊¢
~j~~nvS  
lڬҦī˲ԇѿ¶íÓÆí¼ŷɧz^|ڬΕҝҿ}͞ڬ ќv÷zùĲٿȔ¢֝hS
óz҆ڬՂƁيpٿȔ}zڬՂƁڬՂʘيp⑥ơ˺ʭڬ˒ќѿьי¢̰pcjjǟ
SĐz҆ڬğԧñ٧ȀيpٿȔ}zڬğԧڬğԧ٧ȀڬŌĚcيń¢Ӛf҈̒ɱp
⑥ơ˺ʭڬ˒ќѿьי¢̰pcǟS÷z҆ڬՂʘ~ğԧñ٧Ȁ~يńيpٿȔ}
zڬɱĚيńڬҦīѝȡ~ՂƁيńيp⑥ơ˺ʭ˒ڬ ќѿьי¢̰pcjjǟS
aڬ3zٿȔbسǖ_اƁ¢̯xڬ¶íÓÆí¼ÿֆ͝ٿȔvcŷɧ}
zj~zcڬ͞ќvȬdΥӲ~n| 3 zùĲٿȔ¢֝hڬģùξ֗¢⑥_j~~p
S 
Εҝҿ}ξ֗pҦī˲ԇѿ¶íÓÆí¼~^_Ѣְ~ς˚يn|ڬsԷƖt~֟lj~Ȫ s^¼
°éts¥ÒèÆ¦t~^_ڬs¶íÓÆí¼t~^_Ѣְڬς˚¢Ѣ^j~~nvS¼°é
¥ÒèÆ¦~ڬȖΕѿڬů|ĚڬɏĿvxcóφř`j~¢˵ɞnvς˚}zSóͨ¶íÓ
Æí¼~ڬŌTĚىڬɏĿctuьˠ˗ovˀ}ڬ^b_fьɞѝȡ~҈đĺѢp
j~c}db¢ʽַnvς˚}zSΕҝҿӍڱاģّ}Ҥpڬsٳ֭Қ¶íÓÆí¼tي Ŵķ
ѿ⑥ơ˺ʭڬ˒ќѿьיz^|ڬ¼°é¥ÒèÆ¦~^yvsԷƖt~n|̴`j~co
p^ьˑɑȋpcڬóͨ}ڬҀcǘo_רĠh~^_ŌĚʗŌĚtuȋ
φcȪφ}zڬs}dñ}d^t~^__ԷƖ~n|ռњco^ьˑȪfɑȋpS
ьڬɔƖ~^yv֭ҚѿԷƖⅡװp~ڬٳ֭ҚѿԷƖڬƶӦs}dbǞbtsȪfڬ
vfl£̯zbǞbt~^__̴`ͨ~o^ŷɧȪ^j~bڬΕҝҿ}ڬ¶íÓÆ
í¼~^_Ѣְ¢Ѣ^|ģùڬֺoj~~pSvwnڬɠ٠¼°é~n|̴`dbڬ¶íÓ
Æí¼~n|̴`dbɔշѿҟɞncv^⑥ơ˺ʭ˒ڬ ќѿьיczڬΕҝҿ}ڬ¼°éڬ
ԷƖǂt׺^ǟ|س։Ҧī˲ԇѿŔٴ}z~Ԧ`ŷɧz^|ʨfҝҿɱ׉
~pSaڬ¶íÓÆí¼ԷƖ~^yvς˚يpֺׄ֪ӯӾfӍ 1اӍ 2ӆ¢ǀфlv^S 
 
ŝ
Şīœř`ŐŎƫƮŕ±ČťŎ~££_ve[`ĝńƄĭ_loŒŸ`ĜŇ
Εҝҿ}ڬӍóċʦŭΑb̉ʤՃ}ѻؗؕҶيn|ڬ˒ќɔӏɔǰٿȔah͡
ѓַί¢⑥^ڬҦī˲ԇѿ¶íÓÆí¼ǟ~Ԧ`φTԷƖьˑ¢Ҥpj~¢҆ѿ~p
S͡ѓַί}ڬģùiڽnڵzнz^|Қ֊¢͞ќn|Ҥpj~~pSiڽmz^|ڬ
ѻؗÔªò½k~ҝҿƁ̣ԧљ¢τ̉nڬsċŭΑљtsʦŭΑљtsŭӇΑñٰʤΑљtڲљy
|ҝҿ¢؍Snz^|ڬsمΑԐͦҝҿљt¢τ̉nڬ͡ѓַί¢⑥_S 
 
=ōƒ`ģĩn]`Â´Ŏ^~££_ve[
Ҧī˲ԇѿ¶íÓÆí¼~n|Ŵķѿ_ԷƖьˑc̲ib¢͞ќpSaڬ
Ҧī˲ԇѿ¶íÓÆí¼ĚóѠЕ vy|ѻؗn⑥ĽlcڬtŷɧڬѻؗͿΑy|
ѮvڬʤڧѻؗϤٝѮĚTz^|óˇѿֺׄ¢⑥_j~Ⱦʾ}^SΕҝҿ}ڬ
ѠЕ¢ֆ͝Ôªò½ƬƂڬċŭΑڬʦŭΑڬŭӇΑñٰʤΑڲzÔªò½k~ڬچբѻؗ
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czڬҦīѿ؛˗ɠњس։˶ǥ¢̯z~҆lŴķѿ¶íÓÆí¼¢ƅ̲nڬtɞԟŷ
ɧ¢ҤpSaڬǕѻؗÔªò½c̰pʤڧz^|ڬ̊cȅ͙Դƌʭopl¢Ԧ̀nڬċ
ŭΑ֮Ѡbaa 2ϟk}ڬʦŭΑaa 3ϟb 5ϟk}ڬŭӇΑñٰʤΑɸ
ɔβbژβ}ŭӇڬѠˊڬaa 
. ϟk}¢̰p~pS͡ѓַί}ξ֗p
ВȩɔշҝҿڬjʤڧƬƁ˓qnǖՄn^zcڬǕҝҿ}Ăvɱ׉~y
|^ѻؗͿΑǖ r|ڬҚ֊͞ќ¢⑥_S 
 
>×~££`ōƒ¢]Ŵ·_ve[
ø}̲iҦī˲ԇѿ¶íÓÆí¼z^|ڬĸï΍ڬĸϟٺ_ŷɧcєˌlڬ⑥Ľl|
^fb~^_ωШѿڬóՈѿѻؗزҶωيp˲Ț¢ҤpS

?×~££`ŗëŎľìÓbżƍ`ġĺ_ve[
Ǖ¶íÓÆí¼z^|ڬɠ٠ҝҿñַίa^|ȼĸ̒Ѓ¢Ѣ^|Уɞl|^b~^_ͨ
Ѓֺ¢ҤpSњȋҝҿ}ڬɠږЃڬ֐ɭЃڬיǰӧЃڪՂʘȚǣñğԧ֣Łګ~^yvφTͨЃc
‐|^cڬҰɔѿҝҿ~n|ĽѢǎԷ~n|ڬ̒ӾdcωШƩlڬňڂˠñȾʾˠcҟ֭
l|^ɻʭڬɠږֶڃڬУɞͨЃڬ֣ŁͨЃ¢ҤpS

@~££`©ľÞ]svy
 Ҧī˲ԇѿ¶íÓÆí¼єˌѻؗيn|ڬωШѿѻؗφ҈¢ø֚M}Ҥpj~~pcڬҦ
ī˲ԇѿ¶íÓÆí¼ѻؗ⑥Ľɠ˺ŌĚʗȬdfڬŌķ̉хqڬъќѿñҦīѿѝ
ȡǕҹ։ǿ˃ٹcֺo|^Stj}ڬҦī˲ԇѿ¶íÓÆí¼čУǿ~n|ڬѻؗŸ
Ы⑥Ľ¢čУpڪŅ؍nvَɥnvpګ։ǿz^|ҝҿҚ֊¢ǆ٧pSϕڬzҦī˲
ԇѿ¶íÓÆí¼¢Ύpj~cڬtŌĚҦīѿѠЌah؛˗¢ژbڬ~^_¥©È®ß
ڪҦī˲ԇѿ¶íÓÆí¼cčУpŌĚ؛˗я˺ګيpҝҿҚ֊z^|ҤpS¥©È®ß~
n|ڬΕҝҿ}˒ќѿñĂ֐ѿȧ͝ڬœʱя˺ñѵϭ֭ڬ ҚѿԷƖڪɔƖñְʿƖñ֖ӕԷƖګڬ
ҦīӴОѿя˺ڪɔϠñ٨ѢñʤǆګڳŔٴz^|Қ֊¢ǆ٧pSaڬ¥©È®ßz^|
ڬΓwҝҿҚ֊cْ|^vڬ^qbózģøŔٴيp¥©È®ß~ي؊cȚǣl
|^¶íÓÆí¼êÒäòɱ׉~nvS 
  
A~££`ōƒkĚŭ_ħÎ]^oŷÞ_ve[
 ¶íÓÆí¼^fzbz^|ڬtєˌ¢Ņ؍pڬz^ڬ؛Ƃ⑥Ľ¢Ņp~^_҆
ѿ¢yv͙ԴѿĜŮÈêòËí³ӏc⑥ ڬt̉Σcξ֗l|^St_nvҝҿҚ֊cˌ
|^يn|ڬƉѢǎԷ˲Ț¢ҤpS 
 
Bŕ±ČťŎ~££_ƚroƗĩŦğœř_ve[
 ø֚iڽma^|ڬѻؗϤٝk~ڬŌT¶íÓÆí¼ŷɧčУǿӏz^|ҝҿҚ֊¢
͞ќpSt_nvҝҿҚ֊~ǖ r|ڬֆ͝ѻؗϤٝ¢v^}مΑѿ׿ס¢pj~}Ҧī˲ԇ
ѿ¶íÓÆí¼ѻؗ¥©È®ß~ي؊¢͵bn_~pمΑԐͦҝҿȖ{fȚǣɑ
ȋpSȅŷ}ɠͩľ˓qnȪf^cڬȅ٠ѿҦī˲ԇѿ¶íÓÆí¼z^|ڬֆ͝
Ȭ֋ϋمΑԐַͦίcp}ɠͩl|aڬtҝҿÇ¹§íڬˌv̉Σz^|Қ֊¢ǆ٧
n|~Sj˲Țڬ̊cȅahمΑѿ֌н¢̯yvҝҿ֖ѧӄηהp}z
~Ԧ`S 
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ŝ(Şīœř`ŐŎƬƭŕ±ČťŎ~££_ve[`íŽœř
 Ҧī˲ԇѿ¶íÓÆí¼ѻؗͮʡѠЌahφ҈يp͡ѓҝҿڪ҆ѿڰګƘ`|ڬ̊cȅ
ċŭڬʦŭڬŭӇǂѠˊ¢ɱ׉ڬ^fzbҦī˲ԇѿ¶íÓÆí¼¢ɠ٠Уɞpַίҝҿ
ɠͩ¢Ӎڱ҆ѿ~pS̊cȅa^|ڬҦī˲ԇѿ¶íÓÆí¼ي˒ٳʡژ^}z
cڬɠ֢ѿҝҿɠͩ~^_нz^|ڬּȩȅahҝҿ͝Ⅱn|ɹ^cњя}zSҦī
˲ԇѿ¶íÓÆí¼ѻؗ¶íÓÆí¼يpѝȡz^|͡ƩʗcٳʡȬd^~Ԧ`ڬ̊
cȅɏĿvxѻؗz^|Ԧ`٠ڬͮΕɏĿvx¢ɱ׉~nvҝҿҚ֊Ȗ{fֺׄ¢س
j~cԱ։}z_SȅŷahċŭڬʦŭڬŭӇǂѠˊيpѻؗя˺͡Ʃѿьˑz^
|ξ֗pj~cěˈπ|س։~Ԧ`Stj}ڬΕҝҿ}Ҧī˲ԇѿ¶íÓÆí¼^
fzbz^|ڬ҆ѿڰN}ҤnvɠږЃڬ֐ɭЃڬיǰӧЃӏġռѿ̒Ѓ¢ɠ٠Ѣ^cУ
ɞ¢⑥_ҝҿ¢ɠͩpS 
 jɠ֢ҝҿڬċŭΑљڬʦŭΑљڬŭӇΑñٰʤΑљڲzљƁb|ɠͩpSqڬċŭ
~ʦŭɱpҦī˲ԇѿ¶íÓÆí¼Уɞz^|ڬɏĿvxcְ֔ѻؗ؆øzj~bڬ
ɠږ֐ɭ~^yv⑥ơ¢̰ω~pУɞ̒Ѓ¢Ѣ^j~cĂ~SУɞǂУɞÇòÁƁΠʾ
vy|ڬóɞъќѿѝȡ~֘Ԍ¢ǈhvɠږԧڬɳنҚׂ¢̯zƁΠԧc˓։~SċŭΑ~
ʦŭΑيn|ڬɸ֋ϋ}zcڬΕҝҿ}čřѿҝҿ¢ɠͩpj~~nڬɠ٠Уɞ¢؇n|
ҝҿ̒ЃŴķѿŷɧ¢ӰĜp~~ڬˌvӵΣьˑ¢Ҥpj~~pSěˈڬ̊cȅɏĿ
vxѻؗφ҈¢Ϛҟ̴`~^_˓։ˠ¢ل~ڬͮΕċʦŭ¢ɱ׉~nvȬ֋ϋַίcҝҿ
ֶڃ~ǎԷˠcԦ`cڬΕҝҿ}ڬt_nvɴΜѿֶڃ¢֊̶`ڬاƁѿУɞ~
ȅŷÇòÁǆ٧~ƁΠ¢֥S 
 ϕڬŭӇΑڬٰʤΑz^|ڬjѻؗϤٝzɏĿvxڬóɞְ֔ѻؗc؍£}^j~
bڬՂʘȚǣʶיǰӧ¢Ѣ^j~}Ҧī˲ԇѿ¶íÓÆí¼Уɞ¢⑥_j~cǎԷ~Stj
}ڬͮΕɏĿѻؗя˺ьˑڬҦī˲ԇѿ¶íÓÆí¼~Ҧīѿ؛˗ي؊ɠ˺z^|ҝҿ¢
⑥_vڬՂϼķڬɔβӏbƵƖ¢ˌcɸɔѠڬÿɔѠǂژβѠ¢ɱ׉יǰӧַί¢ɠͩ
pSjַίڬ1öĚģøŭӇñѠˊǂtɦʰڬɔβ͙ʝ¢ɱ׉~p}zڬɏĿҦ
ī˲ԇѿ¶íÓÆí¼qڬtي؊pj~cčУlҦīѿñъќѿѝȡ։ǿ}ي
˒¢ʨivȬ֋ϋ}zSŷɧ~֋ϋýٴa^|ڬ̊cȅ~n|ͧn^֥~Ԃԛѿַί
ɠͩڬњȋŭӇñѠˊҦī˲ԇѿ¶íÓÆí¼ѻؗ~⑥Ľɠ˺ڬɦʰɔβ~^yvѝ
ȡ։ǿ~ي؊z^|ɠ˺z^|Қ֊¢ˌj~¢҆ѿ~pS 
 
ŝ)ŞīäÚĥ`ıĒ
 ΕȚǣΊڬø֚Đz҆ѿȖ{d⑥ vҝҿ̉Σ¢Ҥp}zSӍڰا}ڬҝҿԵ΁
~҆ѿ¢ҤnvΕӆӾ^|ڬӍڱӆ}ٳ֭ҚѿԷƖҦī˲ԇѿ¶íÓÆí¼¢gҝҿz^|ڬ
Ă˒ќɔٿȔbњȋ}ơǛ¢ҤpS̊Tc̯zj_nv¶íÓÆí¼ڬ_ي˒ù
ҝҿɱ׉~y|dvbڬtҝҿ̉Σc˶ǥp~j~Ҧī͙ԴЌѢ֌нڬvڬ
j_nv¶íÓÆí¼z^|͙Դѿɠפț}ֺׄp٠ѫ˶nv^нz^|ֺԦc⑥ S 
 Ӎڱا}ڬΕҝҿÖë»ª²È҆ѿóz҆}zҦī˲ԇѿ¶íÓÆí¼z^|͡ѓַί
z^|̉Σ¢ȚǣpSӍڰӆ}ċŭΑz^|ڬӍڱӆ}ʦŭΑz^|ȚǣpSŭӇΑñٰʤ
Αيn|ڬӍڲӆ}jͿΑѻؗpҹT¶íÓÆí¼ŷɧz^|͡ѓêÒäò¢ҤnڬӍڳ
ӆ}ڬьڬɔβ͙Դțٴي ŔٴснƩnvȚǣ¢⑥_SlڬӍڴӆ}ڬȅŷȩ}ɠͩ
l|^Ҧī˲ԇѿ¶íÓÆí¼ي Ȭ֋ϋԐͦҝҿz^|͡ѓַί̉Σ¢ҤpSӍڴӆ
Δɽڬj}ɠͩl|^مΑԐͦҝҿÖë»ª²ÈǙҴڬ҆ѿڬɱ׉ԧڬĂȧ͝~^y
vŷɧ¢ó֎~vռ¢֚ױn|^S 
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 Ӎڲا}ڬΕҝҿĐz҆҆ѿ}zڬҦī˲ԇѿ¶íÓÆí¼z^|ɠ֢ҝҿ̉Σ¢ҤpS
Ӎڰӆ}ċŭɱpҝҿڬӍڱӆ}ʦŭɱpҝҿ¢ҤpSӍڲӆ}ڬŭӇΑñٰʤΑيn
|ڬɸɔѠbژβѠ}¢ɱ׉ɠͩnvȬ֋ϋיǰӧַίӵΣ¢ȚǣpS 
ȚǣΊʙΔڬ͡ѓַί̉Σ~~n|ڬĐzռ¢―ױnvSռڰڬӍڱاӍڰӆbӍ
ڳӆ}}ǇøivŌTҦī˲ԇѿ¶íÓÆí¼z^|ڬċŭΑbŭӇñٰʤΑՃ}ѻ
ؗϤٝk~ڬvڬsՂʘtsğԧñ٧ȀtsՂʘ~ğԧñ٧Ȁ~يńˠt~^_ڲzùĲٿȔk~
ŷɧ¢ó֎Ҥnv}zSҹT¶íÓÆí¼ѻؗЍ¢zbpfp_~vS
ռڱڬӍڱاӍڰӆbӍڳӆ}ȚǣǂռڰҤnvǕҦī˲ԇѿ¶íÓÆí¼z^|ڬǙҴڬ
ɞԟڬУɞЃڬčУǿڬ¥©È®ßz^|ҝҿҚ֊¢ó֎nv}zSռڱڬǕ¶íÓÆ
í¼z^|Ε֚͡ױӔ̐ļr|ռҤn|^vڬΕ͡ÿ֪ӯ˲Ț҈đǀфlv^S 
 
wʷѢ͡ѓ[ 
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ŝś aƠſŒE^oj``ōƒ]Ěŭƭs`ÖůĊ]ƜŚ
b £ r ^
rĘo
   
ŝŞaƠſŒE^oj`d`ÉŐ
b z  f
`Ųn]óƘ
 ׺ʤڬ͙ԴڬϢʦŭ͙ԴٿȔa^|ڬsٳ֭Қt˒ˠיيn|ڬ bي˒c
ژy|^j~⑤҆óՄp~j}z_Stn|ڬtйĠh˄~yvɹf~ó
zcڬJames Heckman͙ԴӴОɔѿҝҿ	e.g. Heckman & Rubinstein, 2001}zj~ѱ_Ĺȍ
^~j}z~Ԧ`Snbnڬ˒ќɔٿȔҐ¢Ǜhڬt_nv˒ˠיƊ҆ڬ
bģƐbͭ׈bɑȋn|^v~֔_d}zڬњڬtي ќֺѿǂɠ֢ѿҝҿ
ؕƿbњȋ}؊ԃ~zcy|d|^Sњȋڬsٳ֭Қt~^_֔աڬʾтj~cs֭
Қt~^_֔աɱԙlˀ}Ѣ^|^֟}zc˒ڬ ќɔƁش}ڬtڡ͵Αbͭڬsٳ
֭Қt~^_֔աjtĽ ^rڬs֭Қtwh}fڬtģȩ˒ˠיvĚѠЕ
 v˒ќҦīѿ؛˗ˠwell-beingπ|س։Şd¢pj~cĤɞl|^v}zS
 ˒ќɔcѡȦ¢øi|bwى^Ϳġbڬľ`,Dewey	1909Thorndike	1920ƆΑ
ҝҿԧќֺÿڬͭڬě}֔_~jsٳ֭Қtґ҆c͵ҕˀ}ɑȋn|^j~cִ
ǇSDeweyڬĚؖːѿơϒ^cڬҦīѿяϿ¢Ϛҟќ֒nڬv,ѿҟƌˍnˌ
Ɩ~n|ȋҦīѿҚԷbѻp~nڬt¢ɔβ͙Դ®è°äçßÿ}^bԴˌb~^
_j~ي˒¢Ύn|^vj~cҚ|^SThorndikeڬğԧ¢ќ֒nڬՂר¢Ӗќnڬtn|,z
Ěىيńa^|ח͵⑥ơpvԷƖ¢ҦīѿҚԷ~nڬtc̢׉ѿҚԷ~͵ҟƬ
ƈld}zj~¢Ăʼn|^v}zS
 vڬs֭Қtس։ˠ¢ɳʽַn|dvb֊` IQֺԧڬIQς˚ƔɁԧ 1ĚvAlfred Binet
ɁڬĚ˒ќҦīѿ؛˗ˠʥҬя˺cӦӠs֭ҚtԷƖwh}ɞ^j~¢ׂ֭nڬ
IQǟ^ڬě}֔_sٳ֭Қtѿ։ӪΦ։˄Ɠ¢Ĥɞn|^v~֔`	Landy, 2005Sњġ
ġռѿҚԷֺԧ}z Gardner	1983, 2006ڬˋΜڬ֭ҚԷƖәѯ}̴`|dvְ֔ѿԷƖڬ
ֺќ͝ɔѿԷƖڬӀىҚ֍ѿԷƖğڬʨԟڬٷρѿԷƖרķؓơѿԷƖҚԷ~n|̴̙l|т
nb
d}zڬsٳ֭Қtς˚Зfي ~andɱğѿԷƖڪğԧ˸˲˶ȃќ֒ԷƖګ
ǂɱՂѿԷƖڪՂʘ˒ѿя˺֍ҚǂׂƈԷƖګڬĚ˒ůķѿחlπ|س։Ŕ
ٴ~n|ȋj~¢Ăʼn|^SƘ`|ڬњġ_ 1 ĚĂ։ҚԷֺԧ~n|ȋ Sternberg	1985, 
2007vڬĚҚԷ¢ڬՂרǂҦīñ͡Ʃ҆ω¢ؗ̉pfѝȡ؛˗nڬͿѝȡ¢؟̞nτ̉
pƖ}z~ɞԟ{hvø}ڬҚԷcڬƁΠѿԷƖڬƔ؉ѿԷƖڬɠפѿԷƖ~^_ 3 ҹ҈փѿԷ
Ɩbڬtø}ڬjŷɠפѿԷƖcڬatf,ȪƁsٳ֭Қtѿ~n|ڬь,Ղğ
Ҧīѿيńˠ͡Ժa^|ڬtj}؛˗Φ։Şd¢pǎԷˠz^|֔ǂn|^S
 tn|ڬ˒ќɔa^|ڬsٳ֭Қtѿ˒ˠיيpҝҿڬtjtڬjˈڬΕȚǣΊǕ
ӆ}ς֐l_ڬċʦŭΑb˞ͺΑñٰʤΑՃ}ڬz^,ĚóѠЕůՈ vy|ڬ
π|Ȫ֑ѿbzƁƼfʂوl|d|^}zS
 nbnڬj_ڬ˒ќɔƁشa^|ڬsٳ֭ҚtІ֌ͲfbњȋՃ}
ó׍n|ɑȋn|^v~֔`ڬ͙Դњțɠפѿ˗Ѣ~^_͡Ժ}֔`ڬtcڬɔƖ
ɪ̼يńps֭ҚtѿԷƖڬ؛ƂbzƮƁ̖^¢ǈh|jbyvj~Ǟ^~j}
zStќѤ~n|φTj~c˵ɞlcڬtĂv։ǿ~n|ڬȪfs֭ҚtѿԷƖc
IQ ¢ӎڀڬωШƩlvУʭy|zҶʭڬɡ֐ѿУɞl~n|ȋɱn|ڬsٳ
֭Қtѿ˒ˠיيn|ڬóاڬÐòÀÊèÆ¦¢ٕdڬtУɞ֣Łc˓qnҟbˀ}
l^y|dv~^_j~c̲i_Sɡ֐ѿ¼¶¥ƩcǎԷ}zڬľ`ڬ
tȖ{^|ڬŌĚ٧ȀمқÖëÔ¦òé¢ˌ|͙Դͨط¢֝ɞnvڬz^ҹT͙Դ
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ѿǹоƞΣ¢t¼¶¥ȢРy|Қj~c}dvp֟}zcڬ؃t_nv¼¶¥Ʃc
ȁ٫~ڬ֔_}fڬƞΣѿ͙ԴЃوѻñ֣Ł˓тѿ؍⑥nf^j~S
 atfڬ͙Դњța^|ڬěͷȧ qڬ҇֐êØé}ڬȪf͙Դɠפԧcsٳ֭Қt
س։ˠ¢ҋҞn|dvbҚ^Snbnڬø׽nv_ќѤbڬȪfɠפԧc΃
ڣքųΎn|dvqڬt_nv҇֐êØé}ׂ֭cڬķӣƩlvŴķѿ͙ԴЃوѻz^
tȖ{^v͙Դɠפ~^_ˀ}ɠ¢ӵj~҈ɱѿɹbyv~֔_dw_S

ŝŞa6 ŖžEd`Ōe
 ø׽nv_ڬsٳ֭Қtѿ˒ˠיيn|ڬ˒ќɔÿ}ќֺѿͲfbي˒cІc
|dvrڬt͙Դɠפ˗ѢڬمfúƮƁѫy|dv~֔ m¢ˌ^Stó
ͨ}ڬs֭ҚtѿԷƖڬϢtԅķ~n|ȋ IQcڬľ`,ĚҹʗӷڬnnڬȪƁ§Ç
­ë±òѿ~֔`ֺĎ¢ʙdלjncڬĚ؛˗ˠҦīѿ̉Ɨ¢ΌʽfčУp~n
|ڬՉb˰nbڬ͙Դѿي˒bÿγاƁ̶`|dvj~Ǟɞ}d^~j}z_S
 1zľ¢̲i|֔`ڬěb 20ʤĹƐ֨ڬ ڃ¢Ўyv 1ŹuBell Curvev	Hernstein & Murray, 1994
~ڃnvΊczStڬɠ֢ѿÇòÁȖ{dcڬtφTӺ֖ѿ֒Π¢ڕĽnڬҚѿԷƖڬ
p x IQژĳcӴОѿ׌ɫ¢ƁhΌʽƖ։ǿ}zڬҦīѿٝʄcڬIQȖ{fǘڈĖتڪIQ
ⅦШӏn^ԧǘȥӵɉɦͬˀ̉ګy|̉ӄy|^ǎԷˠcژ^j~ڬtn|v,IQ
ؠĬѿ֋ɞˠcʽ^j~¢ֺo^ڬ fҬҧ¢̒Ƽfn|ڪtΊ},ؠĬѿ IQcʣȏѿĳ^~Ĥ
ɞl|^ګ׌ȁʄɏĿփţ͙ԴzƞΣcΑˆ}dqڬv,׌ȁʄahƀѡǂĚǊ
ȢȬ̤שcbbwhw~n|ڬ׌ȁԧҬҧɱӓسd¢ԙfҦīѿ͕ӓȋͨ¢̝Εѿ֊҇p
dw~Ăʼnv}zS
 tڬz˶ǥڬؠĬѿؓǧ{hvҚѿ«èòÈcҦīѿ̉Ɨ¢̒nˌ~ǈhǇ
b^ŷɧڬʾтڬъׄ¢ذnڬҦībепǅѻ¢א_j~yv֟}zcڬt 1 ʤ
ˈڬěʭt~Ҏ؃Ø²Èé}Ě˒¢ڞ{bpΊڬp x Goleman	1995
uEmotional Intelligencevcƀщlj~}zStڬĚҦīѿ̉ƗʥҬcӦтv
ҚѿԷƖ=IQ}fڬn˸˲ѿҚˠ=EI	Emotional Intelligencey|vlj~ڬtn|,EI
ؠĬȪƁ͙Դnzhz^ŌĚ˶˞y|ˈȭѿєˌǎԷ}zj~¢ʽf
ƹ׉{hj~}ڬů|ĚczǎԷˠ̦b|^~^_˸֍¢Ҧīÿvnv}z
S
 EI ɞԟڬҝҿԧy|b҈ؘczcڬľ`ڬњě EI ҝҿɠיѿƔɁԧ~n|ȋ
Salovey & Mayer	1990^ s4ΤáÇét	four branch modelڬEI~ڬ	1˸˲Қ֍ñ
ǘɞڬ	2˸˲Ņ؍ǂ˞ԦǘƩڬ	3˸˲ќ֒—ֺڬ	4Ղğ˸˲ƌˍ~Ӗќ~^_ 4ҹ
ùĲ։Ӫڪ4 ΕΤګbτ̉l~pw~^_S_ɹn֪ӯ׽ڬ	1։Ӫڬt
ͿTՂר˸˲Қ֍ñǘɞǂڬğԧ˸˲Қ֍ñǘɞ¢ڬtҎŖƇͦǟڬ^bѿҟ
nˌb~^_j~~Ղר˸˲˸˲ѿËò½¢ğԧɱn|Ϛҟռƀnˌb~^_j~ي 
ԷƖ}zS	2։ӪڬȖΕѿ˸˲ӴږϭƁÿzy|ڬv,t¢ՂѻѿՂרÿ֯ѻ
nvڬ˵şnvpj~}ڬ˶˞ϵɞǰڃ֒ϵz^Ɣ؉ˠǟՂר˞Ԧ⑥ơ^bѠ
bnˌb~^_j~ي ԷƖ}zS	3։Ӫڬ˸˲ЃƏˠќ֒ڬŴķѿڬ1 z
˸˲cğ˸˲~^bي؊nˌbڬv,ֆ͝˸˲c_Кoǖ_ǎԷˠczbڬl
,˸ ˲c^bƽǿbѻnڬv,^ bʠӵ¢vnˌb~^yvj~يpќ֒ñ—ֺԷ
Ɩ}zS	4։ӪڬϚ׊ýٴ˸˲ɱn|ٍոfوbv˺ʭ¢ΎnڬͿ~яϿ˗o|Ղר
˸˲¢^bƌˍñַ͞nˌbڬv,ğԧ˸˲¢^bt͡Ժǖ r|؛ƂɷdڬӖќ
nˌb~^yvj~ي ԷƖ}zS
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 jڬ̉ĚcΎpd˒ќѿьי¢ڬϢ˸˲֌нbɞԟ{h|^}zvڬó֊ڬ
 bf^cڬͼěֺׄÿ}ڬóՈѿɏĿcΎn|т
nb
d~lsٳ֭Қtѿ˒ќѿˠי
~ڬťΜڬς˚ѿtȬdس¢̯z~֔`SGoleman	1995, 1998Ճy|ڬl
ڬEI ÿڬՂʘΎԷ˸ڬơϒ{hڬų˸ˠڬρ֐ˠڬŤvؖːѿˠיڬҹTҦīѿ¼°é
ʨfǟ_yvvڬɠיѿڬt,sٳ֭Қtѿ˒ˠי~ȧ ^~^_
j~S˅ڬj_nvEIúןy|ڬľ`,ՂƁğĚ˸˲¢ִؘ`ڬ؛ƂՂר
˸˲ƌˍַӘ¢n͈_j~}ڬȪfțǖڬ͙ԴøҹTؗ̉ĞďahÐÔ¬òÝí¼
Цן˸ĳⅦШϙj~ڬvڬt˃ٹùa^|ڬɹbqφTюԘӢҩ
ѵѠƀlj~w~^_SwcڬEI ȖΕѿů|ĚԢˌñ֘ԌǎԷ~n
|ȋvڬv~`^bҦīѿʻԧ}zy|ڬƽќѿtjbԻƀɠњǎԷw~Ăʼnv
}zSѠzdÕÄ²ñ¼ÝòÈڪɔǰѿüѨ}֭ҚѿחԧګŤמˠ¢ֳfuBell Curvev~
Ǎdøi¼ÈèòÈñ¼ÝòÈڪͮʡüѨ}˸˲ѿחԧګ؛˗ˠ¢ֳfuEmotional Intelligencev~
}ڬtxcĚT̯͑¢ˌvb֔_}b_Sɠ~jڬ¥®ÇÞÄ²ñ¸§¶ë
»òÿ}EIҝҿڬEIӢҟɞԟ{hУɞc٫n^~^_j~zڬtˈڬѧΑѿ؍ʂc
zyv~}Ƌʫ֔^ˌ^wcڬÜÓäçòñ¸§¶ë»òÿ}ĚϭΓwս`¢Қqڬь
ϖӟÒ»Ì¼üѨ}ڬ^ sEI ѡοtc̉ӄzڬtɠפѿ˗ѢЌϿ
¢Ǣn|^~֔y|ؕ֔}^	ؙծ, 2013SEIɱpj_nvІ҆ڬҦīي˒cڬĚ˒
ÿs֭ҚtѿϒԷ}fڬn˸˲˸˲ќ֒ƌˍ¢ÿ˒~psٳ֭ҚtѿϒԷͨˉT
ҵ⑥n|dvj~óz֢wyv~ǈhǇ_S
 tn|ڬj_nvEIɱpҦīѿي˒ژ~ͿΑ¢ǘofn|ڬuBell Curvev̗Ƈֺ
ٔ¢ʼڬƈ֑ʭbsٳ֭Қtѿ˒ˠיس։ˠɱn|ڬȪfĚҐ¢Ǜhlrvcڬũ
֓v James Heckman}zyv}zS֔_}fڬ˅φTÇòÁȖ{dcڬɺɔƐ
ah͙Դ̛הƞΣcΌژ^j~¢ӵֺn|^֟}zcڬƘ`|ڬtɺɔƐڪċʦŭΑګ
ah͙ԴcڬŌĚÿڬs֭ҚtѿԷƖȖ҅¢Шřpj~¢؇n|ڬntģȩƖڬ
p xsٳ֭Қtѿ˒Ȗң¢vpj~¢؇n|ڬĚѠЕ vwell-beingҦīѿ̉Ɨ¢ǎ
Էn~Ăʼnv}z	Heckman, 2013; Heckman & Rubinstein, 2001Sь,t_nvĂʼֺ̫
y|^cڬ˅Ղרي yv^fzbĜŮҝҿڬtÿ}~ hsÙèòɺɔƐ֖ѧt~^
_j~Stڬ1962ʤڽ1967ʤڬӟȅÞº¯íʓÙèòئa^|ڬ¥Ôè®ӣӟȅĚ׌ȁ
ʄɏĿǂtڏԴԧ¢ɱ׉⑥ v͙ԴѿĜŮƞΣ¢ڬtˈڬ׿סҝҿˀ}ӽӾѿξ֢n
_~nv}zڪěњȋڬtҝҿǀƘnvɏĿ 50ϟ¢׹`ڬtͿн}ÇòÁǆ٧~ƁΠ
~c⑥ |^ګS
 ĜŮɱ׉~yv׌ȁʄɏĿvxڬĜŮوɁͿ}z 3,4ϟͿн} IQc 70ڽ85}zڬtjbڬ
ӴОѿȁӂÿ}ڬɦʰahtɏĿvxڏԴ͙ԴڪШƑȹêØéګbĳⅦШ}z
yvj~cİ`Stڪ؇ʡ}zӴОѿ׌ȁ͖ʦҸȈ؇Ȉ}d^_ګɏĿvxɱn|ڬ
tˈ 2 ʤى vy|ڬȖΕѿʣͮϧͮڬưƐÿʦҸȈ؇ rڬƆϜѿʦŭ͙ԴÖë³çß
ؒ¢ÿ˒~nvЌơ¢⑥ rv}zSvڬƽƏ~n| 1،ى 1ǾڬɏĿvx֏ɱn
|ڬŇԴԧñ͙ʝӏcɦʰ֜ǰ¢nڬʦҸȈ~ɦʰahɏĿvxφɏѻؗ͙Դȋͨz^
|֨nǖ^¢̯zϒī¢û`v}zS
 jɏĿvxڬtˈڬֆ͝Ϳн}ڬ׿סַί¢ǈhڬφT֐нbڬǘof¥Ôè®ӣ¥àè®
Ě׌ȁʄɏĿbɱфԝ~ⅡװƁΠlj~StӵΣڬͭʨfҚ|^؇ڬ
ĜŮ¢ǈhvɏĿԝͨcⅡװɱфԝⅡn|ڬ40 ϟͿнa^|ڬژβƳοѕڬǆŮڬ̯xɦѕ
a^|ژfڬ٪ɉѕڬюԘѕڬѠЌŇ׆ǈӹѕa^|ĳ^~^_j~ڬp x҈ɱѿӴ
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Оѿəɞn|aڬœůʚϬ~n|؛˗ѿѠЌ¢ėǈ}d|^´ò¼cȪ^~^_j~¢Ҥp
}zyvSvwڬjj}ґ҆n|т
nb
dڬs֭ҚtԷƖ̰ωv IQԝىʗ~^_j~
_SҟbĜŮ¢ǈhvɏĿvxڬʦҸȈ؇ȈÿϤٝ IQҔ҆pdį¢֊rvwcڬ
ĜŮcӱČnvˈb 2ԝʗˉTђڬ8ϟͿн}ڬĜŮوɁͿ 3ϟͿн~ǘφڬ~£ؘ
^cfy|nyv}zStn|ڬt̧ qڬtb 30ʤģøͿ¢ٟ|v 40ϟ
Ϥٝ}ڬվĜŮԝcڬɱфԝѠЌיcpgj~bڬHeckman ڬt¢ǎԷnv
cڬIQڬp x֭ҚѿԷƖ}fڬtģȩڬzsٳ֭Қtѿ˒ˠי}z~֔͵
pj~}zS

ŝ	ŞaƠſŒE^ oj``Ěŭ`ÖůĊrŔrƅĖ`øųo]Ġt^x£`ąŷĊ
 ø׽_ڬϢ 20üӤӱ ٺbڬϖӟȇ¢ÿ˒ IQňĥɱpѱ˚cʽÿ}ڬóz
 IQ ­éÁÊÆ¦î~n| EIς˚ɱn|ќֺѿñɠפѿΑˆcژ~^_ЍcѠڬ
_ózڬHeckman ũɷlv͙ԴӴОɔȖ{^|ɺɔƐ͙Դڪьs֭ҚtģȩȉǏˀ̉
¢Ņp~^_˶ǥ}ګس։ˠ¢͒|֊҇t_~^_ЍcѠڬtn|ڬӵΣ~n|ڬњěah
sٳ֭Қtٳʡژvي˒czw~֔`Snbnڬjj}ɹnӄxϙy|
ҟ֭pdj~ڬt_nvҦīѿي˒ژ~ցԽڬɏĿΑrڬ̉ĚΑrڬz^Ѡ
ЕѻؗؕҶůՈrڬEI ¢ǟvsٳ֭Қtѿ˒ˠי¢͙Դѿįʼlr|^fj~cڬĚ˒ќ
Ҧīѿ؛˗well-being¢ҟɠژˌw~^_j~¢Ҥp"ҽπѿ֢ʕ"cΓw˓qnƮƁˀ}
ɑȋn|^^~^_j~}zS
 ɠ~jڬƐӘ}ͭǤҚ~֔`HeckmanĂʼ¢z`|ς̭n|Ҥnvڬtcsٳ֭Қt
ѿ˒ˠיس։ˠ¢π|"Дπѿˀ}nb"Ҥǭn^j~ɱn|źׂ֭¢Ņnvbyvb}
zSŽٲ֊ڬÙèòɺɔƐ֖ѧ}͵bl|^ڬ40 ϟͿн}ӴОѿəɞˠœů
ʚϬѠЌʭǖ^ؘ^c֭ڬ ҚѿԷƖġռѿ̰ω}z IQʗѮy|ֳ͵l^~^_j
~}zSHeckman ՂרڬվĜŮԝcڬsٳ֭Қtÿ}ϢڬՂƌ˒³èÄÈڪӡ
ʽf̝fƖګ_¢ʦɹΑרĠhˌvǎԷˠczj~¢س֌n|^֟}zcڬ
ɠ~jڬtĜŮҝҿ}ڬt։Ӫǟڬsٳ֭Қtѿ˒ˠיيn|ڬĸ̼҇ѿ
¥¾¼àíÈ⑥ |^^SvڬҟbڬվĜŮԝͨ}ڬ˒ќҦīѿ؛˗ӴОѿəɞҶʭ
ҟbʧƁژ^}zcڬĜŮ"ĸ"cƞΣ¢øiˌvbيn|ڬڬьt։ǿьɞ
ϒʪ֒͵c֥|^֟}^SƞΣ¢Ѡƀnv։ǿŎփ~n|ڬɏĿvxcǈhvьɞ
ʦŭ͙ԴÖë³çß~^_j~qڬŇԴԧ~¥ÁÄÃàíÈ¢ǟvůՈѿيńˠڬɦʰ
֜ǰy|ڏԴԧcˌv¸ÜòÈ׺٣ȍȔ~zcڬɠȪφc˵ɞl֟}z
	e.g. Gopnik, 2010; West, 2013cڬtcњɠѿɠ֢ѿξ֗Ġl|^^}zS
 t~_óнڬŽٲԦ`|h^j~ڬtj}ƞΣ~n|ׁ
_v
 |^¢^b
Ȭdl~֣Łpdb~^_j~}z_Sҟbڬɱфԝ~ⅡװpڬվĜŮԝͨc
Ȫf̰ωa^|Ťy|^֟}zcڬt}ڬȬςڬǘʤġӟȅĚʣȏڬĳⅦШ
ϙ}zڪľ`ڬ΍ǆ̯xɦѕĳfڬѠЌŇ׆ǈӹѕ̧ԙ̐ñƄƢ̐ǆ҄ѕژ^ګ	e.g. 
McCluskey, 2013SрֺڬӦӠ͙Դѿ֌ʮbpڬΪbĜŮy|ڬv~`ˏTv͒ǲ}zy
|ڬz^ɹ͝´ò¼ْɞlvˀ}zy|ڬϚƞΣcˌv~^_Ղķ¢ƐǛd֣Ł
pdj~֔_}^Svwnڬ_ɹnÝ²ëڬь͕ӓѿ֌ʮbp~ڬÙèòɺɔ
Ɛ֖ѧ_ڬɸ¸íÖéɱn|ژ̛ה}٧ÿѿĜŮ¢nvțǖڬƶƞΣczyvbby
vb~^_нqڬtƞΣctĜŮ¶¼Èwh֊ǖ_}zyvbz^|ڬʾ
тڬϚʾ֣Ł¢n|af˓։czw_SÙèòɺɔƐ֖ѧ~ڬͲ^ċŭΑbĜ
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Ůҝҿ~n|Қ¥Ø¾Âè¥í֖ѧ	e.g. Campbell et al., 2002n|ڬtcҤpӵΣҟb§
íÐ²Èz}zcڬtɱpӢӯבѢɱƞΣƁΠchڬњɠѿ˶ǥ}ڬ
tҚ֊wh¢y|ڬȬ֋ϋĜŮץ׷£}^f~^_j~z˶ǥڬрֽ~֔_d
}z_S
 lڬjƘ`|ڬҮvxc̯y|afd֌нڬtƞΣc_ˠי¸íÖé¢ɱ׉
n|֭v}zb~^_j~}zSʾтj~cڬ͙ԴѿĜŮڬĸbè¼²¢
̟`vɏĿz^tɦʰɱn|⑥ j~cȪ^SÙèòɺɔƐ֖ѧ¥Ø¾Âè¥í֖ѧڬ
ȖΕѿ׌ȁʄШƑȹяϿԙbvɏĿ~֏¢ɱ׉nvڬփţѿ˶ǥǖ^¢yvĜŮҝҿ}
zSрֺڬtjahҚ֊ڬʾ֩¸íÖé~ǘφɱ׉¢˵ɞnvțǖڬΎѢɠפѿǟ˶
¢Ύn|^~֔^ˌSnbnڬʣȏѿΑˆl҈ɱѿ˩vѝȡ}̉ԴpɏĿtɦʰ
¢˵ɞnvțǖڬtҚ֊؛ѢǎԷˠbْɞѿϙ~֔ m¢ˌ^}z_S
 ׺ʤڬ⑥ơؠĬɔѿ¥ÖëòÃcЗf˒ќɔ͙ԴɔٿȔГ؄n|d|^j~ǤҚ؇}z
cڬtj}ڬǕҹ˒רԷƖьˑahؠĬѕڪռњȑahŌĚʗñƁ͚¢ؠĬɏȑƁ͚c
ֳ͵pⅡѕګcڬςn|ڬÎ§è¼²¸íÖéڬĳfj~cҚ|^S؃
֔`ڬŌTĚ¢ǇʙfѝȡʗѮy|ֳ͵lⅡѕcȢȬp}z	Turkheimer et al., 2003S
ؠĬѕيn|ڬȪfțǖڬtcژ^~ǕҹԷƖьˑahؠĬѿ֋ɞˠcʽ^~ƶӦ̴`
cx}zcڬؠĬ~ѝȡ҈đĺѢ~^_֌н¢~~ڬtɱp֊ͨȪɹ~ѮËä
¥í¼¢̯yvSp xڬؠĬѕژl~ڬs؛̐؟̞	niche-pickingtɧͶlڬz
ŌTĚؠĬѿȖ҅ʗѮ˗o|ѝȡahӴږɔԢc؍⑥npf~^_j~¢˶ǥp
}z	e.g. ؙծ, 2012S
 j_nv֌ʮbpڬ׌ȁʄÎ§è¼²¸íÖé}ؠĬѕcbĳfڬtj}ڬ
t_nv؛̐؟̞cɧͶ؍f^~^_j~¢Ҥǭn|^S’֔pڬĤ£׈b
ؠĬѿÜÆíºâé¢ř`|^|ڬƙ˰ѝȡΛħԤʵlڬt¢ռњȑڪŴķѿ˒רьיګ
~n|وՌlrϒī˩^j~c҈ɱѿȪf}zڪsêºÓtvŌĚؠĬѿȖ҅
ˋy|ڬѝȡÿt؛yvs˓։Θ※tڬp xΰڏƍеӏ¢ϰ|^y|ڬƙ˰ѝȡ
ù}ڬtcˌ^j~cȪfѻѠpvڬӵΣѿsêºÓtb҈ɱѿȬdfĆ٪n
vs※ќtڬp xɠ٠˒רѻؗя˺cvlj~ګStn|ڬ؃wbjtڬj
_nv¸íÖéa^|ڬѝȡΛħƙ˰lc҈ɱѿĳⅦШѻؗя˺¢̩Μn|^j~c͵
ѽ}zƁڬѝȡ͒ǲƞΣcȬdf֊׷}z	e.g. Nisbett, 2009Snbnڬjțǖ
ƞΣڬωШĳⅦШ}zѝȡ¢ωШ׺{hÿ}ˌs׿^zdtƞΣ}zj~¢ҟ
֭n|afd}z_Stn|ڬÙèòɺɔƐ֖ѧ¥Ø¾Âè¥í֖ѧahփţѿĜŮ
̉ΣڬȖΕѿڬj_nvs׿^zdtƞΣǎԷˠ¢Ҥǭp~n|ǈhϙ|т
nb
d}zS
 nbnڬj_nvs׿^zdtƞΣي Қ֊ڬtc£§íÐ²È¢Ύp}zy|
ڬȖΕѿڬkfóՈѿɏĿahڬl͙ԴǎԷˠڬp xsøćrtƞΣc׈b֊
׷~^_j~̼҇ѿֺ̫ˌ^}zS؃֔`ڬʣȏѿΑˆlѝȡù}ڬ
ͭtՂѻѿ؛̐؟̞cǎԷ}zɏĿvxa^|ڬvڬͭóɞⅦШѻؗя˺Ƌؗ
n|^ɏĿa^|ڬlsøćrtƞΣ¢ĩȃp}zڬt¢ϚʾƩpvڬΕΜڬ
s׿^zdtƞΣي ~ƈҹќֺΥtŀ̫nvɠ֢ҝҿcͧv˓։~^_j
~}zڪɹf~ǘoδ̫¢y|ǘoͨЃ}ڬů|ɏĿvxǂɦʰɱn|¥ÖëòÃp"one 
size fits all"ȑͨӓ}ڬӵΣѿƮƁΑˆlvƞΣ¢vl^ǎԷˠcژ^ګS
 ʾтڬsٳ֭Қtѿ˒ˠי¢φT͙Դѿǹо¢؇n|ژ_~pͨǛˠtѱ 
d}b_Stn|ڬќ˚bn|ڬt_nv͙ԴڬȖΕѿzɏĿvx¢ÁòµÄ
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Èn|⑥ ˓։cz~֔`SnbnڬҝҿњϿ¢ŊҖ
 b £
pڬɠ~jڬt_nvͨǛ
ˠ¢ʽƖbzϚʾˈ̡np«ÒÇí¼ڬɹf~њϤٝ}҈ɱѿْɞѿϙ~֔
 m¢ˌ ^ڪŽb֊ͨ¢pڬњͿн}ڬúؑѝȡùԙbvɏĿɱn|ڬьsٳ
֭ҚtѿŔٴснƩnvփţѿĜŮ¢pڬzҶʭƞΣc֊׷t_w~^_j~¢Ҥpҝҿ
Қ֊ڬtb–`δ̫cˌ|^ؕe^~֔_dbҚ^ګSрֺڬΕȚ
ǣΊ}Ҥl_ڬsٳ֭Қtѿ˒ˠיǂtѻؗيpҝҿͭπ|ƁƼfʂوl
|aڬtn|ڬt_nv˒ˠיcڬb~jڬĚ˒ќҦīѿ؛˗ˠwell-beingӏ~؊ي¢Ύ
n|^~^_j~ѱ_Ĺȍ^~֔`SvڬɔƖ̉Ěy|bԮƢøҦ
īѿ̉Ɨɱn|ڬtczҶʭ˃ٹƖ¢Ύn|^ǎԷˠczj~ڬtҟʭ¢
y|֭|^w_	OECD, 2015; Stankov, & Lee, 2014S
 nbnڬtȪfڬǕҹsٳ֭Қtѿ˒ˠי~Ü»Æ¦îѻؗѿʠӵ~ىΎ˶҈
ييńc̉ӄzj~¢Ҥn|^|ڬtǿΣيń}¢֪ӯ͵bn|^֟}˓qn
^	e.g. Gurman & Schoon, 2013St_nv҈ييńc֭~^_j~~ڬt_nv˒ˠי¢ҹT
͙Դѿǹоÿ}Ȣ؍lr֥¢س|^hڬc|ڬĚҹT؛˗ˠɔƖñĞďøÐÔ¬
òÝí¼ӏ¢ҟɠژˌw~^_j~~ȖΕѿůfƈϕť֨}zSрֺڬüѨůķ¢֊С
rڬٳ֭Қѿ˒ˠיʷdøi¢ȃĜŮ֥ͭ҈ʾ͝l|^nڬtƞΣ¢ξ֢n
_~pǛdbʽfɑȋn|^cڬњϤٝa^|ڬtӵΣΓwbؽӿn|^~֔
 m¢ˌ^bҚ^	e.g. OECD, 2015St˶ǥ}ڬ͙Դѿ͡Ժa^|ڬ_sٳ֭Қt
ѿŔٴснƩnvڬ^b֥cڬ_ŌĚɱn|whɠȪ^ʠӵ¢vpb~^
_j~يn|ڬnjbũڬķӣѿҝҿÇ¹§í¢y|ڬvڬمΑѿ֌ʮ¢y|ڬ
lȪφ¸íÖé¢ɱ׉~n|ڬȍؖӢӯξ֗¢Ƙ`|^f˓։cz~֔`_S

ŝ
ŞaƠſŒE^oj`]aµiƯ
 l|ڬjj}ڬz`|sٳ֭Қtڬz^sٳ֭Қtѿ˒ˠי~^yvɈΈѿռ
њ¢Ѣ^|ֺׄ¢⑥y|dvcڬŴķѿt_¢̰nҤp~̴̙pdw_
bSťΜڬHeckman	e.g. Heckman & Rubinstein, 2001; Heckman et al., 2006cѢ^|^vշְڬsٳ֭
ҚԷƖt	noncognitive abilities}z֟}zcڬtj}΃ڣքĤɞl|^τ̉։Ӫÿڬƾɪ
˒ќɔѿ֌ʮbpڬsԷƖt	ability˶ǥәѯ¢bם`ǟ|^~֊p
d}zS’֔pڬtj}ǰڃl|^bȪfτ̉։Ӫڬٳs֭ҚtԷƖڬp 
x֭Қ}^ڬtģȩԷƖ}˓qnfڬnڬٳs֭ҚԷƖtڬp x֭ҚԷƖ}
^ڬtģȩ˒ˠי¢ʨf̰nҤn|^ǎԷˠcژ^~^_j~}zS
 ľ`ڬ͙ԴӴОɔѿҝҿÿ}ڬsٳ֭ҚԷƖtτ̉։Ӫ 1 z~n|ÐòÀÊèÆ¦¢Ǉø
iڬt~ɔϠڬǆŮڬҦīѿȍĲڪͳ؍ʭǖ^ګӏ~ي؊ˠ¢ǰ^ڬњьɞÐòÀÊèÆ¦ϕť
~tΎ˶؊ي¢͵bn|^ɹbqz_}z	e.g. Lee & Ohtake, 2014; Η, 
2014Sрֺڬt_nvҚ֊t˶ԟ҈˗Ȭd^֟}zcڬÐòÀÊèÆ¦ΕΜڬtς˚
ѿɞԟbn|ڬԷƖ	ability~ld}fڬڎf}ьˠ	trait~n|̖ f|
^~n|ȋSԷƖ~ڬtjt IQ_ڬ؇ʡڬzьɞУʭz^ֶڃɱn|ŌĚ
cѻͅnˌsΌȬŐt¢̰n|֔^ڬóՈѿڬtcژhژ^ΐn^~l}z
ڪtj}ȖΕѿڬtŌĚczьɞďΩa^|swh}dĚbtcǰ ګS
tɱn|ڬьˠ~ڬtŌĚcͮʡůՈ vy|֊rsŵȑŐtz^sʣȏŐt¢̰n|
֔^ڬ˓qntژĳcó˶ѿ˒ќҦīѿ؛˗ˠ¢֋ɞp_}fڬڎf}ŌTĚ
ؘ^¢њpŌƈѿˠי~֔^ˌ}zڪtj}ȖΕѿڬtŌĚc؇ʡs_ˠי
Ěbtcǰ ګS
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 ľ¢̲i|֔`ڬÐòÀÊèÆ¦ 5 ǿɏáÇéahȩǛˠڬƥƠˠڬ˲ԇѿəɞˠڬƵַˠڬ
Ӵږو͔ˠǕϕťڬó֊ڬt¼¶¥cژfȻn^_˞ bҚ
^cڬњɠѿڬtŐژĳc˶ǥp~jڬŌĚcԙbvяϿñ͡ԺŌĚz^ǤȂŁ
Ő֐y|ڬůfѮ~n|ȋڪľ`ڬяϿȼĸ}ڬz^ŌĚȻŁŐ֐
y|ڬژ^ȩǛˠ¢ř`|^ڬn؛ʭŷǛѿ}zͨc؛˗ѿbzΐn^~^_ț
ǖcʾтzˌ~Ԧ`d}z_ګ	e.g. Roberts et al., 2008SğٿȔb֊~ڬj_nvշְ˶
ǥp~jʗѮڬln|Ȭdǰڃ}^_˞ bҚ^cڬtjtڬũ׽
vڪsٳ֭Қt~ɠיѿȬdς˚ѿس¢Ύp~andګEI يn|ڬ˒ќɔٿȔ}ڬt
¢ԷƖ~֊pdbڪsԷƖáÇétګڬьˠ~֊pdbڪsьˠtáÇéګګڬlt
Кǖ~֊pdbڪsКǖáÇétګيn|ڬěaڬц^ֺĎcӼ`^яϿcӾ^|^}
z	ΕȚǣΊӍ 2اӍ 4ӆӍ 2ӘǀфګS
 ÐòÀÊèÆ¦zf}óľ}zcڬњɠѿsٳ֭Қt~n|̖ j~Ȫ^Ղɵ˒ڬՂ
ƌ˒ڬՂˇˠڬŷѻѿơϒ{hڬų˸ˠڬؖːˠڬz^Ҧīˠ~ԅҴl_ڬɹf~
˒ќɔÿ}ڬ؇ʡڬsԷƖt	ability~֊l^}dv}zSt˶ǥbn|ڬHeckman
c֔_~jsٳ֭ҚԷƖtڬٳs֭ҚtԷƖڪ֭Қ}^ԷƖګ}fڬٳs֭ҚԷƖtڬ
p x IQ֭ҚԷƖģȩ˒ˠיůՈ¢˶ǥp~n|̖y|т
nb
dw_Stn|ڬ
t_ڬ˓тѿtշְπ|Ȫφcǟj~SњڬΕȚǣΊ}ڬ֭Қ
ԷƖģȩ}ڬɏĿz^ĚѠЕ v˒ќҦīѿ؛˗well-beingz^ɔƖҦīѿ̉Ɨ~
ي؊z^|˒ќɔѿξ֗cl|dvڬ~£˒ˠיڪׂ֭ñ˶ׂñќ֒ñň˚ñҚׂñь
ˠñóاԷƖګيn|ʢʨfêÒäòcl|^S
 jj}ڬt_nvȪٴѿ˒ˠיيn|؅óԂԛѿڬè¼È¥ÄÖpj~¢–`cڬj
ˈӆ}֪׽l_ڬΕÖë»ª²È}ڬt¢ԅ̭n|ڬsՂƁ~ğԧñ٧Ȁ~يńي
pҦīѿ؛˗tǂs˒רœʱñ̉مtzc⑥ơ˺ʭڬtn|vڬt¢ǎԷn
˒ќѿьיt~n|^Stn|ڬj¢қfsҦī˲ԇѿ¶íÓÆí¼t~Ǧj~nvڪsٳ֭
Қtѿ˒ˠיيn|ڬ׺ʤڬt¢Ҧī˲ԇѿs¼°ét~ǦǛdzcڬΕÖë»ª²È
}ڬŌTĚcՂר˒ќҦīѿèÀò¼¢Ѡbncڬtucԙbvѝȡ~^bΎԷ҈đ
ĺѢ¢nˌb~^_н¢س֌nv^~Ԧ`ڬťΜڬtي ς˚~n|́ǯl|^¶íÓÆ
í¼EWhite, 1959F~^_շְ¢z`|Ѣ^j~nvګS
 ΕЧѿژʭҦīѿѠъ~n|ȋÑÈa^|ڬŌĚ؛˗b~jcڬŌĚهov
ˀ}fڬğԧ٧Ȁ~يńˠȼĸy|֋ɞl~֔^ˌ	ؙծ, 2013; Tooby & Cosmides, 
2008Sp xڬŌĚc^bğԧ~يńˠ¢τӚñԀ̯nڬvڬ٧Ȁ̉ǫ~n|əɞnvĲԙ¢
ҟŇnˌb~^_j~cڬȪfțǖڬtŌĚêØéwell-beingzc~^_
j~St˶ǥbpڬğԧ~يńˠτӚñԀ̯˓тѿЗfي j~ڬ˒ѿ
ќ֒ڬų˸ˠڬؖːˠڬǛҦīѿ⑥ơ~^yvڬóՈѿԅo|Ҧīˠ~֔ |dvcڬsٳ֭Қt
ѿ˒ˠיڹҦī˲ԇѿ¶íÓÆí¼ 1 Εس։έ~^_j~_SóͨڬĚΕЧѿڬՂ
ʘɠњñՂʘژ ñ͂ՂʘŇůӏϗϰʽfڕɑȋ~n|ȋ	e.g. Dweck, 2000ڬt˶ǥbp
ڬՂ˒רœʱ̉مa^|ڬt_nvϗϰŧן¢ƞΣѿǎԷn˒ˠיڬľ`
Ղƌ˒ڬ³èÄÈڬŷѻѿơϒ{hڬՂˇˠ~^yvьיvڬsٳ֭Қtѿ˒ˠיڹҦī˲ԇ
ѿ¶íÓÆí¼_ 1 Εس։έ~n|Ĥɞl|т
nb
d}z_ڪрֺڬȬςτ̉։Ӫڬt
xbќֺѿ͑έьѮѿي؊n|^~^_ڬnýͨעcy|ϒԷp
~֔`w_cګS
 y~ڬΕÖë»ª²È}ڬø׽_ˀ}ς˚ѿ͞ќ¢póͨ}ڬsٳ֭Қt˒ˠי
 22 
τ̉։ӪcڬtuѻؗѿלЧ˗oڬwhǎȜ ñˠȧɧǎԷ 	ˠmalleability¢Ύpby|ڬ
3ʄτ؉^qbĲԙĠh}^b~Ĥɞn|^SjŷռʄڬĂՂ֍ѿ˶ׂ
ŞdbhÈêòËí³̰ɷñ̷͙Ѓӏy|ڬ҈ɱѿқΑىڬvڬⅡװѿɧͶԢˌcǎ
Է}z~֊׷τ̉։Ӫ¢̰n|֔_Sľ`ڬŌƈŴķѿҦīѿ¼°éÝÊòڬz^Ҧ
īѿéòéñ֋әيpҚׂcj҈ʾpStɱnڬЗʄڬѻؗͲΑϤٝ
tȖ҅cˀ̉lڬѠЕůՈ¢؇n|҈ɱѿژ^ó׍ˠ¢Ύnڬ؇ʡڬɧͶȧƩnf^~Ĥɞ
lτ̉։Ӫ¢̰n|֔_SŴķѿڬϭיÐòÀÊèÆ¦ڬz^voóՈѿѻؗͲΑ
¥ÁÄÃàíÈѤΜp~l^ ŷѿĺοáÇéڬ֔^’`ΌδЧاƁ}Ղğňڂ˸
	basic trust_cj҈ʾp~Ԧ`Stn|ڬռʄ~Зʄىڬ_ 1ʄڬÿʄ¢
Ĥɞn|^SjڬѻؗͿى׮ÿ}ˉTˀ̉l}zڬbz҈ɱѿəɞnvˀ}؊
Ӿpj~c˵ɞlcڬǕҹç§Ô§ØíÈӴږɔԢզҽ¢ǈh|ڬtȧɧǎԷ
}zj~c֊׷}zSľ`ڬՂɵ˒ڬՂʘƞƖ˸ڬՂƌ˒ڬàÁ֭ҚԷƖǂtӵ
z^vՂʘŷҊڬvڬğԧɱpҦīѿ⑥ơų˸ѿ˺ʭz^¶ÞäË´òºåíñ¼Á§é
_cj҈ʾp~֔`bҚ^S

ŝ(ŞaƠſŒE`µrei_Ěŭ`¥}]roiƯ
 ΕȚǣΊ}ڬȖΕѿѻؗΑk~ڬø׽nv_ˀ}͞ќlڬȪφsٳ֭Қtѿ˒ˠ
יيn|ڬjˈڬӢӯêÒäò¢⑥y|^fj~pcڬnڬ͙ԴѿĜŮ¢⑥_~pڬ
ь^bτ̉։Ӫ¢ÁòµÄÈ~pj~cƞΣѿ}z_bSø}֊v_ǎȜˠñȧɧǎ
Էˠ	malleability~^_֌ʮbpʾڬ тj~cڬռʄснƩnv͙ԴѿǹоcΌچբƞ
ΣcڬnbқΑىΑˆ}dw_Snbnڬtj}ǰڃڬŸЫҦīѠЌɔοؗ̉
ӏ˓։~Ԧ`ҚׂԢˌ¼°éєˌ¼¶¥øǛøcĤ֭v~n|ڬtc˓
qntŌĚͮʡѠЌůՈɱn|ϱƩƞΣ¢vp~ْ^~^_j~}zSľ`ڬҦ
īѿ¼°éيn|ڬͭωШƩlvУʭczڬÈêòËí³Ѓوѻlڬtي ƞΣξ
֢҈ʾ͝ڬ⑥ |^֟}zcڬtj}nn̰͊lڬƞΣc֭|ڬtcz
ٿȔْɞѫp^j~ڬv̯Ӿˠcz֊׷^~^_j~_}z	e.g. ȬȐ, 2008;
Trower, 1999St_nv˶ǥ}ڬjռʄ¢͙ԴÁòµÄÈpj~ڬمΑѿڬz^ʨf
ͮʡѠЌůՈ¢֌شŮvțǖڬz˶ǥc^w_S
 óͨڬt^yt̝Εѿ~j}ڬЗʄснƩnv͙Դѿǹо¢֥~^_ͨ؆рֺڬ
Ԧ`^֟}^w_Sũ׽v_ڬ͙ԴӴОɔٿȔ}ڬÐòÀÊèÆ¦ 5 ǿɏ
cڬ̐ˌͳ؍^bӷbيn|ɠ֢ѿξ֗c⑥ |^Stn|ڬľ`ڬͮΕǂӟ
ȅ¸íÖé¢Ѣ^vLee & Ohtake	2014ҝҿ}̐ڬ ˌيn|Ѧˠ}ƥƠˠ~ڬȺˠ}ȩǛˠ
˲ԇəɞˠ~Ϛ҈يc֭vj~ڬvڬͳ؍يn|Ѧˠ}ȩǛˠ~ىϚ҈يc
֭vj~cȚǣl|^Sj_nvҚ֊Ȗ{^|ڬƥƠˠȩǛˠӏȢ؍Ǜhv͙ԴѿŞ
dbh¢ڬľ`ɴΜѿӴОѿəɞˠŴњǛh|ڬͲfbɁ~^_j~ڬƽќѿрֺڬ
ǎԷw_Sy~ڬϭיÐòÀÊèÆ¦Ȗ҅ڬťΜڬŌTĚȄΎؠĬѿ։ǿc҈ʾ
Зfي y|^j~cƐ́֌l|a	e.g. Ashton, 2013ڬnbĚѠͲΑϤٝahȧƩǎԷˠ
tژ^ڬʤڧ~~tˉTȬdfРo|^f~^_j~Қ|^	e.g. ؙ
ծ, 2003; Roberts, 2006St_nv˶ǥbpڬjЗʄŞdbhڬڪͲfbوɁp˓։ˠ
czj~bpͿىѿګπ|ژ¶¼È}zڬvtƓڬt_ȬdȧƩc֊׷
^~^_j~bڬzњɠѿ}^bҚ^S
 ˋy|ڬatfڬ͙ԴѿǹоĂvɱ׉~n|ΌƊ҆lŐpÿʄ~^_j~
bҚ^SՂʘƞƖ˸Ղƌ˒~^yvĂơϒ{hي τ̉։Ӫڬų˸ѿ˺ʭǛҦīˠ
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~^yvʨfҦīˠي τ̉։Ӫڬ˸˲ƌˍ¶òÓí³ê»è«í¼ĂàíÁé×é¼
ي τ̉։Ӫڬlڬtů|؇ʫp~֔^ˌՂʘς˚Ղɵ˒ڪՂʘ֣Łګcڬ
Зʄτ̉։ӪⅡp҈ɱѿwȧɧǎԷˠcژf֊׷ڬvڬռʄτ̉։ӪⅡpϱƩ
ǎԷˠóɞҶʭڬΑˆ}d~jw_	e.g. Gurman & Schoon, 2013S
 vwnڬjĂÿʄснƩnv͙ԴѿĜŮ¢⑥y|⑥f٠ڬԦ̀lf|^j~c 2
нڬԦ`S1нڬǘφ͙ԴѿŞdbhcڬŌTɏĿɱn|Ѯҹ˃ٹ¢vpǎԷˠ
cz~^_j~}zSũڬЗʄɱpŞdbhƽќѿǎԷwcڬבѢɱƞΣӏbn|b
ٳњɠѿ}zͱ֚ڬ nvcڬt̼҇ѿȧɧɧͶm}zy|ڬȖΕѿڬtڬŌT
ĚØò¼ç§í~n|Ԧ̀lf|^~n|ȋStn|ڬЗʄvϭיÐòÀÊ
èÆ¦ڬtØò¼ç§íŌĚʗ˗o|ڬÿʄɱp͙Դѿǹоי¢Ϳַ͞p˓։cz
~^_j~}zSľ`ڬóՈѿڬ˸˲ƌˍڬɱĚيńțٴɔοțٴӏa^|ڬt¢
׈bΎn|^j~c؛˗¢̩Μnp^j~c˵ɞl֟}zcڬЗʄêØéa^|ڬťΜڬ
ϭיѿ⑥ơ̚ƌŝǛcژ^	inhibitedڪóՈѿʷy׷˞ηŝǛcπӈʽ^~lګɏĿɱ
n|ڬ^vqtˠי¢ژ_~pj~ڬt̚ƌŝǛ¢b`y|ƚمn|n_ƺٙˠcz
~֔^ˌ	e.g Kagan, 1997Snڬj_nvɏĿvxɱn|ڬϢɱĚيńțٴ}ڬn
˸˲̚ƌ˸˲ռƀ¢ҽπѿȢ؍lr_Şdbhڬ˸˲ƌˍn|˸˲ůՈɱn|
}fڬьˤúəɱſ¢Ņp_ŞdbhcΎƞ}z_Sjي؊n|֔`
ڬEisenberg ڬϭיѿÌ¯Æ¦î˲ơŝǛ	emotionalitycťΜڬژ^bĳ^by|ڬ˸˲ƌ
ˍʽlcڬҦīѿ؛Ƃ⑥ơǛҦīˠڬz^ڬ^ ȩȋƩȑڪٳ⑥͓͍ˠګڬŷȋ
Ʃȑڪúəڬ̚_zڬʷdjګ~^yvҹTǰڃ⑥ơɱn|Ϛ׊ĺѢpj~
¢Ԑͦѿ͵bn|^	e.g. Eisenberg et al., 2005, 2009Sjj~vڬɏĿЗʄvϭיŝǛ
ؘ^˗o|ڬ˸˲ƌˍيn|Ύƞ͙ԴѿŞdbhcȬdfѮǎԷˠczj~¢Ҥǭn|^
~֔`_S
 _ 1 нѫ˶n|afdj~ڬϢÿʄҦī˲ԇѿ¶íÓÆí¼Ȣ؍¢˕Ǜpțǖڬ^
 ­Ôç§íȑڬ­íç§íȑ͙ԴѿǹоcͿΎƞ}zǎԷˠcژ^~^_j~}
zSjj}֔_~j­Ôç§íȑ͙Դѿǹо~ڬɏĿɱn|ڬьʾ֩ǰڃяϿ^
țٴ}ڬtǰڃɱſóՈѿΎƞ~l_⑥ơ¼ÈçÆ»ò¢͙`׷_}z
ɱnڬóͨڬ­íç§íȑ͙Դѿǹо~ڬɏĿcʾďԧ~n|ڬlzǰڃяϿԙb|^
ڬz^tjbzͿى¢ԙb^҇ˈÁ§Þí³}ڬz^t_nvʾďԧ~n|Ղר
ؕƿè¥éӴږ¢˵לlrvø}ڬĸb͙ԴѿŞdbh¢⑥_j~¢̰n|֔_Sľ`ڬ˸
˲ƌˍ˓։ˠΎƞˠڬՂרc˸˲z ڬĸbÈçÕé¼Èê¼¢Ӵږnvțǖjtڬ
ʽf˸o}zڬltÁ§Þí³jtcͨѬ¢רzhlrӼȻȶϒw~֔`
	ؙծ, 2013SvڬjڬΕȚǣΊӍ 2اӍ 3ӆӍ 2Ә}֪׽lcڬbz|ϖӟ}ڬɏĿ
ɔοǟvҹTȻn^ѻؗѿʠӵcڬژ^Ղɵ˒͑`|ȋj~cƐ́֌lڬtǛø
ǛhvǇӲcҽπѿ—؍lvj~czcڬњȋ}ڬt֥ȬƱcΑˆlvƞΣ¢v
lbyv~ԅ̭l|^	Baumeister et al., 2005Sy~ڬjڬΕיѿ˶ǥ}ڬՂɵ˒ژ
lc˒ќҦīѿ؛˗ɔοø̉Ɨӏي؊n^~^_j~¢˶ǥp}fڬڎf}ڬĸ
δ̫cĮ ^ˀ}^vqՂɵ˒¢ژ|zΎƞ}^~^_j~¢Ҥǭp}z
S؃֔`ڬľ`ڬՂרcɔԢҎ͌ǇӲ£wӵΣڬ̉ԒǛøcњ֭v~^__
ʾďԧ~n|̉ƗӴږnb~ӵz^vˀ}ڬt֊ǖyvՂɵ˒ʷdøic؛Ƃȃ
țǖڬt֥cΎƞϒԷpǎԷˠcژ^~^_j~}z	Dweck, 2006S
 ø׽nv 2 нڬsٳ֭Қtѿ˒ˠיڹҦī˲ԇѿ¶íÓÆí¼ʷdøiǛhv͙ԴѿŞdbh
cڬΕΜڬƽќѿڬÆòçòà§Éz^ŌƈƩlv	personalizedˀ}lțǖΌƗ¢
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ȵpҟѕcژ^j~¢ǟ˶n|^Sрֺڬ٧ȀяϿcƐ́~͙Դțٴ}ڬj_nvŌƈƩlv
͙Դ¢—n؍j~ʾтڬȬdƌӥcĮ_֟}zڬů|ɏĿɱn|ڬt_nvͨط}Ձ
j~ďɠøڬúǎԷ}zj~֔_}^Snbnڬsٳ֭ҚtاƁǰڃa^|͵b͙
ԴøקdcѻѠn|^~and´ò¼يn|ڬϢЗʄŌTĚØò¼ç§í~n|ь
Ѯˠ¢ѿҟ̴`ڬt˗ovڬvڬŌTĚȄΎӴږснƩnvڬÆòçòà§É͙Դѿǹ
о¢ȍؖ⑥_j~c˓։~w_S 

ŝ)Şţb_¯g[ƭaƠſŒE`ŤðŎãŏ]p[`ãīŎ¼ƣĎ]s£
 ΕȚǣΊ}ֆ͝ӆڪӍ 2اӍ 1ӆӍ 3ӘñӍ 3ӆӍ 4ӘñӍ 5ӆګ}Ǉøi|^cڬϢѻ
ؗ˒ќɔٿȔa^|ڬĚѠЕ vٳ֭Қѿ˒ˠיڹҦī˲ԇѿ¶íÓÆí¼~ي؊a
^|ڬΌƁƼfӢƖѿҝҿcl|dvc¥ÁÄÃàíÈڪ֪ӯoӍ 2اӍ 1ӆӍ 3Ә¢ǀ
фګ}zj~¢֛Ǜdqb_	͝ēñؙծ, 2005, 2007SěԿȬ͝ø¥ÁÄÃàíÈ
ي ҝҿҚ֊ڬüѨǕȍ}ʂوlمΑԐͦҝҿ̉ΣǟڬʦɹΑˀ̉l¥ÁÄÃàí
ÈיcڬφTҦī˲ԇѿ¶íÓÆí¼ѻؗȬɸ˃ٹ¢vpj~¢͵bn|d|
^	e.g. Thompson, 2016SvڬͿsՂтɠږt	natural experiment~֔ ƑȹҝҿڬϢ¥
ÁÄÃàíÈƑȹڬ֔y|ˤúəcǳלlvͿьɞğԧ׺̼¢؇n|ə˒˸cˌ
^~^_j~cڬ˒רѻؗͿџȬÂàò»¢bمΑѿvn|n_ƺٙˠcz
j~¢ȼɠъְy|^	e.g. Nelson et al., 2014S
 tϒʪيpԦɭğΊ	e.g. ؙծ, 2016a, 2016b, 2016cɂcڬ¥ÁÄÃàíÈcϢsٳ֭Қt
ڹҦī˲ԇѿ¶íÓÆí¼ȪŔٴѻؗ˃ٹ¢ǂpj~ÿγѿ˶ǥڬtcΌδЧѿ~j
}ՂğɱpȖΕѿňڂ˸ˀ̉؇o~^_j~}zSπʭˤúəя˺zͿڬ
рΛħѿڬbzó׍n|ڬ֏ьɞğԧbҟɠ׆y|_~^_Ӵږզҽ¢؇n|ڬɏĿ
tьɞğԧťڬğԧóՈɱn|ڬvڬt_n|`ՂƁՂרɱn|ڬژʭňڂ
˸֍¢єˌpj~cǎԷw~֔`SɏĿ¥ÁÄÃàíÈ¢؇n|ڬՂƁz^ğԧ
_ɑȋ}zbڬ_ɹnŴķѿ֔`ڬğԧ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͙Դÿ}ϵn|͔λl|^}z~
Ԧ`Sũڬsٳ֭ҚtЗʄvϭיÐòÀÊèÆ¦يn|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Įy|˱ncڬvڬú˙ǥp¢ǚdƀp~^_ˀ}Ɍ˰cѻњp~l|^S˛
z^|ڬ4-6b΍ٺtѻњȚǣcɑȋp(Stenberg, Campos, & Emde, 1983)SѠˈ 6b΍ģّċŭ
ڬרķѿ̧Κ¢ɠږԧc⑥yvțǖڬ̜ׄpb_ڏԴԧ¢֊c˛¢Ҥpj~cҚ
|^(Sternberg & Campos, 1990)Sloˤيn|ڬ֊ҚÑÈɱpˤǅ˗~n| 7-8b
΍kbѻњp~l(Lewis, 2008)SѠˈƱʤىڬċŭڏԴԧ~˲ԇѿzc(¥ÁÄÃà
                                            

˲ơي؊pς˚~n|o˸˲ϭƁoĂ֐ѿ˲˸cɑȋpcojj}ьɞѠќѿȧƩoռƀo⑥оŝǛ	؂i
ǒ_~^yvьɞ⑥ơШř¢Į_Ӵږ¢˲ơ~n|Ǉøi	ؙծo
//,o(&
)SvڬKPR8NRQְ֟~n|
jӆ}s˲ơt¢Ѣ^j~~pS
(˲ơڬˈȭѿӴږy|ˀ̉l~^_τ̉ĂԟԧĂʼoȖΕ˲ơ͝¢,ģȩ~pҝҿԧφTɑȋ
pcoΕһ}ڬjģّoċŭҝҿ}Ǉøij~cȪfڬҚ֊զҽȪ^ȖΕ˲ơќֺ¢ǇøiS˲ơ
̉ӄxȖΕ˲ơ͝ֺׄz^|̖ ^j~~pS
 33 
íÈ)¢ˀ̉nڬtģˈ֊ҚÑÈsĚ֊Қt¢֊r_~l|^	2R;2H<
/,/S
Қy|^j~~Қ^j~Ⅱװ¢⑥_֭Қſќc˓։vڬˤڬѻњͿΑcɹnؐ_
}z(Lewis, 2008)SΌˈڗdيn|ڬѻؗƆΑzyv˙˲ơbڬz^ڬ˙ú˙~ёӄn
vϕť˲ơӈ¢ѻpՅǥbƁʆpˀ}ڬ6b΍kѻњp~l(Lewis, 2008)Sڗdڬ
ΑˆɱpsցƂt~n|ռƀl~^_֐ɭcȚǣl|^(Brooks & Lewis, 1976; Lewis, Sullivan, 
Michalson, 1984) 
űöčƇŎČÏ`ōņ
 Ղʘ˶ׂѿ˲ơ~ڬՂƁ~Ѯğԧb֊٠֌нcي ȖΕѿ˲ơ~ѮÁ§Öͧn
^˲ơ}zڬtڬ؃¢֔`ڬzğԧ~Ƃ٪lvՂʘ˶ׂ̉ӄ¢Ȗѻњp˲ơ}
zSȖΕѿ˲ơ¢óϕѿ˲ơ~ǦɱnڬՂʘ˶ׂѿ˲ơڬĐϕѿ˲ơ~Ǧ(Lewis, 2008)S
Ѡˈ 1 ʤƱkڬğԧbІ҆ɱn|фcڬvڬՂƁ~ğԧяϿ¢Ƭƈnvø}ų˸Ԟΐ
cѻњp~lSɠ٠Lewis, Sullivan, Stanger, & Weiss (1989)}éò»äÆ¼È¢Ѣ^vكşՂʘ֭
Қ̉ӄcфռƀ~ي؊czj~¢Ҥn|^Sjj̲ivՂʘ˶ׂѿ˲ơڬՂʘ˶ׂ~ي؊
zՂʘ֣Ł~ي؊n^}zڬՂʘ˶ׂѿ˲ơ_xڬՂʘ֣Łي ˲ơ
(self-conscious evaluative emotions)}z˦Ԙ˰˸ڬ֫ڬ2ϟƱb 3ϟѻњp~l|^
(Lewis, 2008)SjՂʘ֣Łي ˲ơڬċŭΑ¢ם`ŷɧ}zvڬğ֩ʾpѻؗΑ¢
ǀфlv^S 
	©ľÞ]s`®`ōƒĩ`~££]`ƚƏ
 ˲ơѻњčУǿ~n|ڬø֚֓v_φT¶íÓÆí¼c˃ٹn|^j~cҤǭl
Sľ`ڬˤz^|Қy|^ÑÈ~Қ^ÑÈ¢Ƭƈpj~}zyvڬڗdيn|
ƀΜď¢čУpj~ct֩ʾpSj}͵by|^Қ֊~n|ڬՂʘ˶ׂѿ˲
ơф~كşՂʘ֭Қcي؊p~^_Țǣ}z(Lewis, et al., 1989)SnbncڬjՂʘكş֭Қ
éò»äÆ¼È¢Ѣ^|Уɞl|^wcڬéò»äÆ¼ÈȾʾˠيn|ֺׄĹȍcz
ڪ֪ӯӍ 2اӍ 1ӆӍ 2ӘǀфګSvڬѻؗѿʠӵيn|ڬ˲ơѻњͿΑ˸o˲ơʽl
يpcӎԧҚْɑȋrqڬֺׄc}d|^^я˺}zS 

	ČÏƄĜ
˲ơַ͞ڬʨԟ˲ơƌ (ˍ“regulation of emotions”)~˲ơğϒԷƌ (ˍ“regulation by 
emotions”)czc(Gross, 2014)ڬjj}ڬƐԧ˲ơƌˍڬŴķѿڬ¼Èê¼ÔéяϿԙb
vċŭ⑥ơ֐ɭbڬt_яϿԙbv٠ՂרÌ¯Æ¦Õ˲ơ¢_ɱſp
bڬ~^_˲ơַ͞՞Տ
 _ c
z^|̖_j~pS 
ċŭڬѠˈ 6 b΍kbՂר˸oՒѷ¢ǨivڬՒѷ¢˸olrɱ׉b҆¢t
nvڬ̰¢ǠyvpՂʘ͎́
^ 
ѿǅ˗¢⑥_(Crockenberg & Leerkes, 2004)Svڬ΍ڧcøcz
רķñ֭ҚԷƖѻؗpvڬѠˈ 12b΍ģّtțb٪רķѿǾءՂƁƖ}ϭ¢tp
ͨѬ¢ȪfĽ^Ɂ(Mangelsdorf, Shapiro, & Marzolf, 1995)Sjj}ڬ˲ơַ͞óz~n|ҝҿҚ
֊׈ɫStill-Face ɱpǅ˗¢Ǉøiڬtѻؗѿתסz^|͞ќ¢⑥_S
	"S-LL3CDFu`İƂ
 Still-FaceÐçÂ§ßڬTronicky|وѻlvċŭҦīѿ҈đțٴah⑥ơ¢Уɞpͨ
Ѓ}z(Tronick, Als, Adamson, Wise,& Brazelton, 1978)SjͨЃڬċŭcȬĚڪɠږԧϦ֏ګ~
face-to-face҈đĺѢ¢÷zϤٝƁh|⑥^ڬt٠ċŭ⑥ơ¢УɞpͨЃ}zSqڬΌƆ
¼ÆÄÖ}ڬw£؇҈đĺѢ¢⑥^ċŭ⑥ơØò¼ç§í¢УɞpSϕ¼ÆÄÖ}ڬ
ȬĚcċŭɱnËäòÈçéռ˲}֌Ԉ¢Ǜhwh}ڬǅ˗¢ĸ׻l^яϿ¢ĺ(Still-Face)S
Όˈ¼ÆÄÖ}ڬźȬĚw£؇̳Շ^¢⑥^ڬċŭ~ŸЫ҈đĺѢ¢⑥_(reunion)Só
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ՈѿċŭڬØò¼ç§í~Ⅱ Still-FaceͿȬĚڅɱp֌ԈǾءcȢ`ڬӋڅcРڬvڬ
Ì¯Æ¦Õ˲ơռƀcȢ`j~cҚ|^(Gusella, Muir, & Tronick, 1988; Kisilevsky et al., 1998; Toda 
& Fogel, 1993)Stóͨ}ڬċŭȬĚІ˶¢ʷfv`£}vڬѻȦ¢⑥_țǖz
(Moore, Cohn, & Campbell, 2001; Tronick et al., 1978)Sj_ċŭǅ˗ɏĿڬǁѻؗΑ
φTصѿڬיѿȧƩnˌ}zڬStill-Face ÐçÂ§ßҦī҈đțٴahɏĿǅ
˗ŌĚʗѻؗѿȧƩ¢̴`j~}dͨЃ}zS 
	"S-LL3CDF_ðroÕć`ōƒŎçÐ
 ø׽؇ڬċŭ Still-Faceɱpǅ˗ڬ֌ԈǾءȢƘڬ`РɹڬÌ¯Æ¦Õ˲ơռƀ
ȢƘcĂ}zSjڬǖ r| Still-FaceƞΣ~Ǧ|aڬ~~jͨЃ¢Ԧηn
vTronick et al.(1978)}ڬѠˈ 1-4b΍ċŭStill-FaceƞΣ¢֊rj~c֊^wlvSˈҝ
ҿa^|ڬͧѠŭ}֌ԈǾء~Ü»Æ¦Õ˲ơռƀРɹ֊byvcڬ1.5b΍ŭ~ 3b΍ŭ
}֊vj~(Bertin & Striano, 2006)ڬ֌ԈРɹ 2.5b΍ŭ}֊ڬ5b΍ŭ}֊byv
j~(Cossette, Pomerleau, Malcuit, & Kaczorowski, 1996)ڬ3b΍ŭ֌ԈǾءȢƘصc 6b΍ŭ 9b΍ŭ
Ȫ^cڬ`Рɹ 3b΍ŭ~ 6b΍ŭ}֊ڬ9b΍ŭ}֊byvj~ڪStriano 
& Liszkowski, 2005ګcҤlڬ1-7b΍ċŭa^|Still-FaceƞΣѠˈ 3-5b΍¢Óò²~p؃
Uɐȑѻؗ¢֊rj~cҤǭl|^(Lamb et al., 1987)SjѻؗתסڬԐͦҝҿa^|ǅ˗
əɞˠ¢ξ֗nvҝҿbاƁѿҤǭlSľ`ڬÌ¯Æ¦Õ˲ơռƀ`ڬ֌Ԉ⑥ơ
 3b΍Ϳ~ 6b΍Ϳ}҈يcbyvj~(Toda & Fogel, 1993)ڬռ˲ռƀc 2.5b΍Ϳ~ 5b΍Ϳ}҈ي
c^j~(Cossette et al., 1996)bڬѠˈ 5b΍ģƐ~ģˈ}ċŭStill-Faceǅ˗ي؊cfڬѠˈ
5b΍¢ȡStil-Faceǅ˗יѿȧƩcלd|^j~cҤǭlSьڬѠˈ 5b΍ģƐ֌Ԉ
ǾءcȪfȢƘnڬ9b΍Ϳ}`Рɹcbyvj~ץ`~ڬStill-Faceǅ˗ڬѠˈ 5b
΍Ġ׺}֌ԈǾءÌ¯Æ¦Õ˲ơռƀ~^yvǈơѿ˲ơַ͞¢⑥y|aڬ΍ڧcøc~
ȬĚ~֌Ԉ¢ǖ rڬ`¢Рlq҈đĺѢ¢Ԁ̯n_~pԷơѿ˲ơַ͞¢⑥y|^j
~cҤǭlS 
		©ľÞ]s`®`ōƒĩ`~££]`ƚƏ
 Still-Face ɱpċŭǅ˗ڬŌĚʗ¢УɞǎԷ}zvڬčУǿtѻؗѿʠӵz^
|Қ֊ڬğ¶íÓÆí¼~Ⅱװp~ȪfɑȋpS 
qڬčУǿz^|ڬϦ֏҈đĺѢțٴ}⑥ơ~ċŭ Still-Faceǅ˗ي؊cξ֗l|
^SϦ֏~Øò¼ç§í҈đĺѢțٴahɏĿǅ˗Ϧ֏͗˸lcڬѠˈ 6 b΍ɏĿ
 Still-FaceɱpÜ»Æ¦Õǅ˗¢čУpcڬɏĿǅ˗¢ؕʭ͑تpьˑzϦ֏čУ
n^~^_ӵΣcˌ|^(Tronick, Ricks, & Cohen, 1982)Svڬǘφ 4b΍ͿɏĿStill-Face
Ü»Æ¦Õ˲ơַ͞¢Ϧ֏͗˸lcčУpӵΣˌ|^(Braungart-Rieker, Garwood, 
Powers, &Wang, 2001)SΉڬØò¼ç§í}Ϧ֏Ü»Æ¦Õ˲ơռƀc 3b΍ŭϦ֏Still-Face
ɱpаͿқlІ֌مl¢čУpj~Ҥl|^(Carter, Mayes, & Pajer, 1990)Slڬ
҈đĺѢѿ⑥ơ¢~Ϧ֏¢̯z 6 b΍ŭڬStill-Face ɱn|ڬÜ»Æ¦Õǅ˗p~^_
Қ֊ˌ|^(Lowe, Handmaker, & Aragón, 2006)SjҚ֊ڬϦ֏ċŭ~ǇcڬɏĿ
 Still-Faceǅ˗ڬz˲ơַӘ˃ٹ¢û`|^j~cҤǭlcڬtƞΣْɞѿ}z
~pҚ֊֊ǈhSTarabulsy et al.(2003)}ڬɏĿϭי~Ϧ֏⑥ơĖđĺѢcċŭ
Still-Face ǅ˗˃ٹ¢û`j~¢Ҥn|^SŴķѿڬStill-Face ah҈đĺѢțٴ}ڬϦ
֏cɏĿǅ˗͗˸ɱ˗pŝǛcژ^~ڬϭ٫nlϭיcĳ^ɏĿڬՂʘַ͞ѿ⑥ơ¢pŝ
Ǜcژ^ɱnڬϭ٫nlϭיcژ^ɏĿڬt_يń֊byvS҈đĺѢڬϦ
ɏ~ي cĺøi}zڬ֏Ŕ։ǿqڬɏĿŔ։ǿɏĿ¶íÓ
Æí¼ي y|^j~¢˶ׂp˓։czw_S 
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ѻؗѿʠӵa^|ڬʧzb։ǿ¢ Still-Face ǅ˗cčУpj~cҤl|^Sľ`ڬ6
b΍ͿStill-Faceɱn`¢nbyvɏĿڬ18b΍ͿȪfǰڃ⑥ơ¢לjp~^yvӵ
Σ(Moore et al., 2001)ڬ6b΍ͿʽfStill-FaceƞΣ¢֊rvɏĿڬ12b΍Ϳ¼Èêí»âò֌Ԉ
̰lnژ^Ɠǖ}׿ˋpj~(Yazbek & D’Entermont, 2006)ڬvڬˈ¥ÁÄÃàíÈəɞˠ~ي؊
pj~(Braungart-Rieker et al., 2001)cҤl|^S 


®ū`ÃŎŃď`ŇŻ
 ğԧŷѿя˺ќ֒~n|˲ڬ ơñϗϰ˶ȃڬň˚ќ֒cĂҝҿl|^Sjќ֒ڬ
áÇé˲ơռƀ֌ԈڬtĮ_⑥ơ¢֐ɭpj~}ڬċŭǅ˗c_ȧƩpb¢Уɞ
pͨЃ¢~S

ČÏŶÅ`ŇŻ
 ˲ơռ˲ٷȦڬ»ª¼Ãây|ռƀlˌcڬjj}ڬҝҿ͝cȪ^ռ˲ќ֒z^|
ĂǇøiSjڬ֔ա֨r^ċŭ~y|ռ˲¢ќ֒pj~ڬ¶ÞäË´òºåí¢~
ø}س։~l|a(Caron, Caron, & Myers, 1982; de Haan and Nelson, 1998; Kestembaum and Nelson, 1990; 
Ludemann & Nelson, 1988; Nelson, 1987; Nelson & Dolgin, 1985; ʅǊ, 2000)ڬvڬȬĚğԧ˲ơ¢—Уp
ƐٷȦī֨ŷɧռ˲¢س֌pj~cҚ|^(Mehrabian, 1972)v}zSռ˲ģȩ
˲ơռƀz^|ڬ˓։˗o|֓j~~pS 
=ČÏŶÅ`ÑÈ
 ˲ơռƀ¢ќ֒pڬqڬռƀҚ֍ѿʗڪľ`ڬӋڅ~˛yvڅ֊v҆ؘ^ګ¢Ƭƈ
p˓։czS˲ ơռƀƬƈڬċŭƍе(ռ˲ٷȦ)ɱpІ֌ǅ˗ؘ^¢Уɞpj~}ξ
֗cl|^Sռ˲Ƭƈيn|ڬͭͧѠŭϤٝ}ʥҬڅñ˱nڅñڗdڅ¢Ƭƈpj
~cҚ|^(Field et al., 1983; Field, Woodson, Greenberg, & Cohen, 1982)SjԷƖڬċŭ҆Ɛ}
¥²Áòcռ˲¢ȧ`v٠ċŭІ֌ͿىcȧƩpj~ڬǕռ˲¢ċŭcpϋŏ⑥ơb͵
b~yvSnbncڬċŭc¥²Áòռ˲¢ϋŏnbyv~^_ѮҝҿҚ֊ɑȋp
(Kaitz et al., 1988)Sռ˲żҎ¢Ѣ^vҝҿ}ڬѠˈ 3b΍ģّċŭa^|ڬƍеռ˲cȧ yv٠
І֌Ϳىcمf~^_ǅ˗c֊ڬφTռ˲¢Ƭƈn|^j~c͵b~y|^(Barrera 
& Maurer, 1981; Labarbera, Izard, Vietze, & Parisi, 1976; Schwartz, Izard, & Ansul, 1985; Young-Browne, Rosenfeld, 
& Horowitz, 1977)SvڬѮĚъռƀpӋڅ¢ǘoռ˲~̴`j~c}db~^_®Æ·ç§
¿òºåíԷƖيn|ڬѠˈ 4b΍bt՞Տ
 _ c
c֊(Kaneshige & Haryu, 2015; Serrano, Iglesias, & 
Loeches, 1992; 1995)ڬѠˈ 7b΍əɞn|Ȫfռ˲}®Æ·ç§¿òºåí¢⑥_j~c}dڬ~
^_¶í¾í¸¼cˌ|^(Caron et al., 1982; Kestenbaum & Nelson, 1990; Kotsoni, de Haan, & Johnson, 
2001; Leppanen et al., 2009; Ludemann, 1990; Ludemann & Nelson, 1988; Nelson et al., 1979; Nelson & Dolgin, 1985; 
Serrano et al., 1995; Phillips, Wagener, Fells, & Lynch, 1990)SvڬٷȦռƀz^|ڬ3b΍ģّċ
ŭcٷȦ˲ơռƀ¢Ƭƈpj~cҚ|^(Walker-Andrews & Grolnick, 1983; Walker-Andrews 
& Lennon, 1991)S 
 ǘo˲ơ¢ռƀpѮ˲Ț¢Ѣ^vƬƈz^|ڬ§íÁòáÂéÝÄÃí³~^_ͨЃ¢Ѣ^
|ξ֗l|^Sjڬz˲ơ¢ռƀpٷȦ¢Ԭ^v٠ڬǘo˲ơ¢ռƀpռ˲¢І֌p
ͿىcȪfb~^_ͨЃ¢Ѣ^SѠˈ 4-5b΍c֊vj~^áÇéٷȦ~ռ˲ÝÄÃí
³¢֊r~^_ӵΣ(Flom & Bahrick, 2007; Walker, 1982; Walker-Andrews, 1988)ڬϦ֏ռƀ}z 3.5
b΍ŭc§íÁòáÂéÝÄÃí³¢֊r~^_ӵΣcˌ|^(Kahana-Kalman & Walker-Andrews, 
2001; Montague & Walker-Andrews, 2002)S 

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>ČÏŶÅ]ÃŎŃď`ŇŻ
 ˲ơռƀ¢Ƭƈn|^b~^y|ڬռƀnv˲ơ¢Ƭƈn|^~ْ^SjڬռƀƬ
ƈڬռƀnv˲ȚҚ֍ѿьˑƬƈcǟb}zSľ`ڬռ˲Ƭƈa^|ڬϞ
c֊`|^b_bƬƈ}z~^_̰ (͊Caron et al., 1982; Nelson & de Haan, 1997)ڬw£֊
j~ɹ^ռ˲cͧȲ}јn^~^_ռ˲ͧȲˠcƬƈ˃ٹ¢û`|^j~cҚ|^(de 
Haan & Nelson, 1998; Ludemann & Nelson, 1988; Nelson & Dolgin, 1985)Stj}ڬ˲ơռƀb˲ơ¢ќ֒n
|^b_b¢ξ֗pvڬ˲ơռƀ¢֊|^~dċŭǅ˗¢ַҝҿcl|^S 
 Haviland & Lelwica(1987)}ڬϦ֏cռ˲~Ȧy|˲ơ¢ռƀnv٠ڬ˲ơؘ^y|Ѡˈ
10 ،ċŭcѮǅ˗¢Ҥpj~c͵b~yvSŴķѿڬʥҬ˸˲ռƀɱn|ʥҬռ˲
¢֊rڬ˱n˸˲ռƀɱn|ڬ¸Ä°í³Ն¢ƀp~^yvǊ¢ơbp”mouthing”ǅ˗cȪfڬ
˛˸˲ռƀɱn|ڬơdcϙ~^_ǅ˗cȪbyvSmouthing ǅ˗ڬՂר¢ՠxґbr
vǅ˗~n|ڬvڬơdcϙǅ˗ڬ˛ռƀˤǅ˗~֒رl|aڬѠˈ 10،ċ
ŭc˲ơռƀɱn؛˗ѿǅ˗¢⑥y|^~n|^SvڬMontague & Walker-Andrews(2001)}
ڬ”peekaboo”¢Ѣ^vՂт҈đĺѢțٴa^|ڬ4b΍ŭcɠږԧ́Ҥpռ˲~Ȧ˲ơռ
ƀɱn|؛˗ѿǅ˗¢֊rj~¢ҤnvSьڬІ֌Ϳى—ҵz^|ڬ˱n˸˲}Рɹ
ŝǛ¢ڬ˛˸˲}ȢƘŝǛ¢ҤnvSjڬ˱n˸˲يn|֌ԈǾء¢ڬ˛˸˲يn|
ژ^І˶¢Ҥn׃̋n|^ǅ˗¢Ҥnv~֒رl|^Sռ˲ɱpǅ˗}ڬ4-6b΍ŭc
ʥҬռ˲ɱn|׺{fñʥҬռ˲¢֊r~^yvÜ»Æ¦Õǅ˗cȪfڬ˛ռ˲ɱn|Ѕdڅ
Ǿءǅ˗~֔yvÌ¯Æ¦Õǅ˗cȪ^j~cҤl|^(Serrano et al., 1995)Snbncڬ4b
΍ŭz^|ʥҬڅ}˛څ}Ü»Æ¦Õǅ˗cȪ^~^_Қ֊z(Kaneshige & Haryu, 2015)ڬ
ռ˲¢؇nv˲ơќ֒Ѡˈ 4-6b΍ىњj~cҤǭlSvڬğԧ˲ơռƀ¢Ȗċŭ
cՂר⑥ơ¢ַ͞pҦīѿǀф~Ǧ¶íÓÆí¼cѠˈ 10-12 b΍kb_
(Feinman & Lewis, 1983; Mumme & Fernald, 2003; Sorce et al., 1985)SҦīѿǀфҝҿ}ڬΆͻяϿڬľ
`ّcƺٙbəůbcydn^Ϥʗ̒Ɛԙbv 12b΍ċŭڬϦ֏cʥ
Ҭռƀ¢n|^~ّ_~nڬˤռƀ¢n|^~ّ¢̥ǅ˗¢֊rj~cҤl|^
(Sorce et al., 1985)S 
 ˲ơռƀb˲ơ¢ќ֒n|^j~¢Ҥpҝҿ~n|ڬğԧռ˲b⑥ơϗϰ¢čУ}db~
^_֐нbҝҿcl|^Sľ`ڬ9b΍ŭczɱ׉ɱn|˛ռƀ¢⑥yvĚъctɱ
׉¢̒n|^țٴ¢֊v~dڬǘoɱ׉ɱn|ʥҬռƀ¢nvĚъctɱ׉¢̒n|^ț
ٴ¢֊v~dڗ^|مfІ֌¢⑥_~^_ӵΣcˌ|^(Barna & Legerstee, 2005)Svڬ10b
΍ŭ˛څ¢n|^ĚъcÈç^g¢Ťnf}țٴ¢֊v٠ڬʥҬڅĚъcǘo⑥
ơ¢n|^țٴ¢֊Ϳڗfj~Қ|^(Hepach & Westermann, 2013)Slڬ18b΍ŭ
a^|ڬÕëÄ¶èòʥҬռƀ¢⑥^ڬ²çÄ®òɌ˰ռƀ¢⑥_ĚъɱnڬċŭcȻd}
^ÕëÄ¶èò¢̒Сpj~c}d~^_Қ֊ɑȋp(Repacholi & Gopnick, 1997)S 

čßŇŻ
 zɱ׉ĸb¢n_~n|^~^_˶ȃˠќ֒ċŭΑt՞Տ
 _ c
cSьڬz⑥
ơĂķcьɞɱ׉І˶¢Ǜhvڬ⑥ơ¢לjnv~^yvj~ќ֒¢˶ȃќ֒~n|ċŭҝ
ҿ}̖y|^Sjj}ڬ֌Ԉξƀ~Woodward paradigmڬ˶ȃčУz^|֓ڬ̰ln֌Ԉ
׿ˋڬ˶ȃųΎ~^yv÷ٻيńѿќ֒z^|ڬӍ 1.2.5ӘׅS 
 ˶ȃќ֒ڬ֌Ԉќ֒cي؊pj~cҤǭl|a(ƯĴڬ2005)ڬԼѧşҝҿa^|֌Ԉ
ќ֒~˶ȃќ֒ي؊cҤl|^(Saxe, Xiao, Kovacs, Perret, & Kanwisher., 2004)S֌Ԉξƀa^
|ڬttͧѠŭϤٝ}φTƍеÿ}څɱn|ь؟Ȼ¢Ҥpq(Fantz, 1963; Johnson 
et al., 1991)ڬՂƁ֌ԈcǛh|^څ¢ՂƁb֌Ԉ¢tnvڅȻ£}مf֊j~cҤl
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|^(Farroni, Csibra, Rigato, & Johnson, 2002)Stvڬ֌ԈξƀڬѠˌˠcҤǭlS 
 vڬWoodward paradigmy|⑥ơĂķcǘoɱ׉ŞdbhӾhj~¢ċŭcќ֒n|^ڬz
zɱ׉Şdbh˶ȃ¢⑥ơĂķc̯y|^j~¢ќ֒n|^j~cҤl|^Sjͨ
Ѓ}ڬqڬċŭĐzzáÍ_xóz^z̒¢įnvڬ׺{^vp⑥ơĂķ¢֊rڔ

lrvˈڬtĂķcƐŞdbh|^váÍŞdbhțǖ~_ózáÍŞdbhțǖ¢
֊rSnڬĂķc˶ȃ¢̯y|^~ċŭcԦ`|^ڬؘ__ózáÍŞdbhv٠
ڗ^|І֌Ϳىcمf~čУ}dSjͨЃ¢Ѣ^|ڬѠˈ 6 b΍ċŭcĚ̒cáÍŞd
bhțǖt̒˶ȃ¢ʠʃpj~(Woodward, 1998)ڬvڬΌ׺ҝҿ}⑥ơĂķcՂѻѿ
ơfӗ}zy|Ѡˈ 5b΍ŭc˶ȃ¢ʠʃpj~cҤl|^(Luo & Baillargeon, 2005)S 
 lڬċŭ֌Ԉ¢ӽͿѿƁΠpͨЃ¢Ѣ^vҝҿ}ڬѠˈ 6 b΍ċŭcğԧ˶ȃ¢čУ
pj~cҤl|^(Falck-Ytter, Gredebäck, & Hofsten, 2006)Sjҝҿ}ڬċŭcÏ´ÅÛòé¢ҵ
páÇé¢֐ɭnv٠ڬáÇécÛòé¢Ï´ÅŮƐÏ´Å¢čУѿ֊j~cҤl
|^S 

	¼Ĉ`ŇŻ
 ċŭҤpň˚ќ֒~n|ڬֲň˚ќ֒¢ַֲň˚ֶڃ¢Ѣ^vξ֗c⑥ |^Sֲň˚
ֶڃڬ˒ќֺ¢Уɞpֶڃ}zc(֪ӯӍ 2اӍ 2ӆӍ 2Әǀф)ڬt_xڬú˶ҵơֶڃ¢ċ
ŭѢ͒֕nڬ΃Ҥѿñр˶ׂѿ˒ќֺ¢УɞpͨЃc~|^S 
 Onishi & Baillargeon (2005)}Ѣ^vͨЃ}ڬáÇéczț (̐A)áÍ¢ŮڬtˈáÇéc^
^яϿù}áÍcƈț (̐B)ҵơpțٴ¢ċŭ֊rStˈڬáÇécA̒¢įpțٴ~
B ̒¢įpțٴ¢֊rv٠ڬxІ֌Ϳىcمfb¢Уɞp}zSӵΣڬ15 b΍
ŭ}ڬҵơnvũB̒¢įnvțٴ}ڗdІ֌ͿىcمfyvSǘφͨЃ}ڬѠˈ 13b
΍b 24b΍ċŭcֲň˚¢ќ֒n|^~^_Қ֊cˌ|^(Song, Onishi, Baillargeon, & Fisher, 
2008; Southgate, Senju, & Csibra, 2007; Surian, Caldi, & Sperber, 2007)Svڬֲň˚¢̯zğԧ¢֊|^ċŭ
Լѧş¢ǟ|ξ֗nvҝҿ}ڬ6b΍ŭڬáÇéc̯zֲň˚cѮțǖڬІ֌⑥ơԼاĲc
ЌˠƩpҶʭcѮj~cҤl|^(Southgate & Vernetti, 2014)S 


©ľÞ]s`®`ōƒĩ`~££]`ƚƏ
 ɹ͝}zcڬʧzbҝҿa^|čУǿѻؗѿʠӵيpҚ֊cɑȋpS 
 qڬռ˲Ƭƈيn|ڬڏԴѝȡy|t¶íÓÆí¼c˃ٹ¢ǈhj~cҚ|^S
Ŵķѿڬ̚_zϦ֏¢̯z 5 b΍ŭڬËäòÈçéڅ~ʥҬڅƬƈc}d^j~cҤl|
^(Bornstein, Arterberry, Mash, & Manian, 2011)Svڬѻؗѿʠӵيn|ڬѠˈ 6b΍ͿWoodward 
paradigm¢Ѣ^v˶ȃќ֒~4ϟͿ˒ќֶֺڃ؇ؕي؊czj~cҤl|^(Aschersleben, 
Hofer, & Jovanovic, 2008)S 
 
(~|¥£ðƉ`Ɣĕ
ɱĚ֭Қcѻؗn|^f~~ڬċŭьɞьˠ¢̯zğԧ¢Ȼ~^_ˀ}ğԧ¢؟_
Sjڬֵ~¶ÞäË´òºåí¢~db~^_ڬ҈đĺѢ̉ӄñԀ̯¢͑`Ȗңѿ¶í
ÓÆí¼~֔`Sjj}ڬφTьˠ¢̯zğԧ¢֊|І֌pͿىcمf؟ȻѿІ֌¢Ȗn
vҚ֊¢͞ќpS
(¬d`Ɣé
 ¶ÞäË´òºåí¢⑥_҈̒¢؟̞pڬqڬċŭǤzφT֌֍ƍеÿbÑÈ
¢ׂ֭p˓։czSnbncͭڬ ֓v_ڬÑÈċŭڬѠˈ 1-2ͮ҆}zy|څƍе
ɱn|ь؟ȻѿІ֌¢Ҥp(Fantz, 1963; Johnson,Dzuirawiec, Ellis, & Morton, 1991)SjѠˈpgڅ
ɱp؟ȻڬڅՂķ̯zƍеֆ٩l~l|aڬͧѠŭcڅw~ׂ֭n|^ h}
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^~^`Sľ`ڬMaurer & Barrera(1981)}ڬ1b΍ŭ~ 2b΍ŭڬ҆ڤ~^yvŷѿ։Ӫc
Ϛn^تԙڅ~تԙ¢ʏnv¼²çíÕéڅƍе¢́ҤnІ֌Ϳى¢УɞnvS¼²çíÕéڅڬ
ŷѿ։Ӫتԙ¢ȧΉnvwh}z}ڬĐzڅֆ٩lǘҶʭ}z~Ԧ`cڬ1b΍ŭ}
xڅǘҶʭІ֌n|^vcڬ2b΍ŭڬϚn^تԙڅƍе¢مfІ֌nvSzڬѠˈ 1
b΍}ċŭڬڅ¢څ~n|֊|^ h}fڬڅ̯zֆ٩l¢Ȼ£}֊|^~Ԧ`
ɱnڬѠˈ 2 b΍~څ¢څ~n|Ȼ£}֊|^~Ԧ`SnbncڬՂтѝȡù
a^|ڬڅc˓qnǤѝȡÿ}҆ӄyv˲Ț}^~^_Қ֊ɑȋpSľ`ڬφT
Ç¦¼Èç²Ácɑȋp¥Ëàòºåí¢֊|^~dċŭ֌Ԉ¢֚ؾpҝҿ}ڬ3b΍ŭڬ
څҚ֍ѿ҆ӄz¢f֊|aڬѠˈ 9 b΍hڅ¢f֊j~^j
~cҤl|^(Frank, Vul, & Johnson, 2009)SvڬϞ¢ҡf~^yvËäòÈçé⑥ơ¢n|^Ⱥ
ˠڅ֚̆¢ַҝҿ}ڬ5.5 b΍ŭڬ⑥ơ֚̆}dvcڬڅ֚̆}dbyv(Bahrick, 
Gogate, & Ruiz, 2002)StˈÔ¬ëò¥ÄÖҝҿ}ڬ7b΍ŭڬڅ֚̆ǎԷwcڬ5.5b΍ŭڬ
֚̆lr٠Ϳى¢Ȣr֚̆ǎԷ}z~^_ӵΣ}zyv(Bahrick & Newell, 2008)SjҚ֊
ڬՂтѝȡù}څcьƈċŭ~y|s֊`p^t}^j~¢Ҥn|^cڬѡ|ى
^ͿΑ̯y|^څɱp͗˸ˠ¢ѻؗ~~ЉԌlr|^fj~¢Ҥǭp}z(de 
Haan & Carver, 2013)SvڬÑÈȦڬÑÈ¢ׂ֭p̒ƚh~~Ԧ`cڬѠˈ3b΍ċŭ
ڬÚì§ÈÍ§½ӦٷⅡڬÑÈȦژ^ځʭ}ǅ˗pj~cҚ|^(Hoversten & Moncur, 
1969)SՂтѝȡù}ڬڅģȩȦ˲Țċŭû`|^~Ԧ`vڬÑÈׂ֭
ڬѻؗƆΑ}zy|ɧͶ}z~Ԧ`S 
(Ʀŭūd`Ɣé
 ċŭc¶ÞäË´òºåí¢~ɱ׉~n|ڬڏԴԧьس։ɱ׉}z~֔`_Sċŭڬ^
zٺbǤ^ÑÈÿbڏԴԧ¢֊Ɓh|^w_bSڏԴԧڅɱpІ֌⑥ơ¢Уɞ
nvҝҿ}ڬѠˈͮ͝ͧѠŭڅŌķׂƈcǎԷ}zڬϦ֏څ¢ڬҚ^Ⱥˠڅ~Ƭ
ƈnڬϦ֏¢Ȼ£}֊j~c͵bl|^(Bushnell, Sai, & Mullin, 1989; Pascalis & de Schonen, 1994; 
Pascalis, de Schonen, Morton, Deruelle, & Fabre-Grenet, 1995)SvwnڬͧѠŭڬϦ֏څ҆ڤŷ
ѿ։Ӫy|ׂ֭n|^}fڬȩŔ։ǿڬzڙȑy|ׂ֭n|^j~cҚ
|aڬͧѠŭڙȑ¢٢p~Ϧ֏¢ׂ֭}d^cڬѠˈ 4 b΍ڬڙȑ¢٢n|Ϧ֏څ¢
Ȼ£}مf֊j~cҤl|^(Pascalis et al., 1995; Turati, Cassia, Simion, & Leo, 2006)SjڬѠˈى
^ċŭڬ֌Ɩڅŷѿ։Ӫ¢¼°âípԷƖcٳʡʻ^v}zڬڅŷѿ։Ӫ¢֊Ɠ
ǖcѠˈ 2b΍Ϥٝ}Ȣ  ` (Haith, Bergman, & Moore, 1977)ڬΉѠˈ 4b΍~څŷѿ։Ӫ~ȩ
ѿьˑxȧƩ͗˸}zj~(Caron, Caron, Caldwell, & Weiss, 1973)cҚ|^Svڬڅ
ģȩz^|؟Ȼ}ڬͧѠŭcڬ֊ҚȺˠϦ֏ȦƧ^¢Ȼj~cҤl|^
(Kisilebsky et al., 2003; Porter & Winberg, 1999)Sj_ٷȦƧ^˲Țcڅׂƈ¢Ņ؍pҚ֊ɑ
ȋnڬľ`ڬ1b΍ŭ 3b΍ŭųϦ֏ȦczțǖڬʽfϦ֏څ¢ȻŝǛzj~c
Қ|^(Burnham, 1993)SٷȦڅׂ֭يn|ڬ6 b΍ŭcԬdvsmommyt~^_
ƶְ¢Ԭ^v٠ڬч֏Ϧ֏¢Ȼ£}j~Ҥl|^(Tincoff & Jusczyk, 1999)S 
 
(	éfpe®ūd`Ɣé
 ڏԴԧģȩğԧɱp؟Ȼ¢ַvÿ}ڬğԧڅɱn|ċŭڬѡ|bӴږ
¢ťȻ¢ˀ̉pj~cҚ|^SˠƈɱpȻيn|ڬ3-4b΍ŭڬĂvڏԴԧ}
zϦ֏~ǘoˠƈڅ¢Ȼj~cҤl|^(Rennels & Davis, 2008)SnbnڬѦˠcĂ։ڏԴԧ
țǖڬѦˠڅ¢Ȼ((Quinn, Yahr, Kuhn, Slater & Pascalis, 2002)SvڬĚҹʗz^|ڬǘĚҹ―ѮĚ
ҹى}ͧѠŭȻc (^Kelly et al., 2005)cڬ3b΍ŭڬՂרĚҹ¢Ȼ£}֊j~cҚ|^
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(Bar-Haim, Ziv, Lamy, & Hodes, 2006; Kelly et al., 2005; Kelly et al., 2007)Sjj~bڬڅɱpě
}Ӵږ¢Ȗڬf֊|^څ~׺^ьˠ¢̯zڅ¢Ȼj~cҤǭlSϕڬռ˲a^|ڬ
ͧѠŭϤٝbÜ»Æ¦Õռƀ¢Ì¯Æ¦ÕռƀȻ£}І֌pŝǛc֊(D’Entrement 
& Muir, 1999; Farroni, Menin, Rigato, & Johson, 2007 ; Haviland & Lelwicka, 1987; Labarbera et al., 1981)Snbn
cڬ7b΍ŭa^|ڬÜ»Æ¦Õռƀ}zʥҬռƀÌ¯Æ¦Õռƀ}zˤռƀ¢
Ȼ£}مfІ֌nڬvڬt٠ԼЌơȬd^j~cҚ|^(Ludemann & Nelson, 1988; Nelson 
& Dolgin, 1985)SjڬˤռƀcʥҬռƀјnfͧȲ}zv~Ԧ`|^cڬóͨ}ǘ
o 7b΍ŭa^|ڬ˛ռƀʥҬռƀ¢Ȼ£}مf֊j~Қ|^(Grossmann, Striano, & 
Friederici, 2007)Sռ˲a^|ڬռƀl˲ơҹڈ~ڬj}Ӵږc҈đ˃ٹ¢û`|Ȼ¢
ˀ̉pj~cҤǭlS 
 څģȩ։ǿ¢ȖnvȻيn|ڬ5b΍ŭc IDS(infant-directed speech:ÓÄÃcژ^ڬÓÄÃȧ
ƩcȬd^ڬyf}ƬƂم^ċŭǛhѻ֨)¢⑥_áÇé¢ȬĚǛhѻ֨}z
ADS(adult-directed speech)¢⑥_áÇéȻ£}مf֊j~cҚ|^(Schachner & Hannon, 
2011)SjڬċŭڬIDS ¢w£bfԬ^|^~Ԧ`vڬw£bԫpѻ֨¢
páÇé¢Ȼ£}مf֊v~Ԧ`S 
 j}֓vҚ֊ڬċŭcӴږnvbğԧ¢Ȼ£}مfb¢ϵŝǛzj
~¢Ҥp}zcڬӴږqğԧɱpȻcѠoɑȋpSċŭcğԧ¢ƚhĂķ
¢أڛpĂķȻ~^_ó؊ҝҿct֩ʾp(Hamlin, 2013; Hamlin & Wynn, 2011; Hamlin, 
Wynn, & Bloom, 2007, 2010)Sjҝҿ}ڬΌՑ^΍ڧ}ڬ3b΍ŭcğ^gcӗ¢
وh_~p¢ƚh^g¢ڬğ^gcӗ¢وh_~p¢أڛp^g
Ȼ£}مfІ֌nڬvڬ̒¢įn֓_~pj~cҤl|^(Hamlin & Wynn, 2011)S
ҦīѠЌ¢⑥_ÑÈ~y|ֵcƵַѿb¢֊πj~س։~Ԧ`vڬjƵַѿɱ׉¢
ٳƵַѿɱ׉Ȼ~^_ŝǛڬӴږqѠˌѿɑȋp}^b~Ԧ`|^
(Hamlin et al., 2010)S 
(
©ľÞ]s`®`ōƒĩ`~££]`ƚƏ
 ¶ÞäË´òºåíɱ׉؟̞يn|ڬø׽nv_ċŭct}Ӵږn|dv~׺^ь
ˠ¢̯zɱ׉¢ȻŝǛzj~¢׽|dvSnbnڬjj}֓|^Ӵږ~ڬ΀؇ɏĿcԴ
zѝȡ}ʾvƐû`Ӵږ}zڬčУǿ~n|~^_ڬŵȑѿɏĿc̯zØò¼ç
§í~n|̴`}zStğѻؗΑ¶íÓÆí¼~ي؊z^|ڬÑÈڅɱp
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b΍ͿĚɱpڅ¢ءhŝǛcڬˈՂهѶ~֡ͦlɏĿȪ^j~cҚ|^(Osterling 
& Dawson, 1994)Svڬ׺ʤ}ˈڬ ՂهѶ~֡ͦlɏĿѠˈ 2-6b΍ىĚڅɱn|
҆¢֊ŝǛcРɹpj~cҤl|^(Jones & Klin, 2013)Snbncڬ1ϟƐˈͿΑՂهѶ
ͲΑ֡ͦ¢⑥_ȁ٫}zڬ١ɥũڕѿÝò®òڬƮƁ֒͵l|^^~^_̰͊z
_(Ȭҩڬ2005)ڬҶʭŝǛc֊ՂهѶ~bƇͦ٫nfڬvڬͲΑĜŮ
͒ǲيpҚ֊úןn|^Sěˈ֪ӯҝҿcΐS 
 
)Ūï]óĨ
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 _ c
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І˶c˓։ɑȋpSvڬ
jj}̖yvҝҿ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ŝŞ ŕ±ČťŎōƒ_hlo½¬õ]s`ŷÞ

ċŭΑڬڏԴԧ¢o~pğԧ~ĖЍcɁͿΑ}zvڬċŭҦī˲ԇѿѻؗφ҈
¢̴`ʾvڬ΍ڧϾyvωШѿѻؗqڬ_ğԧ~؜ؑnڬ^bӴږ¢զҽ
n|^fb~^_Ōƈѿѻؗ֐нр֌}d^SċŭΑ}І҆ldڬtˈǕѻؗϤٝ}
ƞƖ¢ѻͅpּ¶íÓÆí¼Ȗ҅¢pҦī֭Қѿѻؗڬz^ڬϭיġռlċŭk~Ō
ķʗ}z~Ԧ`S

¨¿ĩ`ĸƋ
ڏԴיcċŭѻؗû`˃ٹ¢ǝǥp٠, ttڬtċŭՂרc^b⑥ơŝǛ˲ơռ
ƀŝǛ¢̯zbґ҆p˓։czSj_ċŭŌĚʗڬϭי(temperament)~n|مʤґ҆l
ڬͮΕa^|ڬϭי¢̖_ҝҿڬȢƘŝǛz(Օի,2015)S 
ĸƋ`ìŨ
 ϭי~ڬĚى⑥ơ˲ơǅ˗ьˑ¢ˀ̉pѠˌѿ}ѠъɔѿȖңڪՂˇҩӴӣŷƁЂӣګ
Ȗ{f}ڬȩѨƍеɱp˸ǈˠЌơⅦШڬЌơ̚ƌˠٳ̚ƌˠڬϭƁʽləɞʭ
¢̰nڬŌĚʗЧЀ~n|ڬΉڬÐòÀÊèÆ¦Ȗ҅~n|ڬĚѠͲΑbѻؗůķ¢؇n
|Ⅱװѿəɞnv̯Ӿˠ¢̯zǿɏ~l|dv(ѣʋ, 1995; Ȏش 1999)Svwnڬ׺ʤ}ڬؠĬѿڬѠ
ъɔѿ։ǿqڬѝȡѿ։ǿǟvӽͿѿ}ֆ٩҈đĺѢѡъ~n|ϭי¢̴`֊ͨ́
ǯl|^(Shiner et al., 2012)Sj_ȬbɞԟųΎl|^ڬj}ֆ͝ֺԧ
y|ҹTϭיáÇéćǯl|aڬьڬϭיc_Ŕٴbτ̉l|^b~^
_нa^|҈ؘc֊S 
 ѻؗ˒ќɔٿȔa^|ڬɏĿϭיيpġռѿֺԧ~n|ڬ(a)Thomas ~ Chessڬ(b)Buss ~
Plominڬ(c)Rothbartڬ(d)Kagan¢̲ij~c}d(Chen & Schmidt, 2015; Shiner & DeYoung, 2013)SĚѠͲ
Αb֊ϭיτ؉~n|ڬThomas~Chess 9®Æ·èáÇéڪЌơⅦШڬǤΑ֋Əˠ̼ڬ ׺ñ
Ǿءڬټ˗ˠڬǅ˗ʽʭڬ͗˸lڬϭƁיڬϭ͚plڬІ˶̯Ӿˠ~ȄȕˠګڬBuss ~ Plomin
 3®Æ·èáÇéڪ˲ơ ,ˠ Ќơ ,ˠ ҦĖˠګڬRothbart 3®Æ·èáÇéڪژв ,ˠ Ì¯Æ¦Õ˲ơ ,ˠ 
«Ô¬òÈÔéñ¶íÈëòéګ¢́ǯn|^SóͨڬKaganóz֐ɭǎԷ⑥ơŝǛ~n|ڬ⑥ơ
̚ƌ(behavioral inhibition)ьƩnvς˚Ʃ¢⑥y|^(Kagan, 2013)S 
 Thomas et al.(1968)ڬĈzǕϭי®Æ·èÏçí¼y|ڬċŭ¢s̖^p^ɏĿ(easy child)tڬ
s̖^f^ɏĿ(difficult child)tڬsͿىcbbɏĿ(slow-to-warm-up child)t 3Á§ÖƁڈp̒Ѓ¢
́ǯnڬjڬtˈɠ֢ҝҿʨf“Ѣl|dvSvwnڬˈ׽pיǰӧЃy|ڬThomas
~Chess 9®Æ·èáÇé¢ξ֗nvҝҿȪfڬtt­è»Êé 9®Æ·ècźњl^j
~¢Țǣn|^j~b(De Pauw, Mervielde, & Van Leeuwen, 2009; Mervielde & De Pauw, 2012; Sasaki et al., 
2006; Shiner & Caspi, 2003; ՚ƽb, 1994)ڬjϭיáÇé¢“ѢpțǖڬІ˶c˓։}z_S 
Rothbartڬǅ˗ (ˠreactivity)~Ղʘƌ (ˍself-regulation) 2ϕťy|ϭי¢̴`j~¢́ǯnڬċ
ŭΑb̉ĚΑՃ}֐ɭlϭיϕť¢̖^zzڬɏĿ̉хӴږcϭיѿьˑû`˃ٹ
¢Ԧ̀n|^(Rothbart, 2011)S̉ĚΑ}ǟ|ϭיѿьˑ¢Ԧ̀pнBuss~Plominӄțǘφ
}zc, Buss~PlominՂʘƌˍ«Ô¬òÈÔéñ¶íÈëòé¢ϭי~̴`j~Ǟɞѿ(Buss & 
Plomin, 1984)}zнcѮSjɄƤڬ׺ʤċʦŭҝҿԧՂʘƌˍ«Ô¬òÈÔéñ¶íÈë
òéІ҆ژl~҈ɧ
z ^ ^
}fڬtнڬBuss~PlomináÇéڬ̖_ϭיѿŔٴcْɞ
ѿ~֔ m¢ˌ^Sˤ fڬtӵΣ~n|ڬњȋċʦŭϭיҝҿa^|Ό“Ѣlڬ
RothbartϭיáÇé~y|^(Shiner & DeYoung, 2013)SaڬċŭΑģّϭיñÐòÀÊèÆ¦
يpҚ֊Ӎ 2اӍ 3ӆӍ 1Ә¢ǀфlv^S 
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¨¿ĩ_hloĸƋ`ľìġĺ
ΌóՈѿϭיУɞ̒ЃיǰӧЃ}zڬƐ׽nvǕҹϭיς˚¢Ȗڬֆ͝יǰӧcوѻl
|^SċŭϭיУɞțǖڬיǰӧǾӒpڬĂċŭڏԴԧ}zڬͮʡφTțٴ}
ċŭ⑥ơѿñ˲ơѿьˑ¢˵לncǾӒ¢⑥_ˀʶ¢~SThomas~Chessϭיς˚Ȗ{^
vיǰӧ~n|ڬCarey & McDevitt(1978) 4ڽ8 ð΍ŭѢ Revised Infant Temperament 
Questionnaire(RITQ)ڬFullard, McDevitt, & Carey(1984) 12ڽ36 ð΍ŭѢ Toddler Temperament 
Scale(TTS)c̲iSBuss~Plomin 3®Æ·èáÇéȖ{^vיǰӧ~n|ڬEAS Temperament 
Surveycوѻl|^(Buss & Plomin, 1984)SRothbart~tųǘҝҿԧcوѻnv~n|ڬGartstein 
& Rothbart(2003) 3ڽ12ð΍ŭѢ Infant Behavior Questionnaire-Revised(IBQ-R)ڬPutnam et al.(2006)
 18ڽ36ð΍ŭѢEarly Childhood Behavior Questionnaire(ECBQ)c̲iSjיǰӧڬͮ
Εְщĺ̉l|aڬRITQͮΕְщ(ĵծ, 1985)ڬTTSͮΕְщ(ĵծ, 1988), IBQ-RͮΕщ(ÿʒñـΩ, 
2005)ڬECBQͮΕְщ(Sukigara, Nakagawa, & Mizuno, 2015)c̲iSjԤ֟щğڬͮΕ
͡ƩڔΫ
 o
ϭייǰӧوѻ¢˕Ǜnvľ~n|ڬαʅ(2000)~ϛēb(2007)c̲iS 
ϭיУɞʾvڬċŭͮʡѿي ڏԴԧcיǰӧǾӒpj~óɞȾʾˠz
ڬڏԴԧcɏĿφɏ¢cfɡ֐ѿ˞^לjpj~c}d~ْ^Sjнڬיǰӧ
ċŭϭיУɞڬǾӒԧՂרɏĿɱpũŮ֐ҦīѿΐnlڬΉڬՂרϭיѿь
ˑ˃ٹ¢ȪƁǈhˌSיǰӧЃ}zģøڬjǰڃ¢δΕѿ֒ϵpj~ȁ٫}zcڬϭ
י֣ɞ˃ٹ¢û`ˌֆ͝։ǿڪ֏ՂרÐòÀÊèÆ¦ګz^|УɞnڬӺ֖֒Π٠
t։ǿ¢ųȧص~n|Ƙ`ͨЃڬǘóċŭɱn|ڬϦ֏ڬч֏ڬŇԴԧ~^yvֆ͝Ě
֣ɞ¢⑥^ڬtУɞŐ¢Ӻǖp~^yvɱſ¢Ԧ`˓։czw_(Chen & Schmidt, 2015; Օ
ի, 2015)SvڬԤ֟щϭייǰӧ¢Ѣ^țǖڬċŭ⑥ơ֒رah͡ƩʗcǾӒ˃ٹ¢û`
ˌj~̰͊l|^v(e.g., ÿʒñـΩ, 2005)ڬҝҿĽѢpʾvy|ڬtةʭڬǿɏτ
؉ҟ֭¢⑥^ڬˌvϭיˌнcĸ¢ǅ͹pb¢ǝǥp˓։czw_S 
óͨڬɠږɣڬz^Ղтțٴa^|ڬҝҿԧcɱ׉ŭ¢֐ɭpj~}ϭי¢Уɞp̒Ѓڬ
֏ڏԴԧ֣ɞÏ§¥¼ǰڃ¢֒ϵ}dƉн¢̯zSɠ٠ڬKaganϭיУɞa^|ڬɏĿ
⑥ơ¢̼҇ѿ֐ɭpj~¢س֌n|^(Kagan, 2013)SnbnڬיǰӧЃⅡvțǖڬ֐ɭЃڬב
ѢژlԿȬͿى¢˓։~pнcǰڃ~(Chen & Schmidt, 2015)S 
	ŕ±ČťŎ~££r©ľroĸƋŎŷÞƭƦŭ`Ƌ]ĸƋ`«ª¶ŊÎĬ
 ċŭΑϭיѿьˑcڬˈǰڃ⑥ơڬɱĚيńڬ֭Қñְ֔ѿŔٴڬɔο̉Ԓ¥©È®ß~ي
؊¢̯zj~cҹTҝҿb͵bl|^(Chen & Schmidt, 2015; Օիñ׺ծñÿش, 2009; Ⅶش, 
2009)Sľ`ڬ՚ƽb(1999)ڬɏĿc 10ϟͿҤpȩȋƩǰڃ⑥ơ¢čУp~n|ڬѠˈ 6b
΍ڧͿн}ѹѺ
b£nf
gqʽlϭ͚pl¢̲iڬt⑥ơcڬs֊ҚĚñț̐ˤt
ʽl~^yvċŭϭיѿьˑ~ي؊n|^vj~¢ҤnvSvwnڬ՚ƽb(1999)}Ԧɭl|^
_ڬċŭϭיcˈҦī˲ԇѿ¥©È®ßû`˃ٹ¢ξ֗pʾvy|ڬϭיƶё˃
ٹqڬ_ѝȡ^bϭי¢̯yvċŭcר¢ԙfb~^_ӲǖrƞΣґ҆p
˓։cz_S 
 j_֌нڬThomas & Chess(1977)s؛ǖՉltς˚ӈ¢ѻpSt։нڬɏĿ
ϭיѿьˑ~ѝȡb։ϰlj~cַǨnvțǖڬɏĿѻؗՉȻ~óͨ}ڬַ
Ǩn^țǖڬɏĿѻؗcȿi~^_}zSjґ˵ڬCohen & Wills(1985)¼
Èê¼ԊǨáÇé(stress-buffering model)ˀ}ɠ֢ѿξ֗lj~cȪ (^Chen & Schmidt, 2015)Sóľ
~n|van Aken et al.(2007)ڬ16ڽ19b΍ڧѦŭ¢ɱ׉ڬȁ٫ϭיڪ⑥ơ̚ƌˠĳl^wx
plګ~ȩȋƩǰڃ⑥ơي؊¢ξ֗nڬȁ٫ϭי~^_è¼²¢̯zɏĿ}ڬǞɞѿӺƌڪ͟
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˶zɱ˗ڬɏĿɱpłŮѿ˺ʭګ¢~£⑥ ^Ϧ֏ù}Դyvțǖڬt6b΍ˈ
ȩȋƩǰڃ⑥ơȢƘcԊǨlj~¢ҤnvSóͨ}ڬȁ٫ϭי¢̯zɏĿ~ڬǞɞѿӺƌڂ
Ϧ֏~Ӳǖr}ڬȩȋƩǰڃ⑥ơcΌȢƘnvS 
 vwnڬj van Aken et al.(2007)c֊ƀnvϭי~ڏԴיĖđĺѢƞΣڬ¼Èê¼ԊǨáÇéģø
ڬBelsky & Pluess(2009)sѮ˸ǈˠڪDifferential SusceptibilityګtáÇéڪģùڬDSáÇéګ
ΥӲÿ}֒رlͨcȾʾbn^SDSáÇéˋ`ڬjj}֔_sȁ٫ϭיtڬÌ¯
Æ¦Õѻؗѿ¥©È®ßӵzfè¼²։ǿ~n|}fڬڏԴѝȡ˃ٹ˸ǈ (ˠsusceptibility)
ژl~n|̴`SjáÇéˋ`ڬvan Aken et al.(2007)}ˌvӵΣÿ}ґ҆pdڬ
è¼²։ǿ~֊lcxȁ٫ϭיcՉיڏԴѝȡ~ӵz^vțǖڬȩȋƩǰڃ⑥ơȢƘ
cΌԊǨl~^_nΌՉȻѻؗѿ¥©È®ß¢vp~^_н}zSp xڬjj
}̖ vȁ٫ϭיڬѝȡϕӍ}Ϛ׊ýŔٴѻؗѿ¥©È®ß¢čУp~(DSáÇé¢͑
̯pğҝҿҚ֊z^|ڬBelsky & Pluess(2009)ǂChen & Schmidt(2015)¢ǀф)Sěˈɠ֢ҝҿ
ÿ}ڬ_ϭיѿьˑcsѝȡ˸ǈˠژlt~ي؊n|^b, vڬ^bѝȡ˲Ț
ɱn|˸ǈˠcŞfb¢Ӣԍ
r ^ x
֊ɞj~cԱ։}zcڬjDSáÇéڬȁ٫ϭיcƶ
è¼²}fڬnՉȻ¥©È®ß¢ɷfǎԷˠ¢ұ|^j~¢ϭ{brн}ڬɏԴ|͑“
ͨѬĜŮÖë³çß¢Ç¹§ípʾvΎѢ~w_S 
 vڬj_ĖđĺѢƞΣ¢ǝǥpʾvy|ڬڏԴיѝȡѿ։ǿcċŭϭיѿь
ˑû`˃ٹڬtn|ڬċŭϭיcڏԴԧŔû`˃ٹz^|І҆p˓։cz_Sľ`ڬ
Pauli-Pott et al.(2004)ڬϦ֏͗˸ ˠڪċŭ˲ơռƀ։ϰɱp׸؈bzϚҟɱ˗יګҶʭcڬ
ċŭ^wxplˤ~^yvÌ¯Æ¦Õ˲ơˠ¢čУnvj~¢Țǣn|^Sóͨ}ڬKiel & 
Buss(2011)ڬɏĿˤplϭיcϦ֏Ň׆ѿ⑥ơ¢ʷdלjpǎԷˠ¢Ҥǭn|^Sj_
ڬ˃ٹǿΣͨǛˠφTÐÁòícԦ`vڬьڬԐͦѿξ֗¢⑥_țǖڬڏԴ
ԧŔּ։ǿ~ċŭŔϭי¢ֆ͝ͿнСy|ԗ׻nУɞnڬSameroff & Chandler(1975)cǢҤnv҈
ćѿ҈đĺѢáÇé(transactional model)ˋy|ڬͿىӴؕÿ}҈đي؊ˠ¢ξ֗p˓։czw
_S 

¨¿ĩ_hloűöİĈ`ōƒ
sՂƁՂרيpׂ֭t}zՂʘς˚ڬċŭΑqڬtˈѠЕ vǕѻؗϤٝ
a^|Ҧī˲ԇѿ¶íÓÆí¼~ɪ̼ي؊ˠ¢̯zStƽн}zċŭΑՂʘѻؗc^b
b~^_ǰڃڬj}ֆ͝ֺԧy|ќֺѿԦɭcl|dv(e.g., ʒѣ, 2014; Neisser, 1988, 
1991, 1991; Rochat, 2013)Sjj}ڬĂNeisser~RochatֺԦ¢Ă׮ڬċŭΑՂʘς˚ѻؗҝ
ҿahּǰڃ¢͞ќpS 
¨¿ĩ_hloűö
Neisser(1988)±ÕÀíѠ˺ɔѿҚ֍ќֺȖ{dڬÑÈՂʘz^|ϕ5ҹڈƬƁ¢́ǯnvS
tڬiѠ˺ɔѿՂʘڬMɱĚѿՂʘڬNς˚ѿՂʘڬlͿىѿ̬ʼՂʘڬmҮѿՂʘ~ǙĠh
Sj_xڬѠ˺ɔѿՂʘsъќѿtѝȡ}ՂרЌơي؊n|Қ֍lڪՂƁj
Ĳԙn|^bګ}zڬɱĚѿՂʘsҦīѿtѝȡ~҈đĺѢĠٞp˲Țy|ьɞl
ڪğԧ~^bي y|^bګ~ĤɞlSjêØéՂʘڬռ׉ѿڪp xڬ˶ׂ
ѿ¥²¾¼}dګ}fڬċŭ~y|ƽƆѿ֍Қl~^_н}ڬNڽmՂʘ
êØé~ȬƈlS 
Rochat(2013)ڬji, MՂʘ҈ʾp¢ΌɸՂʘ(minimal self)~ǙĠhڬi҈ʾpՂʘ
֮ѠͿbڬvڬM҈ʾpՂʘɹf~Ѡˈ 2b΍bɑȋp~ֺԦn|^SiՂʘ
ɑȋ¢_bc rњ׉~n|ڬͧѠŭc­ÖÆ¦®éñÔëòͨǛȧƩˋy|ՂרɄƤ¢
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ַӘp(Jouen & Gapenne, 1995)~^_ڬċŭcՂƁ̒ʀb^ț̐zъķèòÃí³
¢⑥  (^Rochat & Barry, 1998)~^_c̲iSvڬMՂʘêØéيn|, ğԧ~ɱٴ
nƽī֨ѿ~¢pÿ}ċŭҦīѿˏӋ(Rochat, 2001; Trevarthen, 1980; Wolff, 1987), ҈đĺ
ѢΌÿ҆Ɛ҈̒c¼Æ¦éñÔªò¼я˺~yv٠ڪċŭc̟f҈đĺѢЍčΑ¢ցƂ
yvțǖګċŭcÌ¯Æ¦Õǅ˗¢Ǣpj~(Tronick et al., 1978)cڬt֢ʕ~l(Rochat, 
2013)S 
 Neisserc֔_~jς˚ѿՂʘģّêØéڬƱѠˌѿ}ƽƆѿiڬMՂʘ~ƽќѿ͵
bʌƈ
n£z
lsєˌlvѻؗptՂʘҚׂêØé~lڬċŭcҦīƩlؕҶa^|ڬ
z^ҹTҦīñ֭ҚѿԷƖڪְ֔ԷƖռ׉ԷƖګѻؗĮy|ӲԕƩl~l(ؙծ, 
1997)S 
jռ׉ѿՂʘêØé¢Rochat(2013)ڬɡ֐ƩՂʘ(objectified self)~ǙĠhڬtɁ¢Đٻي
ńb÷ٻيńĂķ~~ҵ⑥nɁѠˈ 9ð΍ٺ~ֺԦnڬѠˈ 14ڽ18b΍ٺb͵ҟ
ɑȋp~n|^S֢ʕ~њ׉óz~n|ڬċŭc҆Ɛ҈̒ՂƁՂרơdϋŏ¢
ќ֒pj~̲iSѠˈ 14b΍}ڬċŭڬՂרơdǖ r|ƶٞĮѿơd¢pȬ
Ě~Ղרơd¢ϋŏpȬĚ~¢Ƭƈnڬϋŏ¢pȬĚͨ¢ڬӋڅ¢Įy|І֌p(Agnetta & 
Rochat, 2004; Meltzoff, 1990; Meltzoff & Moore, 1999)Sj_ǅ˗ڬϋŏ¢pȬĚÿċŭcsՂ
ƁՂרtơd¢֊^wpԷƖ͑`|^~Ԧ`ڬtнڬ҇֐ѿՂʘêØéڪiڬMګ
ژʭќ֒c̉l|^~֔`S 
vڬċŭڬѠˈ 1ϟƱb 2ϟٺbh|ՂרǙƐ¢ׂ֭p_ڬľ`ڬs○○x£
jڻt~^_ǰ^bhɱn|ڬՂר¢̰lpӏˀ}ϚӒ}d_(Pipp, Easterbrooks, & Brown, 
1993)ڬՂƁcǤȂȬĚbǦ|^˷Ҵ¢Ǚćy|s○○x£t~áÍ̐Ύ¢ɢ֔pڬ
z^ڬ⑥ơĂķ~j~¢֠`_ڪֈʒ, 2003; êÒäò~n|, ϐΕ(2010)ګSͿΑ¢
ǘofn|ڬѠˈ 18b΍ٺ¢ȡˈ׽pكşՂʘ֭Қֶڃ¢؇ؕp_j~bڬaa 1
ϟƱb 2ϟͿΑڬċŭcՂʘيn|ռ׉êØéќ֒¢p_j~cҤǭl|^S 
2.2.2 ¨¿ĩ_hloűöİĈ`ľì 
 Rochat(2013)c֔_~jΌɸՂʘيn|ڬj¢ƱѠˌѿċŭɠրlvԷƖ~֊Ǜd
czj~bڬtѻؗʭǖ^¢Уɞp~^_ڈ֥֊^Sóͨ}ռ׉êØéɡ֐ƩՂ
ʘѻؗʭǖ^z^|ڬكşՂʘ֭Қֶڃ(Amsterdam, 1972; Gallup, 1970)¢Ѣ^|Уɞlj~cȪ
^S 
 كşՂʘ֭Қֶڃ}ڬċŭϭ{b^_ڬڤũz^ڄڪ^qrڬċŭcՂƖ}
֊j~}d^Ӕ̐ګך^Ϋ※¢zhڬtċŭϚٴك¢ԙdڬċŭǅ˗¢֐ɭpSj
~dڬċŭcكş}fՂƁՂרĠhvך^Ϋ※֓ڬz^ڬg^ƿ_~p
Ղʘ˕Ǜǅ˗c֊ڬċŭكş¢ՂƁՂרw~ׂ֭n|^ڬp xڬՂרŷѿڅռ׉
¢̯y|^~֒رpSLewis & Brooks-Gunn(1979)j̒Ѓ¢Ѣ^|ڬ15ڽ17b΍ڧbՂרĠh
vΫ※¢g^ƿċŭcњɁڬ18ڽ24b΍ڧŭ}ڬ~£ċŭcΫ※¢g^ƿyvj
~¢Țǣn|^S 
 كşՂʘ֭Қֶڃيn|ڬΫ※¢g^ƿ~^_⑥оc֊byvțǖڬtċŭcռ׉
êØéՂʘ¢ѻؗlr|^^bڪԷƖګڬz^ڬԷƖzƶt_⑥ơ¢nb
yvwhbڪ؏⑥ګ~^_֒رǰڃcĠd~_(Legerstee, 2005)Sjيn|ڬѠˈ 5b΍ċ
ŭǘ΍ڧğŭ͹ş~ģƐ͏˃nvՂר͹ş¢֊rvțǖˈڬ ԧͨ}І֌Ϳىcқ ^ڪڔΫ
 o

z~ׂ֭n|^ګ~Țǣ(Bahrick, Moss, & Fadil, 1996)ڬѠˈ 4b΍ċŭcڬՂר¢ϋŏn
|^Ěъكşͨ¢ڬՂƁՂרكşӋڅ¢Įy|مfІ֌nv~Țǣ(Rochat & Striano, 
2002)֊j~bڬċŭڬʦ^Ϥٝ}Ղר~ğŭ§àò»¢Ƭƈn|^ǎԷˠǞ
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^S 
 aڬɏĿՂʘς˚ѻؗʭǖ^¢Уɞpvיǰӧ~n|ڬڏԴԧӏǾӒ¢ϰUCLA 
Self-understanding questionnaire(Stipek, et al., 1990)czS 
 	űöİĈōƒ`©ľÞ
ċŭɡ֐ƩՂʘڬڏԴԧӏğԧ~ċŭ҈đַ͞ѿĖЍӴږ˃ٹ¢ǈh|ѻؗp(ؙծ, 
1997; Fonagy, Gergely, & Target, 2007; Legerstee, 2005)Sľ`ڬPippڬ¥ÁÄÃàíÈəɞȑɏĿͨ
cúəɞȑɏĿⅡ|ڬՂʘيn|ֆ٩ќ֒¢Ҥpj~¢Țǣn|^(Pipp, 1993; Pipp, 
Easterbrooks, & Harmon, 1992; Pipp, Fischer, & Jennings, 1987)SKellerڬֆ͝͡Ʃȇa^|ξ֗¢⑥^ڬ
ؙĲѿڏԴ(distal parenting)¢Ӵږnv±èºâɏĿ}Ղʘ֭ҚѻؗcŅ؍lvj~(Keller et al., 2004)ڬ
vڬ҈đёӄѿҦīƩ¢⑥_É§ÅϦ֏ɏĿڬ҈đŀɑѿҦīƩ¢⑥_®àéòíϦ֏
ɏĿⅡ|Ղʘ֭Қ¢pj~cȪbyvj~¢Ҥnv(Keller et al., 2005)SjӵΣڬċŭΑa
h͗˸}˗ӒѿڏԴԧي ͑`vəɞѿ҈đĺѢӴږڬċŭёӄˠ¢س֌pڏ
Դ¼Á§écڬċŭՂʘς˚ѻؗŅ؍ѿŞfj~¢Ҥǭn|^S 

űöİĈōƒ]ŕ±ČťŎ~££]`ƚƏĊ
ɡ֐ƩՂʘѻؗʭǖ^cɏĿҦī˲ԇѿ¶íÓÆí¼û`˃ٹ¢ξ֗nvҝҿ~n|ڬğԧ
Ւѷռƀɱp͎́
^ 
~^yvǛҦīѿ⑥ơ~Ղʘς˚ѻؗي؊ˠ¢ξ֗nvc̲i(e.g., 
Bischof-Köhler, 2012; Johnson, 1982; Zahn-Waxler, Radke-Yarrow, Wagner, & Chapman, 1992)Sjҝҿڬ
^qكşՂʘ֭Қֶڃ¢Ѣ^|ɏĿɡ֐ƩՂʘѻؗʭǖ^¢ξ֗n|^SBischof-Köhler(2012)
ڬѠˈ 16ڽ24b΍ċʦŭ¢ɱ׉كşՂʘ֭Қֶڃ¢ɠͩnڬՂʘ˕Ǜǅ˗Ύрy|ڬɱ׉ŭ
¢Ղʘׂ֭zԝ~Ղʘׂ֭nԝƁڈnvStɱ׉ŭ҆Ɛ}ڬɠږԧcՂƁÆÇ¦Ø¥
c͈ȣnvj~ɱn|Ǻd˱nЭ̘¢⑥^ڬɱ׉ŭɠږԧɱpǅ˗¢ƁΠnvStӵΣڬՂ
ʘׂ֭nԝɏĿ}́⑥ơ¢~yvԧaqڬр֌¢pɏĿcΌȪbyvóͨ}ڬՂʘ֭
ׂzԝɏĿ}́⑥ơ¢~ԧcΌȪbyvSBischof-Köhler(2012)ڬjӵΣcɱ׉ŭ΍ڧ
¢Ӻƌn|֊vj~¢Țǣn|aڬjڬċʦŭcğԧӂяɱn|؛ƂǛҦīѿ̳
Շ^¢pʾvy|ڬՂʘς˚ڬz^ڬՂğƁ٪ќ֒cس։˄Ɠ¢Σvpj~¢Ҥǭn|^S 
vwnڬكşՂʘ֭Қ~ǛҦīѿ⑥ơي؊ˠڬ͡ƩʗcɑȋpǎԷˠ̰͊l|^Sø׽
nv̒Ӿ~ǘφ̒Ѓ¢Ѣ^|É§Å~§íÉ 19b΍ڧŭ¢ɱ׉ξ֗¢⑥yvKärtner, Keller, & 
Chaudhary(2010)ڬكşՂʘ֭ҚΎр~ǛҦīѿ⑥ơ~ي؊cÉ§Å¸íÖé}ҟ֭lv
ڬ§íÉ¸íÖé}рي؊}zyvj~¢Țǣn|^S 
(¨¿ĩ`űöōƒœř`ƃƤ
ċŭΑՂʘς˚¢ѻؗѿΥӲ}ξ֗pʾvڬֶڃózڬ֪ӯУɞ̒Ѓ¢وѻp
j~}z_Sњя~n|ڬɱ׉~pċŭcɡ֐ƩՂʘ¢єˌn|^b_bξ֗ڬكşՂʘ֭
ҚֶڃڂŝǛcδʽ^SnbnڬjͨЃֺڬʦ^ċŭú؛Ƃ}z~̗Ƈ(Legerstee, 2005)
zSvڬttjֶڃcĸ¢Уɞn|^bz^|х̀p˓։czbn^S 
كşՂʘ֭Қֶڃcĸ¢Уɞn|^b~^_ǰڃڬj¢ՂهѶŭ؛Ѣnv٠Бd˂~S
ՂهѶՂʘ֭Қ¢ξ֢nvҝҿ(Neuman & Hill, 1978; Dawson & McKissick, 1984; Ferrari & Matthews, 1983; 
Spiker & Ricks, 1984)ڬɺɔƐĳʤڧՂهѶŭǟ|ڬȪfՂهѶŭcكşՂʘ֭Қֶڃa^|
Ղʘ˕Ǜǅ˗¢Ҥnvj~¢Țǣn|^Snbnڬóͨ}ڬjՂهѶŭڬكş¢҆Ɛn
v٠ڬœʡŭ}؇ʡ֊ڬbڬz^ȁ˳nvռ˲¢Бb~^yvՂʘ˶ׂѿ⑥ơc
ϔȼn|^v~^_SjӵΣڬȪfҝҿ}‐Ѣl|^ڬՂʘ˕Ǜǅ˗ΎрȖ{fĐƁ
ЃڪՂʘׂ֭zگnګ}̴`d^ŌĚʗɑȋ¢Ҥǭp~֔`_Sjнڬ׺ʤ}ڬك
şՂʘ֭Қahǅ˗¢Ղʘ˕Ǜǅ˗qڬكşɱpċŭІ֌⑥ơ˲ơѿǅ˗}̬ʼ
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n|¶òÇ¦í³pj~}ڬՂʘׂ֭zگnĐƁЃ~qڬՂʘς˚єˌؕСΑz
ċŭڬكşьѮ̳Շ^¢pċŭ¢ьɞp̒Ѓ(e.g., Bischof-Köhler, 2012; Courage, Edison, & Howe, 
2004; Keller et al., 2005)֥|^Sěˈڬj_^yvˀ}Ղʘς˚ѻؗ̰ω͒Չ¢سڬt
Ⱦʾˠξ֢¢Ӣԍ
r ^ x
⑥_˓։czw_S 
vڬċŭΑՂʘѻؗĮ^ڬר׺ڏԴԧ~يńˠיѿ׭’cѠoj~¢̰͊n|afS
ċŭڬɡ֐ѿՂʘ˶ׂєˌĮ^ڬՂר⑥ơ¢Ӻƌn_~p֏ɱn|ǅ̜ՂʘĂʼ
úˋټl¢Ǣp_ڬ֏ɏىգծcچբ~(Ȏø, 2010)SȎø(2010)ڬ֏ɏգծ
țٴa^|ڬ֏c~ɱ˗ڬċŭ˛˸˲̖^ͨ¢Ĭ`áÇéڬċŭڬЉԌlvՂ
ʘĂʼĖПĞͨڬգծ֒ϵͨЃڬ˛ռƀַ͞Ğͨ¢ɔ~^_Sp xڬj_գ
ծțٴڬċŭ~y|Ҧī˲ԇѿ¶íÓÆí¼¢ذ̉pț~ڬŌĚʗcѻѠpלн~S
jj~bڬċŭՂʘѻؗtwh}fڬtѻؗĮy|ȧٵpڏԴѝȡ~҈đĺѢ
}֌н¢̬ʼnvø}ڬċŭΑģّҦī˲ԇѿ¶íÓÆí¼~ي؊ˠ¢֊˓։ˠczw_S 
 
	ÁĎĊ]Ùŕ±ŎŴÏ
	ÁĎĊ]Ùŕ±ŎŴÏ`Çĩōƒ
Ѡˈىfb֊њ׉óz˸˲ĬΫ(Hatfield, Cacioppo, & Rapson, 1994)c̲iSj
ڬľ`ڬċŭcğŭЅdȦ¢Ԭ^v٠ՂƁՂרcÌ¯Æ¦Õ˲ơя˺~^_}zڬ
ğԧŷѿя˺ռƀy|ʷdלjlųڝѿњ׉}z~֒رlj~cȪ^SHoffman(2008)
˸˲ĬΫ¢ƽƆѿų˸ˠ~nڬċŭՂğƁ٪ќ֒ڪՂʘς˚ګѻؗĮy|ڬЉԌlvų
˸ѿǅ˗~ѻʂp~ֺo|^S 
Hoffman(2008)ڬċŭՂğƁ٪ќ֒Ϥٝ¢׿y|ˉTؗ̉lڬtˋy|ğԧų
˸ѿǅ˗φ҈ȧƩp~^_Sp xڬiѠˈى^Ϥٝ}˸˲ĬΫѿǅ˗}zůķѿų
˸ѿՒѷc֊ڬMѠˈ 11ڽ12b΍ٺՂƁՂרՒѷ¢Рp_̳Շ_Ղʘÿ˒ѿų˸ѿՒ
ѷڬNѠˈ 13ڽ14b΍ٺğԧՒѷ¢Ղר~y|Ό؛ͨѬ}w_~pȩ֊øՂʘÿ˒
ѿų˸ѿՒѷڬtn|ڬlѠˈ 24b΍Ճٺğԧ~ՂƁϗϰؘ^¢ќ֒nvø}“ƚ⑥ơ¢
pҎɠų˸ˠϤٝ~ՃSj_xM~NڬċŭՂğƁ٪ќ֒úɚůl`ѠoؕС
ΑѿϤٝ~֔`ڪΕӘ 2.2.4ٻǀфګS 
jΥӲڬʨf“Ѣl|^ڬ׺ʤڬċŭ Hoffman c˵ɞnvЉԌlvų˸ˠ
Ҧī֭Қ¢̯xڬʦ^ͿΑbų˸¢Ӵږn|^~֊ͨl|^(Eisenberg & Spinrad, 
2014; Eisenberg, Spinrad, & Knafo-Noam, 2015)Sľ`Kanakogi, Okumura, Inoue, Kitazaki & Itakura(2013)ڬ3
ҹڈʧĸɔȃˀڪћڬӄͨķڬŸέګcѼțp¥Ëàòºåíƍе¢Ѣ^vɠږڬѠˈ 10b΍
ċŭcڬƘɥԧڬվɥԧڬÿӄԧ˄Ɠ¢Эovʧĸɔѿȃˀŷڬվɥԧ˄ȃˀ¢؟ȻpŝǛ
zj~¢֊^wnڬj¢ƽƆѿǘ˲ѿǅ˗~֒رn|^SvڬRoth-Hanania, Davidov, & 
Zahn-Waxler(2011)ڬ“ƚ⑥ơՃ^ڬѠˈ 8ڽ10b΍ċŭc҈̒ӂя¢ќ֒n_~Ĥ
ֳξ֢⑥ơ(hypothesis testing)¢pj~¢Țǣn|^SlڬVaish, Carpenter, & Tomasello(2009)ڬѠ
ˈ 18ڽ25b΍ŭcڬğԧbќúɼĞ̔x¢ǈhvэыԧ¢҆Ɛnv~dڬv~`tэыԧcó
Ƃ˲ơռƀ¢n|^f~ڬэыԧɱn|ي˒¢ǛhڬǛҦīѿ⑥ơ¢⑥_ŝǛzj~¢͵b
n|^S 
 ø׽Қ֊bڬͭċŭΑͿн}Ȫφų˸ñǛҦīˠc՞Տ
 _ c
n|^j~ڬvڬjů|
¢ڬľ`ڬ˸˲ĬΫלЧ}ӺóѿbzӝЯֳ͵pj~ڬњɠѿ}^j~cҤǭl
(Paulus(2014)¢ǀф)SjнڬċŭΑͿнbڬφTˀ˺ų˸ˠñǛҦīѿ⑥ơ¢˲ԇѿŔٴǂ
ژϕ֭ҚſќŔٴ¢ʌƈ
n£z
nvø}ĲԙĠh(Eisenberg et al., 2015)ڬtuѻؗѿؕҶ¢ǝǥpj~
cϰS 
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	ÁĎĊ]Ùŕ±ŎŴÏ`ľìĺ
aa 2 ϟģƐų˸ˠǛҦīѿ⑥ơУɞڬɱ׉ŭ҆Ɛ}ɠږԧ֏cѷcЭ̘ӏ¢
⑥_ڬz^̒ڬ ƚh¢˓։~pțٴ¢Эoڬtɱpċŭǅ˗¢֣ɞp̒Ѓ(e.g., Warneken & 
Tomasello, 2006; Zahn-Waxler, Robinson, & Emde, 1992)cȪѢlSj֐ɭЃڬȪfțǖڬɠږ
ɣǁɦʰțٴa^|ɠͩlcڬjcڬ˓qnɏĿͮʡѿ⑥ơ¢ʷdƀp~ْ^St
vڬƶó⑥ơ֐ɭ¢⑥_ڬɏĿw£φɏ¢ҚڏԴԧӏcיǰӧǾӒpˀʶ¢Ǉ
ͨcňڂˠژ^ÇòÁ¢ˌǎԷˠz(Fortuna & Knafo, 2014)S^ qrڬУɞn|^
cċŭΑų ñ˸ǛҦīѿ⑥ơŔٴ¢ǅ͹pbz^|ڬԃɪǝǥp˓։czS 
		ÁĎĊ]Ùŕ±ŎŴÏ_hlo½¬õ
 ų˸ˠǂǛҦīѿ⑥ơѻؗ¢Ņ؍pҦīѿ§íÖÄÈ~n|ڬҹT͙ԴñnzhͨѬcҚ
|^(Eisenberg, Spinrad, & Knafo-Noam(2015)¢ǀф)SΕٻ}ڬċŭΑa^|ьس։˄Ɠ¢Σvpڬ
֏ɏى¥ÁÄÃàíÈיґ҆pڪӍ 2 اӍ 1 ӆӍ 3 Ә¢ǀфګSMikulincer & Shaver (2015)
Bowlby(1982)¥ÁÄÃàíÈќֺȖ{dcڬŌĚŷz¥ÁÄÃàíÈə˒˸˸֍cڬڪƞ
ΣѿÌ¯Æ¦Õ˲ơ¢ַ͞pj~¢؇n|ګğԧӂя҆¢Ǜhj~¢ǎԷnڬų˸ǂƞΣ
ѿ“ƚ⑥ơ¢͑`˒ќѿȖ҅~~ֺo|^Svڬ¥ÁÄÃàíÈəɞȑĚъڬt}
ɬȬ¥ÁÄÃàíÈɱ׉bƞΣѿ´¥¢ǈhvӴږ¢̯zvڬt¢áÇé~n|ƚhc˓։
ğԧ̼pj~c}d~^_S 
 j˵ɞ¢ցĠh_ڬʧzbҝҿcڬ¥ÁÄÃàíÈəɞȑɏĿcúəɞȑɏĿⅡژ
^ų˸ˠ¢רĠhj~¢Țǣn|^(Kestenbaum, Farber, & Sroufe, 1989; Knight, 2010)SKestenbaum, 
Farber, & Sroufe(1989)ڬʣȏ 48.7b΍ڧɺɔƐΑɏĿ¢ɱ׉ڬ˅cğŭǛh|ų˸ѿ
Ցnfٳų˸ѿ⑥ơ¢pb¢֐ɭnڬ1ϟǏ¥ÁÄÃàíÈcəɞȑ}zyvɏĿڬǾءȑɏĿ
ğŭՒѷɱn|˲ԇٴ}⑥ơٴ}ų˸ѿ̳Շy|^vj~¢͵bnڬóͨ¥
íÒÏêíÈȑɏĿڬğŭՒѷ~ՂרՒѷƬƈcΆͻ}zyvj~¢ҤǭnvS 
 ø׽Қ֊~ي؊n|ڬɏĿų˸ˠѻؗŌĚʗ˃ٹp~˞
a
ndϦ֏̼nͨڬͭċŭΑb
֐ɭlSե (ׇ2013)ڬƐְ֔ΑċŭЅdqb~^yvÌ¯Æ¦Õ˲ơռƀɱn|ڬ¥Á
ÄÃàíÈ¼Á§éəɞȑϦ֏˒ȡ֔ǂڪs˱n^tګ¢ǟ£w˗Ӓ¢póͨڬ¥ÁÄÃàí
È¼Á§éúəɞȑϦ֏˒ȡ֔ǂ¢n^ڬz^ڬ˒ȡ֔ǂ¢ǟ^˗ӒڪƶӦ҈υ
z^{x
ګ
¢⑥^p^j~¢֊^wn|^SjҚ֊ڬ¥ÁÄÃàíÈəɞˠ͑`vϦɏ҈đĺѢÿ
}ڬċŭcՂר˲ơيn|؛ʭÔ¦òÉÏÄ²¢ǈhj~c}dڬtcڬˈų˸ˠѻؗ
ɩûpǎԷˠ¢Ҥǭp~֔`S 
 vڬċŭų˸ˠǛҦīѿ⑥ơڬÜ»Æ¦Õ˲ơˠˤpl~^yvϭיѿŔٴb˃
ٹҤǭl|a(Liew et al., 2011; Spinrad & Stifter, 2006; Volbrecht et al., 2007)ڬų˸ˠѻؗҦīƩؕҶ¢
ǝǥp٠ڬċŭŌķʗ¢֊؂pj~}d^Sjي؊n|ڬÉòÐÞíD4ǈɧķӍ 3«
²ÀíahؠĬɏȪȑ}z DRD4-7R ɱӄؠĬɏ¢̯zɏĿ3a^|ڬ֏bڏԴיcǛҦ
īѿ⑥ơѻؗ˃ٹnvóͨ}ڬ̯v^ɏĿ}ڬtي؊֊byv~^_Knafo et al.(2011)
Қ֊І҆ŐpSjڬҦīѿ§íÖÄÈɱpɏĿ˸ǈˠʗѮ¢Ҥp}zڬnz
hɏԴ|ͨѬי}ڬų˸ˠǛҦīѿ⑥ơѻؗ¢ƨ̭ѿčУpj~c}d^j~¢Ҥ
ǭpڪΕӘ 2.1.3ٻ¢ǀфګS 
 

ÁØĻč

ÁØĻč`ōƒ
ċʦŭΑahųǘІ (˶joint attention)ֺׄڬScaife & Bruner(1975)ɁSųǘІ˶~lњ
                                            
)ÉòÐÞí¢ǈh~ؠĬɏ¢τ̉n|^4 1تƅŌĚʗczڬ4#4-#tóҹ¢̰pS
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׉ڬğԧ֌Ԉ¢ξƀpԷƖù͑`lv֌Ԉ׿ˋڬ̰lnќ֒ѡƀڬҦīѿǀфڪċŭc
Ƈͦ׾_ɱ׉ñď׉¢҆ƐnvͿڬ׺f^ڏԴԧӏğԧڅՊ¢Ӄ
_bc
^ڬtφɏȖ{^
|ʾ֩ɱ׉ñď׉Şdbhͨ¢ϵɞpj~ګֆ͝⑥ơcǟvڬtɞԟڬҝҿԧ
ى}^wóՄn^اƁzڬȪfțǖڬȃ 1 Ҥp_ڬĐԧczɱ׉І˶¢Ǜh
vø}ڬđ^҈̒cՂƁ~ǘoɱ׉І˶¢Ǜh|^j~¢֍Қڬz^ڬќ֒n|^j~~l
(ؙծ, 2005; Βù, 2014)S 
ųǘІ˶يpּ⑥ơѠˈ 9b΍ٺbѠo(Ȭҩ, 2008; Tomasello, 1999)ڬċŭڬڏԴԧڀاǾ
׭ǂ҆ơd¢ž֌nڬڏԴԧ֌Ԉcϙyv~jՂ֌Ԉ¢ӪͲfǖ r_~pSt
ˈڬ~£ɏĿcڬ҈̒І˶ÃªÄ²ڪѠˈ 9ڽ12 b΍ګڬ҈̒І˶׿ˋڪѠˈ 11ڽ14 b
΍ګڬ҈̒І˶¢ǛhlrڪѠˈ 13ڽ15b΍ګڬ~^_ѻؗéòÈ¢v(Carpenter, Nagell, & Tomasello, 
1998)SlڬѠˈ 18b΍ٺڬڏԴԧ֌ԈũcՂר֌شȩ}zy|t¢ҟɠ׿^ڬɱ׉
¢ǘɞpj~c}d(Butterworth & Jarrett, 1991)S 
j_ڬċŭcğԧ֌Ԉũzɱ׉ڪĚڬ
ƀΜďáÍӏګІ˶¢Ǜhڬlʾ֩ɱ׉يp
ϗϰ˸˲~^yvҹT˒ѿя˺¢ğԧ~ى}Ղ
ѻѿĖؽlr~^_j~Ե΁ڬƽƆѿ˒ќ
֒՞Տ
 _ c
¢˵ɞpֺԧ^ڪؙծ(2005)¢ǀфګSj
нڬċŭΑahųǘІ˶ѻؗڬʦŭΑģّ
˒ќֺġռlğԧќ֒يp¶íÓÆí¼
ƽȑ~̴`_S 
vڬ׺ʤ}ڬųǘІ˶Зfي ~lĐz
ԼٿȔ―ųǘІ˶˗Ӓ¢͑`ˈاІ˶º¼Æß
(posterior attention system)~ųǘІ˶Ɂѻ¢͑`ƐاІ˶º¼Æß(anterior attention system)―ґ҆nv
ѻؗؕҶ́ǯl|^(Mundy(2013)¢ǀф)S 
 ~j}ڬųǘІ˶ѻؗيn|ڬՂهѶŭahьѮˠcمʤֺo|^Sɞȑѻؗŭ
ųǘІ˶ՂƁ~҈̒cъɱpي˒˲ơ¢ųΎpj~Ղķc҆ѿ}z(ŷծ, 2016)ɱnڬՂ
هѶŭ˲ԇѿĖ’¢Į_ǀф֌ųΎҟ֭⑥ơ¢~£Ҥl (^Bacon et al., 1998; Kasari et al., 1990)S
׺ʤ}ڬj_^yvьѮˠלЧ¢ųǘІ˶̉ӄģƐĐٻيń˵ɞnڬՂهѶŭcǢpҦīѿ
ƍеІ˶ąnlІ҆nvξ֗c⑥ |^Sľ~n|ڬChawarska, Macari, & Shic(2013)ڬˈ
ՂهѶ¼Ù²Èçß١ɥ(ASD)~֡ͦlvɏĿcڬѠˈ 6b΍Ϳн}ڬѧٴ͹nƀlvĚъɱn|
ůՈѿІ˶¢Ǜhqڬÿ}څՂѻѿІ˶cąnbyv~^_ƆΑŨŎ¢֊ƀn|^SvڬPierce
(Pierce et al., 2011; Pierce et al., 2016), ASDŭcͭċʦŭΑϤٝ}ڬҦīѿƍеڪĚڅơdګ
ʧĸɔѿƍеͨІ҆pŝǛ¢֊^wn|^SѻؗͲΑbj_ŝǛ¢̯zj~ڬĚ
֌Ԉڅ~^yvҦīѿ˲ȚيpɔԢЬ¢ѠڬӵΣ~n|ˈҦīѿ҈đĺѢahьѮˠ
ڪǀф֌ųΎҟ֭⑥ơúȋګ~zcǎԷˠcz(ƯĴ, 2012)Sց¢׻rڬųǘІ˶ƶь
ɞͿΑՂơѿѻњp}fڬt}Ҧīѿ҈đĺѢӴږ͑`vњ׉~֊j~
}dڬtнڬѠˌѿȖ҅~ڏԴѝȡcӷǖ_ÿ}ųǘІ˶⑥ơcЮ̉ѿτ̉l~^_sˈ̉
ѿτֺ̉ѿųǘІ˶ֺt(ؙծ, 2008)ڬس։֌н~֔`(Βù, 2014)S 
 

ÁØĻč`ľìĺ
τ؉Ʃlv֐ɭУɞÅòé~n|ڬMundy et al.(2003)ɞȑѻؗŭѢ Early Social 
Communication Scales (ESCS)ڬWetherby & Prizant(2002)¶ÞäË´òºåíǂְ֔è¼²¢̟`
ɏĿ¢ǘɞpvCommunication and Symbolic Behavior Scales Developmental Profile(CSBS-DP)czS

 
¹1 ßÔ`(ø¡¹ 
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Ʊτ؉ƩlvУɞÅòé~n|ڬDrew et al.(2007)ՂهѶŭѢSocial Communication Assessment 
for Toddlers with Autism (SCATA)cوѻl|^SSCATAڬʦ^ՂهѶŭ֊ͲΑҦīѿ¶Þ
äË´òºåí¢̴̙pvوѻlvvڬESCSCSBS}̖ ʨә⑥ơԝ¢ɱ׉~
n|^(Roos et al., 2008)SיǰӧЃ~n|ڬųǘІ˶⑥ơɻʭcوѻl|^(Ȭҩ, 2008)Sjڬ
5,876ǙƁċʦŭÇòÁ¢Ѣ^|ڬǕҹųǘІ˶ي؊⑥ơ΍ڧ؇ؕѕ¢~ωШƩ̒Ӿcͩl|a
ڬųǘІ˶ѻؗξίЃ~n|ĽѢ}dS 

	ÁØĻč_hlo½¬õ
ũ׽nv؇ڬųǘІ˶ċŭƶёԷƖ~n|ѻњp}fڬ÷ٻيń¢ןțbhpڏԴԧ
ɑȋ͑`|̉ӄzŔٴ¢̯z~֊ͨcz(Adamson & MacArthur, 1995; Bakeman & Adamson, 
1984)Sɠ٠ڬCarpenter et al.(1998)ڬųǘІ˶ѻؗahŌĚʗ¢֊^wn|^cڬtڬċŭІ
˶ԷƖɱpϦ֏̼nͨʗѮ}zyvǎԷˠcz(Legerstee, 2005)Sľ`ڬGoldsmith & 
Rogoff (1997)̚ڬ _zϦ֏t_}^Ϧ֏снzųǘІ˶¢pͿىcɹbyvj~, 
vڬRaver & Leadbeater (1995)͗ڬ ˸ˠژ^Ϧ֏~ĳ^Ϧ֏}ڬƐԧͨcڬċŭcІ˶¢Ǜh|^
ɱ׉ъȪfͿى¢בpŝǛzj~¢͵bn|^Sӛƽ(2013)ڬϦ֏cċŭ˒¢֊^
wpŝǛڪmind-mindedness, ģùMMګґ҆nڬ˸˲ñϗϰѿŔٴMMcچբϦ֏ù}ڬt
ɏĿѠˈ 9b΍Ϳн}̰lnќ֒cЬj~ڬvڬϦ֏MMŝǛcژ^ڬtɏĿѠˈ
18b΍Ϳн}֌شȩ̰lnќ֒cŅ؍lj~¢ҤnvSvڬVaughan et al.(2003)ڬѠˈ 9b
΍Ϳн}ڏԴԧןțbhѿ⑥ơҶʭcڬѠˈ 12b΍Ϳн}ċŭɁѻѿųǘІ˶̉ӄ~Ϛي
؊ˠzj~¢Țǣn|^S 
aڬø׽nvVaughan et al.(2003)}ڬѠˈ 9b΍ͿċŭϭיУɞn|aڬůՈѿtӵΣ
ˏʻcڬċŭ˲ԇѿǅ˗ˠc 9ǂ 12b΍ͿнɁѻѿųǘІ˶~ي؊n|^vj~¢Țǣn|
aڬųǘІ˶̉ӄϭיѿ։ǿ˃ٹ¢Ԧ̀p˓։ˠ¢ֺo|^S 
~j}ڬųǘІ˶ְʿєˌӏְ֔ѻؗس։˃ٹ¢ǂpj~c̰͊l|dv(e.g., Scaife & 
Bruner, 1975)cڬċŭΑģّҦī˲ԇѿ¥©È®ß~ي؊ˠξ֢l|^Sľ~n|ڬCharman et 
al.(2000)ڬѠˈ 20b΍ͿɏĿųǘІ˶⑥ơÐÔ¬òÝí¼cѠˈ 44b΍Ϳ˒ќֶֺڃ̉Ԓ
ي؊pj~¢ҤnvSjӵΣڬųǘІ˶¢˒ќֺũڕѿњ׉~pӄț(e.g., Baron-Cohen, 1995)
~ӌǓp}zڬjيn| Charman ڬiųǘІ˶ԷƖc˒ќֺ~ѻʂpڬMųǘ
І˶⑥ơ¢؇n|Ӵږ¢զҽpj~}˒ќֺ¢єˌpڬ~^_Đ؇à®Ë½ßǎԷˠ¢ֺo
|^SMӄțڈpMundy(2013)ųǘІ˶ѻؗáÇé}ڬѠˈ 6ڽ9b΍sųǘІ˶pj~
ɔԢtbѠˈ 2 ʤ҆ģّsųǘІ˶bɔԢt׭’¢ʽַn|aڬˈԧɔԢӴږÿ}
˒ќֺ¢ǟҦīѿ֭Қcذ̉l|^fؕҶ¢˵ɞn|^SųǘІ˶cҦī˲ԇѿ¥©È®ß~
^bӵɠn|^fbz^|ڬΉɠ֢¢س˓։czcڬɹf~ڬj}̲iv
Қ֊¢ץ`~ڬċŭΑųǘІ˶̉Ǟtwh}fڬڏԴԧ~^bيńˠÿ}
_ˀ˺ųǘІ˶Ӵږc̉ӄxp^bڬvڬtc_Á§ÖҦīѿ§íÖÄÈ¢
͑`ˌb¢Ӣԍ
r ^ x
̴`j~cԱ։}z_S 
 
(Ūï]óĨ
ũ׽؇ڬ׺ʤڬφT֖Уñ֒ΠϒǼѻʂĮ^ڬċŭΑҦī˲ԇѿ¶íÓÆí¼¢Ұɔѿ
̻ҿɱ׉~nvɠ֢ѿҚ֊cґɠȢ`zzzSHeckman(2013)ڬ֭ҚѿñҦī˲ԇѿ¶íÓÆí¼
ѻؗcʦɹΑڏԴѝȡy|ʕǒlj~¢ץ`ڬͲΑĜŮѝȡ͒ǲƞΣ¢س֌n|^
cڬtĂʼ¢Ұɔѿξ֢pvڬċŭΑ~^_ĚѠͲΑϤٝ}ڬ^bͨЃ}^b
ҝҿҚ֊cˌ|dvb¢Žٲ֊πj~c˓։~StнڬωШѿѻؗؕҶ
qڬڏԴѝȡӏb˃ٹ¢ǈhp^Ҧī˲ԇѿ¶íÓÆí¼cǘɞlڬlt˃ٹؕҶيn|
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zҶʭȾʾbzňڂ}dҚ֊cզҽlzzzj~˶ԟЗ^j~~֔`_S 
vwnڬzьˠ¶íÓÆí¼¢УɞpțǖڬċŭΑ}ĂѢ^̒Ѓ~ʦŭΑģّt
~cδΕѿѮțǖڬѻؗ؊ӾˠȧƩ¢ÇòÁb̴`j~ْѨcѠoˌj~¢ѫ˶
pd}z_Sľ`ڬWiesmann, Friederici, Singer & Steinbeis(2016)ڬ2ϟΓЦċŭ¢ɱ׉ĽѢl
΃Ҥѿñр˶ׂѿ˒ќֶֺڃڪӍ 2اӍ 1ӆӍ 1Ә¢ǀфګ~ڬʦŭ¢ɱ׉ĽѢl͵Ҥѿ
˒ќֶֺڃڪӍ 2اӍ 2ӆӍ 2Ә¢ǀфګ¢ 3ϟŭ~ 4ϟŭɠͩnvțǖڬ΃Ҥѿñр˶ׂѿ˒
ќֶֺڃýʤڧ~؇ؕ}dóͨ}ڬ͵Ҥѿ˒ќֶֺڃ} 3ϟb 4ϟbh|؇ؕѕcø
ͳp~^_ʗѮc֊vj~ڪp xڬjֶڃ̉Ԓc҈يnbyvj~ګ¢Țǣn|^S
jțǖڬċŭѢñʦŭѢ˒ќֶֺڃcУɞn|^đ^Ѯי}zj~ڬz^ڬǕֶ
ڃ}؇ؕ˓։~l֭ҚԷƖcѮj~cԦ`ڬҚ֊֒رІ˶¢։pS 
vڬΕӘ}ǇøivċŭǕѻؗѿŔٴđ^ёӄ}fڬ҈đֆ٩˃ٹ¢ǂnǖy|
^SċŭΑ։ǿ~tģّѻؗϤٝahʠӵ~ي؊ˠ¢ǝǥpj~Ƙ`ڬċŭΑŷ}
ѻؗ҈đي؊ˠ¢Ӣԍ
r ^ x
̴̙pj~ϰS 
aڬΕӘ}ڬċŭΑҦī˲ԇѿ¶íÓÆí¼ѻؗŌĚʗ¢vp͡Ժ~n|ڬĂڏԴԧ-
ċŭىÞ²ëيńˠснƩnvcڬý֏ģȩĚъڬӴОѿяϿڬàÇ¦¥͕ӓbǈh˃ٹ
ڬċŭѻؗ̼҇ѿñى̼ѿي ğ։ǿڬěˈڬʨf҆¢Ǜh˓։czj~¢Ġ֔
n|afS 
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ڬ¥ÁÄÃàíÈ
ˀ̉ؕҶa^|֭ŌĚʗ~tУɞЃz^|ς֐nڬŌĚʗčУǿ֓ڬΌˈtʠ
ӵ~n|ɏĿҦī˲ԇѿѻؗ~ي؊z^|׽S 

	s£`þĒƐŘ 
	s£ŴÏ`łă]ĳů
 ¥ÁÄÃàíÈ⑥ơڬǽzϒԷ}zs׺̼Ԁ  ̯ (Proximity maintenance)tڬsəůء٫  ̐ (Safe 
haven)tڬsəůȖȍ (Secure base)tڬsƁ٪̠  ̜ (Separation protest)tbьˑĠh(Bowlby, 1969/1982)S
׺̼Ԁ̯~ڬŌķcԸɅllv٠¥ÁÄÃàíÈɱ׉ڪĂvڏԴԧګŔ~j~
}zSəůء٫̐~ڬ¥ÁÄÃàíÈɱ׉Ň׆ñ“ƚñə˒¢ϰj~}zSəůȖȍ
~ڬ¥ÁÄÃàíÈɱ׉¢̻Ӭ⑥ơٳ¥ÁÄÃàíÈ⑥ơˋďpvȖ҅~n|ƉѢp
j~}zSƁ٪̠̜~ڬ¥ÁÄÃàíÈɱ׉bƁ٪٠n|Ѕ^vڬ¥ÁÄÃàíÈɱ׉¢̻
nvڬğԧb́¢̥̠̜¢ռƀpj~}z(¥ÁÄÃàíÈϒԷѻؗz^|ڬ
Ӎ 2اӍ 3ӆ¢ǀф)S 
 ̉مѻؗؕҶa^|ڬÑÈڬğơъҹⅡn|مΑىڏԴ¢˓։~nڬьڬÑÈċŭڬڏ
Դԧbü֨chՂƖ}ѠɑúǎԷ}zcڬø׽nv¥ÁÄÃàíÈ⑥ơڬċŭڬ
ĂvڏԴԧĠґp(attach)~^_ˀ}tѠɑҟѕ¢ژj~c}dSvڬċŭcĸbn
ԸɅllڬÌ¯Æ¦Õ˲ơя˺ڪˤڬ˱nڬúəګٖyvțǖ}ڬt˲ơя˺c
ڏԴԧy|wڪəůء٫̐ګ~^_Ӵږ¢؇n|ڬċŭڬՂר˲ơ¢¶íÈëòé
pշ¢רĠhj~c}dSlڬsəůȖȍtϒԷڬċŭڬȩѨ̻ӬЌơcǎԷ
~cڬjڬφTɔԢЌơȖ҅~S 
j_ڬċŭ~y|¥ÁÄÃàíÈƶѠɑҟŇvqڬ˒ќҦīѿѻؗȖ
҅~n|ϒԷnڬ¥ÁÄÃàíÈɱ׉~يńˠÿ}ڬċŭcȼĸӴږ¢զҽn|^fbcˈ
ʨәҦī˲ԇѿ¶íÓÆí¼єˌ˃ٹ¢ǂpS 
	¨ü¿ĩ`s£þĒ`
ķƝƭĲĿŎōƒƐŘ
 ¥ÁÄÃàíÈڬӥ 2ڬ3ʤbh|ˀ̉l~l|^SBowlby(1969/1982)ڬċŭΑ¥ÁÄÃ
àíÈˀ̉¢ǽϤٝƁh|ֳ͵nvSӍóϤٝڬѠˈb΍ڧ 3 b΍ٺ}}zڬьɞğԧǛh
v¥ÁÄÃàíÈ⑥ơ֊^SӍĐϤٝڬ΍ڧ 6 b΍ٺ}}zڬjϤٝa^|ڬ
ċŭڬֵɱn|ǃȻѿ}zcڬڏԴԧר׺ĚTɱn|ڬьt_⑥ơ¢ҤpSľ
`ڬjͿΑċŭڬڏԴԧר׺Ěъɱn|؟̞ѿˏӋj~cҚڪҦīѿˏӋګS
Ӎ÷Ϥٝڬ2-3 ϟk}}zڬьɞğԧc¥ÁÄÃàíÈɱ׉~n|؟̞lSjϤٝ}ڬ
                                            
*88*IMPKQ8ͮΕְ֟~n|s˷ґtcʨfѢ^SvwnڬóՈѿͮΕְ~n|s˷ґt˶ǥڬs֏n
£wЗf˒cʷbj~ڪȬ״Ѐګt}zcڬjڬ2R;2H<*88*IMPKQ8ɞԟ~ڬ˓qnóՄn^
vІ˶c˓։}zSΕһ}ڬjн¢Ԧ̀nڬs¥ÁÄÃàíÈt~ռ֚pS
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⑥ơêÐòÈèòcȢƘnڬӲԕƩlڬ҆ωŉϚѿSӍǽϤٝڬ3ϟƐˈb֊_
SjϤٝa^|ɏĿڬ֐ɭ¢؇n|ڏԴԧ⑥ơԵˈz҆ω֖ѧz^|ʧb—Уnڬ
t˗o|̳Շ_j~cǎԷڬ¥ÁÄÃàíÈ⑥ơʽʭȬʢРo|^fS 
¥ÁÄÃàíÈڬċʦŭΑڏԴԧ~Ŵķѿ~ÿ}ˀ̉lcڬɏĿ֭Қѿѻؗ
Į s^ŷѿĺοáÇé(internal working model)t~n|ӵɠpSŷѿĺοáÇé~ڬڏԴԧس։ğԧ
ՂƁcƚh¢~vƚh|fɑȋbڬՂƁՂרğԧy|ƚh|_j~c}dɑȋ
bڬtn|ڬtڬ_ي ǖ_b~^_j~يpռ׉áÇé}z(Bowlby, 
1969/1982; 1973)SŷѿĺοáÇéy|ڬ׺n^Ě~ي ÿ}ŌĚ˞Ԧñ˸˲ñ⑥ơcɷb
_SŷѿĺοáÇéڬ¥ÁÄÃàíÈŌĚʗ~tó׍ˠ¢͑`ڬċʦŭӈ¢ѻp
¥ÁÄÃàíÈ¢ѠЕ vy|ŌĚѠЌ˃ٹ¢û`ӾhˌpS 
 
	s£`½¬õ]ľìĺ
	s£`½¬õ`ľìĺ
 ¥ÁÄÃàíÈωШѿѻؗؕҶƘ`ڬѻؗ˒ќɔٿȔa^|ڬ¥ÁÄÃàíÈיŌĚʗڬ
ьснcʾ||dvSċʦŭΑ¥ÁÄÃàíÈŌĚʗУɞЃ~n|ڬAinsworth (1978)
¼Èêí»ñºÃä«òºåíЃ(Strange Situation Procedure, ģùSSP)~ڬWaters & Deane (1985)
¥ÁÄÃàíÈQÀòÈЃ(Attachment Q-Sort, ģùAQS)c̲iS 
i ¨ü¿`s£ľìĺ 
SSPڬaxcѢ˶lvɠږɣa^|ڬ֋ɞțٴ؍⑥Ȗ{dɠͩlτ؉ѿ֐ɭ̒Ѓ}
zSɱ׉ŭcÝ§éÉ¼Èê¼я˺ٖyv٠¥ÁÄÃàíÈ⑥ơ¢֐ɭpvڬɠږɣŷ}ڏ
ռ
¼Èêí»ñºÃä«òºåíЃ؍⑥ς։
ț ٴ я Ͽ
اʁ^Ěъ
֐ɭͿ
ىɏĿ ڏԴ
ԧ
ɠږԧ

ɷ Ů ֳ͵˄ɠږԧc֏ɏ¢اʁηŷڬ
ɠږԧ؀ɣS
r r ڪrګ
&Ɓ
(ՂѤؒ ڏԴԧνɏʮڬɏĿax
}ؒS
r r 
)Ɓ
)֊ҚĚ
Ѽț
s֊ҚĚt˄ɠږԧ 
 ǙcŮɣ
nνɏʮS
r r r
)Ɓ
֏ɏƁ٪i ڏԴԧc؀ɣnڬs֊ҚĚtcɏĿ
~ĖЍpS
r  r
)Ɓ
֏ɏźīi ڏԴԧcŮɣnڬs֊ҚĚt؀ɣ
pS
r r 
)Ɓ
,֏ɏƁ٪M ɏĿϣn|ڏԴԧc؀ɣpS r   )Ɓ
-֊ҚĚ
Ůɣ
s֊ҚĚtcŮɣnɏĿ¢́S r  r
)Ɓ
.֏ɏźīM ڏԴԧcŮɣnڬs֊ҚĚt؀ɣ
pS
r r 
)Ɓ
cڪ ګɠږԧ˄ƓcѮj~¢˶ǥpS

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Դԧ~ڏԴԧģȩs֊ҚĚt~҈đĺѢ¢Ӵږlrڪռ 1ګSSSP 8țٴ_xڬьڬƁ٪
~źīțٴahċʦŭ⑥ơ¼Á§ébڬɱ׉ŭ¥ÁÄÃàíÈÁ§Ö¢ڬˈ׽psǾءȑ
ڪAÁ§ÖګtڬsəɞȑڪBÁ§Öګtڬs¥íÒÏêíÈȑڪCÁ§ÖګtڬsрҳʪñрͨǛȑڪDÁ§Öګt
ƁڈpSjƁڈ֣ɞ¢⑥_vڬÞÌÀÁȬɔ}وŚlֿԢǀƘnڬ̐ɞ֭ɞ֥ږ
ǖεnç§¾í¼¢Ǉˌp˓։cSSSPڬɏĿ¥ÁÄÃàíÈУɞa^|ΌfѢ^ͨ
Ѓ}zcڬ͡Ʃى}ǘoъ¢Уy|^b~^_Ⱦʾˠǰڃc̰͊l|^Sľ`ڬƁ٪țٴ
ͮΕɏĿ~y|¼Èê¼cʽpeڬȾʾ}^~Ăʼ֊(Nakagawa, Lamb, & Miyake, 
1992)S 
AQSڬSSP~ɱфѿڬɦʰțٴ}Ղт֐ɭ¢؇n|ڬɱ׉ŭ¥ÁÄÃàíÈŌĚʗ¢̴`
̒Ѓ}z (Waters & Deane, 1985)SAQS}ڬ֐ɭԧcɦʰ¢֜ǰnڬڏԴԧ~ɏĿφɏ¢ 2ͿىҶ
ʭģø֐ɭnvø}ڬċʦŭφT⑥ơڪľ. ؒz~Ϧ֏̐̎y|dvͿ, yd~nvќѤ
^gqgq֔_j~czګcΊbv 90΢®òÉtuz^|ڬʾ֩ɱ׉ŭҶʭ
ʾ|b¢ξ֗nڬǕ®òÉ¢sΌǖՄptbsΌǖՄn^t} 9Ϥٝ 10΢qzت
ԙpSAQS }ڬŵȑѿ¥ÁÄÃàíÈəɞȑɏĿ⑥ơ¢ǅ͹nv®òÉتԙȖΕÐÁòíc
čɞ|aڬ֐ɭɱ׉ŭz^|ξ֗lv®òÉتԙcڬtȖΕÐÁòí~ڈıp
b¢͝ŐƩnڬɱ׉ŭ¥ÁÄÃàíÈcəɞn|^bǞb¢Ƈɞpڪj̒ЃțǖڬŐ-1.0b
 1.0әȂ¢Ǉڬ؇ʡ.30ģøțǖəɞȑ}z~ƇͦlګSAQS¢ɠͩpʾvy|ڬ
ďƐхؗԧÈêòËí³¢ǈhj~cΐn^cڬњͿн}ڬ֐ɭñ֣ɞvьɞֿ
ԢǀƘnç§¾í¼¢Ǉˌp˓։^SAQS͡ڬ Ʃѿ֒رʕǒl^УɞЃ~l|aڬ
vڬĂɦʰțٴ}Ղт֐ɭȖ{fvڬѠ˺ɔѿȾʾˠcژ^~֔ (׺ծڬ1993)Snbnڬ
ȪfțǖڬAQS }ɱ׉ŭ¥ÁÄÃàíÈcsəɞȑbúəɞȑbtснƩnvóϕťˌн¢Ѣ^
j~cȪfڬj̒Ѓ}ڬיѿѮúəɞȑùĲƁڈڪǾء, ¥íÒÏêíÈ, рҳʪñрͨǛګ
ىʴƈ¢pj~}d^S 
>Ʀŭū`s£ľìĺ
ˈ׽p_ڬċʦŭ¥ÁÄÃàíÈי¢čУpózڬڏԴԧՂר¥ÁÄÃàíÈ
c̲iS̉Ě}zڏԴԧțǖڬċʦŭ~ѮڬSSPAQS_⑥ơٴb¥Á
ÄÃàíÈי¢̴̙pj~٫n^Stj}ڬڏԴԧՂר¥ÁÄÃàíÈУɞьϢٴ̼Ѓ
cѢ^ڬٴ̼ÿ}ְvŷɧ¢Ȗڬɱ׉ԧcȼĸŷѿĺοáÇé¢τӚn|^bc֣
ɞlڪŭӇΑ¥ÁÄÃàíÈУɞЃz^|ڬӍ 2اӍ 3ӆӍ 4Ә¢ǀфګSjٴ̼̒Ѓڬ̉
Ě¥ÁÄÃàíÈٴ (̼Adult Attachment Interview; ģùAAI)~n|ҟӄl|aڬٴ̼ǂ֣ɞɠͩ
vڬϖӟǂͮΕ}وŚlű֭ÈêòÊòֿԢ¢ǈֿnڬ̐ɞ֭ɞ֥ږǖεnç§
¾í¼¢Ǉˌp˓։czS 
AAI }ڬٴ̼ɱ׉ԧý֏~يńz^|ɏĿͿġj~¢˵לncڬŌĚ¥ÁÄÃàíÈ
º¼Æß¢ЌˠƩp_˶ȃlvφTיǰǾӒn|^fڪľ. sɏĿͿġaϦφ~يń¢ռ
p_ˀɧ֤ְǌ¢ 5 z̲i|ùl^tڬsɏĿͿġơ”nvͿڬzv_nnvbt
ӏګSAAIa^|ڬٴ̼ɱ׉ԧؕƿվڏԴӴږz^|ְj~cڬؕƿƀΜďŷɧt
ڬٴ̼ɱ׉ԧctؕƿƀΜď¢њͿн}_̴`|^bڬvڬ_ְ
bڪó׍ˠczbǞbګڬ~^_اƁґ҆clڬʾ֩ɱ׉ԧ¥ÁÄÃàíÈיcƇɞl
S 
AAI }ڬSSP }֊ƀl¥ÁÄÃàíÈñÁ§Ö~ɱ˗pˀ}ڬٴ̼ɱ׉ԧ¢s¥ÁÄÃàíÈ
ׯ֌ȑڪDsÁ§ÖګtڬsՂˇȑڪFÁ§Öګtڬs~ ȑڪEÁ§ÖګtڬsΓ֒ϵȑڪUÁ§Öګtǽz
¥ÁÄÃàíÈƁڈpڪGeorge, Kaplan, & Main, 1996ګS 
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3.2.2 ¨ü¿`×s£¤u`łă 
 Ainsworth (1978)ڬũ׽nvSSP}ɏĿ̳Շ^Ȗ{^|ڬsǾءȑ(AÁ§Ö)tڬsəɞȑ(BÁ§
Ö)tڬs¥íÒÏêíÈȑ(CÁ§Ö)tƁڈ¢֊^wnvSlڬMain & Solomon(1990)j 3z
Ɓڈy|̴`^sрҳʪñрͨǛȑ(DÁ§Ö)t¢́ηnvSǾءȑɏĿڬ¥ÁÄÃàíÈ
ɱ׉bƁ٪ͿՒѷКĊ¢Ҥlqڬźī٠n|¥ÁÄÃàíÈɱ׉¢р֌pj~}ءh_~
pSvڬ¥ÁÄÃàíÈɱ׉¢əůȖȍ~n|ƉѢnc̻Ӭ⑥ơ^SəɞȑɏĿ
ڬ¥ÁÄÃàíÈɱ׉bƁ٪٠n|ՒѷКĊ¢Ҥnڬźī٠n|ȪɹЅfj~zcڬ¥
ÁÄÃàíÈɱ׉~̼֓¢ϰɧͶՠxґfSvڬ¥ÁÄÃàíÈɱ׉¢əůȖȍ~n|̻Ӭ⑥
ơ¢~j~c}dS¥íÒÏêíÈȑɏĿڬ¥ÁÄÃàíÈɱ׉bƁ٪Ϳʽ^Ւѷ~КĊ
¢Ҥnڬźī٠n|¥ÁÄÃàíÈ̼֓¢ϰóͨ}ڏԴԧ¢Ǎf˛¢ҤnڬɧͶՠxґ
fj~c^Svڬə˒n|٪j~c}dqڬ̻Ӭ⑥ơ¢~j~c}d^SрҳʪñрͨǛȑ
ɏĿڬڅ¢Եhcķ̼׺pڬs̼׺t~sǾءt~^_ΕΜҘ҉p⑥ơcųɑnڬ
úəɱſpó׍nvͨѬcѢ^|^^нcьˑ}zS 
əɞȑ~Ⅱװ}ڬǾءȑ~¥íÒÏêíÈȑsúəɞȑt~lڬɏĿc¥ÁÄÃàíÈɱ׉¢ə
ůȖȍ~n|ƉѢn^ñnf^ьˑcڬtˈ˒ќҦīѿѻؗ^b˃ٹ¢ǂpbcІ
҆l|dvSvwnڬǾءȑ¥ÁÄÃàíÈ⑥ơ¢ó׍n|úЌˠƩlrڬ¥íÒÏêíÈȑ¥
ÁÄÃàíÈ⑥ơ¢ó׍n|ؕЌˠƩlr~^_˶ǥ}ڬəɞȑǘφ¥ÁÄÃàíÈ⑥ơӲԕƩ
l|^~֊r(Main, 1991)SóͨڬрҳʪñрͨǛȑ}ڬttڬ¥ÁÄÃàíÈ⑥ơcӲԕ
Ʃl|^^~^_н}ьѮѿ}zSj_ڬ¥ÁÄÃàíÈĂ։Á§ÖƁha^|ڬ
əɞȑڪBګ- úəɞȑڪA, CګqڬӲԕƩڪA, B, Cګ- ٳӲԕƩڪDګ~^_ƬƁhس։}z
ڬьڬՁʩѿ֌нbڬˈԧІ҆cژzzzڪؙծ, 2016ګS 

		s£`½¬õ`©ľÞ
		Ʀŭū`łă
ċʦŭΑa^|ڬѝȡĂvτ̉ԧ}zڏԴԧ̯zьˑڬɏĿ~~ȋͨȬd
f˃ٹpj~bڬɏĿ¥ÁÄÃàíÈŌĚʗčУǿ~n|̲iS
=Ʀŭū`s£]¦¯ƙ²ƒ
 ɏĿ¥ÁÄÃàíÈי¢čУp~n|ڬqڬڏԴԧՂר¥ÁÄÃàíÈי¢̲ij
~c}dSəɞȑ֏~}tɏĿəɞȑڬúəɞȑ֏~}tɏĿúəɞȑ
~^__ڬ¥ÁÄÃàíÈיcüġىĬؗp~^_˵ɞclڬtɠ֢ѿξ֗cզҽ
l|^Sɠ٠ڬڏԴԧ¥ÁÄÃàíÈ¢ AAIڬɏĿ¥ÁÄÃàíÈ¢ SSP}УɞnvҝҿҚ֊
àÁƁΠӵΣ¢~ڬڏԴԧ–ɏĿى¥ÁÄÃàíÈñÁ§ÖóՄѕڬ63-74ڨ}zj~cȚǣ
l|^(van Ijzendoorn, 1995)Sͮ ΕĚϦɏ¸íÖé¢ɱ׉~nv͝ē(2000)ڬڏԴԧ¥ÁÄÃàí
È¢AAI}ڬɏĿ¥ÁÄÃàíÈ¢AQSУɞnڬΕآa^|¥ÁÄÃàíÈüġىĬؗc
֊vj~¢Țǣn|^S 
>Ʀŭū`ęĎĊƪu£¤u£ƪÃőĳů
Ainsworth, Bell, & Stayton (1969)ɏĿ¥ÁÄÃàíÈŌĚʗɩûpŴķѿ։ǿ~n|ڬڏԴԧ
s͗˸ (ˠsensitivity)tґ҆nvS͗˸ˠ~ڬڏԴԧcċŭ֌нӄxڬċŭbº³Êé¶Þ
äË´òºåí¢Ϛҟ֒رnڬ҇xѿҟǅ˗pьˑ}zS͗˸ˠУɞ~n|ģù 2 zc̲
iSӍóڬڏԴԧ~ɏĿ҈đĺѢ֐ɭȖ{dڬAinsworthcوѻnv֣ɞÝËä¥éˋy
|ˌнƩlͨЃ}zSӍĐڬø׽AQSڏԴԧщ~^_d}zڬڏԴԧ~ɏĿ҈
đĺѢ֐ɭȖ{dڬ90 ΢ڏԴԧ⑥ơيp®òÉ¢Ɓڈpj~}ڏԴԧ͗˸ˠ¢Уɞp
ͨЃcz(Pederson, Moran, & Bento, 1999)SüġىĬؗ͡Ժ}ڬ¥ÁÄÃàíÈcəɞȑڏԴԧú
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əɞȑڏԴԧⅡ|ڬċŭɱn|͗˸ˠژ^̼nͨ¢pj~}ڬtɏĿڬ¥ÁÄÃàíÈ
əɞȑ~^_ɋĜÖë¾¼c˵ɞl|dvSnbnڬDe Wolf & van Ijzendoorn(1997)àÁƁ
Πڬ͗˸ˠ~ɏĿ¥ÁÄÃàíÈ~ىÿҶʭƞΣص(r = .24)c~|^ڬ
tڬǮó։ǿ}fڬ͗˸ˠģȩğ։ǿ¢˵ɞpd~Ăʼl|^Stj}ڬ׺
ʤ}ڬڏԴԧcċʦŭ¢s˒¢yvɑȋt~n|̖_ŝǛ}zsÝ§íÉñÝ§íÇÄÈÌ¼ 
(Mind-mindedness)t(Meins, 1997)ڬڏԴԧcՂרğԧj~¢˒ѿя˺֐нbҚ֍nќ֒pԷƖ
}zsŷҊϒԷ (Reflective function)t(Fornagy, 1991)~ɏĿ¥ÁÄÃàíÈיي؊ˠcξ֗l|
d|^Sľ`, sÝ§íÉñÝ§íÇÄÈÌ¼tڬɏĿ¥ÁÄÃàíÈəɞˠ¢ 12%ֳ͵nڬt
͗ڬ ˸ˠֳ͵ѕ 6%Ȭdbyvj~cҤl|^(Meins et al., 2001)SvڬsŷҊϒԷtz
^|ڬ¥ÁÄÃàíÈəɞȑɏĿڏԴԧŷҊϒԷˌнcژfڬúəɞȑɏĿ¢̯zڏԴԧ
a^|ĳbyvj~cȚǣl|^(Slade et al., 2005)S 
?Ʀŭ
  ڏԴيpռ׉⑥ơvڬɏĿ¥ÁÄÃàíÈ¢čУp~Ԧ`|^SڏԴيpռ׉
⑥ơz^|ŷѿáÇéz^|George & Solomon(1996)ڬ¥ÁÄÃàíÈ⑥ơº¼Æß~ɱ˗p
sڏԴº¼Æß(Caregiving system)t~n|ֳ͵n|^SڏԴº¼Æß҆ωڬɏĿŇ׆}zڬɏĿ
~Ǉ¢؇n|ŉϚl|^f~˵ɞl|^SjڏԴº¼ÆßУɞЃ~n|ڬ֏ɏيń
tɱp˞Ԧñ˸˲¢ǰ_ٴ̼}zParent Development Interview (ģùPDI; Aber et al., 1985) 
Working Model of the Child InterviewڪģùWMCI; Zeanah et al., 1994ګczSGeorge & Solomon (1996)
ڬPDI ¢Ѣ^|ڬڏԴԧڏԴيpռ׉¢ڬsəůȖȍ(Secure Base)t(ڏԴԧcɏĿ˒רəů~
Ň׆¢́Ŀpيûʭǖ^~ԷƖ¢ǅ͹)ڬs̥Ӽ(Rejecting)t(ՂרɏĿcڏԴيńيûnvf^~
p)ڬsúҟɞ(Uncertain)t(ڏԴԧ~n|ՂרɏĿڬيńˠz^|ѱǰ¢̯xڬȁ˳nڬ˶֊c
g)ڬsрƖ (˸Helpless)t(ڏԴԧ~n|ՂרɏĿڬيńˠz^|ڬӺƌ}d|^^j~¢ǅ͹)ǽ
zɻʭy|֣ɞnڬy~ژbyvьˑ¢tڏԴԧڏԴيpռ׉~nvStӵΣڬڏԴ
ԧAAI 4ڈȑڪ¥ÁÄÃàíÈׯ֌ȑڬՂˇȑڬ~ ȑڬΓ֒ϵȑګ~s̥ӼtڬsəůȖȍtڬsú
ҟɞtڬsрƖ˸tóՄѕ 69ڨ}zڬɏĿ¥ÁÄÃàíÈsəɞtڬsǾءtڬs¥íÒÏêíÈt
 3ڈȑ~səůȖȍtڬs̥ӼtڬsúҟɞtóՄѕ 81ڨ}zyvSvڬBenoit, Perker, & Zeanah (1997)
ڬڏԴԧɏĿռ׉י¢səɞȑ(Balanced)t(ɏĿ~tڏԴيńьˑz^|Ì¯Æ¦Õj~
Ü»Æ¦Õj~­òÖí͞ǖˠ¢Įy|ְ)ڬsٳيûȑ(Disengaged)t(ó׍nvŽvlcz
ڬɏĿ~˸˲ѿנ٪¢adڬƁhٟ|)ڬsϝΈȑ(Distorted)t(ɏĿtيńˠيpռ׉ø
ϝczڬó׍ˠc )^ 3ڈȑƁhv~jڬƀѡƐWMCI}УɞlvڏԴԧɏĿռ׉י
~ɏĿ¥ÁÄÃàíÈ 3 ڈȑsəɞtڬsǾءtڬs¥íÒÏêíÈtóՄѕ 74ڨ}zڬɏĿc΍ڧ
11b΍}ɏĿռ׉~י 3ڈȑ~¥ÁÄÃàíÈڈȑóՄѕ 73%}zyvS 
		¨¿`ĸƋ
 ɏĿ¥ÁÄÃàíÈ¢čУp~n|ڬɏĿϭי̲i(ϭיУɞЃz^|ڬӍ 2
اӍ 1ӆӍ 2Ә¢ǀф)SɏĿϭיcˈɏĿ¥ÁÄÃàíÈי¢čУp~^_Қ֊z
(e.g. Carkins & Fox, 1992), tڬڎf}اƁѿ~ڬڏԴѝȡ~ϭיي ǖ^ù
¥ÁÄÃàíÈŌĚʗcѠ~pj~¢Ɛ́֌p_y|d|^(ؙծñѣÿڬ2005) 
jيn|ڬ׺ʤڬDSáÇé(Ӎ 2اӍ 1ӆӍ 2Ә¢ǀф)ˋy|¥ÁÄÃàíÈˀ̉ي Ҧī
ѿ§íÖÄÈċŭ˸ǈˠؘ^ґ҆nvּҝҿc͚֊l(Vaughn & Bost, 2016)SLuijk et 
al.(2011)ڬċŭÌ¯Æ¦Õ˲ơˠcϦ֏͗˸ˠ~¥ÁÄÃàíÈəɞˠىي؊ˠ¢ַ͞pb
¢ξ֗nڬӵΣ~n|ڬÌ¯Æ¦Õ˲ơˠcژ^ڪp xڬ¼Èê¼ַ͞ԷƖcĳ^ګċŭ~͗˸ˠ
ĳ^Ϧ֏~Ӳǖ r}ڬtċŭúəɞȑŝǛ¢ʟڬtóͨ}ڬÌ¯Æ¦Õ˲ơˠc
ژ^ċŭ~͗˸ˠژ^Ϧ֏Ӳǖ r}ڬtċŭəɞȑ~yvj~¢ҤnvSƘ`|ڬ
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Ì¯Æ¦Õ˲ơˠcĳ^ڪp xڬ¼Èê¼ַ͞ԷƖcژ^ګċŭa^|ڬϦ֏͗˸ˠ~¥ÁÄ
ÃàíÈəɞˠىي؊ˠc֭byvj~bڬjҝҿ}̖ vÌ¯Æ¦Õ˲ơˠڬϦ
֏b͗˸گٳ͗˸ǅ˗ɱp˸ǈˠؘ^¢ǅ͹n|^vǎԷˠczS 
DSáÇé¢“ѢnvҝҿڬɏԴ|͑“ӏĜŮƞΣґ҆nvǟSóľ~n|ڬKlein 
Velderman et al.(2006)ڬ͗˸ˠ¢ǛølrĜŮ¢⑥yv٠ڬtƞΣcϭיѿǅ˗ (ˠreactivity)ژ^
ċŭϦ֏}ژbyvj~¢ҤnvSlڬǅ˗ˠcژ^ċŭڬĜŮϦ֏͗˸ˠȧƩɱ
n|˸ǈˠcʽfڬĜŮy|Ϧ֏͗˸ˠcǛønvțǖڬt¥ÁÄÃàíÈיڬəɞѿ
~yvj~¢Țǣn|^S 
¥ÁÄÃàíÈי¢¥©È®ß~n| DS áÇé¢ξ֗nvҝҿӵΣڬzdcz(Vaughn & 
Bost(2016)¢ǀф)vڬěˈɠ֢¢س˓։zڬċŭcҹT¥ÁÄÃàíÈӴږ¢Ȗŷ
ѿĺοáÇé¢τӚn|^fʾvڬҦīѿ§íÖÄÈb˧˩¢ǈhʭǖ^a^|ڬ͵ҕŌĚ
ʗcɑȋpj~І҆ŐpS 
			ŕ±ĝÐŎŮĤ 
 ɏĿ¥ÁÄÃàíÈ¢čУp։ǿ~n|ڬɏĿ~ڏԴԧ¢ǇʙfҦī͡ƩѿԵ΁р֌}d^
czSqڬȯɊيńcɏĿ¥ÁÄÃàíÈ~ي؊p~Ԧ`|^SȯɊيńcى̼ѿڬ
ڏԴԧ¥ÁÄÃàíÈ~ɏĿ¥ÁÄÃàíÈي؊(Das Eiden, Teti, & Corns, 1995)͗˸ˠñԴŭǀƘ
ڏԴԧڏԴ⑥ơ~¥ÁÄÃàíÈي؊(Isabella, 1994; Lickenbrocka & Braungart-Rieker, 2015)¢ַ
Әn|^j~¢ҤpҝҿcȪ^Sjj~bڬ͝ē(2005)ڬȯɊcӽӾѿ͟ɱيńz~d
ɏĿ~y|sˢ
a
`tķږڬ¥ÁÄÃàíÈ̼҇ѿ˃ٹ¢zv`cڬȯɊيńcՉȻțǖ
ڏԴي ƺٙǿɏ¢փ_~^__ڬى̼ѿ˃ٹ¢̯xˌǎԷˠcz~n|^SÀò
ºâé¸ÜòÈv֏ɏ¢ǇʙfȬdԵ΁}zSϖӟȇÿЍٝӨ¸íÖé}ڬ¥ÁÄÃà
íÈ~Àòºâé¸ÜòÈي؊cbyv(Zeanah et al., 1993)Sóͨ}ڬڏԴԧسӜӢҩѴ˭
z¸íÖé(Gelkopf & Jaborato, 2013)ĳķسƀѠŭ(Crnic, Greenberg, & Slogh, 1986), ĳ̐ˌüʟ¥Ô
è®ӣ¥àè®Ě(Green, Furrer, & McAllister, 2007) ¢¸íÖénvțǖڬɳنѿ¸ÜòÈȍͨ
Ղϼķb́Ŀl¸ÜòÈڬ֏n^Ě~يń~^yvÀòºâé¸ÜòÈ~, ɏĿ¥ÁÄÃàíÈ
~ىي؊cvSj_ڬÀòºâé¸ÜòÈڬè¼²։ǿ¢ڏԴԧc̟`|^țǖ
ى̼ѿ˃ٹ¢̯z_}zڪ͝ē, 2005ګS 

	
¨ü¿ĩ`s£]ŕ±ČťŎōƒ
 ċʦŭΑ¥ÁÄÃàíÈיڬȪφҦī˲ԇѿѻؗӵzfj~cҚ(Ӎ 2اӍ 1ӆӍ 2
Ә¢ǀф)SThompson(2016)ڬ¥ÁÄÃàíÈ~ي؊pċʦŭΑģّѻؗѿ¥©È®ß~n|ڬÐò
ÀÊèÆ¦ڬÌ¯Æ¦Õ˲ơՂʘַ͞¼°éڬ˸˲ќ֒ڪьÌ¯Æ¦Õ˲ơǂКǖѿ˸˲ќ֒ګڬ
Ҧīѿ֭ҚڪơϒʠʃÏ§¥¼ڬňڂ}d˲ȚЧ؛Ƃ؟̞ګڬؖː˸Ȗң~Չ˒˸֍ڬ
Ղʘς˚¢̲i|^S 
ø׽nvŷڬľ`ڬ¥ÁÄÃàíÈəɞȑċŭcǢpŤv˲ơՂʘַ͞¼°éژʭ˸˲ќ
֒ڬtċŭ¥ÁÄÃàíÈɱ׉c⑥_͗˸ڏԴڪċŭÌ¯Æ¦Õ˲ơ؛ʭַ͞ڬ­òÖí
}Œ^˲ԇѿ҈đĺѢʂوګьˑ¢̼҇ѿǅ͹n|^~Ԧ`Sóͨڬ¥ÁÄÃ
àíÈיcˈѻؗϤٝahҦī˲ԇѿ¥©È®ß~ي؊ˠ¢̯zțǖڬtڬى̼ѿ}
zj~cȪ^Sľ~n|ڬDenham et al.(2002)ƁΠӵΣóz~n|ڬɏĿc 3ϟͿ¥ÁÄÃàíÈ
יc˸˲¶íÓÆí¼˃ٹnڬtcڬʦҸȈ}Ħى~׈bҦīѿ҈đĺѢԔc~^_ى
̼ѿӴף¢֊^wn|^S 
Ȭ֋ϋ¸íÖé¢Ѣ^|ċʦŭΑԐͦѿξ֗¢⑥yvMcElwain(McElwain, Booth-LaForce, Lansford, 
Wu, & Dyer, 2008; McElwain, Booth-LaForce, Wu, 2011)ڬ¥ÁÄÃàíÈי~ˈҦī˲ԇѿ¥©È®ß
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ڪǃĚيńיګىڬֆ٩ى̼ѿ˃ٹ¢֊^wn|^SMcElwain et al.(2008)ڬѠˈ 36b΍
Ϳ¥ÁÄÃàíÈcəɞѿ}zj~cڬѠˈ 54b΍ͿϦɏى׈ɫ˲ԇѿ҈đˠǂ׈bְ֔
ԷƖڬtn|ڬɸɔβ 1 ʤͿ͟˶ʠʃÏ§¥¼ĳlǂĦىيń¶íÓÆí¼ژl¢؇o|ڬɸɔ
β 3ʤͿǃĚيńי¢čУnvj~¢Țǣn|^SvڬMcElwain et al.(2011)ڬѠˈ
b΍Ϳ
¥ÁÄÃàíÈcəɞѿ}zj~cڬѠˈ 24 b΍ͿɏĿ֭ҚيpϦ֏ѻ֨Ȫl¢؇o|ڬ
Ѡˈ 54b΍ͿǃĚ~ŸЫ҈đĺѢɩûpj~¢֊^wn|^SjҚ֊bڬ¥ÁÄ
ÃàíÈיc̼҇ѿˈҦī˲ԇѿ¥©È®ß~ӵɠp~ْqڬ¥ÁÄÃàíÈ͑`
vҹTҦīѿ҈đĺѢÿ}ˌӴږڬtn|ڬtӴږy|ˀ̉lğ֭Қѿñٳ֭Қ
ѿ¼°écֆǖѿtˈҦī˲ԇѿѻؗ˃ٹ¢ǂnˌj~cҤǭlS 
Ƙ`|ڬ¥ÁÄÃàíÈי~tˈɏĿѻؗѿ¥©È®ßڪϦɏ҈đĺѢ}⑥ơיڬҒҏ
ahǰڃڬҦĖˠګ~ىي؊ˠcċŭϭיѿьˑڪÌ¯Æ¦Õ˲ơˠګy|ַ͞l
j~¢ֆ͝ҝҿcȚǣn|^(Vaughn & Bost(2016)¢ǀф)SĚѠͲΑ¥ÁÄÃàíÈיcڬt
ˈҦī˲ԇѿѻؗǂp˃ٹ¢ƨ̭ѿǝǥpʾvy|ڬɋĜ։ǿqڬַ͞։ǿ
ֆǖѿӲ׷£wژʭӺ֖ѿáÇé¢ξ֗p˓։cz_S 

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ŝś ü¿ĩ

aTi_
 Ӎ 2 ӆ}ڬʦŭΑahҦī˲ԇѿ¶íÓÆí¼z^|֊|^fSċŭΑ~ʦŭΑΌȬؘ^
ڬՂʘ~ğԧƁ٪cⅡװѿú͵ҕ}zċŭΑ~ѮڬʦŭΑa^|ڬՂʘ~ğԧc͵ҟ
~^_н}zStvڬӍ 2 ӆ}ڬՂʘڬğԧڬՂğيń~^_÷zٿȔƁhڬtu
ٿȔǟ¼°éУɞͨЃѻؗÖë¾¼ڬğ¶íÓÆí¼~ي؊ڬĜŮͨЃz^|
ӰĜpS 
 qڬӍ 1 Ә}ڬՂʘ~tƌˍѻؗيn|ӰĜpSՂʘς˚єˌڬ¾éÔ¶íÈëòéԷ
Ɩѻؗ˸˲¢ƌˍpԷƖѻؗǂt¶íÓÆí¼ĜŮcÿ˒~SӍ 2 Ә}ڬğ
ԧќ֒ѻؗz^|ӰĜpSğԧ˸˲¢ǘɞnڬt¢ќ֒pԷƖڬ˒ѿя˺¢ќ֒pԷƖڬ
tn|ڬt¢^bĜŮpbcÿ˒~SӍ 3 Ә}ڬՂğيńz^|ӰĜpS˸˲˒ѿя
˺¢ְ֔ѿռњpԷƖڬğԧ~يń¢ӚfԷƖڬtn|ڬt¶íÓÆí¼¢^bԴb
¢êÒäòpS 
 рֺڬՂʘ~ğԧڬՂğيńڬtucёӄn|ѻؗp h}^StuԷƖc҈đ
˃ٹ¢ǂnzy|ѻؗpSt_֌н¢̯y|Εӆ¢ִ؍|^vwh~˞_S 
ڪμǊ ĶĜګ 
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aTi_
ΕӘ}ڬʦŭΑahՂʘ~tƌˍѻؗ¢êÒäòpSŴķѿڬqڬʦŭΑՂʘς
˚ҝҿ¢êÒäònvˈڬ¾éÔ¶íÈëòé(self control)يpҝҿ¢֊|^fS¾éÔ¶íÈë
òéz^|ڬtȖ҅~ԷƖ}zĺο֚̆ڬ⑥ơ̚ƌڬƂ΋`¢ӰĜnvˈڬչơˠ˸
˲¢ƌˍpԷƖz^|֊|^fS 
 
 űöİĈ
ìŨ
 Ղʘς˚ڬsֵctcĸ}zb¢Қy|^t~lڬ͵ҟɞԟƮƁl|^^cڬ
˒ќɔѿτ̉ς˚~n|2нbξ֗l|dv(Marsh, Debus, & Bornholt, 2005)SqڬՂʘς˚
ŷѿτ؉ξ֗}zڬִΊ¼ÜòÅ_ڬՂʘς˚ŷɧ¢Ƭƈp}zS_óz
ڬȩѿȾʾˠξ֗}zڬɔƖ~ي؊cξ֗l|^SΕֺ}ڬýԧz^|Ǉøi
S 
ľìġĺ
 ʦŭΑ¢ɱ׉nvՂʘς˚ڬՂʘ֚׽יǰӧ(Self Description Questionnaire, SDQ)Ïò²êò
^g§íÁÒäò(Berkeley Puppet Interview, BPI)}ξ֗lSSDQڬִΊڬӕ͝ڬɔβڬ
רķԷƖڬȩ֊ڬǃĚيńڬ֏ɏيńڬՂɵ˸˲Űzɻʭbτ̉lڬtuɻʭŰzי
ǰcǟ(Marsh, Craven, & Debus, 1998)Sjיǰڪľ`ڬҮǃؗcvfl£^ګ
ɱn|ڬɏĿՂƁz|bz|^b¢ǰ ڬtϕڬҶʭz|bڪٳʡ
z|ڬ~ddz|ڬĹz|^ڬůfz|^ګ¢ǰ Sj
Ӓ`Ȗ{dڬtuɻʭˌн¢ƀpSlڬóاɻʭ¢ǖ֖nvˌнѡƀpڪľ`ڬִ
Ίڬӕ͝ڬɔβ¢ǖ֖n|ɔƖՂʘˌнګS 
 BPISDQ~ڈın|^cڬ^g¢Ѣ^нcѮ(Measelle, Ablow, Cowan, & Cowan, 
1998; Ringoot et al., 2013)SŴķѿڬ2z^g¢Ѣ˶nڬtu^gcڬ^g
Ղרz^|φTŷɧ¢׽Sľ`ڬóͨ^gڬsҮɔβ}ǃؗcȪ^t~׽ڬ
_óͨ^gsҮɔβ}ǃؗcȪf^t~׽StˈڬɏĿɱn|ڬsǜ_bt
~ɶڬx^g׺^~Ԧ`|^b¢ɶSՂʘҚ֍ŷɧ~n|ڬɔƖٴڪɔƖ~
ɔԢɱpơϒ{hګڬҦīٴڪҦīѿ¶íÓÆí¼~ǃؗbǈɧګڬѶяٴڪ_zñúə~ڬ͓͍
ˠñ͟ɱˠګczS 
	ōƒģĩ
 ø֚^qՂʘς˚ֶڃa^|ڬʦŭΑbŭӇΑբn^ȧƩcj~cҤl|
^SqڬtuՂʘς˚ՂʘҚ֍ڬʤڧ~~ڬ͙ʝ֣ɞsɡ֐ѿt֣Ł~ó
Մp_SʦŭΑa^|ɡ֐ѿ֣ɞ~ѮcxwcڬŭӇΑՃ}͙ʝ
֣ɞ~óՄp_j~cҤl|^(Marsh, et al., 1998; Measelle, et al., 1998)S_óz
س։ȧƩڬʤڧ~~ڬtuՂʘٿȔڪɔƖҦīˠګƬƈc͵ҟн}zSǿ
ɏƁΠ¢ɠͩp~ڬ˓qnƞΣtʽ^}^cڬɔƖѿՂʘ~ҦīѿՂʘ
Ƭƈc͵ҟڬʤڧĮy|ՂʘٿȔƬƈc͵ҟ(Marsh, et al., 1998)SjƬƈ
ڬľ`ڬɔƖژ^c¼ÜòÅՒ̒}zڬՂʘьɞŔٴz^|ќ֒c؍j~¢Ҥ
n|^S 

®`~££]`ƚƏ
 Ղʘς˚Ղʘيpׂ֭ڬɔƖ~ي؊n|^Sľ`ڬBPI ahɔԢɱpơϒ{h
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يpׂ֭ڬӕ͝ִ֒̉Ԓ~ي؊n|aڬtŝǛʤڧ~~ژj~cҤl|^
(Measelle, et al., 1998)SvڬSDQa^|ڬɔƖي Ղʘς˚ɠ٠ɔƖ~ي؊pcڬɔƖ
ي ^Ղʘς˚ɔƖ~ي؊n^j~Ҥl|a(Marsh, Ellis, & Craven, 2002)ڬɔƖي 
ՂʘҚ֍¢ĜŮy|Ǜølrj~}d(Craven, Marsh, & Debus, 1991)SlڬՂʘҚ֍
ڬˈҦī˲ԇѿ¶íÓÆí¼¢čУpj~Ҥl|^Sľ`ڬ^g¢Ѣ^| 5 ϟͿ}
ՂʘҚ֍¢ַvҝҿ}ڬ5ϟͿн}Ü»Æ¦ÕՂʘҚ֍¢pɏĿڬ3ʤˈڬɔβ؛˗np
fڬğĚŀɑrqڬǃĚbǈhŮp^j~cȚǣl|^(Verschueren, Buyck, & Marcoen, 
2001)S 
(­À
 Ղʘς˚¢Ǜølr_~pҝҿ͝ȪfzcڬĂ̼҇ѿĜŮҝҿ~ى̼ѿĜŮҝҿƁڈ
}dSƐԧڬ̼҇Ղʘς˚¢Ǜølr_~p}zڬˈԧڬִΊԷƖğԷƖ¢ژ
j~}ى̼ѿՂʘς˚¢ژ_~p}zSʦŭ¢ɱ׉nvĜŮҝҿȪf^cڬ͙ʝ
cٴָpj~¢؇ovĜŮƞΣ (Washington, 1976)ڬؓơ¼°é¢ژj~ى̼ѿĜŮ
ƞΣc֭|^(Platzer, 1976)SvwnڬمΑѿƞΣƮƁ֣Łl|^^S 
 
¶įżđ
	ìŨ
ĺο֚̆~ڬz֭ҚЌơ˓։˲Ț¢óͿѿŇ̯nzzڬ˓։˗o|Ň̯n|^˲Ț¢ſ
ќnvڬğ֭ҚЌơƉѢnvpԷƖ}zSĺο֚̆φTáÇéczcڬΌ˃ٹƖ
zcڬBaddeley & Hitch(1974)áÇé}zSjáÇéφTÏò»åíczcڬjj
}ڬƆΑáÇé¢ӰĜpSjáÇé}ڬ֌Ӏىˠ˲Ț¢Ň̯p֌Ӏى¼´ÄÃÐÄÉ~֔
ְѿ˲Ț¢Ň̯pٷٸéòÖ~^_˲ȚŇ̯º¼Æßc˵ɞl|^Svڬ˲Țſќpº¼Æß
~n|ÿȰɠ⑥ӣc˵ɞl|^SƶӦ֚̆¢Ň̯pwh}қᾸ֚~Ǧcڬ˲Ț¢ſќ
ڪ…ĺګpj~cĺο֚̆¢ьˑĠhS 
	ľìġĺ
 ø֚؇ڬĺο֚̆֌Ӏىˠĺο֚̆~ְ֔ˠĺο֚̆czSƐԧ¢ַvʦŭֶڃ~
n|ڬ̻Ӭֶڃcz(Luciana & Nelson, 1998)Sjֶڃڬѧٴøʧzbڪľ`ڬ÷zګӗc
ѼțnڬtuӗŮy|^Èò²íڪȚحګ¢٧lr}zSjֶڃ}ڬtu
ӗózqzÈò²ícŮy|aڬóʭÈò²í¢ˌvӗ_ĸŮy|^^Szڬj
ֶڃ}ڬɏĿڬՂƁcӗÈò²í¢ˌvb¢֍`ڬΉͧn|^h^S 
 vڬʦŭְ֔ˠĺο֚̆ڬ͝ɐ؃ǯֶڃ}ξ֗l(Carlson, Moses, & Breton, 2002)Sjֶ
ڃ}ڬʧzbӣƅ͝ɐ¢́ҤlSľ`ڬ2,5,6,7,4 ͝ɐӣƅ¢́ҤlSʦŭڬ
jӣƅ¢ڬ؃ټʪ}źѠnh^Sľ`ڬø֚ӣƅțǖڬ4,7,6,5,2 ~źѠnh
^Sjֶڃ}ڬ͝ɐӣƅ¢Ň̯nzzڬ…ĺ¢Ƙ`|͝ɐ¢؃ӣƅþ΋`˓։c
zS 
		ōƒģĩ
 ĺο֚̆ڬʦŭΑbŭӇΑ¢؇o|ڬȖΕѿԈˀѿѻؗpj~cȚǣl|^c(Gathercole, 
Pickering, Ambridge, & Wearing, 2004)ڬʦŭΑѻؗѿȧƩcբn^j~Ҥl|^Sľ`ڬø
֚̻Ӭֶڃ¢ 4ϟb 8ϟû`vҝҿ}ڬ4ϟb 5ϟbh|Ύ˶̉ԒcǛøpj~cȚǣ
l|^(Luciana & Nelson, 1998)Svڬ͝ɐ؃ǯֶڃ̉Ԓڬ3ϟb5ϟbh|̉Ԓ̣ʾcբ
nfǛøpj~cȚǣl|^(Carlson, et al., 2002)Sjֶڃģȩ֔ڬ ְˠñ֌Ӏىˠ^
qa^|ڬĺο֚̆cʦŭΑբnfѻؗpj~cȚǣl|^(Gordon & Olson, 1998)S 
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	
®`~££]`ƚƏ
 ĺο֚̆ڬφT¶íÓÆí¼~ي؊n|^cڬьІ҆lcɔƖ~ي؊}zSľ`ڬ
ŭӇ¢ɱ׉nvҝҿ}ڬĺοֶ֚̆ڃ̉ԒɔƖÆ¼È̉Ԓ¢čУpj~cԗ׻nҤl|
^n(Gathercole, Brown, & Pickering, 2003)ڬ~ hӕ͝a^|ڬt˃ٹƖʽ (^Swanson & 
Beebe-Frankenberger, 2004)SvڬɔƖtwh}fڬĺο֚̆̷οÿɔԢ˺ʭ˃ٹ
pǎԷˠcҤl|^(ХдñС׶ñⅦǊñμѣñХд, 2013ګSʦŭ¢ɱ׉nvҝҿ}ڬְ֔ˠ
ĺο֚̆cʦŭΑaŭӇΑahӕ͝bb ¼°é¢čУpj~cȚǣl|^
(Östergren & Träff, 2013)Sĺο֚̆ڬlڬɔƖģȩڬҦīˠѻؗɩûpj~cҤl
|^Sv~`ڬĺο֚̆ڬʦŭΑğԧќ֒ԷƖóz}z˒ќֺ~ي؊pj~cҤl|
^(ɸʒñɏə, 2008ګS 
	(­À
 ĺο֚̆ĳ^ɏĿ¢ɱ׉nvĜŮҝҿڬ҃£Țǣl|^SΌΎǙ̒Ѓcڬ¶íÓäò
Á¢Ѣ^v֘ԌЃ}z(Klingberg, Forssberg, & Westerberg, 2002)Sj̒Ѓ}ڬĺοֶ֚̆ڃ¢ϋ
nv¶íÓäòÁֶڃ¢ɏĿû`ڬĺο֚̆¢Ǜølrj~¢˶ȃn|^SaaқΑѿĺ
ο֚̆¢Ǜølrj~ڬ֘ԌѢ^vֶڃ~ڈınvĺοֶ֚̆ڃ֘ԌƞΣcξƀlp^j
~cҤl|^cڬمΑѿƞΣȚǣl|aqڬ֘ԌѢ^vֶڃ~ڈın|^^țǖ
ڬ֘Ԍ˃ٹٳʡʻ^j~Țǣl|^S 
 

ŴÏ`ĔÊ

ìŨ
⑥ơ̚ƌ~ڬzяϿ}ѡƀnp^ڪŤĲګ⑥ơ¢̚ϙpԷƖj~¢̰pSԢ˾ѿ⑥ơ
ŤĲpfڬ؟̞lp^cڬt_⑥ơnڬѡƀnf^ڪƙĲګ⑥ơ؟̞¢ǎԷ
pSȪfțǖڬz⑥ơ¢ҽسj~y|ڬt⑥ơڬğ⑥ơ؟̞npf
Sľ`ڬɦʠؖ}ڬϧͮ¶íÒË«í¼¼È¥¢ʕΈcțǖڬt⑥ơԢ˾Ʃlڬ؟
̞lp^⑥ơ~SnbnڬzͮڬÉçÄ³¼È¥אъ⑥b^٠ڬ¶íÒË«
í¼¼È¥¢ǒΈc^~^h^~pSj~dڬʕΈc~^_ŤĲ⑥ơ¢̚ϙnڬǒ
Έc~^_⑥ơ¢ǎԷpc̚ƌϒԷ}zS 

ľìġĺ
 ⑥ơ̚ƌڬĂڬGo/Nogoֶڃ~¼ÈéòÖֶڃ}ξ֗lSqڬGo/Nogoֶڃz^|ڬ̉
Ě¢ɱ׉nvҝҿ}ڬѧٴø؊Ӿ}ƍеćҤlڬzƍеćҤlvțǖÛÁí̡n
ǅ˗¢nhqڪGo ֥⑥ګڬƈƍеćҤlvțǖÛÁí̡nǅ˗¢̚ƌn
h^ڪNogo֥⑥ګSGo֥⑥ƓǖͨcȪ^vÛÁí̡nǅ˗cŤĲwcڬt
ǅ˗¢̚ƌ}db_bcξ֗lSɏĿǛh~n|ڬÏéÕֶڃcz(Luria, 1961)Sjֶڃ
}ڬʦŭڬzç§Èڪľ`ڬךՊګcнкnvțǖÏéÕ¢̈́ڬƈç§Èڪľ`ڬԆ
Պګcнкnv~dÏéÕ¢̈́^_͙ҤlS 
ϕڬ¼ÈéòÖֶڃz^|ڬ̉Ě¢ɱ׉nvҝҿ}ڬ͡ɐՊ¢Ӓ`_͙ҤlS͡
ɐ˶ǥcڬ͡ɐՊ~ǘoțǖڬǀƘԧɧͶ͡ɐՊ¢Ӓ`j~c}dcڬ͡ɐ˶ǥct
Պ~يńzڬnbѮțǖڬ̉ĚǀƘԧȁ٫¢ҤpSľ`ڬٰՊst~^_͡ɐڬ
ԆՊ szbt~^_͡ɐՊ¢Ӓ`țǖ}zSjֶڃ}ڬ͡ɐ˶ǥ¢Ӓ`ŤĲ⑥ơ¢̚
ƌnh^Sjֶڃڬ͡ɐ¢ִ^ʦŭĽ`^}ڬʦŭǛh;ñȫֶڃ
cѢ^Sjֶڃ}ڬ΍ӻc̀b|aȫ¢˞ r®òÉ~ڬȮٚӻc̀b|a;
¢˞ r®òÉ¢Ѣ^Sʦŭڬ΍®òÉ¢́ҤlvsȫtڬȮٚ®òÉ¢́Ҥlvs;t
~ǅ˗nt_cڬtŝǛ¢̚ϙnڬ΍®òÉs;tڬȮٚ®òÉsȫt~Ӓ`h
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 (^Gerstadt, Hong, & Diamond, 1994)Svڬڈınvֶڃ~n|ڬѽڢֶڃzڬjxڬѽ
^®òÉ¢́Ҥlvsڢtڬڢ^®òÉ¢́Ҥlvsѽt~Ӓ`_͙Ҥl(Moriguchi, 2012)S
ͮΕĚʦŭڬ;ȫֶڃڬѽڢֶڃͨc؛n|^~^_̰͊zS 
 

	ōƒģĩ
 ⑥ơ̚ƌڬċŭΑѻؗnɁj~cҤl|^SٳʡƶӦֶڃ¢Ѣ^|ڬ9b΍b 12
b΍ٺbh|̚ƌpԷƖcѻؗpj~cҤl|^(Diamond & Goldmanrakic, 1989)Snbncڬ
⑥ơ̚ƌԷƖcբnfѻؗpڬʦŭΑ}zj~cԗ׻nҤl|^Sьڬ3ϟb 4ڬ5
ϟٺbh|ѻؗѿȧƩբn^Sľ`ڬø֚ÏéÕֶڃ}ڬְ֔ѿѻ֨¢Ѣ^|⑥ơ¢̚ƌ
}dbcξ֗lcڬ3ϟŭ}ƮƁ⑥ơ̚ƌ}d^j~ڬ5ϟٺ}̚ƌԷƖcѻؗp
j~cҤl|^Svڬ;ñȫֶڃa^|ڬ3ϟŭڬ΍®òÉsȫtڬȮٚ®òÉ
s;t~ǅ˗n|n_cڬ5ϟģّ΍®òÉs;tڬȮٚ®òÉsȫt~ǅ˗}d_
 (Gerstadt, et al., 1994)Sjģȩ⑥ơ̚ƌ¢ַֶڃȪ͝zcڬ^qֶڃa^|
ڬ5ϟٺ}˟е̉ԒcǛøpj~cҤl|^ڪμǊ, 2012ګS 


®`~££]`ƚƏ
 ⑥ơ̚ƌڬĺο֚̆ǘφڬɔƖ~ي؊cȚǣl|^Sjнيn|ΎǙڬBlair and 
Razza (2007)y|Țǣlvҝҿ}zSjҝҿ}ڬ3ϟb5ϟɏĿ¢ɱ׉ڬ⑥ơ̚ƌcڬ
ӕ͝¼°éִΊdԷƖي؊pb¢ξ֗nvStӵΣڬ⑥ơ̚ƌڬʦŭҚԷğ
ȧ͝¢Ӻƌn|ڬӕ͝¼°éִΊdԷƖ¢čУpj~cҤlvSvڬƈҝҿԧڬʦŭ
Αah⑥ơ̚ƌcڬŭӇΑahӕ͝̉Ԓ¢čУpj~Ҥn|^(Bull, Espy, & Wiebe, 
2008)SɔƖģȩ}ڬ⑥ơ̚ƌ˒ќֺؖːѿ⑥ơ~ي؊pj~cȚǣl|aڬĺο֚
̆~ǘφҦīˠѻؗس։ɩû¢n|^(Kochanska, Murray, & Coy, 1997)Svؖڬ ːѿ⑥ơ~
ي؊czóͨ}ڬǻ
_t
¢zfԷƖ~⑥ơ̚ƌ~cي؊n|^нՅǥЗ (^Talwar & Lee, 2008)Sǻ
_t
¢zfvՂƁҚy|^j~¢֔_j~¢̚ƌp˓։czvڬ⑥ơ̚ƌcي y|f
}zS 

(­À
 ⑥ơ̚ƌڬĺο֚̆~Ⅱ|ڬ֘ԌƞΣcˌf^SGo/Nogo ֶڃ_ֶڃa^|ڬ
̉Ԓĳ^ɏĿԗ׻nԌԢlrj~}ڬֶڃ̉Ԓ¢Ǜølrj~}d(Dowsett & Livesey, 
2000)Snbncڬ֘Ԍpֶڃ~Æ¼ÈnvֶڃcѮțǖڬ֘ԌƞΣٳʡʻ^j~cҤ
l|^(Thorell, Lindqvist, Nutley, Bohlin, & Klingberg, 2009)S 
  
(ÆnĦg
(ìŨ
 Ƃ΋`~ڬֶڃ¢ά׬Ƃ΋`ԷƖj~¢̰pSľ`ڬÍòÈÐÀ¶í}Ğď¢nc
ÆêÒ}¸Ä®òÿӽ¢֊|^_яϿ¢Ԧ`|~ڬ¸Ä®ò}Ãâí¼ºòí~tx
І˶¢ǛhڬǅƏºòí~ÍòÈÐÀ¶íĞď̎ڬяϿ˗o|ǇӲֶ
ڃ¢Ƃ΋`٠˓։~SҮvxcĴüѨֆ٩}zڬяϿ˗o|ՂƁcǇӲdֶڃ
¢ά׬Ƃ΋`˓։czSʦҸȈ}zy|ڬzЌơcӱ ~ڬƈЌơƂ΋`˓։c
zSt_ά׬⑥ơ˓։~lԷƖ}zS 
(ľìġĺ
 Ƃ΋`ԷƖڬéòé¢Ѣ^vֶڃ}ξ֗l(Zelazo, Frye, & Rapus, 1996)Sjֶڃ}ڬՊ~ˀ
Đzʃˠ¢ǟ®òÉ¢Ѣ^|ڬωѿ®òÉɱn|ʦŭƁڈ®òÉ¢Ɓڈp_ϰ
Sľ`ڬsך^¶ÄÖt~sٰ^שtωѿ®òÉ~ڬj~Պ~ˀӲǖrcѮsך^שt~
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sٰ^¶ÄÖt¢Ɓڈ®òÉ~n|Ѣ^Sjֶڃ}ڬξίԧڬʦŭɱn|͵Ҥѿéòé¢ǣ
iSľ`ڬqڬózéòéڪľ`ڬˀګ}®òÉ¢Ɓڈp_͙Ҥnڬ֥͝⑥؊Ӿn|̉
Ɨp~ڬ_ózéòéڪľ`ڬՊګ}Ɓڈp_͙ҤpSzéòébƈéòéƂ
΋`j~c}db_bcξ֗lS 
(	ōƒģĩ
 Ƃ΋`ԷƖڬќֺѿڬĺο֚̆⑥ơ̚ƌԷƖؐfѻؗpj~cҤǭl|
^(Garon, Bryson, & Smith, 2008)SvwڬɠږѿӵΣbڬjԷƖڬ3ϟb4ڬ5ϟ
ٺ}ѻؗpj~cҤl|^SȪfҝҿcø׽éòé¢Ѣ^vƂ΋`ֶڃ¢Ѣ^|^cڬ
jɠږӵΣڬ2ϟŭΌƆéòé¢Ѣ^j~p}d^j~ڬ3ϟŭΌƆéòé¢Ѣ^j
~}dcڬéòéƂ΋`c}d^j~ڬ4ϟb5ϟbh|éòéƂ΋`c}d_
j~cҤl|^ڪμǊ, 2012ګS 
(
®`~££]`ƚƏ
 Ƃ΋`ԷƖɔƖ~ي؊pcڬt˃ٹĺο֚̆⑥ơ̚ƌ~Ⅱ~ʻ^j~cȚǣl|
^SBlair and Razza(2007)ҝҿ}ڬ⑥ơ̚ƌğڬƂ΋`ԷƖ~ɔƖي؊֖Уn|^S
ִΊdԷƖ~ي؊ڬƂ΋`ԷƖ~⑥ơ̚ƌ~}ǘӏ}zɱn|ڬӕ͝~ي؊⑥ơ
̚ƌ~Ⅱ~ڬƂ΋`ԷƖʻ^j~cҤl|^SvڬƂ΋`ԷƖ~Ҧīˠѻؗي؊
يpȚǣφTl|aڬ˒ќֺwh}fڬ¶ÞäË´òºåíԷƖي؊cҤl
|^(Moriguchi, Okanda, & Itakura, 2008)S 
()­À
 Ƃ΋`ԷƖڬ֘Ԍlֶڃ~Æ¼Èlֶڃcǘoțǖڬ֘ԌƞΣcҤl|^SȪ
fҝҿcڬø֚éòé¢Ѣ^vֶڃa^|ڬƂ΋`ԷƖcĳ^ɏĿֶڃéòé¢х̀lr
j~y|ڬƂ΋`ԷƖcǛøpj~¢Ҥn|^(Moriguchi, Sakata, Ishibashi, & Ishikawa, 
2015)SnbncڬʦŭѢ^Ƃ΋`ֶڃcɹ^j~zڬ֘Ԍlֶڃ~Æ¼Èl
ֶڃcѮțǖξ֢ƮƁ؍£}^^S 
 
)ŵÏĊ`Êā
)ìŨ
 ѻؗ˒ќɔҦī˒ќɔ͡ѓ}ڬ¾éÔ¶íÈëòé~֔ǂlj~cȪ^cڬΕֺ}ڬչơ
ˠƌˍ~ռњpSzҹȚحڪضػڌъӏګćҤlv~dڬtȚحɱpϗϰչ
ơˠ¢ƌˍpԷƖj~¢̰pSŴķѿڬқΑѿŁŐczcمΑѿŁŐcĳ^Țح
¢́Ҥlv٠ڬtȚحɱpչơˠ¢ƌˍnڬمΑѿŁŐcژ^Țح¢؟̞pؕҶj~¢
̰pS 
)ľìġĺ
 չơˠƌˍ¢Уɞpֶڃ~n|ڬÝºäÝëÆ¼È~±âíÕéֶڃczSÝºäÝëÆ¼È
}ڬɏĿƐÝºäÝëՑnfɏĿ~y|ŁŐ¢̯zɱ׉ڪÃå¶êòÈڬ¼ÆÄ®òӏګ¢ó
zԙf(Mischel, Shoda, & Rodriguez, 1989)Stn|ڬɠږԧcڬɏĿɱn|ڬěbѢďczbا
ʁ¢ƀ|^fͱ¢ǣiSɏĿtىÝºäÝë¢ڌ|^^cڬɠږԧcاʁ̎y|f}
ˆ|vڬÝºäÝë¢Đz`~^_éòé¢ǣiSjɠږ}ڬɏĿpg̒Ů
ɹ^Țح¢ˌbڬЦן¢ؐʲlr|ȪfȚح¢ˌb¢؟h^S 
 ±âíÕéֶڃڬǘφ¼ÆÄ®òӏȚح¢Ѣ^vֶڃ}z(Kerr & Zelazo, 2004)S̉ Ě¢ɱ׉
nvɠږ}ÇÄ°¢ǽzѢ˶pcڬʦŭǛhֶڃ}ĐzÇÄ°¢Ѣ˶pStuÇÄ°
ڬ®òÉc͝Ʈ΢Ѣ˶lڬ®òÉȚح¢ˌbȱ_bڬvڬwhȚح¢ˌvȱyv
pbcҤl|^SózÇÄ°ڬëòè¼²ëòèÁòí}zڬȚح¢ˌțǖȱ_țǖ
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ڬóʭȚحصՂķɹ^S_ózÇÄ°ڬÎ§è¼²Î§èÁòí}zڬóʭˌ
ȚحصȪ^cڬȱ_țǖصȪ^Sëòè¼²ëòèÁòíÇÄ°¢؟ӾhͨcΌӱѿˌ
ȚحصȪ^cڬóʭˌȚحصÎ§è¼²Î§èÁòíͨcȪ^vڬtx¢؟v
fչơˠ¢ƌˍp˓։czS 
 
)	ōƒģĩ
 ÝºäÝëÆ¼Èz^|φTξ֗cl|^cڬςn|ڬ4ϟٺ}҆ƐÝºäÝë¢
ڌ|n^ڬ5ϟٺbչơˠ¢ƌˍpj~c}d_j~cҤl|^Sьڬ5ϟٺb
φTͨѬ¢Ľy|չơˠ¢ƌˍpj~c}d_Sľ`҆ڬ ƐȚحb҆¢tpڬ
Ӏ˵Г͝ڬ ¢͝`|ϭ¢ө pͨѬczSvwnڬ5ϟ}ѻؗcӱ  h}fڬѻؗ
12ϟٺ}Ӿfj~Țǣl|^(Mischel, 2014)SvڬȚحصȚحיڪÃå¶êòÈb²
êæíbګ˃ٹlj~ڬˠʗczڬςn|Ѧŭͨcչơˠƌˍc٫n^j~cҚ
|^S 
 ±âíÕéֶڃz^|ڬʦŭщֶڃz^|ڬ3ϟb4ϟbh|̉ԒcǛøpj~cȚǣ
l|^(Kerr & Zelazo, 2004)S3ϟŭÎ§è¼²Î§èÁòí¢؟cxwcڬ4ϟģّ~ë
òè¼²ëòèÁòí؟̞¢Ԧ̀}d_Svwnڬֶڃ¢ֆ٩nvțǖڬѻؗٰʤ
Αb̉ĚΑٺ}Ӿ^|^fj~ڬьٰʤΑa^|ڬŭӇΑëòè¼²ëòèÁòí؟
̞Բ¢؟fj~Țǣl|^(Burnett, Bault, Coricelli, & Blakemore, 2010)S 
)
®`~££]`ƚƏ
 ±âíÕéֶڃz^|Қ֊cɹ^vڬjj}ڬÝºäÝëÆ¼È~ڬtي؊~n|¾éÔ
¶íÈëòéԷƖůՈ¢יǰӧ֣ɞ}УɞnvÂËòÇíԐͦҝҿz^|ӰĜpSqڬʦŭΑ
ÝºäÝëÆ¼È̉ԒڬˈչơˠƌˍԷƖŌĚʗ¢čУpj~cȚǣl|^SʦŭΑ
ÝºäÝëÆ¼È}չơˠ¢ƌˍ}dvɏĿڬŭӇΑñٰʤΑñ̉ĚΑa^|չơˠ¢ƌˍpԷƖ
cژ (^Casey et al., 2011)SvڬÝºäÝëÆ¼È̉ԒڬչơˠƌˍԷƖģȩڬٰʤΑɔƖ
̉ĚΑҦīѿ̉ƗڬœʱڬюԘҶʭ¢čУpj~Țǣl|^Szҝҿ}ڬʦŭΑÝº
äÝëÆ¼È}չơˠ¢ƌˍ}dvɏĿڬ}dbyvɏĿ~Ⅱ|ڬٰʤΑɔο̉ԒɱĚ¼°é
ˌнcژ^j~cҤlv(Mischel, Shoda, & Peake, 1988)S 
 ÂËòÇíԐͦҝҿ}ڬʦŭΑb̉ĚΑ}Ȭ֋ϋÇòÁ}׿סn|^cڬ10ϟٺ}У
ɞnvɏĿΑ¾éÔ¶íÈëòéԷƖcڬ̉ĚΑahרķѿñӢҩѿœʱя˺ڬʤǆڬҦīӴО
ѿȍĲڬլъŀɑڬюԘҶʭ¢čУpj~¢Ҥnv(Moffitt et al., 2011)S5ϟ}ͲΑ¾éÔ
¶íÈëòéԷƖӶy||ڬø֚̉ĚΑφT̰ω¢čУpj~cҤl|^S 
)(­À
 ÝºäÝëÆ¼Èz^|ڬĂڬҹTͨѬ¢͙`j~cڬЦן¢ؐʲlrj~zcb
Ǟbcξ֗l|dv(Mischel, 2014)StӵΣڬρn^j~¢Ԧ`lrvڬӀ˵¢Ņnvpj~
cڬÝºäÝëÆ¼È̉Ԓ¢Ǜølrj~cҤlvSvڬsnñññcajyvڬڽڽn_t
~^_éòé¢͙`j~}ڬչơˠ¢ƌˍpԷƖcǛøpǎԷˠҤl|^Slڬɠ֢ѿ
Țǣwwcڬ¾¸Þ¼ÈèòÈ͙ԴÖë³çß¢Ѣ^|¾éÔ¶íÈëòéԷƖ¢ژ_
~p֥zS 
 
ĎČÊāFMOS-ONQFHTLCS-ON 
ìŨ
 ˸˲ƌˍɞԟҝҿԧy|Ѯcڬjj}ڬⅡװѿʨfǈhŮ|^ Eisenberg ~t
ųǘҝҿԧɞԟ¢ӰĜpSjɞԟ~ڬÑÈc˸˲Ցnf˸˲ي؊pơϒ{hя˺
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Ѡќɔѿя˺¢^bӴږpbڬՑnfڬ^b˸˲c⑥ơ}ռƀlb¢ַ͞nڬȧƩlr
vѢ^ؕҶ}z(Eisenberg, Hofer, & Vaughan, 2007)S˸ ˲ƌˍĂķ~n|ڬڏԴԧ
ȩѿƌˍ¢ǟțǖzcڬjj}ڬɏĿՂרŷѿƌˍ¢ǟSlڬ˶
ׂѿ˸˲ƌˍ~ڬՂˇҩӴр˶ׂѿ˸˲ƌˍ~Ƭƈnnlcڬjj}˶
ׂѿƌˍي؊p~l«Ô¬òÈÔé¶íÈëòéْɞpS 
ľìġĺ
 «Ô¬òÈÔé¶íÈëòéУɞͨЃڬȬdfĐzzSózڬɠږѿֶڃ¢û`̒Ѓ}
zSvwnڬѢ^ֶڃڬøֳ֚͵n|dvڬ⑥ơ̚ƌƂ΋`ԷƖ¢УɞpvѢ^
ֶڃ~ǘo}zSzڬ«Ô¬òÈÔé¶íÈëòé~⑥ơ̚ƌƂ΋`ԷƖ~ς˚
ѿساƁczSďɠڬZhou, Chen, and Main (2012)ڬjς˚ǂУɞͨЃcڈın|a
ڬҝҿٿȔКĊc֊j~¢̰͊n|^SΕֺ}ڬسֆ¢ءhvڬjj}ɠږѿ
ֶڃ¢ӰĜn^S 
 _ózڬڏԴԧՑnfŇԴԧיǰӧ֣ɞ}zSΌġռѿcڬ ɏĿ⑥ơַίҪ
ڪChildren's Behavior Questionnaire, CBQګ~^_ϭיيpיǰӧ}z(Rothbart, Ahadi, Hershey, 
& Fisher, 2001)Sjיǰӧڬ200ٻ҆Ҷʭcǟڬ٧ÿƖڬú˙ڬչơˠڬЌơⅦШ15Ҷ
ʭùĲɻʭbτ̉lSùĲɻʭڬȬdf÷zƁڈlڬtózc«Ô¬òÈÔé¶íÈë
òé}zS«Ô¬òÈÔé¶íÈëòéڬ̚ƌѿƌˍڬ٧ÿƖڬҚ֍ѿؕ͗ˠùĲɻʭbτ
̉lSjڬ˸˲ƌˍŌĚʗ¢̰ωƩp}zS 
	ōƒģĩ
 ɠږѿֶڃ¢Ѣ^|«Ô¬òÈÔé¶íÈëòé¢ξ֗nvțǖڬ⑥ơ̚ƌƂ΋`ԷƖӘ
}׽v_ڬ3ϟb5ϟٺbh|բn^ȧƩ¢֊rSCBQڬ«Ô¬òÈÔé¶íÈëòé
ŌĚʗ¢ַ~^_Ŕٴcʽ^cڬ3ϟb7ϟɏĿ¢ɱ׉ǿɏƁΠ¢Ѣ^|Ⅱװnvҝҿ}ڬ4
ϟb7ϟɏĿ~3ϟŭa^|ӵΣcѮj~cȚǣl|^(Rothbart, et al., 2001)Sь
ڬ4ϟb7ϟɏĿa^|ڬ«Ô¬òÈÔé¶íÈëòé¢τ̉pùĲɻʭǘo}zyv
ɱn|ڬ3ϟŭa^|ڬҚ֍ѿؕ͗ˠcǟ^ؘ^czyvS 

®`~££]`ƚƏ
 jj}ڬɠږѿֶڃ}֖Уlvǂיǰӧy|Țǣlv^qz^|֔ǂ
pS«Ô¬òÈÔé¶íÈëòéڬьڬȩȋƩñŷȋƩǰڃ⑥ơ~ي؊cȚǣl|^Sȩȋ
Ʃǰڃ⑥ơ~ڬ͓͍ˠǅ̜¢ǟڬȩѿѝȡ~գծي ǰڃ⑥ơ}zڬŷȋƩǰڃ⑥ơ
~ڬúəʷdjڬՂʘŷٴيpǰڃ⑥ơ}zSҝҿy|ڬʤڧƞΣʽlڬ
ȩȋƩǰڃ⑥ơŔٴي؊pbʧƁѮڬůķѿڬ«Ô¬òÈÔé¶íÈëò
écĳ^ɏĿڬȩȋƩǰڃcȪ^j~cҤl|^Sľ`ڬɠږѿֶڃy|֣ɞlv«Ô
¬òÈÔé¶íÈëòécĳ^3ϟŭڬȩȋƩǰڃ⑥ơcȪ^j~cȚǣl|^(Eiden, Edwards, & 
Leonard, 2007)Sóͨ}ڬ«Ô¬òÈÔé¶íÈëòéڬŷȋƩǰڃ⑥ơ~ي j~Ҥl|^
cڬýԧيńˠ˓qnԈˀѿ}fڬֆ٩}zS«Ô¬òÈÔé¶íÈëòécĳ^ɏĿcڬ
ˈŷȋƩǰڃ⑥ơ¢̟`p^j~cnnȚǣl|^óͨ}(Lemery, Essex, & Smider, 2002)ڬ
ŷȋƩǰڃ⑥ơctЗƎ}^ɏĿ¢ɱ׉nvțǖڬ«Ô¬òÈÔé¶íÈëòé~ŷȋƩ
ǰڃ⑥ơϚ҈ي¢Ҥp(Murray & Kochanska, 2002)SjӵΣڬ«Ô¬òÈÔé¶íÈëòé
cĳpej~φTǰڃ⑥ơzcp^óͨ}ڬ«Ô¬òÈÔé¶íÈëòécژpej~
ǰڃ⑥ơè¼²ˌj~¢Ҥǭn|^S 
(­À
 «Ô¬òÈÔé¶íÈëòéي؊pĜŮҝҿ͝ȪfȚǣl|^Sjڬьɞֶڃ¢֘
Ԍp~^_ڬ͙ԴÖë³çßŇԴÖë³çß¢Ѣ^|ڬ«Ô¬òÈÔé¶íÈëòécǛøp
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b_bсн¢z||^StӵΣڬ«Ô¬òÈÔé¶íÈëòéڬPromoting Alternative 
Thinking Strategies (PATHS)~^_®è°äçßTool of Mind~ǦÖë³çßy|Ǜ
øpj~cҤl|^(Diamond & Lee, 2011)Svwnڬj}֊|dvğԷƖ~ǘφڬj
Öë³çß¢Ѣ^|ƞΣc֊^~^_ȚǣzڬمΑѿƞΣz^|ƮƁξ֢cl
|^^~^_ǰڃн֊S 
 
Ūï]óĨ
ΕӘ}ڬʦŭΑahՂʘ~tƌˍѻؗz^|ς֐n|dvSj}ҝҿڬʦŭΑ
a^|ڬՂʘ~tƌˍφTŔٴcբnfѻؗpj~¢Ҥn|^SՂʘيpς˚cєˌl
ڬՂʘ¢ɱ׉~n|̴`j~ڬՂʘ¢˶ׂѿƌˍ}d_}zSlڬφT
مΑԐͦҝҿcɁʦŭΑ}zj~bڬjՂʘيpȪφŔٴڬɴΜɔƖڬ
ɱĚيńڬœʱя˺¥©È®ß¢čУpj~͵by|^S 
ěˈϰڬمΑѿƞΣѿĜŮҝҿ}zSՂʘŔٴz^|ڬφTĜŮÖë
³çßćηlڬtƞΣξ֢cl|^SnbncڬΕӘ}֊|dv_ڬқΑѿ
ƞΣc֭|ڬمΑѿ˶ǥzĜŮҝҿڬ~£Țǣl|^^cњя}zSj
н¢֒ϵpvڬՂʘيpٿȔb֊|^|˶ǥc^~˞ SӍ 2ӘڬӍ 3Ә}
_ڬğԧќ֒يp¶íÓÆí¼ڬՂğيńيp¶íÓÆí¼¢Ԧ̀p˓։czw
_S_ózس։ڬů|ɏĿΎƞĜŮÖë³çßcɑȋpb~^_֌н}zSj
}ҝҿ}ů|ɏĿѧóѿĜŮÖë³çß¢ɠͩn|^cڬzɏĿΎƞ}ڬƈɏĿ
Ύƞ}^j~cҤl|^SěˈڬɏĿϭיڬѻؗêØéڬԷƖ˗ovڬ®¼Áß
àòÉĜŮÖë³çß¢Ԧηnh^w_S 
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ְԷƖ~n|ڬŷٴя˺¢ռp֔ա}z˸˲ְڬ˒ѿя˺ְєˌ¢̖_Sj֔ա¼ßò
½}͵ҟŷٴя˺Ĭؗќ֒cǎԷSϕڬؕƿӴږz^|ְƖ}zÊçÆ¦Õ¢Ǉ
øiS֚̆¢ˀ̉pԷƖcѻؗpĮ^ڬ֔ա}ռњpj~¢؇o|ؕƿӴږ¢ğԧ~ų
Ύpj~ڬՂʘ¢̳׻ƀΜďz^|Њɭ¢Зj~c}d_StϕڬҦīѿ
ǰڃ֒ϵԷƖ¢ǇøiSh£bڬ^mjmcѠov٠ՂƁƖ}؛ƂͨЃ}֒ϵpj~ڬŇ
Դ̐ʦҸȈ}ѠЌ}nn˓։~Ɩ}zSΌˈڬğԧvՂѻѿ⑥ơ}zǛҦī
ѿ⑥ơ¢̖_S˞^cԴzj~Ȉɦʰ}ьΑˆl|^j~ 1 z}zڬ҈̒Ħى~Չ
Ȼيń¢Ԁ̯pj~zcS 
 
	ĎČƁ`ŅĀ
	ìŨ
Bretherton & Beeghly(1982)ڬ˒ѿя˺¢ռpְ®Æ·èòóz~n|˸˲ (ְemotional and 
affective)¢̖^ڬsҏ^tڬsabcp^vt_רķя˺¢ռpְ¢ٕfڬ˸˲я˺¢ռpְ¢ʢʨ
f˸˲ְ~n|ɞԟn|^Sjjڬsɍ
_
n^tڬs˱n^t~^yvȖΕѿ˸˲¢ռpְbs^^
(ϭ̯x)tڬsȻdtְ}cǟ(Bretherton, Fritz, Zahn-Waxler, & Ridgeway, 1986)S 
	ľìġĺ
˸˲ְʿڬɏĿŇ׆ԧ¢ɱ׉ڬיǰӧy|˸˲ְè¼È¢́Ҥnڬtuְ¢ɏĿc
w£ĽѢn|^b¢Ň׆ԧcǾӒpj~}Уɞl(e.g., Bretherton & Beeghly,1982)Svڬɦʰ
Ȉ}֐ɭy|ڬѡƀl˸˲ְҹڈtځʭ¢ַڬ˸˲ְϒԷƁΠ¢pj~c}
d(e.g., Fabes, Eisenberg, Hanish & Spinrad, 2001)S 
		ōƒģĩ
˸˲ְ 2 ϟƐˈbѡƀl_ڬ˸˲ְʿʦŭΑ¢؇n|ȢƘp (Bretherton & 
Beeghly, 1982; Baron-Cohen, Golan, Wheelwright, Granader & Hill,2010)Sͮ ΕŇԴ̐}ڬ0ϟb
5ϟŭ²ç¼¢؇n|ڬɏĿcĽѢp˸˲ְҹڈcȢƘpj~c֐ɭl|^(Ξϯñڥծñՙش, 
1996)SóͨڬʦҸȈĦىؒțٴ֐ɭbڬ3ϟŭ²ç¼}ѻ֨l˸˲ְҹڈůķ͝4ڬ5
ϟ²ç¼~Ȭdfȧ ^ڬ4ϟ¢ȡÌ¯Æ¦Õ˸˲ְ~cȢƘpj~Ҥl|
^(ʈѣ, 2015)S2ϟ 1ʤى˸˲ְĽѢځʭȢnڬ2ϟӱ ٺՂƁğԧʢʨ^˸˲
z^|֔ǂnƽǿz^|ֺׄ}d_ڬֳ͵ñיǰڬ҈̒⑥ơ¢ɷf~^yvϒԷ¢̯
z_(Bretherton & Beeghly, 1982; Bretherton, Fritz, Zahn-Waxler & Ridgeway,1986; Dunn, 
Bretherton & Munn, 1987)Svwn˸ڬ ˲ְ¢ĽѢnɁʦŭΑa^|ڬľ`ڬs˱n^t~^_
ְ¢˱nwh}fڬ˛˸˲cѠלpяϿɱn|ĽѢp~^yv_ڬ˸˲ְ˶ǥә
                                            
9ʦŭΑ¥ÁÄÃàíÈڬÉòéÖê§(Bretherton, Ridgeway, & Cassidy,1990)ڬQÀòÈЃϦ֏יǰӧ֣ɞ(Waters 
& Deane,1985)y|Уɞl|^SͮΕ}ڬÉòéÖê§¢Ѣ^|˷ґəɞˠcژ^~֣ɞlv5ϟŭڬ˷ґ
əɞˠĳ^5ϟŭⅡ|Ħى~Ƶַˠcژ^j~cҤǭl|^(ɽʎñǗϺ, 2008)S¥ÁÄÃàíÈѻؗ֪ӯڬ
Ӎ2اӍ1ӆӍ3Ә¢ǀфj~S 
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ȂcȬĚ~Ѯj~cҤl|^(e.g., Widen & Russell, 2010; ЏǙñطѠ, 2013)S 
	
®`~££]`ƚƏ
˸˲ְʿcȪ^ʦŭ˸ڬ ˲ǘɞ(Bretehrton & Beeghly, 1982)ڬϗϰќ֒cŤ(Tsuji, 2011)S
l˸ڬ ˲ְʿȪ^ʦŭڬЅ^|^ğŭ(Nichols, Svetlova, & Brownell,2009)̯ڬ y|^v
¢ՠ~n|˱n^ռ˲n|^ȬĚɱn|(Newton , Goodman & Thompson, 2014)ڬǛҦī⑥ơ¢⑥
^p^ŝǛczSvڬʦҸȈĦىǘȥțٴ}ĽѢp˸˲ְҹڈcȪ^j~ڬğԧɱn|
˸˲ְ¢Ľ_j~ڬҦīѿϒԷѿ˸˲ְ¢Ľ_j~ڬtuՉȻĦىيńτӚ~ي؊pj~
cҤl|^(Fabes, Eisenberg, Hanish & Spinrad, 2001)S 
	(©ľÞ
Ϧ֏d_w^˸˲ְĽѢځʭcژ^ڬɏĿ˸˲ְĽѢځʭ˸˲يp¶íÓÆí
¼cژ^j~cƁby|^S1ϟƱͿн}ՂтțٴahϦ֏d_w^˸˲я˺֔ǂ
cȪ^ڬ2ϟͿн}ɏĿՂר˸˲ְѻ֨ځʭcژ (^Dunn, Bretherton, & Munn, 1987)Svڬ
2 ϟͿнϦ֏~d_w^˸˲я˺֔ǂcȪ^ڬ6 ϟͿн}˸˲ќ֒̉Ԓcژ^
(Dunn, Brown, & Beardsall,1991)Slڬ2ϟƱͿн}Ϧɏى}˸˲z^|ī֨ъďƽǿ
z^|ī֨¢pڬ3ϟƱͿн}ɏĿ˸˲ǘɞ˸˲ќ֒̉ԒcŤj~͵b~
y|^(Dunn, Brown, Slomkowski, Tesla, & Youngblade, 1991)SlڬϦ֏˸˲ְĽѢځʭwh
}fڬ˸˲ְ¢Ѣ^vī֨יڬɏĿ˸˲ְєˌ˃ٹp~Ԧ`Sɠ٠ڬɏĿb˸
˲ְ¢ʷdƀp_֨nbh¢pϦ֏ɏĿڬ˸˲ќ֒ŤڬǛҦīѿ⑥ơ¢Ǉp^
(Denham & Auerbach, 1995; Brownell, Svetlova, Anderson, Nichols, & Drummond, 2013; Garner, 
2003)Svڬռ˲żҎ¢֊cϦɏ}ī֨¢p٠ڬϦ֏c˸˲ְ¢ϚҟĽѢptɏĿϚ
ҟĽѢnڬϦ֏~ɏĿǄͨ˸˲ְϚҟĽѢ~ڬɏĿ˸˲ǘɞԷƖژlcي؊pj~
cҤl|^(Denham, Cook, & Zoller, 1992)S  
	)­À
˸˲снƩnvӻΕִԬbr10˸˲Ӵږz^|ī֨˸ڬ ˲ְ¢ĽyvµòßĜŮ
ڬ˸˲ќ֒͒ǲڬ¼Èòèòĺ̉ahǛҦīѿӵΔȢƘڬ˸˲ְĽѢȢƘc֭
|^SjjbڬƶȬĚb˸˲ְ¢͙`}fڬɠ٠ğԧ~ī֨ÿ}˸˲ְ¢
ĽѢpj~cĜŮa^|ƞΣѿ}zj~cҤǭl(Gavazzi & Ornachi, 2011; Salman, Evans, 
Moskowitz, Grouden, Parkes & Miller, 2013; Ornaghi, Grazzani, Cherubin, Conte, & Piralli, 2015)S 
 
		ĄŎŃďƁ`ŅĀ
		ìŨ
Bretherton & Beeghly(1982)ڬҚ֍(perceptualڷs֊t)ڬרķ(physiologicalڷsabcp^vt 
)ڬϗϰ(volition and abilityڷsn^t )ڬ˸ (˲emotional and affective;sɍ
_
n^t)ڬ֭Қ
(cognitionڷsҚy|^t )ڬőќƇͦñԟƢ(moral judgment and obligationڷs~pdt )
®Æ·èò¢ռpְ¢ǖ r|˒ѿя˺ְ~n|^Snbn˒ڬ ѿя˺ְәȂҝҿy|Ѯڬ
jŲz®Æ·èò_x֭Қ¢Ǉƀn|˒ѿя˺ְ~Ǧ£}^ҝҿzڬ®Æ·èò
ƁڈĞͨcѮҝҿzڬó׍n|^^j~̰͊l|^(e.g., ʈѣ, 1999)S 
 
		ľìġĺ
˸˲ְ~ǘφڬיǰӧ¢Ѣ^v˒ѿя˺ְʿУɞ(e.g., Bretherton & Beeghly,1982)ڬ֐ɭ˒ѿ
                                            
10 Joseph & Strain(2010)Gallingane & Han(2015)ڬ˸˲ְ¢ÆòÝnvӻΕ¢Ѣ^vĜŮͨЃ¢ӰĜn|^Sjӻ
ΕڬͮΕְԤ֟щcƀ|^ǟSφTĜŮͨЃ́ηcl|^cڬĜŮƞΣڬɠ֢ѿξ֗l
|^^S 
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я˺ְĽѢtϒԷƁΠc⑥ |^(e.g., Dunn, Bretherton & Munn, 1987)Sיǰӧ}Уɞl
˒ѿя˺ְʿȪlڬ֐ɭțٴ}ɠ٠ɏĿcѡƀp˒ѿя˺ְҹڈȪl~ي؊pj~c
Ɓby|^(Bretehrton & Beeghly, 1982)S 
			ōƒģĩ
˒ѿя˺ְʿيpҝҿbڬ2 ϟͿн}ڬs֊tҚ֍ְڬsn^tϗϰְڬsa
bcp^vtרķְѡƀƓǖcژfڬtϕcsɍ
_
n^t˸˲ְsڽpdt
őќƇ ñͦԟƢְڬtn|sҚy|^t֭Қְ~Ӿ^|^j~cҤlv(Bretherton & Beeghly, 
1982)SShatz, Wellman & Silber(1983)֐ɭ2-4ϟԐͦҝҿ¢⑥^֭ڬ ҚְĽѢځʭ~ҹڈ
ʤڧĮy|ȢƘn|^fj~¢ҤnvSBartsch & Wellman(1995)ڬѻ֨¶òÐ¼CHILDESÇòÁ
Øò¼(Mac Whinney, 2000)¢Ѣ^|ϗϰְ֭ڬ ҚְĽѢz^|ξ֗nڬ1ϟƱb2ϟ}ϗϰְ
¢ڬ2ϟٺ֭Қְ¢ĽѢptځʭژf^j~ڬvڬ3ϟƐ~t¢ռٴѿ
˶ǥ}fڬ˒ѿя˺¢ռp˶ǥ}ĽѢp_j~¢ҤnvS˒ѿя˺ְ¢ĽѢpțǖڬƆ
˒ѿя˺¢ռpІ˶¢ʷ^v˲Ț⑥ơ¢ʷdƀnvpvĽѢpj~cȪf(Shatz, 
Wellman & Silber, 1983)ڬlڬsҚy|^(know)t~s—Уp(guess)tŌT˒ѿя˺
ְ˶ǥڬtְ¢ĽѢp_yvˈƬƈ}d_j~cƁby|^
(e.g.,Peskin & Astington, 2004)S 
		
®`~££]`ƚƏ
˒ѿя˺ְʿ͝~˒ќ֒ي؊ڬֆ͝ҝҿ}ξ֗l|^S˒ ѿя˺ְʿȪ^2ϟŭڬ
֐ɭțٴ}ѻ֨cمfڬóՈְʿcȪf˸ڬ ˲ǘɞ̉ԒcՉ (^Bretehrton & Beeghly, 1982)Slڬ
˒ѿя˺ְʿȪ^2ϟŭ˒ڬ ќֶֺڃ11_xϗϰќ֒̉ԒՉ^cڬň˚ќ֒˸˲ќ֒
ي؊c^j~cҤl|^(Tsuji, 2011)Stóͨ}ڬ2ϟŭ˒ѿя˺ְʿص4ϟͿн˒
ќֶֺڃ12̉Ԓژl¢čУp~Țǣz(Olineck & Poulin-Dubois, 2007)S˒ ѿя˺ְʿ͝
~˒ќֺќ֒ي؊УɞͿΑֶڃy|Ѯ~Ԧ`Svڬ˒ѿя˺ְʿ͝~ų
˸ˠ~ي؊z^|ڬ˒ѿя˺ְְʿȪ^ɏĿϦ֏֣ɞpų˸ǅ˗cژfڬɠږțٴ
a^|ğԧՒѷɱpќ֒¢Ҥnp^j~cȚǣl|^(Garner, 2003)S 
		(©ľÞ
˸˲ְ~ǘφڬϦ֏˒ѿя˺ְĽѢڬɏĿ˒ѿя˺ְєˌ˃ٹpS1ϟͿн}żҎ¢֊
cϦɏ}ī֨¢pțٴ}ϗϰְ¢ȪfĽ_Ϧ֏ɏĿڬ2 ϟͿн}˒ѿя˺ְʿ͝cȪf
(Taumopeau & Ruffman, 2006)ڬ2ϟͿн}ϗϰְڬ˸˲ְڬ֭Қְ¢ȪfĽ_Ϧ֏ɏĿڬ2ϟƱ
Ϳн}˒ѿя˺ְʿ͝cȪ (^Taumopeau & Ruffman, 2008)SvڬͮΕ}˒ѿя˺֔ǂnp
^Ϧ֏¢̯z2ڬ3ϟŭ˒ڬ ѿя˺ڬь˸˲я˺֔ǂnp^j~cƁby|^(Ȉѣñрծ, 1996)S
vwnڬÿȅϦ֏ڬֈЈ֏Ⅱ˒ѿя˺֔ǂrqڬ⑥ơֳ͵áçééòéيpְc
Ȫf(e.g., Wang, 2001)ڬ˒ѿя˺}fڬ⑥ơz^|ֳ͵¢p֏ɏĿͨcֲň˚ֶڃ̉Ԓc
Չ^~^yv͡Ʃʗ¢ҤpҚ֊z(Liu, Wang, Luo & Su, 2014)S 
vڬċŭΑ˶ȃќ֒cˈ˒ѿя˺ְєˌ¢čУpj~Ҥl|^SOlineck & 
Poulin-Dubois(2005)ڬ1ϟͿн}ڬ˶ȃѿ⑥ơ~ŕѻѿ⑥ơ_x˶ȃѿ⑥ơ¢ϋŏpɏĿڬ2ϟ
ƱͿн}˒ѿя˺ְʿ͝cȪfڬğͨ}˶ȃѿ⑥ơ~ŕѻѿ⑥ơ¢Ƭƈrqýͨ¢ϋŏpɏĿڬ
˒ѿя˺ְʿ͝cɹ^j~¢ҤnvSKristen, Sodian, Thoeremer & Perst(2011)ڬ9b΍Ϳн}ɠ
ږԧ̰ln¢҆}׿_ɏĿڬ2ϟͿнϗϰְְʿ͝3ϟͿн֭Қְְʿ͝cȪfڬ1ϟͿн
}ɠږԧ̰ln̰Ҥ¢ќ֒}dɏĿ2ϟͿнϗϰְְʿ͝c׈ɫ}zj~¢Țǣn
                                            
11 jj}˒ќֶֺڃ~ڬWellman & Liu(2004)cȪٴѿ˒ќֺ¢̴`vĺ̉nvϗϰڬň˚ڬҚׂڬֲň˚ڬ
˸˲ќ֒z^|ó؊ֶڃ¢̰pS 
12 ǘø 
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|^S  
		)­À
˒ѿя˺снƩnvӻΕִԬbrڬ˒ѿя˺z^|ī֨~^yvɏĿ˒ѿя˺ְєˌ¢
ŅpĜŮƞΣ~n|ڬ֭ҚְĽѢȢƘڬֲň˚ڬ˸˲ќ֒ڬҦī֭ҚѿԷƖǛøc֭
|^(Grazzani, Ornaghi & Brockmeier, 2016; Peskin & Astington, 2004)S 

	
t
	
ìŨ
ÊçÆ¦Õ13ڬȪɹͿى٪vؕƿьɞƀΜďźѠ}zڬtƀΜďي؊pĐzģø
ѻ֨b̉~ɞԟl(Peterson, 1990)S 
	
ľìġĺ
sՂƁz^|tڬsρnbyvj~tьɞÈÓÄ²z^|ÊçÆ¦ÕڬtӴږ¢ųΎn
|^^ɠږԧcڬĸ¢nvbڬֵ~nvbڬьɞ˲Ț¢ʷdƀl^_יǰ̹̒¢
ɏĿû`ڬɏĿctz^|ְj~}Уɞl(e.g., Fivush, Gray, Fromhoff, 1987)SƈͨЃ
~n|ڬΌƆɠږԧcΌ׺ƀΜď¢ְڬɠږԧbtي؊pיǰ¢؇n|ڬɏĿcՂר
j~ؕƿӴږz^|ְ~^_Æ²ËÄ²Ľ |^(Peterson & McCabe,1983)Stğ
ڬďƐŇ׆ԧΌ׺ٳͮʡѿƀΜďz^|ɶ|adڬtƀΜďz^|ɠږԧcɏĿ
ɶڬɏĿcְj~y|Уɞl(e.g., Kleinknecht & Beike,2001)SvڬϦɏ҈đĺѢțٴ
}û`vÆòÝz^|ְͨЃ(Resse & Newcomb, 2007)ڬͮʡѿϦɏ}ī֨țٴؾٷb
ďľ¢̢ƀnvڬȧƩ¢׿yvpͨЃz(e.g., Peterson & McCabe, 1983)S  
	
	ōƒģĩ
2ϟƐٺbȬĚ“ƚlcؕƿƀΜď֔ǂnɁj~c by|^(e.g., Sachs,1982)S
2ϟƆΑڬ҈̒bŅncf|ÊçÆ¦ÕcǎԷcڬ^zڬj}ڬֵ~ڬ~^yv͡Ժ
˲Ț¢ϔ^vڬىؘyvŷɧ}zj~Ȫ (^Peterson, 1990; øƽ, 1998)SʤڧcøczڬՂ
ѻѿÊçÆ¦Õڬمfֆ٩}ͿىКĊ^ÊçÆ¦ÕcȢƘp(McCabe, 1997; ծʎ, 1982; 
Fivush, Haden, & Adam, 1995)S 
	

®`~££]`ƚƏ
Wang, Hutt, Kulkofsky, Mcdermott & Wei(2006)ڬÿȅĚ~¥àè®Ě¢ɱ׉~nvҝҿ}˸ڬ ˲
ќ֒̉ԒcՉfڬ˸˲ũ⑥яϿ¢Ȫfѡƀp 3ϟŭڬɠږԧ~ 1ɱ 1}ÊçÆ¦Õŷɧc
֪ӯ}zj~¢Țǣn|^S֚̆~ي؊z^|ڬٳͮʡѿؕƿƀΜďz^|ÊçÆ¦
ÕcŤv3-5ϟŭڬƈьɞƀΜďz^|֚̆cϚҟ}zj~cȚǣl|^(Kleinknecht 
& Beike, 2001)SɔԢٴ~ي؊z^|ڬҦīӴОѿȍĲĳ^ɦʰa^|ڬʦҸȈŮȈƐÊçÆ
¦ÕcŤɏĿڬɔβШřˠcژ^j~cҤl|^(Cristofaro & Tamis-LeMonda, 2012)S 
	
(©ľÞ
 ÊçÆ¦Õڬ֔ա¢؇nvؕƿӴږְ}zvڬtѻؗcְ֔ѻؗՂĬѿ֚̆ѻؗ
ŀɑpj~͵b}zSğÊçÆ¦Õѻؗ¢čУp~n|ڬΌҝҿcզҽl|^
ڬɦʰ}ְbh}zSϦ֏ÊçÆ¦Õ¼Á§éڬؕƿƀΜďԵ΁¢֪ӯְڬs^
zڻtڬsֵcڻtwhיǰ¢׈ɫ⑥_sӢԍ
r ^ x
Ʃȑt~ڬƀΜďz^|֪nfְqڬ^ñ^^
`}Ӓ`_יǰ¢سsԗ׻nȑtĐzƁhj~c}dSӢԍ
r^x
ƩȑϦ֏ī֨¼
Á§écˈɏĿÊçÆ¦Õי¢čУpj~cȪfҝҿ}Ҥl|^(Nelson & Fivush, 2004)S 
                                            
13ؕƿƀΜďְÐòÀÊéÊçÆ¦Õ~ǦڬjƘ`Ӏ˵ƀΜďְ}zÔ¦²ºåÊé¼Èòèòڬ
ͮʡƩƩlvƀΜďيpְ}z¼²èÖÈ3z¢ǖ r|ÊçÆ¦Õ~ʨfɞԟlj~z(Hughes, 
McGillivray, & Schmidek,1997)SjÊçÆ¦Õѻ֣ؗŁ̰ωĺ̉ǛhvǇӲ|^(e.g., и̍ñҲشڬ2015)S 
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	
)­À 
ҦīӴОѿȍĲĳ^ɦʰóՈɦʰϦɏ¢ɱ׉Ӣԍ
r ^ x
Ʃȑī֨¼Á§é¢ŅpĜŮc⑥ ڬ
tӵΣڬɏĿӢԍ
r ^ x
ÊçÆ¦ÕְʿȢƘÜ»Æ¦ÕƞΣc֭|dv(Peterson, Jesso 
& McCabe, 1999; McCabe, Boccia, Bennett, Lyman, Hagen, 2009; Reese & Newcombe, 2007)S 
 
	(ŕ±ŎÜƤŻĹůÍ
	(ìŨ
Ě~~ÿ}ѠoǰڃڬsɱĚѿ(Ҧīѿ)գծtڬs^mjmtڬsÈçÕétφT֔ա
}ռњlSҦīѿǰڃ֒ϵԷƖ(Social problem solving: SPS)~ڬzɏĿ҆ωcğɏĿȿɥ
lvяϿڬz^ڬğɏĿȿɥɱn|ڬɏĿcՂƁ҆ω¢ؗ̉n_~pj~Ȅȕp
_ɱĚգծțٴ(Shantz, 1987)a^|ڬǰڃ¢֒ϵpԷƖj~}z(Krasnor & Rubin,1983)S 
	(ľìġĺ
Shure, Spivack, & Jaeger(1971)ڬĤֳѿɱĚգծțٴ֒ϵͨѬ¢Ԧ`Ĥֳ-˗ӒÆ¼È
(Preschool Interpersonal Problem Solving Test: PIPS)¢ԦηnvSjÆ¼È}ڬ֒ϵͨѬ́η͝
Ȫlc֣ŁlSnbnڬ֒ϵͨѬҹڈ׈ɫlwh}fڬ^bƞΣѿ֒ϵͨѬ¢́η}
db~^yv֒ϵͨѬיѿŔٴІ҆pd~^_Ԧ`bڬPettit, Dodge, & Brown(1988)PIPS
¢ѻʂlrvSPST(Social Problem Solving Test)¢ԦηnvSjÆ¼È}ڬůķ֒ϵͨѬ͝wh
}f͓ڬ ͍ѿͨѬڬǛҦīѿͨѬڬӍ÷ԧѿͨѬtuc֣ŁlSΝñش׶ȍ(1992)ڬ PIPSڬ
SPST¢ǀԦڬיѿ̰ω~n|ДπѿͨѬڬĂʼѿͨѬ®Æ·èò¢Ƙ`vУɞͨЃ¢́ηn|^S
׺ʤ}ڬɏĿcͨѬ¢ѡƀp}fڬʧzbͨѬb؟̞pͨЃĽѢl|aڬ؟̞Բ
͝ҹڈҝҿy|Ѯ(e.g., Denham, Bouril & Belouad, 1994; ʅΕ, 1995)SğڬՂтțٴ}
֐ɭ⑥ |^(Krasnor & Rubin, 1983)S 
	(	ōƒģĩ
3ϟb4ڬ5ϟbh|ڬɱĚգծțٴahǰڃ֒ϵͨѬԅ͝ȢƘp(e.g., Νñش׶ȍڬ1992)S
ʤڧy|֒ϵͨѬיѿؘ^֊ڬ3ϟŭڬ4ϟŭⅡ|ĂʼѿͨѬ¢؟̞nffڬДπ
ѿͨѬ¢؟̞pj~cƁby|^(Denham, Bassett, Way, Kalb, Warren-Khot, & Zinsser, 2014)Sn
bnڬ؟̞np^ͨѬڬȅ͡Ʃy|ѮڬͮΕ 4ڬ5ϟŭڬ¥àè® 4ڬ5ϟŭⅡ
|͓͍ѿͨѬ¢Ǉff(Zahn-Waxler, Friedman, Cole, Mizuta, & Hiruma, 1996)ڬͮΕ}ڬ4ϟŭ
 5ڬ6ϟŭⅡڬٳְ֔ѿͨѬڬӍ÷ԧѿͨѬcȪfڬ6ϟŭڬ5ϟŭⅡ|ДπѿͨѬ¢Ǉ
pfՂʘ̚ƌѿ}z(Āʅ, 1999)Svڬ¥»¥ȇŷ}zͮΕ~ÿȅ}؟̞np^ͨѬcѮ
(դñΕب, 2007)S  
	(
®`~££]`ƚƏ
ɺɔƐ͙ԴÖë³çß}z×ÄÉ¼ÁòÈ²ç¼ڪӟȅĳ̐ˌԧʄʦŭǛh͙ԴÖë³çßګ
4ڬ5ŭ¢ɱ׉~nvҝҿ}ڬ؛˗ŭú؛˗ŭⅡɱĚգծțٴ}Ȫf֒ϵͨѬ¢Ԧ`j
~c}dj~cȚǣl|^(Shure et al, 1971)S֒ϵͨѬיѿŔٴz^|ڬɱĚգծțٴ}͓
͍ѿͨѬ¢ѡƀpʦŭ͙ʝ֣ɞpÀòºâé¶íÓÆí¼cĳfڬΉֲň˚ֶڃ̉Ԓc
Չ^ʦŭڬɱĚգծțٴ}ѡƀp֒ϵͨѬ͝cȪ^ڬ͓͍ѿ֒ϵͨѬɹ^j~cƁ
by|^(Capage & Watson, 2001)Snbnͮڬ Εҝҿ}ֲڬ ň˚ֶڃ~Ҧīѿǰڃ֒ϵԷƖ~ي
؊֊|^ (^عΒñɏəñə, 2004)SvڬǛҦīѿͨѬ¢؟̞pɏĿڬՉȻĦىيń¢τ
Ӛn|aڬ͙ʝ֣ɞolñˤ˜cĳ^cڬДπѿͨѬЅdͨѬ¢؟̞pɏĿڬo
lñˤ˜֣ɞcژ (^Denham, Bouril & Belouad, 1994)S×ÄÉ¼ÁòÈ²ç¼}ڬǛҦīѿͨѬ
¢ѡƀpʦŭڬ2 ʤˈڏԴԧ~ڏԴԧ֣ɞȩȋƩǰڃcɹfڬ͙ʝ֣ɞɱĚيńڬ
¶òÓí³(׀ڬéòéˋ_)ؒڬ ~^yv¼°écژ^c͓ڬ ͍ѿͨѬ¢ѡƀpɏĿ2ʤˈ
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͙ʝ֣ɞ͓͍ˠcژfúІ˶}ڬɱĚيńڬ¶òÓí³ڬؒ¼°écĳ^(Youngstrom, 
Wolpaw, Kogos, Schoff, Ackerman, & Izard, 2000)S 
	((©ľÞ
ʤʭƐƱahɠږțٴ}¾éÔ¶íÈëòéژ^3ڬ4ϟŭڬʤʭΔa^|ɱĚգծțٴ
}ǛҦīѿͨѬ¢؟̞npfڬǛҦīѿͨѬ؟̞¢pɏĿÌ¯Æ¦Õռ˲ќ֒ԷƖc
ژ (^Denham, Bassett, Way, Kalb, Warren-Khot, & Zinsser, 2014)Svڬ2ڬ3ϟͿн}¥ÁÄÃàí
Èəɞˠڬ1ڬ2ڬ3ϟͿн}ؒțٴahϦ֏ɏĿ͗˸ˠژlڬ4ϟƱͿн}ɱĚ
գծțٴahǛҦīѿͨѬѡƀ¢čУpj~cƁby|^(Raikes & Thompson, 2008) 
	()­À
Shure & Spivack(1982)ڬShure(1993)ڬҦīӴОѿȍĲĳ^ɦʰڢĚ¢ɱ׉~n|ğԧ֨¢Ԭ
^v֐ɭnvڬǰڃțٴ}ğԧԦ`˸˲¢ɔĜŮ(ICPS: I can problem solving)¢⑥^ڬҦī
ѿǰڃ֒ϵԷƖ⑥ơќ͙֒ڬ ʝ֣ɞp؛˗ڬǰڃ⑥ơڬɔο͒ǲ¢Țǣn|^S3ϟŭb
12ϟŭ}¢ɱ׉~nvҝҿàÁƁΠ(ɱ׉ҝҿ͝ǖ֖70)}ڬьʦ^ɏĿ¢ɱ׉~nvҝҿ}ɱ
Ěѿ֒ϵԷƖ~؛˗ي؊c֊ڬĜŮҝҿɱĚѿ֒ϵԷƖ͒ǲڬ⑥ơ؛˗͒ǲcĮ_
j~cҤl|^SlڬjàÁƁΠ}ڬ͙ʝ~ɏĿcī֨¢pj~ڬĜŮԧɳنˠcژ^
j~ڬĜŮΑىcم^j~cĜŮƞΣ¢ژcȚǣl|^(Denham & Almeida, 1987)Snbnڬ
Ҧīѿǰڃ֒ϵφ҈ڬȅy|ѮڬΉĜŮҝҿڬĂϖӟҦīӴОѿȍĲĳ^ʄ¢ɱ
׉l|^vڬȪφʄ}ĜŮҝҿξ֢cΐS 

	)Ùŕ±ŎŴÏ
	)ìŨ
 ǛҦīѿ⑥ơڬğԧz^ğĚT٧Ȁ¢ƚh_~nvڬj_nvĚTvj~¢
n_~nvpՂѻѿ⑥о~ɞԟl|^(Eisenberg & Mussen, 1989/1991)SƁتڬ“ƚ́ڬ ڬ
ƵƖڬü֨~^yvφT⑥ơcǟS 
	)ľìġĺ
 ċŭΑbǛҦīѿ⑥ơيpξ֗cl|^cڬְ֔ֳ͵¢ќ֒}d_ʦŭ
ΑbڬΉȪφͨЃ¢Ѣ^vξ֗cǎԷ~SvwnڬУɞЃӵΣəɞˠó׍ˠ
ǰڃcѠoj~z(e.g., Iannotti, 1985)S 
ɏĿǛҦīѿ⑥ơ¢ʷdƀp_țٴc֝ɞlڬt٠ɏĿɠ٠⑥ơ¢ξ֗pͨЃڬ
țٴÆ¼ÈЃ~ǦSțٴÆ¼ÈЃ}ڬˡ̊
h c
¢n|ѷcy|^¢n|^Ě¢́vڬъ
¢ՠ~nvĚɱn|ՠxv¢̮yv~^yv⑥ơ¢pbڬ̒Ův¥§Æß²òÜíó
ا¢ğԧƁتnvڬɩِnvpbڬ٣اʁbՒn£}^ȦcԬj`v~d_ǅ
˗pbӏ¢֐ɭp(e.g., Radke-Yarrow & Zahn-Waxler, 1976; Staub, 1970)S 
vڬɦʰȈ}ɏĿ⑥ơ¢֐ɭpj~}ڬǛҦīѿ⑥ơcѠoځʭڬ⑥ơ“ƚͨѬ¢
ַj~c}dSj_⑥ơ֐ɭЃ¢Ѣ^vҝҿڬՂтțٴ}֐ɭcȪ^c(e.g., 
Radke-Yarrow & Zahn-Waxler, 1976)ڬɦʰ}ǃؗ~~țٴьɞяϿ}֐ɭc⑥ 
j~z(Fink et al.,2015)SțٴÆ¼ÈЃa^|ڬ֐ɭțٴa^|ͨcɏĿǛҦīѿ⑥ơ
¢npfڬ3 ϟb 7 ϟƱ}ɏĿ_x 87%ɏĿ}ǛҦīѿ⑥ơc֊(Radke-Yarrow & 
Zahn-Waxler, 1976)S 
ɱ׉ɏĿ̣Ĩ͙ʝŇ׆ԧ¢ɱ׉ڬיǰӧ¢Ľy|ǛҦī 1ˠ4¢УɞpͨЃzSľ`ڬ
SDQ(Strengths and Difficulties Questionnaire; Goodman, 1997)ڬ3-16ϟɏĿ¢ɱ׉~nv25ٻ҆
                                            
14 Εһ}ڬיǰӧy|УɞpŌĚǛҦīѿ⑥ơnpl¢ǛҦīˠ~ǦS 
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יǰӧ}ڬǛҦīˠğ˲ڬ ԇڬ⑥оڬȪơñúІ˶ڬĦىيńǰڃ¢Уɞpj~c}dSSDQ
ڬͮΕְщz(Matsuishi, Nagano, Araki, Tanaka, Iwasaki, Yamashit., et  al.,2008)Svڬ
CBS(Child Behavior Scale; Ladd & Profilet,1996)ڬǛҦīˠƘ`ڬ͓͍ڬٳҦĖ⑥ơڬٳ̸ͥڬúə
-ˤ
j 
c⑥ơڬؕЌơ-ȿɥ⑥~^yv⑥ơŝǛ¢Уɞpɻʭ}ڬͮΕְщz(ÿдñÿ ,ؖ2007) 
	)	ōƒģĩ 
ǛҦīѿ⑥ơʦŭΑ¢؇n|ȢƘn(Eisenberg & Fabes, 1998)ڬʤڧcøc~~⑥ơŷɧ
ȧƩnڬʾ֩ҦīѿяϿa^|ڬ؛Ƃ~S0ϟͿ֊ų˸ѿЅdڬ1ϟo
ٺРɹnڬՒѷ¢Ҥpğԧɱn|רķ̼֓“ƚĜŮ¢⑥__Snbnڬ1ϟٺڬ
Ѕ^|^ǃؗ~ǃؗϦ֏}fڬՂƁϦ֏¢؊|^f~^__Ղʘÿ˒ѿǛҦī
ѿ⑥ơ¢Ҥpj~zڬ2 ϟͿڬğԧ~y|؛Ƃ⑥ơc֊_(Hoffman, 
2000/2001; Radke-Yarrow & Zahn-Waxler, 1984)SvڬՂهѶ¼Ù²ÈçßʦŭڬǛҦīѿ⑥ơc
ɹ^j~cȚǣl|^(Bacon, Fein, Morris, Waterhouse & Allen, 1998) 
 óͨ}ڬьˠ~n|ǛҦīˠəɞˠڬ4ϟb19ϟ}11ͿнԐַͦίbξ֗l|^S
ʦŭΑǛҦīѿ⑥ơc֐ɭlvɏĿڬˈɠږțٴ}ǛҦīѿ⑥ơ¢ǇpfڬˈՂʘȚǣ
Ϧ֏Țǣ}ǛҦīˠcژ^~^__ڬьˠ~n|ǛҦīˠڬⅡװѿمd vy|ə
ɞpj~cƁby|^(Eisenberg, Guthrie, Murphy, Shepard, Cumberland, & Carlo, 1999)S 
	)
®`~££]`ƚƏ
Eisenberg & Miller(1987)ʦŭbȬĚ}ҝҿ¢ɱ׉~nvàÁƁΠڬǛҦīѿ⑥ơ~ų
˸ˠي؊ΎрڬǛҦīѿ⑥ơ̰ωy|ѮSռ˲»ª¼Ãâòǅ˗̰ω¢
Ѣ^|УɞnvǛҦīѿ⑥ơڬ͙ʝ֣ɞy|УɞnvǛҦīˠژlڬų˸ˠژl~ي
؊pj~c by|^SϕڬĦىيń~ي؊z^|ڬ͙ʝ֣ɞǛҦīˠژ^3ڬ4ϟ
ŭĦىيńcՉȻ}z(Denham, McKinley, Couchoud, Holt, 1990)SlڬĦىيńՉȻ5
ϟŭڬՂѤؒțٴ}ǛҦīѿ⑥ơcȪfڬĦىيńcՉȻ}^ 5 ϟŭڬǛҦīѿ⑥ơcɹ^
(Fink et al.,2015)SSDQ(Goodman 1997)¢Ľyv4ڬ5ϟŭӥ10000Ě¢ɱ׉~nvַίbڬ͙ʝ֣
ɞǛҦīˠژ^ɏĿڬ˲ԇڬ⑥оڬȪơñúІ˶ڬĦىيńǰڃcɹ^j~cƁby|
^(Marryat, Thompson, Minnis, & Wilson, 2014)Svڬ6ϟͿн͙ʝ֣ɞȪơñúІ˶͓
͍ˠژlc20ϟ}ژβ¢Ƴοn|^b¢Ì¯Æ¦ÕčУpj~c͵by|aڬ6ϟ
Ϳн}ǛҦīˠڬtַ͞ǿɏ~n|ϒԷp (Vitaro, Brendgen, Larose, & Tremblay, 2005)S 
3ڬ4 ϟŭ͙ʝ֣ɞǛҦīˠژlڬ3 b΍ˈ²ç¼؛˗¢ɋĜn|ɔԢШřˠژl
¢čУpj~Ҥl|^(Denham, Bassett, Zinsser & Wyatt, 2014)SvڬҦīӴОѿȍĲĳ^
3-5ϟŭ¢ɱ׉~nvҝҿb͙ڬ ʝ֣ɞǛҦīˠژ^ɏĿڬ²ç¼ɔԢЌơahҽ
πˠcژfɔԢ˺ʭcՉ^j~c͵by|^(Coolahan, Fantuzzo, Mendez, & 
McDermott., 2000)SlڬǛҦīˠ~ɔԢԷƖ~ي؊֊^wl|^SʤمͿн}͙ʝǛhҦī
ˠcژ^~֣ɞlڬɸɔβ 1 ʤѠͿн}֭ҚѿՂʘƌˍԷƖcژ^~֣ɞlvÔçí¼ɏĿڬɸ
ɔβ1ʤѠͿн}ȅְ~ӕ͝̉ԒcՉf(Normandeau & Guay, 1998)ڬǛҦīѿ⑥ơ¢p3-5ϟѦ
ŭèÆçºòԷƖcژ (^Doctoroff, Greer, & Arnold, 2006)Svڬ͙ʝ֣ɞǛҦīˠژ^
4ϟŭ͡ڬ ɐٷȦְڬ ʿڬӕ͝ɔο̉Ԓcژ^j~c͵by|^(Arnold, Kupersmidt, 
Voegler-Lee, & Marshall, 2012)ڬS 
 Ƙ`|ڬʦŭΑ͙ʝ֣ɞǛҦīˠژlڬژβƳοڬȬɔƶĲǇˌڬ25ϟͿн}əɞ
nvÔéÁ§ßĞďɺԮ¢čУnڬűǹĴɖɾĴѠЌŇ׆¢ǈhj~¢Ì¯Æ¦ÕčУ
pSlڬژβѠ~d؋̵̧ԙ̐ѫԙӴږڬ˲ơ⑥ơǰڃ¢Ì¯Æ¦ÕčУpj~
cƁby|^(Jones, Greenberg, & Crowley, 2015)S  
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	)(©ľÞ
ǛҦīѿ⑥ơčУǿҝҿڬ͝Ȫfl|^cڬΕһ}ڬǤȂb˃ٹ~ڬӍ 2اӍ 2ӆ
Ӎ2Ә}̖yv˒ќ֒ي ¶íÓÆí¼¢ǇøiSǤȂb˃ٹz^|ڬ1ϟͿн}Ϧ֏
~¥ÁÄÃàíÈיcəɞȑ}zyvɏĿڬ4ϟͿн}Ȉa^|ǛҦīѿ⑥ơų˸ѿǅ˗¢n
p^j~cƁby|^(Kestenbaum, Faber, Sroufe, 1989)Svڬ1-3ϟͿн}͙ʝ~¥ÁÄÃàíÈ
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֏ȚǣǛҦīˠcژ^j~cȚǣl|^(Eggum, Eisenberg, Kao, Spinrad, Bolnick, et al., 
2011)SEnsor, Spencer, & Hughes(2011)ڬ3ϟͿн}˸˲ќ֒ŤɏĿ4ϟͿн}֐ɭț
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ŝ	ś ¿Ŝĩ¤ƟûĩƨƩê¹`ĄŇłĊ

aTi_
 ÙèòɺɔƐÖë»ª²Èڬ¥Ø¾Âè¥íÖë»ª²ÈȪfַίcҤn|dv_ڬѻؗ
ͲΑڬ~ hɺɔƐċʦŭΑahՉȻڏԴѝȡڬtˈ׈bҦī˲ԇѿ¶íÓÆí¼
ѻؗahس։Ȗ҅~StvڬҦī˲ԇѿ¶íÓÆí¼ѻؗñєˌa^|ڬьڬɺ
ɔƐċʦŭΑahͲΑ͙Դس։ˠڬȪfي˒cǛh|dvSnbncڬњġҦī
a^|ڬɸñÿɔβԟƢ͙Դ¢oڬtˈژβڬlȬɔ~ڬɺɔˈbҦī؍ƀ¢Σv
p}ƮƁΑىcɑȋpStn|ڬjΑىڬɏĿvxc̉مĮ^oɦʰɔβφTѝ
ȡùo͙ʝǃĚoũ׳ñˈ׳oˣĚȪfğԧ~ƀī^oĚىيń¢Ӛ^|^fͿΑ}zo^
qɏĿvxcҦīƀ|Ќצpvڬtn|œů}ŧɠnvĚѠ¢؁v˓։Ӵږñϒī¢
׈bǟ£wڬπ|س։Ϳى}z~֔`w_S 
tvڬҦī˲ԇѿ¶íÓÆí¼ѻؗñєˌ¢ֺׄpø}ڬɺɔˈbҦīƀ}ڬjsŭ
ӇΑñٰʤΑt~^_ѻؗϤٝڬ͒|ґ҆p˓։czS 
 Εӆ}ڬьŭӇΑñٰ ʤΑahɏĿҹT˒ќьˠz^|êÒäò¢֥SӍڰӘ}ڬ
ɏĿϭיñÐòÀÊèÆ¦c^bؠĬѿ։ǿñѝȡ։ǿ~}ƔѻnڬҹT˒ќѿñרķѿñ
Ҧīѿ¥©È®ß¢čУnˌb~^_нz^|ֺoSӍ 2 Ә}ڬɏĿՂʘѻؗz^|ڬ
ь¾éÔ¶íÈëòéڬՂɵ˸˲ڬՂʘƞƖ˸~^_÷zς˚ґ҆nڬt͙ԴñѻؗѿȖ҅ͮT
ѠЌ˃ٹ¢̻j~~pSӍ 3Ә}ڬҦīѿñؖːѿ˸˲ѻؗ~ŌĚʗz^|ڬɵ͜ڬ
˞^ڬ˸׀~^yvڬՉȻĚىيń¢τӚnڬlڬՂʘ̉مɩûpς˚І҆nڬ
͙Դñѻؗah˄Ɠz^|ֺoj~~pSӍ 4 Ә}ڬŭӇΑñٰʤΑ¥ÁÄÃàíÈz
^|oьtčУǿ~¥©È®ßґ҆n|׽j~~pSӍ 5 Ә}ڬͮTѠЌÿ}҇ٴp
φT¼Èê¼ɱn|ڬɏĿvxct¢^bɱſnڬćמ`ڬl̉مn|^fb~^
_нz^|ڬ˔ԨƖڬ¶òÓí³ڬê»è«í¼~^_ς˚¢؇o||^fj~~pS 
ڪσƽ ՉȮګ 
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ŝŞ ê¹`¬]^n]s`ŹìÞ

aTi_
 ͮΕ¢ǟũ؍ȅa^|ڬӴО̉مcύ^~yv 21üӤěͮڬĚTwell-beingʥҬԥ^
~^yvمΑѿ¥©È®ß¢^bn|ؗ̉n|^fbڬĚѠЕ vѻؗҝҿøñ͕ӓø
І҆c٧y|^ (Beddington et al., 2008)SĚѠǧ͈ȱ١ɥԅķ¢ɞصƩnv̰ω}z١ɥַ
͞Ѡǧʤ (disability-adjusted life years: DALYs) Ȗ{^|~ڬҮvxœʱ¢͈_Ă։։ǿ~n|
ӢҩѴ˭ɑȋc̰͊l (Vigo, Thornicroft, & Atun, 2016)S˒ ќѿœʱڬĚœʱѠЕѻؗ~^_
֐нb֊|ڬٳʡس։։ǿ~^_j~c}dS̉ĚӢҩѴ˭¢o~p˒ќѿǰڃڬ
ŭӇΑñٰʤΑ҈ʾpʤġa^|tӈԇcȒى
b ^ 
֊j~c͵bl|^ (e.g., Kessler et 
al., 2007; Kim-Cohen et al., 2003)Svڬ˒ќѿǰڃqڬרķѿœʱ~^_нa^|ڬŭӇ
Αñٰ ʤΑa^|ͭœʱ¢Ըbpè¼²cɑȋn|^ (e.g., Magnussen, Smith, & Juonala, 2013; Reilly & 
Kelly, 2011)SƘ`|˒ڬ ќѿñרķѿœʱwh}fڬľ`ڬǆŮҦīѿ̉Ɨ~^yvҦīӴОѿ
¥©È®ßɱn|ŭӇΑñٰʤΑahьˑc˃ٹpj~cҤl|^| (e.g., Moffitt et al., 
2011; Prevoo & ter Weel, 2015)ڬlŭӇΑñٰʤΑɴΜœbѻؗң~ѻؗϤٝ~^_j
~c}d (Sawyer et al., 2012)S 
 t}ڬŭӇΑñٰʤΑ_Ŕٴcڬtˈç§Ô¶ò¼ah˒ќѿñרķѿñҦī
ѿ¥©È®ß¢čУnˌ}z_bSj}ڬ͝Ȫfɠ֢ҝҿcǘφǰ^¢ξ֢nڬȪf
Қ֊¢ҽس|dvSĚ֭ҚѿԷƖ^nҚԷڬǆŮҦīѿȍĲ (Andersson, Lovén & Bergman, 
2014; Bergman, Corovic, Ferrer-Wreder, & Modig, 2014)ڬɲǧمl (Whalley & Deary, 2001) רķѴ  ˭ (Der, 
Batty, & Deary, 2009; Hemmingsson, Essen, Melin, Allebeck, & Lundberg, 2007)ڬ˒ќҦīѿú؛  ˗ (Deary, 
Whiteman, Starr, Whalley, & Fox, 2004; Zettergren, & Bergman, 2014; but see also Der et al., 2009) ҹT¥
©È®ß¢čУpSnbnڬ׺ʤڬҦī˲ԇѿ¶íÓÆí¼cІ҆¢٧|a (OECD, 2015)ڬŭӇΑñ
ٰʤΑҦī˲ԇѿ¶íÓÆí¼bҦīѿ̉ƗñǆŮñɺԮ (Daly, Delaney, Egan, & Baumeister, 2015; 
Gelissen, & de Graaf, 2006; Moffitt et al., 2011) ~^yvҦīѿ¥©È®ßڬɲǧ (Jackson, Connolly, Garrison, 
Leveille, & Connolly, 2015; Roberts, Kuncel, Shiner, Caspi, & Goldberg, 2007) רķѿñӢҩѿœ  ʱ (Appleton, 
Loucks, Buka, Rimm, & Kubzansky, 2013; Kubzansky, Martin, & Buka, 2009; Moffitt et al., 2011) ~^yv˒ќ
ѿñרķѿ¥©È®ßcčУlj~cҤl|d|^S 
Ҧī˲ԇѿ¶íÓÆí¼ٳʡʨәτ̉ς˚¢ǟڬtÿ}ڬά׬ˠ¢̯z͡ԺьѮѿ
bڬѠˌѿ։ǿȬdf˃ٹ¢ǈhڬά׬ˠcĳ^ŌĚŷьˠ}ƨǟlSΕӘ}ڬ
tÿ}ڬьѠˌѿ։ǿȬd˃ٹ¢ǈh|ѻؗpj~c˵ɞlŌĚŷь  ˠ (McCrae & Costa, 
2008) ґ҆pSŴķѿڬϭיڬÐòÀÊèÆ¦ьˠڬƔ؉ˠ~^yvؠĬѿ։ǿ֋ɞˠژ
^ьˠz^|ڬtς˚~УɞЃڬŌĚʗ֋ɞǿ~n|ؠĬѿ։ǿ~ѝȡ։ǿcɩûn|^
bڬtn|ڬtьˠbĚѠЕѻؗؕҶah_¥©È®ßcčУlˌ
bڬњȋ}͵bl|^j~z^|ς֐n|^fStn|ڬҦī˲ԇѿ¶íÓÆí¼óz
ٿȔ~n|jŔٴґ҆pj~˶ԟ~ْѨнz^|Ԧɭ¢֥S 

ĸƋ(
œř`ŮĤ¤ìŨ
ϭי (temperament) ~^_c˒ќɔҝҿÿ}͵ҕɞԟ¢Ġûlvڬ1987 ʤ Child 
Development֬―ױlvGoldsmithֺ͡ÿ}z_St}ڬËäòæò²Ԑͦҝҿah
                                            
15 ċŭΑϭיz^|Ӎ2اӍ1ӆӍ2Ә¢ǀфj~S 
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ڬɏĿ⑥ơьˠيp Thomas ɠ֢ѿַίcڬϭיيpɠ֢ҝҿ~n|⑥ |^v 
(Thomas, Chess, Birch, Hertzig, & Korn, 1963)SThomasַίڬӵΣ~n|Ĉzϭי—ЌơⅦШñǤΑ
ˠñ̼׺ˠñټ˗ˠñ͗˸ˠñǅ˗ʽlñϭƁיñϭ͚plñІ˶әȂ~̯Ӿˠ—¢ˌ
ՃyvcڬjڬɏĿ⑥ơφʶʽfґ҆nvϕť}z (Thomas & Chess, 1977)ڬ⑥ơÿר
ơϒ{h~^yvнcaml|^SӵΣ~n|ڬ1987 ʤ Goldsmith ֺ͡a^|ڬњȋ
˒ќɔҝҿb֊|ȾʾϭיɞԟclvS 
Goldsmithֺ͡a^|ڬϭי~Ѡˌѿř yvڬⅡװѿó׍nvȖңѿŝǛ¢̰nڬ⑥ơ
˸˲ռƀ¢ַӘpŞd¢̯z~ɞԟlv (Goldsmith et al., 1987)SjɞԟbڬϭיcĚՂʘ
ַӘǅ˗ˠəɞnvŌĚʗ¢˶ǥpj~c_bc SvڬϭיȪf։ӪѠъɔѿ։
ǿʽf֋ɞlڬĚѠƆΑռ|f~^_ (Goldsmith et al., 1987)Szڬϭי~ؠĬѿ֋ɞˠ
cʽfڬċʦŭΑڬͭtȬاƁcռњȑ~n|ռ|f~^_j~}ڬҦī˲ԇѿ¶íÓÆí
¼ÿ}ڬΌЗʄΌȧ f^ŌĚŷьˠ~^_j~c}dS 
ϭיڬϕٻ}̖_ÐòÀÊèÆ¦ьˠ~ς˚سֆcȬdfڬýԧʴƈz^|^wֺׄc
Ӿ^|^Sjֺׄz^|ς֐pj~ڬΕһ҆ѿbȩvğׅcڬΕһӄț͵
bn|af˓։czSΕһ}ڬϭי~ÐòÀÊèÆ¦ьˠ~ȖΕѿǘφьˠ¢ƨǟp
}z~^_ӄț¢~Sx£ڬtڬϭי~ÐòÀÊèÆ¦ьˠ~c 100ڨǘó}z~
^_j~}^SÐòÀÊèÆ¦ьˠڬϭי¢ƨǟpʨ^ς˚~n|̴  ` (Clark & Watson, 2008; 
McCrae et al., 2000; Rothbart, 2011; Shiner & DeYoung, 2013)ڬѻؗƆΑŌĚʗ¢ϭיڬȬdfy
|bŌĚʗ¢ÐòÀÊèÆ¦ьˠ~ǦҴpj~pS 
ľìġĺ
ɏĿ̉ڬ Ě~Ⅱn|ڬՂƁՂרьˑz^|ՂʘȚǣpj~c҈ɱѿȁ٫}zSt`ڬ
ϭיҝҿڬtУɞͨЃcٳʡʨә}zSϭיУɞ}ڬՂʘȚǣğԧȚǣ˒ќɻʭƘ`ڬ
ɠږѿֶڃ֐ɭ֣ɞc⑥ Stÿ}ڬΌτ؉Ʃl|^ڬڏԴԧ֣ɞי
ǰӧɻʭ~^`Svwnڬϭייǰӧɻʭz^|ڬtɻʭĺ̉ԧcԦηpϭיáÇéc
~y|^j~cóՈѿ}z (Mervielde & De Pauw, 2012)ڬˌ|fҚ֊¢óՈƩn{^~^
_ǰڃнczSϖӟȇ}ڬɏĿʤڧ˗ovϭייǰӧɻʭcĺ̉lڬ¶í¾í¸¼¢ˌ|d
|^ (Rothbart, 2011)Sj Rothbartϭיɻʭڬċŭb̉Ě}֖ŲzʤڧϤٝ¢ɱ׉
ĺ̉l|aڬьŭӇΑñٰʤΑɏĿa^|ڬ3−7ϟŭ¢ɱ׉~p The Children's Behavior 
Questionnaire (CBQ)ڬ7−10ϟŭ¢ɱ׉~pThe Temperament in Middle Children Questionnaire (TMCQ)ڬ9-15
ϟŭ¢ɱ׉~pThe Early Adolescent Temperament Questionnaire-Revised (EATQ-R)ڬtn|ڬtģّڬ
̉Ěɱ׉The Adult Temperament Questionnaire (ATQ) cڬtɏĿʤڧ˗o|Ѣ^j~S
7−10 ϟŭ¢ɱ׉~p TMCQ ¢ٕf÷zڬͮΕְщĺ̉l|aڬRothbart ©ªÕ¸§È 
(http://www.bowdoin.edu/~sputnam/rothbart-temperament-questionnaires/) bè²«¼ÈÔ¬òß¢؁j~}
Ů̒}d_}zSjRothbartϭיɻʭ}ڬϭיڬȬdf÷zϕť―ҦĖ  ˠ (Surgency)ñ
Ì¯Æ¦Õ˲ơ  ˠ (Negative emotionality)ñ«Ô¬òÈÔé¶íÈëòé (Effortful control)―cɑȋp~l
|^SҦĖˠڬȩǛˠ^nÜ»Æ¦Õ˲ơˠ~֔^’`j~}dڬρn^j~ҽπѿي
 y|^fŝǛ¢˶ǥpSÌ¯Æ¦Õ˲ơˠڬˤ˱nڬ˛~^yvÌ¯Æ¦Õ˲ơ˸o
pl¢˶ǥpS«Ô¬òÈÔé¶íÈëòéڬɏĿ⑥ơ̚ƌַӘڬ֭ҚѿŔٴ¢
ƨǟpς˚}zS 
	ŹìÞ
ϕڬjϭיŌĚʗ֋ɞǿz^|ς֐n|v^Sϭי¢ǟĚzռњȑؠĬѿ։
ǿ˃ٹ¢ǈh|a (əծ, 2012)ڬǄѠŭÇòÁ¢Ѣ^⑥ơؠĬɔҝҿڬtռњȑŌĚʗ (Ɓ )͚ 
_xڬƓǖcؠĬѿ։ǿy|ֳ͵lbڬvڬǅɱڬŌĚʗ_xڬ
 106 
Ɠǖcѝȡ։ǿy|ֳ͵lb¢͵bn|dvSΕһ}̖y|^ϭי~^_ռњȑ
z^|ڬѠˈى^ٺb̉ĚǄѠŭ¢ɱ׉~nvҹTҝҿ~ڬÌ¯Æ¦Õ˲ơˠڬÜ
»Æ¦Õ˲ơˠڬЌơˠڬ«Ô¬òÈÔé¶íÈëòéڬ⑥ơ̚ƌӏϭיҹTŔٴa^|ڬÿҶ
ʭؠĬѕ (ӥ 20−70%) c֐ɭl|^ (Ando et al., 2004; Buss & Plomin, 1984; Cherny, Fulker, Corley, 
Plomin, & DeFries, 1994; Cyphers, Phillips, Fulker, & Mrazek, 1990; Goldsmith, Buss, & Lemery, 1997; Hur, 2009; 
Kandler, Riemann, & Angleitner, 2013; Mullineaux, Deater-Deckard, Petrill, Thompson, & DeThorne, 2009; Robinson, 
Kagan, Reznick, & Corley, 2004; Saudino & Cherny, 2001; Stevenson & Fielding, 1985; Zawadzki, Strelau, 
Oniszcenko, Riemann, & Angleitner, 2001)SjӵΣڬGoldsmithϭיɞԟ (Goldsmith et al., 1987) 
~͞ǖѿ}zڬϭי~^_ռњȑcҟȄvؠĬѿȖ҅¢̯z}zj~¢͵bn|^S 
nbnڬ׺ʤڬɏĿʦɹΑڬѝȡ˃ٹcؠĬɏѻњ˃ٹ¢û`j~c׺ʤϕT~͵b
l|d|^ (Champagne, & Mashoodh, 2009)Sľ`ڬͲѡ}ѠڬͧѠŭьɞ٧ÿϼѸɣ¼È
ê¼¢û`_ѝȡ΅ٯpj~y|ڬϭי~ي؊pؠĬɏѻњcַӘlv 
(Montirosso et al., 2016)ڬΉڬԶŭΑѝȡcϭי~ي؊pؠĬɏѻњ¢ַӘpj~cҤǭl|
^ (Feldman, 2008; Huizink, 2012)Sj_ڬϭיڬؠĬѿ։ǿ~ѝȡ։ǿֆ٩҈đĺѢø
ˀ̉l}z~Ԧ`_y|d|^ (Shiner et al., 2012)S 

svy
 ΕٻΌˈڬŭӇΑñٰʤΑϭיctˈ^b¥©È®ß¢čУpbz^|ڬj
}ɠ֢ҝҿ¢~ς֐n|Saڬũ׽_ϭי~ϕٻ}̖_ÐòÀÊèÆ¦ьˠ~ς˚
ѿسֆcȬd^Sjj}ֺڬ ͡ÿ}ϭי (temperament) ~ǦҴlȧ͝cڬϭי¢Уɞpɻʭӏ}
Уɞl|^ҝҿ¢ς֐pSϭי~ǦҴnzzڬʨ^ÐòÀÊèÆ¦ьˠ¢Уɞn|^~
Ԧ`ɻʭ (e.g., ²ëËí»â―ϭיñьˠɻʭ; TCI) ¢ƉѢn|^țǖڬϕٻ|̖_j~
~pSŭӇΑñٰʤΑϭיґ҆nvҝҿ}ڬьٰʤΑƐΑt¢УɞnڬٰʤΑˈΑ̉Ě
ΑƐΑ¥©È®ß¢Уɞn|^ҝҿcȪ^Sľ`ڬٰʤΑƐΑУɞlv«Ô¬òÈÔé¶íÈ
ëòécڬtˈٰʤΑˈΑ}ى}ǸуوɁ¢̚ƌnv (Cheetham et al., 2015)ٰڬ ʤΑˈΑ
ɔοؗ̉¢čУnvp (Valiente et al., 2013) j~cҤl|^Svڬڈınvҝҿ}ڬٰʤΑƐ
Α«Ô¬òÈÔé¶íÈëòéĳlcڬ̉ĚΑƐΑÝèÔ¤Ê~ÁÏ¶ƉѢ¢čУp (Piehler, 
Véronneau, & Dishion, 2012) j~Ҥl|^SvڬŭӇΑУɞlv«Ô¬òÈÔé¶íÈëòé
ڬٰʤΑah̚_z~ǅҦīѿ⑥ơ¢׊čУpj~cҤl|^| (Wang, Chassin, Eisenberg, & 
Spinrad, 2015)ڬjҝҿbڬϭי_x«Ô¬òÈÔé¶íÈëòé~^_֭Қѿ։Ӫ¢ǟ
Ŕٴڬtˈǰڃ⑥ơ¢̚ƌnڬɔοӏÜ»Æ¦Õ˃ٹ¢Ҥpj~c͵bl|^~^`
S 
óͨڬϭי_x«Ô¬òÈÔé¶íÈëòéģȩŔٴ}ڬٰʤΑƐΑҦĖˠÌ¯Æ¦Õ˲ơ
ˠ¢ǟϭיڬٰʤΑ¢؇o|tȧƩcڬٰʤΑˈΑ}àíÁé×é¼øǰڃ¢čУp 
(Laceulle, Ormel, Vollebergh, van Aken, & Nederhof, 2014)ڬvٰڬ ʤΑƐΑ̖^f^ϭי~ڏԴԧ֣ɞ
lvɏĿڬtˈٰʤΑˈΑahՂɵ˒cĳ^  (Heinonen, Räikkönen, Keskivaara, & 
Keltikangas-Järvinen, 2002) ~^yv_ڬ«Ô¬òÈÔé¶íÈëòéģȩŔٴ}˒ڬ ќҦīѿȧ
͝ƞΣc_bc^ҚS 
مΑԐͦҝҿa^|ڬŭӇΑñٰʤΑahϭי¢УɞnvҝҿȪf^SÔ¦íçí
É˒Ѵ˭è¼²¶ÚòÈ (the population-based Cardiovascular Risk in Young Finns study: Åkerblom et al., 1991; 
Raitakari et al., 2008) ¸íÖé¢Ѣ^vƁΠӵΣbٰڬ ʤΑˈΑÌ¯Æ¦Õ˲ơژl~ҦĖˠĳl
cڬ15ʤˈĞďah¼Èê¼¢čУpj~ (Hintsanen et al., 2011)ٰڬ ʤΑˈΑҦĖˠڬЌơˠڬ
Ì¯Æ¦Õ˲ơˠbڬtˈ 9 ʤى}ҵĴΎрcčУlj~ (Jokela, Elovainio, Kivimäki, & 
Keltikangas-Järvinen, 2008) c͵bl|d|^S 
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	¥tłĊ
	œř`ŮĤ¤ìŨ
ÐòÀÊèÆ¦ь  ˠ (personality trait) ~ڬ⑥ơ˞Ԧ˸ڬ ˲ⅡװѿəɞnvÐÁòí¢Ѡolr
~ɞԟl (Roberts, 2009)ڬ؇ͿѿzҶʭó׍n|^c (Roberts & DelVecchio, 2000)ڬѠЕ 
vy|ѻؗñȧƩnӾh}z (Roberts, Walton, & Viechtbauer, 2006)Sjj}ڬƐٻ|֔ǂnv
_ڬÐòÀÊèÆ¦ьˠ~ϭי~ڬȖΕѿǘφьˠ¢ƨǟp~pӄț (Clark & Watson, 2008; 
McCrae et al., 2000; Rothbart, 2011; Shiner & DeYoung, 2013) Ȗ{^|ֺ¢؍|^fS 
ĚÐòÀÊèÆ¦ڬÐòÀÊèÆ¦ьˠ^nϭי¢Уɞpj~}tů|c̙̈́}d h}
^Sľ`ڬMcAdamsڬĚÐòÀÊèÆ¦~ڬϭיѿь  ˠ (dispositional traits)ڬьˑ
ѿ؛  ˗ (characteristic adaptations)ڬ٧ǖѿç§ÔÊçÆ¦Õ (integrative life narratives)  3ʄτ؉¢
n|^|ڬtڬ҈đي؊nǖy|^~l (McAdams & Pals, 2006)SΕӘ|̖a_~n|^
ϭיÐòÀÊèÆ¦ьˠ~ڬjáÇé}^_~jڬϭיѿьˠ҈ʾp}zڬj
ڬtĚԙbvяϿñ͡Ժ~Ӳǖ lj~}ڬtĚtțahьˑѿ⑥ơñ˞
Ԧñ˸˲¢Ѡolrˌ~Ԧ`S 
	ľìġĺ
ÐòÀÊèÆ¦ьˠУɞͨЃڬϭי~Ⅱװp~tÏç«Æ¦ɹfڬɳ˒ќɻʭ¢Ѣ^
УɞcњȋĂЍ}zSьڬٰʤΑ^nŭӇΑˈΑģّ}zڬՂʘ֣ɞ˒ќɻʭǾӒ
pwh}ڬtĚÐòÀÊèÆ¦ьˠÖëÔ¦òé¢_bc^Қj~cǎԷ}zSvwnڬՂ
ʘ֣ɞahǅ˗¼Á§éəɞnvŌĚʗcɑȋn (McCrae & Costa, 2008)ڬvڬƶó֣ɞԧ
ÐòÀÊèÆ¦ьˠУɞڬçíÂßֲʗӣӺѿֲʗɱn|Թʻ
s^of
}zj~cҤǭl
|^ (Campbell & Fiske, 1959)St`ڬ׺ʤڬjÏ§¥¼¢ӺƌpfڬՂʘ֣ɞיǰӧɻʭ
ģȩğԧȚǣɻʭğͨЃ¢Ӳǖ rj~cΎƞ~Ԧ`|^| (Hofstee, 1994; 
Kandler, Riemann, Spinath, & Angleitner, 2010)ڬϖӟȇҝҿ}ڬt_ÐòÀÊèÆ¦ьˠ¢Уɞp
j~cȪfy|d|^S 
УɞͨЃz^|ڬՂʘ֣ɞnڬğԧ֣ɞnڬ˒ќɻʭy|֣ɞlj~cȪ^Ðò
ÀÊèÆ¦ьˠ}zcڬtɻʭҹڈڬŀ̫pÐòÀÊèÆ¦ьˠáÇéz^|ڬϭיģø
Ïç«Æ¦czSǋŵѿ~j}ڬ°âÄÆé 16ŌδЧьˠ¢~nv 16PF±éÔ¬
òÉˠεξί}zGuilford-Zimmerman Temperament Surveycz̊ڬ cȅ}ڬ±éÔ¬òÉ
ˠεьˠ¢~nvҙѣا-±éÔ¬òÉˠεξί (YGξί) cڬě}aʨfѢ^|^Sn
bnڬjǽƱüӤىڬÐòÀÊèÆ¦˒ќɔa^|ΌȪfѢ^ڬ¶í¾í¸¼¢ˌ|dv
ڬÒÄ³Ô¤§ÕڬǁĒǿɏáÇé~ǦڬÐòÀÊèÆ¦ьˠ¢Ēzьˠ―ȩǛˠñַǨˠñ
ֱɠ ñˠҩӴѶŝǛñو͔ˠ―y|УɞpáÇé}z (John, Naumann, & Soto, 2008)SȩǛˠ~ڬ
њɠüѨɱnҽπѿ̼׺pŝǛ¢˶ǥnڬЌѻlҦĖˠڬÜ»Æ¦Õ˲ơˠ¢ǟς˚}z
SַǨˠڬğԧɱn|ǛҦīѿ^nų˸ѿ_ŝǛ}zڬƉğˠŤnlڬ־①l
cǟς˚}zSֱɠˠڬՂʘչơ¢ڬҦīѿϵv֋әϾy|¶íÈëòénڬֶ
ڃ̰Ǜѿñ҆ ѿ̰Ǜѿ⑥ơ¢~ŝǛ}ڬ֋ˇϚnl˻سlڬҳʪϚnlcς˚~n|ǟS
ҩӴѶŝǛ̚ڬ _zúə˱ڬ n˛~^yvÌ¯Æ¦Õ˲ơ¢˸op^ŝǛ}zSو͔ˠڬ
ՂʘӢҩüѨӴږpüѨahʢñЗlñёՂˠ¢˶ǥnڬ˵şˠɯԜˠڬͧȲˠ~^yvς
˚¢ǟ}zS 
ÒÄ³Ô¤§Õ^nĒǿɏáÇéȖ{f˒ќɻʭwh}ڬ͝Ȫfɻʭcĺ̉lڬƉѢl|^
Stÿ}fѢ^|^ڬNEO-PI-RǁtқԑщNEO-FFI}z (Costa & McCrae, 
1992)SƐԧNEO-PI-Rڬǖ֖ 240ٻ҆ĒǿɏáÇéɻʭ}ڬқԑщNEO-FFI 60ٻ҆b
ĒǿɏáÇéɻʭ}zSvڬÒÄ³Ô¤§Õɻʭ (BFI: John & Srivastava, 1999) ȅ٠ѿȪѢl
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|^}ڬǖ֖ 44Ōٻ҆y|ÒÄ³Ô¤§Õ¢Уɞpj~c}dSvڬ׺ʤڬѲɔ
ַίҦīַίӏ}Ѣ^fڬٻ҆͝ɹ^ÒÄ³Ô¤§Õɻʭĺ̉l|^|ڬ10 ٻ҆ÐòÀ
ÊèÆ¦ɻʭ (TIPI: Gosling, Rentfrow, & Swann, 2003) ƉѢcȢ`|d|^SjÒÄ³Ô¤§Õ
^nĒǿɏáÇéɻʭڬȖΕѿɻʭ¢Ѣ^|Уɞlς˚ٿȔȬdfȧ ^St
`ڬƉѢ٠ڬיǰӧƘ`ٻ҆͝~ڬӢʭ}ÐòÀÊèÆ¦ьˠ¢Уɞp˓
։ˠczb~^_нbڬɻʭ¢؟̞p^}z_S 
		ŹìÞ
ÐòÀÊèÆ¦ьˠz^|ڬ̉ĚǄѠŭ¢ɱ׉~nv⑥ơؠĬɔѿƁΠӥ 50ڨҶʭؠ
Ĭѕcԗ׻n֭|^ (for reviews, see Bouchard & Loehlin, 2001; Johnson, Vernon, & Feiler, 2008; 
Turkheimer, Pettersson, & Horn, 2014)Sjj~bڬÐòÀÊèÆ¦ьˠɱpؠĬѿ֋ɞˠژlcƁ
bSvڬҹTҝҿьɞؠĬɏȪȑ~ي؊ˠ̰͊l|^ (e.g., Aoki, Iwahashi, Ishigooka, & 
Ikeda, 2011; Benjamin et al., 1996; Bookman, Taylor, Adams-Campbell, & Kittles, 2002; Ebstein et al., 1996; 
Eichhammer et al., 2005; Katsuragi et al., 1999; Lesch et al., 1996; Luo, Kranzler, Zuo, Wang, & Gelernter, 2007)St
óͨ}ڬΕһcсн¢ʾ|ŭӇΑñٰʤΑǄѠŭ¢ɱ׉~nvҝҿ˓ڬ qnȪf^Svwnڬ
t͝ɹ^ҝҿbó׍n|ÐòÀÊèÆ¦ьˠɱpɠיѿؠĬѿ։ǿɩûcҟ֭l|^
 (De Fruyt et al., 2006; Kawamoto & Endo, 2015; Spengler, Gottschling, & Spinath, 2012)S 
	
svy
 Ӿ^|ڬŭӇΑñٰʤΑÐòÀÊèÆ¦ьˠcڬtˈ^b¥©È®ß¢čУpb¢ڬj
}ɠ֢ҝҿ¢~ς֐n|SŭӇΑÐòÀÊèÆ¦ьˠz^|ڬĂ͙ʝ֣ɞڏԴ
ԧ֣ɞӵΣ¢Ѣ^vҝҿcȪ^SьڬHawaii Personality and Health cohort}ڬŭӇΑ͙ʝ
ÐòÀÊèÆ¦ьˠ֣ɞc⑥ |aڬtÇòÁ¢Ѣ^vҝҿcֆ͝⑥ |^StӵΣڬ
ŭӇΑa^|͙ʝy|֣ɞlvֱɠˠcڬӥ 40ʤˈ̉ĚΑahǸуՂʘ֣ɞĂ֐
ѿœʱʭ¢čУnڬvڬȺˠ}ڬŭӇΑֱɠˠ~̉ĚΑBMIىي؊c֊j~cҤ
lv (Hampson, Goldberg, Vogt, & Dubanoski, 2006)SlڬŭӇΑÐòÀÊèÆ¦ьˠcĂ֐ѿœʱ
ʭ˃ٹpà®Ë½ß¢ξ֗nvҝҿ}ڬ͙ʝ֣ɞlvֱɠˠñַǨˠñҚˠcӥ 40ʤˈ̉Ě
Αœʱя˺ɱn|ڬ͙Դؗ̉~œʱي؊⑥ơ¢Ĝn|˃ٹn|^j~Ҥǭlv (Hampson, 
Goldberg, Vogt, & Dubanoski, 2007)SvڬTerman Life-Cycle Studya^|ڬŭӇΑڏԴԧ͙ʝ
ɏĿÐòÀÊèÆ¦ьˠÇòÁcǆ٧l|aڬtÇòÁ¢Ѣ^vƁΠbڬŭӇΑˈΑڏԴ
ԧ͙ʝy|֣ɞlvֱɠˠcڬtɏĿɲǧ¢čУpj~cҤlv (Friedman et al., 1993)S
lڬtà®Ë½ß¢ξ֗nvҝҿ}ڬÁÏ¶¥é¶òéДב¢Ӻƌn|ֱɠˠbɲǧû
`˃ٹД`qڬֱɠˠڬʢʨ^œʱي؊⑥ơ¢Ĝn|ɲǧ¢ʲpƞΣ¢̯zj~cҤǭlv 
(Friedman et al., 1995)SlڬڏԴԧ͙ʝ}fڬ˒ќȥy|֣ɞlvŭӇΑÐòÀÊèÆ
¦ьˠ¢Ѣ^vҝҿzڬtӵΣڬьڬȺˠa^|ŭӇΑÐòÀÊèÆ¦ьˠڬ35 ϟͿн}
Ă֐ѿœʱʭڬɠ٠Ԛ˭
 b £
n|^Ѵ˭Ύр¢Ύ˶čУpj~cҤǭlv (Kubzansky et al., 
2009)S 
jj}ҝҿڬů|ŭӇΑÐòÀÊèÆ¦ьˠc̉ĚΑœʱɱn|û`˃ٹ¢ξ֗nv
}zcڬҦīѿ¥©È®ß¢ξ֗nvҝҿ~n|ڬ̉ĚΑɺοɱp˃ٹ¢ξ֗nvcz
SÔ¦íçíÉ}⑥ |^ Jyväskylä Longitudinal Study of Personality and Social Development (JYLS) }
ڬũ~ǘφŭӇΑÐòÀÊèÆ¦ьˠc͙ʝy|֣ɞl|^Stj}֣ɞlvŭӇ
Α͓͍ˠcڬٰʤΑҦīѿú؛˗¢Ĝn|̉ĚΑƐΑȱοя˺˃ٹpj~cҤl|^ 
(Kokko & Pulkkinen, 2000)SƘ`|ڬJYLS~~¼©ªòÇí}⑥ |^ Individual Development and 
Adaptation study a^|ڬŭӇΑÐòÀÊèÆ¦ьˠc͙ʝy|֣ɞl|^SĐzԐַͦ
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ίӵΣbڬŭӇΑÐòÀÊèÆ¦ьˠctˈ͙Դؗ̉¢Ĝn|̉ĚΑƐΑȱοя˺˃ٹp
j~¢Ҥnvҝҿz (Kokko, Bergman, & Pulkkinen, 2003)S 
 ٰʤΑÐòÀÊèÆ¦ьˠ¢ֳ͵ȧ͝~nvҝҿ}ڬľ`ٰʤΑÿΑÐòÀÊèÆ¦ьˠcڬ
̉ĚΑƐΑ}ǅҦīѿ⑥ơ̚_zӏ¢čУpj~ (Castellani et al., 2014)ڬǘφٰʤΑˈΑУɞl
vÐòÀÊèÆ¦ьˠcڬ̉ĚΑƐΑah_zѵԚ˭
 b £
¢čУpj~cҤl|^ (Wilson, 
DiRago, & Iacono, 2014)Sjڬ¥©È®ßcÌ¯Æ¦Õ˒ќѿȧ͝}zcڬÜ»Æ¦Õ˒ќѿ
¥©È®ß¢̖yvҝҿ~n|ڬٰʤΑˈΑУɞlvÐòÀÊèÆ¦ьˠctˈ¥§ÇíÆ¦
Æ¦ѻؗ¢čУpj~ (Klimstra, Luyckx, Germeijs, Meeus, & Goossens, 2012)ڬǘofٰʤΑˈΑУɞ
lvȩǛˠb̉ĚΑƐΑԮțahèòÂòºÄÖcčУlj~¢Ҥnvҝҿcz 
(Reichard et al., 2011)S 
 vڬɠ٠⑥ơø¥©È®ß¢̖yv~n|ڬľ`ڬٰʤΑÿΑa^|Ղʘ֣ɞlv
ÐòÀÊèÆ¦ьˠc̉ڬ ĚΑլъƉѢ¢čУpj~ (Brook, Whiteman, Cohen, Shapiro, & Balka, 1995)ڬ
ٰʤΑˈΑڏԴԧb֣ɞlvÐòÀÊèÆ¦ьˠcڬtˈ̉ĚΑah SESñɏĿ¢̯zʤ
ڧ¢Ĝn|ڬΌӱѿڏԴ⑥ơ~˃ٹpj~cҤl|^ (Trentacosta et al., 2010)SvڬΎǙ
Dunedin Multidisciplinary Health and Development Studya^|ڬٰʤΑˈΑУɞlvÐòÀÊèÆ¦
ьˠcڬtˈ̉ĚΑœʱي؊⑥ơ¢čУpj~cҤlv (Caspi et al., 1997)S 
 ğڬɺԮӏҦīѿ¥©È®ßɱn|ڬٰʤΑȩǛˠژl~˲ԇѿəɞˠژlcڬt
ˈɺԮяϿ¢čУpj~ (Baay, van Aken, de Ridder, & van der Lippe, 2014)ڬٰʤΑƐΑڏԴԧ
y|֣ɞlvÐòÀÊèÆ¦ьˠ_xڬַǨˠùĲÔ¤¾ÄÈ}zǘַˠcڬ̉ĚΑƐΑah
ȱοя˺è¼²¢ùij~cҤlv(Kern et al., 2013)Sjҝҿ}ڬɺԮģȩ¥©È®ßξ
֗l|aڬǘַˠژlc 10ġ}Ƚɇè¼²¢ùiڬǘ˲˒c̉ĚΑƐΑ}ÐòÈÊò~م
ΑѿيńˠτӚ˃ٹpj~cҤl|^ (Kern et al., 2013)S 
 jj}ڬ¥©È®ßУɞc̉ĚΑƐΑ}zڬқΑѿƞΣҝҿ¢zi|dvcڬم
Α vƞΣ¢Ҥnvҝҿ~n|ڬľ`ڬՓȅNational Survey of Health and Developmenta^|ڬ
ٰʤΑˈΑУɞlvҩӴѶŝǛȩǛˠcڬ40 ʤˈ˒ќѿ well-being ĚѠЦןʭ¢čУpj~
cҤlv (Gale, Booth, Mõttus, Kuh, & Deary, 2013)SǘφٰʤΑÿΑУɞlvȩǛˠ~ҩӴѶŝǛb
ڬӥ 30ʤˈwell-beingԮοəɞˠcčУlv (Blatný, Millová, Jelínek, & Osecká, 2015)ٰڬ ʤΑ
ˈΑУɞlvֱɠˠc̉ĚΑˈΑɜ͙ɱp͜հ
h^h£
l¢čУnڬǘφٰʤΑˈΑو͔ˠc̉Ě
ΑˈΑӢҩˠ¢čУp~^yvj~Ҥl|^ (Wink, Ciciolla, Dillon, & Tracy, 2007)Sj_ڬ
ŭӇΑñٰ ʤΑÐòÀÊèÆ¦ьˠڬj}׈ɫɠ֢ҝҿa^|ڬқΑѿمΑѿҹT
¥©È®ßɱn|óɞҶʭčУƖ¢̯z~^_j~c}d_S 


ÌƎĊ

œř`ŮĤ¤ìŨ
Εһ}Όˈ̖_Ɣ؉ˠ}zSƔ؉ˠڬj}ֺo|dvϭיÐòÀÊèÆ¦ьˠ~Ѯ
ڬ͵ҕ}ʨfųΎlvɞԟcɑȋn|^^SǘͿڬt¢УɞpͨЃz^|ڬʨfųΎl
vcɑȋn|^^SƔ؉ˠ¢УɞpózͨЃ~n|ڬՂƁՂרğԧڬҦī~y|ёƔѿ
}˄ӄzďъ¢Ѡƀnvbڬtص~י¢y|֣Łp~^_Ԧ`ͨcz (Barron, 
1955; Mumford, 2003; Stein, 1953)SΉڬt_Ѡƀlvwh}fڬtÖë¾¼t
Ɣ؉ˠcռ~^_̰͊z (Smith, Ward, & Finke, 1995)SjԦ`ͨڬďъ¢Ѡƀp
ؕҶڬtӵΣƌĺъƔ؉ˠcռ~p֊ͨ}zStóͨ}ڬƔ؉ˠ¢ŌĚŷəɞnv
ьˠ~֊֊ͨzSľ`ڬSternberg ڬƔ؉ˠ~­è»ÊèÆ¦~ΎѢˠ¢Ŷt`
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v¢ѠƀrԷƖ~ɞԟl (Sternberg, 1988; Sternberg, & Lubart, 1991, 1995, 1996)Slڬ
SternbergڬƔ؉ˠ̛הќ  ֺ (investment theory of creativity) ¢́ǯn|aڬj~ڬٵͧѿ}
ΎѢďъƔ؉ڬŲzèÀò¼―ҚԷñҚׂñ˞ԦφʶñÐòÀÊèÆ¦ьˠñŷѻѿơϒ{hñ
̯͑ѿѝȡ―y|Ņl~^_ (Sternberg, & Lubart, 1991)Sjj}^_ҚԷҚׂڬ˞Ԧφʶ
ڬ^ ֭ҚѿԷƖ҈ʾp}zڬÐòÀÊèÆ¦ьˠŷѻѿơϒ{hҦī˲ԇѿ¶í
ÓÆí¼҈ʾp}zSzڬҮvxƔ؉ѿЌơ~ڬ֭ҚѿԷƖ~Ҧī˲ԇѿ¶íÓÆ
í¼ (~ڬt¢͑`ѝȡ) ýͨɩûy|nˌ}z~^`S 
j}ڬŭӇΑñٰʤΑɏĿ¢ɱ׉~nvƔ؉ˠ~ÐòÀÊèÆ¦ьˠñҚԷ~ي؊¢ξ
֗nvҝҿɹ^Stj}ڬΕٻ}ڬ̉Ě¢¸íÖé~nvҝҿ}¢ǟڬƔ؉ˠ~ÐòÀÊèÆ
¦ьˠñҚԷ~ي؊¢ξ֗nvҝҿ¢ς֐pSƔ؉ˠڬtɞԟڬÐòÀÊèÆ¦ьˠ_x
ьو͔ˠȩǛˠ~ي؊ˠcč˵lSɠ٠Ɣ؉ˠ~و͔ˠىڬÿҶʭϚ҈يcj
}ҟ֭l|^ (Furnham, Batey, Anand, & Manfield, 2008; Kandler et al., 2016; King, Walker, & Broyles, 
1996; McCrae, 1987; ùĦñÿز, 2007; Silvia, Nusbaum, Berg, Martin, & O’Connor, 2009)SvڬȩǛˠz^
|ڬó׍n^~jzcڬو͔ˠ~ǘofϚ҈يcҟ֭l|^ (Furnham & Bachtiar, 
2008; Furnham, Crump, Batey, & Chamorro-Premuzic, 2009; King et al., 1996)SҚԷ~ي؊ˠz^|ڬjx
ڬو͔ˠ~ǘofÿҶʭϚ҈يcֆ͝ҝҿ}Ҥl|^ (Batey, Chamorro-Premuzic, & 
Furnham, 2010; Batey & Furnham, 2006; Kandler et al., 2016; Nusbaum & Silvia, 2011; Preckel, Holling, & Wiese, 
2006; ùĦñÿز, 2007; Silvia & Beaty, 2012)Sj_ڬj}ҝҿڬ˵ɞlȧ͝ىي؊ˠ
¢Ҥpóͨ}ڬó׍n^нzSو͔ˠģȩÐòÀÊèÆ¦ьˠ~҈ي¢ξ֗nvӵΣڬó׍
n|^^~jcȬd^SҚԷ~҈يc֊Ŕٴ~҈يc֊^Ŕٴcz_}zSj
}ҝҿbӵΣó׍n|^^нbڬƔ؉ˠڬՂʘğԧҚ֍lƔ؉ˠ~^_Ŕٴ
~Ɣ؉ˠξί_Æ¼È}УɞlŔٴ~czڬýԧڬي؊nzzѮ}zj
~cҤǭl|^ (Kandler et al., 2016)S 

ľìġĺ
Ӿ^|ڬƔ؉ˠУɞͨЃz^|ς֐nv^SҚ֍lvƔ؉ˠz^|ڬóՈѿÐòÀÊèÆ
¦ьˠ~ǘofڬľ`ڬsƔ؉ѿt~^_ˀɧ֤ɱn|ڬՂƁ^n֣ɞɱ׉ğԧcʾ|
b¢ǾӒp_ˀ}Уɞc⑥ SvwnڬУɞɻʭz^|ʨfųΎlvڬě
~j֊ʾv^SóͨڬƔ؉ˠξίy|УƔ؉ˠÐÔ¬òÝí¼z^|ڬľ`ڬ
ӻѧ¢Ѣ^|Æ¼Èٻ҆ǾӒp_ˀ}Ɣ؉ˠ¢УɞpSjڬʨfųΎlvĹ
֊ʾv^cڬΕآ}ڬGuilfordƔ؉ˠξί¢ͮΕ؛Ѣ}d_ĺ̉nvS-AƔ؉ˠξί 
(Ɣ؉ˠ˒ќҝҿī, 1969) cⅡװѿȪѢl|^_}zS 
j_ڬěњȋڬʨf¶í¾í¸¼ˌvƔ؉ˠУɞͨЃ~^_р^~^`SŌT
ҝҿcڬj}^fzb́ǯl|^УɞͨЃ¢Ѣ^|^cڬų؇nvͨЃ}^j~cڬ
ˈ׽p֋ɞǿ¥©È®ß¢ξ֗pҝҿɠͩ¢٫nfn|^SњͿнa^|ڬ~qũ⑥
pҝҿcѢ^ͨЃŀ̫nڬǘóУɞͨЃ¢‐Ѣn|Қ֊¢ҽسj~cس։~_Svw
not٠ڬtУɞͨЃcҚ֍lvƔ؉ˠ¢УɞpbڬƔ؉ˠÐÔ¬òÝí¼¢Уɞp
bz^|ڬՂ֍ѿ}zd}zSvڬþ⑥n|Ɣ؉ˠ¢УɞpvȾʾˠñň
ڂˠ¢ř`vУɞͨЃ¢وѻn|^fj~˓։w_S 

	ŹìÞ
 Ɣ؉ˠɱpؠĬѿ։ǿ~ѝȡ։ǿɩûξ֗ڬϭיÐòÀÊèÆ¦ьˠ~Ⅱװn|ٳʡ̒
ժ}zSGrigorenko Ɣ؉ˠahؠĬѿ։ǿ~ųΎѝȡɩû¢Ҥnv (Grigorenko, LaBuda, & 
Carter, 1992)Snbnڬtóͨ}ؠĬѿ։ǿʽ^ɩû¢ҤnڬųΎѝȡƞΣɩûc^j~¢Ăʼp
ҝҿz (Bouchard, Lykken, Tellegen, Blacker, & Waller, 1993)SKandlerڬjó׍n^ӵΣɱnڬ
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Ɣ؉ˠĐzŔٴ¢Ƭƈnvξ֗¢֥ڬҚ֍lvƔ؉ˠz^|ؠĬѿ։ǿɩûcȬdfڬt
óͨ}Ɣ؉ˠξίy|УɞlƔ؉ˠz^|ųΎѝȡƞΣcȬd^j~¢Ҥnv (Kandler et 
al., 2016)SΕآa^|ڬƔ؉ˠؠĬ~ѝȡ¢ֺׄnvɠ֢ѿҝҿc֊qڬěˈ͵bn|^f
˓։czS 


svy
Ӿ^|ڬŭӇΑñٰʤΑƔ؉ˠc_¥©È®ß¢čУpb~^_j~z^|wcڬj
xz^|ڬȊōѿҚ֊cúןn|^Sľ`ڬ13ϟͿн}Ɣ؉ˠc 4ʤˈɔο̉Ԓ¢čУ
pj~ (Mourgues, Tan, Hein, Elliott, & Grigorenko, 2016)ڬɔο~ي؊ˠيpҚ֊ڬύͦÇ¹§
íڬԐͦÇ¹§íҝҿýͨ}֊Snbnڬtģȩ¥©È®ßيnڬԐͦÇ¹§í}ξ֗¢
⑥yvҝҿ~£֊qڬěˈڬξ֗¢⑥_dďٻ}z~Ԧ`SьڬƔ؉ˠڬӺǖ
ȱַѶǄπˠ١ɥӢҩѴ˭~ي؊ˠԗ׻n̰͊l|a (e.g., Kyaga et al., 2011)ڬƔ؉ˠ
cþȩ|ژ^j~ڬ˓qn؛˗ѿ}^ǎԷˠzS 
 
(Ūï]óĨ
 ΕӘ}ڬϭיڬÐòÀÊèÆ¦ьˠڬƔ؉ˠ~^_÷zҦī˲ԇѿ¶íÓÆí¼z^|ξ֗¢⑥
y|dvSϭי~ÐòÀÊèÆ¦ьˠz^|ڬtУɞͨЃüѨѿųΎl|^ͨЃczڬ
Қ֊׈ɫɑȋn|^vSьڬӝŃУɞͨЃ~n|ڬՂʘ֣ɞיǰӧЃczڬŭӇΑˈ
Α^nٰʤΑƐΑf^ʤڧb}zڬjͨЃϭיڬÐòÀÊèÆ¦ьˠУɞǎԷ
}z_SvwnڬtģƐʤڧɏĿɱn|ڬŇ׆ԧ͙ʝğԧ֣ɞڂm¢ˌ^
w_SóͨڬƔ؉ˠz^|ڬqڬtς˚ɞԟc͵ҟl|^^j~czڬt`ڬ
tУɞͨЃa^|ʨfųΎlvͨЃc֊^SϭיÐòÀÊèÆ¦ьˠ~Ⅱװn|ڬɠ֢
ѿҝҿ҈ɱѿ̒ժ}zڬěˈڬҚ֊¢Ȣn|^fvڬų؇n|Ѣ^УɞͨЃc}
dj~cس։j~w_S 
ϭיÐòÀÊèÆ¦ьˠڬؠĬѿ֋ɞˠژfڬƔ؉ˠz^|Қ֍lƔ؉ˠؠĬѿ։
ǿɩûcژ^j~cҤl|aڬԅo|ΕӘ}̖yvҦī˲ԇѿ¶íÓÆí¼҈ɱѿəɞˠcⅡ
װѿژfj~cč˵lSњڬŭӇΑñٰʤΑahϭיڬÐòÀÊèÆ¦ьˠ҈ɱѿəɞ
ˠڬ̉ĚΑȧƩcȬd^~֔ zzÿҶʭəɞˠ¢Ҥpj~càÁƁΠӵΣb͵b
l|^ (Roberts & DelVecchio, 2000)SvwnڬʣȏêØé}ӼɱѿȧƩ~^_j~z^|ڬ
ŭӇΑñٰʤΑɏĿڬٳʡȧƩصcȬd  ^ (Roberts, Walton, & Viechtbauer, 2006)Sjj~ڬŭӇ
ΑñٰʤΑɏĿڬůķ~n|ϭיÐòÀÊèÆ¦ьˠӼɱѿêØécȬdfȧƩpcڬt
ȧƩĞͨŌĚʗÿҶʭ}ڬÿڬjͿΑȬdfȧƩnvڬǁ~£ȧƩ¢֊r^ɏ
Ŀ^cڬůķѿڬzҶʭǘoͨǛȧƩc֊j~¢Ҥn|^S 
 ¥©È®ßčУ~^_н}ڬϭי~ÐòÀÊèÆ¦ьˠčУƖژ^S˒ќѿñרķѿñҦīѿ
¥©È®ßɱn|ڬŭӇΑñٰʤΑÐòÀÊèÆ¦ьˠczƞΣȬdfڬtн}ڬj
Ҧī˲ԇѿ¶íÓÆí¼І҆p˶ԟcz~^`Svwnڬũ׽_ϭיÐòÀÊèÆ¦ь
ˠڬÿҶʭ҈ɱѿəɞˠ¢xڬά׬ȧƩnˌȧƩǎԷˠ^Snvcy|ڬɴΜ
Ü»Æ¦Õ¥©È®ß¢ˌvڬĸbĜŮ¢Įy|ϭיÐòÀÊèÆ¦ьˠ¢ȧƩlr_
~pj~ڬĹњɠѿ}^bn^SnϭיÐòÀÊèÆ¦ьˠڬƔ؉ˠ~^_
¢ŌTĚØò¼ç§í~̴`j~}ڬtŌĚǖyv̉مĞͨ~^_¢ϋӬn|^fͨcњ
ɠѿ}zǎԷˠzS 

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Steinberg, 2008ګStn|ڬ¾éÔ¶íÈëòéڬtѻؗȋͨֺׄczcڪe.g., Gottfredson & Hirschi, 
1990; Turner & Piquero, 2002ګڬʣȏêØé}ǘφ˞ͺΑbٰʤΑٺ}ѻؗ¢ӾhڬtˈԊb
cѠЕ¢؇n|ژj~cҤl|^ڪvwnڬԥʤΑˈΑbĳùp~^_Қ֊zګڪe.g., 
Vazsonyi & Huang, 2010ګSaڬ¾éÔ¶íÈëòéŌĚى҈ɱѿټĲڪrank-order stabilityګڬⅡ
װѿəɞn|^j~cҚ|^ڪe.g., Specht, Egloff, & Schmukle, 2011ګSóͨڬ¾éÔ¶íÈëòé
ƐڀƐشwh}fڬ֌ʩùγڪsubthalamic nucleusګƐփןؓơشڪpresupplementary motor areaګڬ
Ή׾כҩӴڪVagus nerveګيûҟ֭l|aڪe.g., Munakata, Herd, Chatham, Depue, Banich, & 
O’Reilly, 2011; Porges, 2011ګڬƐڀƐشѻؗc̼҇¾éÔ¶íÈëòéѻؗzc h}^j~
ѫ˶p˓։czw_Sьڬ˞ͺΑ}ڬĂƐڀƐشy|̣ ¾éÔ¶íÈëòé
_ÈÄÖÂ©íѿº¼ÆßڬȚحӣñɌ˰ӣº¼ÆßЌơc҈ɱѿʽfڬϒԷѿÏç
í¼cúəɞ}zj~cҚ|^ڪCasey, Getz, & Galvan, 2008ګS 
 ѻؗͲΑah¾éÔ¶íÈëòéƖڬtˈ¾éÔ¶íÈëòéѻؗȖ҅~ڪCalkins 
& Howse, 2004ګSьڬċŭΑ}ڬՂררķѿ֍د¢ڬΌƆڏԴԧŞdbhڂcڬˉT
Ղר}¶íÈëòé}d_j~cس։}zcڬɠ~jڬ¾éÔ¶íÈëòéѻؗڬ
ȪfاƁcjsרķѿ֍د¶íÈëòétѻؗ}z~^_ڪe.g., Fox, Henderson, Rubin, 
Calkins, & Schmidt, 2001ګStn|ڬjsרķѿ֍د¶íÈëòétcڬΌӱѿІ˶Ƃ΋`ڬ˸˲ƌ
ˍڬ⑥ơƌˍ~^yvڬֆ٩¾éÔ¶íÈëòéيpԷƖєˌzcڪCalkins & Howse, 
2004ګSľ`ڬ˸˲ƌˍڬɏĿœůѻؗwh}fڬtũ؛˗ѿѠЌ¢͑`ÿγѿԷƖ
}zcڪCole, Mischel, & Teti, 1994ګڬĤڬژϕ˸˲ƌˍͨѬ¢ĽѢnv~n|ڬרķѿ֍دcژ
yvя˺}ڬ˸˲ƌˍȵƗn^ڪe.g., Sheppes & Gross , 2011ګS 
 vڬKoppڪ1982ګáÇé~ڬȩѿ֋әnzhcˉTŷȋƩpj~ڬ¾é
Ô¶íÈëòécѻؗp~^_StvڬѻؗͲΑahڏԴԧ~يńˠڬ¾éÔ¶íÈëò
éѻؗ֋ɞǿ~n|ͲfbІ҆l|^vSKarreman, van Tuijl, van Aken, & Dekovićڪ2006ګ}ڬ
ڏԴÁ§Ö~ɺɔƐ¾éÔ¶íÈëòéي؊¢àÁƁΠy|ξ֗n|^StӵΣڬzҶ
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ʭƌْ֝hcڬȖΕѿ̯͑ѿڏԴ¢⑥_sԳɞѿӺƌڪpositive controlګta^|ڬ¾é
Ô¶íÈëòé~Ϛ҈يcҟ֭lvcڬóͨѿɏĿ¢ԏĠhڬ̰ҤѿڏԴ¢⑥_sǞɞѿӺƌ
ڪnegative controlګt}ڬ¾éÔ¶íÈëòé~׊҈يcҟ֭l|^SvڬڏԴԧ~ىəɞѿ
¥ÁÄÃàíÈ¢ˀ̉pj~cڬˈ¾éÔ¶íÈëòéڬ˸˲ƌˍѻؗ¢Ņpj~cҤl|^
ڪSroufe, 2005ګS 
 lڬÈêòËí³¾éÔ¶íÈëòéєˌǎԷˠz^|ڬ׺ʤڬȪfҝҿԧى}
ֺׄcĖ l|^Sjнيpġռѿӄț~n|ڬR.F. Baumeister sӐ԰áÇéڪthe 
muscle modelګtc̲iڪBaumeister et al., 2007ګSjáÇé}ڬ¾éÔ¶íÈëòéɠ⑥Ȫ
fsהЧڪresourceګtc˓։}zڬjהЧcΧНpj~ڪՂ̊ДԪګڬ¾éÔ¶íÈëòé
c_fɠ⑥lf~n|^Slڬԗ׻n¾éÔ¶íÈëòé¢⑥_j~ڬl
sӐ԰cؿ`t_ڬ¾éÔ¶íÈëòécǛøp~Ԧ`|^Sњȋ}ڬֆ͝ҝ
ҿy|ڬ1-2،ىĜŮΑىφTÈêòËí³¢ɠږǀƘԧֶnڬďƐ~ďˈ}¾éÔ¶íÈë
òéǛøc֊bcξ֗l|dvSÈêòËí³ҹڈ~n|ڬľ`ڬƉd̒~ǅɱ̒¢
Ѣ^ڪDenson, Capper, Oaten, Friese, & Schofield, 2011ګڬÎíÉ³èÄÖ¢̈́ڪBray, Graham, & Saville, 2014ګڬ
ɄƤ¢ϚpڪMuraven, Baumeister, & Tice, 1999ګ֔ڬ աؚ^І˶pڪFinkel, DeWall, Slotter, Oaten, & Foshee, 
2009ګczڬ^qڬՂ֔ơ¢˶ׂѿbz«Ô¬òÈÔéƌˍnh^~^_
н}ڬóɞ¾éÔ¶íÈëòé¢։pֶڃ}z~֔`w_SjҚ֊¢ǟõzҝҿ¢
àÁƁΠnvHagger, Wood, Stiff, & Chatzisarantisڪ2010ګ}ڬtƞΣصcπ|Ȭd^ڪd =1.07ګj~
¢Țǣn|^SvwnڬBerkmanڪ2016ګa^|̰͊l|^_ڬàÁƁΠǟv÷z
ҝҿڪOaten & Cheng, 2006a, 2006b, 2007ګ}ڬɠږǀƘԧֶlvÈêòËí³c¾éÔ¶íÈëòé
يp}fڪtuڬƠʽ¼°éÈêòËí³ڬ»ßǀƘڬ¯§É^ض③áËÁ
èí³ګڬvڬďƐďˈУɞ}֌֍׿סֶڃڪVisual Tracking Taskګ¢Ѣ^ڬ¾éÔ¶íÈëòé¢У
ɞn|^~֔`^j~bڬàÁƁΠǟȾʾ}^SlڬOaten & Chengڪ2006ګ
ƞΣصc d = 8.59~πӈȬdŐ~y|aڬø׽àÁƁΠӵΣ¢բnfϝ
c
|^ǎԷˠz
Stj}ڬInzlicht & Berkmanڪ2015ګ}ڬj÷zҝҿ¢ٕ^|źʭàÁƁΠ¢ɠͩnv~jڬ
ƞΣصɸlfڪd = 0.17ګڬ95ڨňڂƬى 0¢ǟ£}^j~cҤlvڪCI = -0.07ڬ0.41ګSjӵΣ
ڬˋΜʨfǈhŮ|dvBaumeisterӐ԰áÇéڬȬdѱԟ¢̛ibh}zS 
 óͨ}ڬtɱ׉¢ѻؗͲΑӶڬbzڬ¾éÔ¶íÈëòé¢τ̉pҹT։Ӫґ҆p~ڬ
ÈêòËí³ƞΣԳɞѿҝҿҟ֭}dSьڬɠ⑥ϒԷڪexective functionګa^|ڬѻؗͲΑ
ĜŮΎƞˠcҤl|^ڪDiamond & Lee, 2011ګSɠ⑥ϒԷ~ڬs˶ׂѿ҆ω˕Ǜѿ⑥ơ¢לjp
vڬҚ֍ؓơǅ˗ĳϕÖë¾¼¢¶íÈëòépڬژϕ֭ҚѿÖë¾¼tڪSnyder, 2013ګ
}zڬӝЯ֔`ڬs҆ωƋؗvڬ˶ׂѿ⑥ơ¢ƌˍpԷƖtڪμǊ, 2012ګ}zSʦɹΑ
ahɠ⑥ϒԷĜŮƞΣcڬڎf}óͿѿ}zbڬz^مΑ vy|̯Ӿp
}zbڬњȋ~j͵ҟ}^cڬͲΑĜŮǎԷˠ¢Ҥǭp~n|ڬІ҆Őp
~֔`w_S 
(svy
 ʦɹΑñŭӇΑah¾éÔ¶íÈëòécڬtˈɴΜφTȧ͝¢čУpj~ڬȪf
ҝҿ}͵bl|^Sÿ}ڬ҆Ɛóza՜ɏ¢̊˽nڬƮ͝ƁˈĐza՜ɏ¢؟̞}
db_bcڬtɏĿƮ͝ʤˈɔƖڬҦīӴОѿȍĲڬюԘϠ¢čУp~^_ڬW. Mischel
sÝºäÝëɠږtڬѻؗͲΑah¾éÔ¶íÈëòéس։ˠ¢Ҥnvġռѿҝҿ}z
ڪMischel, 2014ګStˈڬѻؗͲΑah¾éÔ¶íÈëòécɔƖڬרķѿñӢҩѿœʱڬҦīѿ
ȍĲڬǆŮΐn^̰ω~Ϛي؊czڬٳ⑥ڬюԘϠڬǸуѕڬڍثؓ׭ڬϡĕѕڬӢҩѴ˭
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ΐnf^̰ω~׊ي؊czj~cҤl|dvڪBogg & Roberts, 2004; Kern & Friedman, 
2008; Mischel, Shoda, & Rodriguez, 1989; Moffitt et al., 2011; Tremblay, Boulerice, Arseneault, & Niscale, 1995ګS
vڬde Ridder, Lensvelt-Mulders, Finkenauer, Stock, & Baumeisterڪ2012ګàÁƁΠ}˞ڬ ͺΑah¾é
Ô¶íÈëòéڬø֚_ΐn^⑥ơ̰ω~Ϛي؊¢Ύnڬΐnf^⑥ơ̰ω~׊ي؊
¢Ύpj~¢͵bn|^SlڬPeluso, Ricciardelli, & Williamsڪ1999ګ}ڬȬɔѠ¢ɱ׉~n
vַίڬĳ^¾éÔ¶íÈëòécǰڃzڍثڌ⑥ơӵĠdˌj~¢Ҥn|^Sj
_ڬʦɹΑñŭӇΑѻؗͲΑah¾éÔ¶íÈëòécڬɴΜφTȧ͝¢čУp
wh}fڬ˞ͺΑٰʤΑ~^yvѻؗѿ؍£wϤٝa^|ڬ¾éÔ¶íÈëòéΐn
^ƞΣcҟ֭l|^S 

	űñĄ
	œř`ŮĤ
 Ղɵ˒ڬ˒ќɔÿ}Ⅱװѿǋfbي˒¢ɩr|dvς˚}zڬtєˌؕҶڬҹT
ȧ͝~ي؊cȪfҝҿy|ξ֗l|dvSьڬϖӟ}ڬՂɵ˒c͙ԴñѻؗøφTΐ
n^ƞΣ¢vpj~cǵĬ
h£}£
lڬɏĿՂɵ˒¢ژǇӲcڬҝҿñɠפa^|֥|d
vSnbncڬt_nvǇӲc˓qnȵƗrqڬΉڬBaumeister, Campbell, Krueger, and Vohsڪ2003ګ
a^|ڬˋΜl|dvՂɵ˒sƞΣtc˪
j~k~
fǞɞlvj~bڬ͙ԴñѻؗahՂɵ˒˄
Ɠz^|ڬźʭ֊҇pơdc҃£}zSóͨڬ׺ʤڬͮΕ}ڬɏĿñՑԧՂɵ˒cğȅ~Ⅱ|
ĳfڬΉʤTĳùnӾh|^j~cǰڃ~l|^ڪǋ՗ڬ2009ګS̊cȅahՂɵ˒¢
gǰڃǇӲø}ڬj}ҝҿҚ֊¢ŊҖ
 b £
nڬ͙ԴñѻؗøՂɵ˒˄Ɠ¢źԦpj~c
ǸԄֶڃ}z~֔`w_S 
	ìŨ
 Ղɵ˒ڬsՂƁՂר¢ȖΕѿŁŐz~p˸֍tsՂƁŁŐ¢ԙ^|^Ҷʭt_
ɞԟlڪBaumeister et al., 2003ګSaڬťΜRosenbergڪ1965ګ}ڬ2ҹڈՂɵ˒¢˵ɞn|^S
ózڬĂğԧ~Ⅱװ¢؇o|ՂƁ¢s^tɑȋ}z~ׂ֭p}zڬ_ózڬ
Ղʘǈɧѿ}ڬՂƁ¢sj}^tɑȋ}z~ׂ֭p}zSnbnڬȪfҝҿa^|ý
ԧ¢ļrv¢Ղɵ˒~n|̖y|^j~bڬΕٻ}ǘφ¼Áí¼¢~j~~pS 
		ľìġĺ
 Ղɵ˒ġռѿУɞɻʭ~n|̲icڬRosenbergڪ1965ګɻʭ}zSjɻʭڬͮΕ
ְщĺ̉lڬͭȪfҝҿa^|Ѣ^|^ڪvwnڬͮΕְщ͸شڪ1970ګڬʅΕñΞ
ēñʅ̉ڪ1982ګڬθēڪ2000ګ 3ÐÁòícɑȋn|^ګSaڬRosenbergڪ1965ګɻʭڬьˠ
~n|Ղɵ˒¢Уɞp}zcڬóͨ}ڬя˺~n|Ղɵ˒¢УɞpɻʭɑȋnڬHeatherton 
& Polivyڪ1991ګُاñěشڪ2007ګcѢ^|^Svڬjɻʭ¢ĽѢrqڬsҮՂ
ƁՂňcztsҮğĚƙqŁŐzĚى}ztٻ҆¢Ѣ^|ڬƶٻ҆ڬz^ڬ
ɹ͝ٻ҆}Ղɵ˒cУɞlțǖzS 
 óͨڬø׽ՂʘȚǣʶɻʭģȩڬаȋ؊ǖÆ¼ÈڪImplicit Association TestڶIATګ~ǦڬŌ
Ěаȋѿ˺ʭьˠ¢Уɞp̒Ѓ¢Ѣ^|ڬՂɵ˒cУɞlj~czSՂʘȚǣʶɻʭ¢
Ѣ^vҝҿ}ڬԅo|ͮڬ ΕɏĿñՑԧՂɵ˒ˌнcڬğȅ~Ⅱ|ĳ^j~cҤl|dvcڪe.g., 
Schmitt & Allik, 2005ګڬՅǥЗ^j~ڬj IAT¢Ѣ^|аȋѿՂɵ˒¢Уɞp~ڬğȅ~ʗc
fj~c͵bl|^ڪYamaguchi et al., 2007ګSvڬóՈѿڬͮΕģȩΝ¥»¥ּȅي
n|ڬՂʘȚǣʶɻʭՂɵ˒ˌнڬϖӟȇ~Ⅱװn|ĳfj~cҚ|^cڬIAT¢
Ѣ^vțǖڬʗcДȱpj~cҤl|^S 
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	
©ľÞ
 óՈѿڬՂɵ˒ڬ9-12ϟÓò²ͿΑbڬ20ϟٺ}˟еРɹnvˈڬɹnøͳ¢֊rڬ
tˈڬ40ϟٺ}ύ^}—ҵpj~cҚ|^ڪRobins, Trzesniewski, Tracy, Gosling, & Potter, 
2002ګSŭӇΑa^|Ղɵ˒cچբژ^ڬŭӇΑ}ڬњɠ¢ɡ֐ѿ̴`Ɩcúɚů}zڬ
Ü»Æ¦ÕŒyv֊ͨ¢pv}zSvڬtˈ˟еՂɵ˒cРɹpڬњɠ¢ɡ֐ѿ
̴`j~c}d_~~ڬɔβɦʰa^|Ì¯Æ¦ÕñÔ¦òÉÏÄ²¢ǈhϒī
cȪfv}z~l|^ڪRobins & Trzesniewski, 2005ګSlڬ˞ͺΑьΎ˲ԇúəɞˠڬ
ڏԴԧǃĚ~يńˠڬՂɵ˒ȧƩ˃ٹ¢û`j~cҤl|^ڪe.g., Larson & Richards, 1994; 
Leahy & Shirk, 1985ګS 
 ɏĿѻؗahՂɵ˒čУǿ~n|ͲfbІ҆¢٧vڬ֏ڏԴ¼Á§é}zyvS֏
bТbfڬǈɧѿڏԴڬɏĿژ^Ղɵ˒¢čУpcڬŽvfڬٳǈɧѿڏԴڬ؃ɏĿ
ĳ^Ղɵ˒¢čУpj~cҚ|^ڪBaumrind, 1968; Coopersmith, 1967ګSvڬڏԴc̰Ҥѿñ
τ؉ѿ}ڬɏĿ¢ؕʭӺƌp_¼Á§éڬp xsؕŇ׆ڪoverprotectionګtțǖڬɏĿՂ
ɵ˒ĳfj~c͵bl|^ڪMaccoby & Martin, 1983ګSlڬڏԴԧ~ىəɞѿ¥
ÁÄÃàíÈcڬٰʤΑahɏĿژ^Ղɵ˒¢֋ɞpj~Ҥl|^ڪWilkinson, 2004ګS 
 vڬڏԴԧģȩğԧڬьǃĚيńcՂɵ˒û`˃ٹξ֗l|dvSSullivanڪ1953ګc̰
͊p_ڬŭӇΑbٰʤΑbh|ΑىڬǃĚ~֏ɪيń¢Ӛfس։ͿΑ}zڬŌĚ
Ղɵ˒¢֋ɞpس։։ǿ~ˌSɠ٠ڬՉȻǃĚيńڬŭӇΑñٰʤΑahژ^
Ղɵ˒~ي؊pj~cҤl|^ڪe.g., Bishop & Inderbitzen, 1995; Keefe & Berndt, 1996ګSvڬǃĚي
ńיґ҆n|~ڬsʨ^tǃĚيńsЗ^tǃĚيń¢Ӛfțǖa^|ڬژ^Ղɵ˒~ي
؊pj~c͵bl|^ڪɸȞ, 1998ګSlڬø׽Wilkinsonڪ2004ګ}ڬڏԴԧ~ى
¥ÁÄÃàíÈcǃĚ~ى¥ÁÄÃàíÈ¢ɋĜnڬՂɵ˒¢ژj~cҤl|^S 
 tğڬɔο̉Ԓڪзشñ͢ ծ, 1991ګˣڬ ˷يńڪAron, Paris, & Aron, 1995ګڬاЌơǀƘڪΞʇñ
̡д, 2001ګڬφT։ǿcՂɵ˒˃ٹ¢û`j~cҤl|^Svڬֆ͝àÁƁΠڪDurlak, 
Weissberg, & Pachan, 2008; Gillis & Speelman, 2008; Wilson & Lipsey, 2000ګy|ڬ¥©ÈÉ¥ñ¥ÉØíÃ
âòҦī˲ơɔԢÖë³çßĜŮՂɵ˒Ǜøz^|Țǣl|^S 
	(svy
 1986 ʤģّڬ¥àè®®èÔ¬éË¥ʓa^|ڬɏĿvxՂɵ˒¢ژj~¢҆ѿ~nvȬ֋
ϋÖë»ª²ÈڪCalifornia Task Force to Promote Self-Esteem and Personal and Social Responsibilityګcɠͩl
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ڬՂơѿʷdלjlcڬÈÄÖÂ©íڪ˶ׂѿڶӎԧІګ
ƌˍÖë¾¼y|ˀ̉lSӵΣ~n|Ѡo˸˲ڬƍе~˸˲¢Ղרcڪ̼҇
ѿӴږv˵şy|ګҚ֍nvќ֒nvڪ֭Қѿų˸ګı|aڬt˸
˲ѻѠЧڬՂƁՂר}^~^_ׂ֭cĮ_SڪCuff et al., 2016, p. 150ګ 
 
׺ʤ}ڬCuff et al.ڪ2016ګڪ44Ō҆ͧn^ګɞԟ_ڬų˸ˠȪϕťˠȪʄˠ¢Ĥɞ
pj~cóՈѿ}zڪe.g. Coplan & Goldie, 2011; de Waal, 2009ګSt͡Ժ}ڬ҈̒˸˲ʙd
׷^ ˸˲ĬΫÞçòèí³ƽƆѿ}ĳϕڪѻؗƆΑb֊ګų˸~l
óͨ}ڬ҈̒ӄțy|Ԧ`˄ƓǇˌ֌нǇˌڬΨӀĚъ˸˲⑥ơՂר¢̛˃p˵ş
ˠڬ֭ҚѿŔٴcȬ^يûpÖë¾¼ژϕų˸~lj~cȪ^S 
v˸ڬ ˲ѿų˸a^|ŌĚѿՒѷڪpersonal distressګ~ų˸ѿت ̀ڪempathic concernګ͵ҟ
Ƭƈlڪe.g., Coplan & Goldie, 2011; Decety, 2011ګSŌĚѿՒѷڬğԧՒѷՂƁcʽ^Ւѷ
¢֍`ڬğԧ}fՂƁՒѷ_снʾvՂʘ˕Ǜѿ˸˲ѿǅ˗}zSóͨ}ڬų˸ѿ
ت̀ڬƚh¢˓։~pğԧv˸oڬǘ˲˞^ğԧ˕Ǜѿ˸˲ѿǅ˗}z
S 
ų˸ڬ҈̒Ւѷ˱nڬúə~^yvÌ¯Æ¦Õ˸˲ѫqڬǴ֫~^yvÜ»Æ¦
Õ˸˲ڬΕΜڬ˸˲ŁڪvalenceګqφT˸˲ɱn|˸o}zSnbnڬɠי
ѿũ⑥ҝҿȬاƁՒѷ˱nÌ¯Æ¦Õ˸˲ų˸ѿǅ˗ڪCnegative empathyaګŒ
y|dv~^_̰͊zڬ׺ʤ}Ü»Æ¦Õ˸˲ų˸ѿǅ ˗ڪCpositive empathyaګيpξ֗
ȅŷȩ}ҽπѿlɁ|d|^ڪe.g., ΙøñֈΙñϓēڬ2014ڷϓēğ, 2011ڷTell & Pfister, 
2016ګS 
>Ùŕ±Ċ`ìŨ
 ǛҦīˠڪprosocialityګڬzŌĚcf^ځԓǛҦīѿ⑥ơ¢⑥^p^bڬ~^_ŌĚʗ
zŝǛ~n|ɞԟl|^ڪe.g., Caprara, Alessandri, & Eisenberg, 2012ګSǛҦīѿ⑥ơ
ڪprosocial behaviorګڬğԧƉ҂~j~¢˶ȃn|lՂѻѿ⑥ơڪEisenberg et al., 2006ګ
}zڬųΎɩĠڬü֨ڬ́ڬ̒Ĭ^ڬφT⑥ơcǟڪǛҦīѿ⑥ơz^|Ӎ 2 ا
Ӎ2ӆӍ3Әǀфlv^ګSnbnڬӵΣѿǘofğԧƉ҂~sǛҦīѿt⑥ơ}zy|
                                            
17 sympathyڬͮΕְ}sų˸t~sǘ˲t~֟lcڬempathycóՈ҈̒~ǘoϭ̯xj~¢ռp
ɱnڬsympathyьğԧՒѷ˱nڬՒȡɱnӴږlڬsb ^t_t~^yvڬ҈̒vǺ^vϭؚyv
pՂרϭ̯xʽfǅ͹lv~n|Ƭƈlj~cȪ^ڪe.g., Cuff et al., 2016; Eisenberg et al., 2006ګS 
18 compassionsǘ˲t~֟lj~czcڬɞ֟fڬ׺ʤ}ڬts¶íÐÄºåít~lj~z
ڪe.g., ΎŪñծдڬ2015ګS 
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ڬľ`ڬğԧՒѷ̼nڬğԧv¢˞y|lțǖڪğԧ˕Ǜѿų˸ѿت̀ګzڬ
ğԧՒѷʽfǳלlvՂרՒѷúəÌ¯Æ¦Õ˸˲¢ǨivlțǖڪՂ
ʘÿ˒ѿŌĚѿՒѷګzStvڬǛҦīѿ⑥ơڬơϒיcğԧ˕Ǜѿ}zڬӦӠ
҈̒vl|^bcǰ ƉğˠڪaltruismګƉğѿ⑥ơڪaltruistic behaviorګʨ
әς˚~l|^ڪe.g., Eisenberg et al., 2006; Eisenberg, Spinrad, & Knafo-Noam, 2015ګS 
ģø¢~~ڬų˸ų˸ˠ^ s˞^t֭ҚѿŔٴ˸˲ѿŔٴڬvڬt
ьˠ~n|ڬǛҦīˠs˞^t⑥ơѿьˠ~n|̴`bn^S  
		ľìġĺ
=ÁĎĊ`ľìġĺ
 ų˸ˠУɞͨЃڬų˸cѠo_ьɞяϿùahя˺~n|ų˸ڪя˺ų˸ګ¢Уɞ
pͨЃ~ڬŌĚó׍nvьˠ~n|ų˸ڪьˠų˸ګ¢УɞpͨЃȬdf 2 zƁbSя
˺ų˸¢УɞpͨЃ~n|ڬľ`ڬѼțĚъc˱nˤڬՒѷьɞ˸˲¢Ӵږpъ
ְ¢ڬӻżҎڬ¼ç§Éڬ͹şƍе}́ҤnڬĂĚű˸˲~ǾӒԧՂרcȚǣnv˸˲~óՄʭ¢
ξ֗pÓ²Ãâòñ¼ÈòèòЃڬ˸˲ְՂʘ֣ɞڪľ`ڬğԧcՒѷ¢ӴږpțٴяϿ¢
֐ɭnvˈڬՂר_˸˲¢Ӵږnvb¢Țǣګڬרķѿ̰ωڪ֐ɭͿռ˲ר̳ڬٷȦ
¢УɞګڬѠќѿ̰ωڪҁԾٮϭ̠̜˒̤͝ڬѻϲ¢УɞګczڪʣΡڬ2014ڷĪծñʣΡڬ1997ګڬ
׺ʤ}ڬfMRIڪϒԷѿҠϭųڝѧşЃګ¢Ѣ^vԼҩӴЌơУɞ˟Ȣn|^ڪEisenberg et al., 
2015ګSьˠų˸¢УɞpͨЃ~n|ڬיǰӧЃczڪʣΡڬ2014ڷĪծñʣΡڬ1997ګSģøУ
ɞͨЃڬų˸ѮŔٴ¢Уɞn|aڬóمóқczvڬֆ͝УɞͨЃ¢Ӳǖ r
vÝéÃàÀÄÉñ¥ÖëòÃڪmultimethod approachګcΐ|^ڪEisenberg et al., 2015ګSj
j}ڬŭӇΑñٰʤΑahьˠų˸¢Уɞpיǰӧɻʭ¢ǇøiSaڬיǰӧЃ}ڬՂ
ʘȚǣ}fڬɏĿьˠų˸¢ڪьĳʤڧŭcɱ׉٠ګ֏͙ʝğԧc֣ɞpțǖ
zڬȚǣԧy|ѮӵΣˌ|^ڪEisenberg et al., 2015ګS 
ų˸ˠ¢Ȫϕťѿ֌н}̴`ЍϾ^ڬьˠų˸a^|ڬφTŔٴ¢УɞǎԷȪϕťɻʭ
¢ĽѢpj~cڬ׺ʤ}óՈѿ}zSDavisڪ1980, 1983, 1994ګɱĚѿǅ˗ˠ̰ωڪInterpersonal 
Reactivity Index: IRIګڬũڕѿɻʭóz}zڬњȋüѨÿ}fĽѢl|^SIRIs֌
нǇˌڪPerspective Takingګtñs˵şˠڪFantasyګtñsų˸ѿت̀ڪEmpathic ConcernګtñsŌĚѿՒѷ
ڪPersonal Distressګt4ùĲɻʭ֖28ٻ҆ڪǕ7ٻ҆ګ}τ̉lڬֆ͝ͮΕְщczڪ͵ѣڬ
1999ڷ՛ϴڬ1999ڷθēڬ1988ګSIRI ĂȬɔѠ̉Ě¢ɱ׉ĽѢlcڬٰʤΑƐΑbˈΑ
¢؇o|ƮƁƉѢǎԷ}zj~¢ҤnvҝҿڪHawk et al., 2013ګڬ10ϟ¢ɱ׉ՂʘȚǣ}Ľ
ѢnvҝҿڪMasten, Eisenberger, Pfeifer, Colich, & Dapretto, 2013ګzSóͨ}ڬŭӇǛhӝЯ
}؛Ƃٻ҆ռњ¢nvɻʭوѻl|aڪGarton & Gringart, 2005; Litvack-Miller, McDougall, & 
Romney, 1997ګڬȅŷ}DavisќֺȖ{fɻʭ~n|ڬŭӇѢȪϕťų˸ˠɻʭڪمׇʒñȘŷñ
عΒñĵСñȎťڬ2009ګczS 
vwnڬȅŷ} IRItͮΕְщùĲɻʭňڂˠȾʾˠcvvǰڃ~y|aڪΎŪñ
՛ϴڬ2009ګڬIRI ¢ѻʂlrvɻʭֆ͝وѻl|^SٰʤΑѢȪϕťѿų˸ˠɻʭڪѼʼڬ2003ګ
ڬIRIbڬHoffmanڪ2000ڬ2008ګų˸ˠѻؗќֺץ`vɻʭ}zڬsų˸ѿي˒tñ
sŌĚѿՒѷtñsÔ¤íÁ»òtñsϭ̯x˵şt4ùĲɻʭ}τ̉lٰڬ ʤΑ¢؇o|ƉѢ}dS
Ȫϕťų˸ˠɻʭڪMultidimensional Empathy ScaleڶMESڶعΒñΒشڬ2008ګڬų˸֭Қѿñ
˸˲ѿŔٴtu¢ڬՂʘ̰Ǜѿbğԧ̰Ǜѿb~^_̰Ǜˠґ҆nڬΉ͞ќnvɻʭ}zڬsğ
ԧ̰Ǜѿǅ˗tñsՂʘ̰Ǜѿǅ˗tñsվ˃ٹˠtñs֌нǇˌtñs˵şˠt 5 ùĲɻʭ}τ̉lڬȬɔ
Ѡ¢ɱ׉ňڂˠñȾʾˠcξ֗l|^S 
vڬ׺ʤڬÜ»Æ¦Õ˸˲ų˸ˠ¢Уɞpɻʭֆ͝وѻl|d|^ڪMorelli, Lieberman, 
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& Zaki, 2015; Ιøğڬ2014ڷϓēğڬ2011ګSų˸ѿ˸˲ǅ˗ɻʭڪϓēğڬ2011ګڬsÜ»Æ¦Õ
˸˲Ȼ˸ñųΎtñsÌ¯Æ¦Õ˸˲ųΎtñsÌ¯Æ¦Õ˸˲ǘ˲t 3 ùĲɻʭ}τ̉l
ڬȬɔѠ¢ɱ׉ňڂˠñȾʾˠcξ֗l|^SɏĿѢ֭Қñ˸˲ų˸ˠɻʭڪΙøğڬ2014ګڬ
֭ҚѿŔٴ}zsğԧ˸˲͗˸ˠtڬs֌нǇˌtڬ˸˲ѿŔٴ}zsğԧÜ»Æ¦Õ˸˲ų
ΎtڬsğԧÜ»Æ¦Õ˸˲Ȼ˸tڬsğԧÌ¯Æ¦Õ˸˲ųΎtڬsğԧÌ¯Æ¦Õ˸˲
ǘ˲t֖ 6ùĲɻʭ}τ̉lڬɸɔ 5ʤѠbÿɔ 3ʤѠ¢ɱ׉ňڂˠñȾʾˠcξ֗l|
^Sğų˸ˠɻʭيn|ڬΎŪñ՛ϴڪ2009ګ¢ǀфlv^S 
>Ùŕ±Ċ`ľìġĺ
ǛҦīˠڬՂʘȚǣʶיǰӧɻʭڬ֏͙ʝǘφɻʭ¢Ѣ^vğԧ֣ɞڬǘӨѠb
Àº­àÈèÄ²ñÆ¼ÈφTУɞͨЃczڪǛҦīѿ⑥ơУɞͨЃz^|ڬӍ 2 اӍ 2
ӆӍ3Әǀфlv^ګSjj}ڬȅŷȩ}׺ʤوѻc҃£יǰӧɻʭ¢ǇøiS 
Caprara, Steca, Zelli, & Capannaڪ2005ګĺ̉nvǛҦīˠ¢Уɞpɻʭڬ~~̉ĚѢ
ĺ̉lvcڬٰʤΑb̉ĚΑbhvԐͦѿҝҿӏĽѢl|^ڪe.g., Alessandri, Caprara, 
Eisenberg, & Steca, 2009; Alessandri et al., 2014ګSaڬjɻʭڬ16ٻ҆}τ̉lڬųΎڪsharingګڬ
̒Ĭ^ڪhelpingګڬü֨ڪtaking care ofګ3ҹڈǛҦīѿ⑥ơŝǛ¢ɶٻ҆bڬȁy|^
ğԧų˸pьˠų˸҈ʾpٻ҆ǟ|^S̉ĚΑڬ҈̒ų˸pŝǛtcǛ
Ҧīˠτ̉։Ӫóz~n|Ԧ`~˵ɞl|^v}zڪCaprara et al, 2005ګS 
Ӎ2اӍ2ӆӍ3ӘڬƼѠƝŞҊÚòßÙò»ڪhttp://www.mhlw.go.jp/bunya/kodomo/boshi-hoke
n07/h7_04d.htmlګ}ӰĜl|^sɏĿʽl~ȁ٫l¥í´òÈڪStrengths and Difficulties Q
uestionnaireڶSDQګtڪGoodman, 1997ګڬǛҦīˠ¢Уɞp5ٻ҆ùĲɻʭczڬ֏v
͙ʝڬz^ڬɏĿՂרc֣ɞpSSDQüѨÿ}Ԥ֟щcوѻlfĽѢl|aڬ֏ǁ͙
ʝc֣ɞpɻʭڬњȋڬ4A17ϟ}cĽѢǎԷ~l|^ڪ2A4ϟѢ18ϟģøѢɻʭzڶ
http://www.sdqinfo.org/py/sdqinfo/b0.pyګSͮ ΕְщՂʘȚǣʶɻʭڬ11ϟģøbĽѢǎԷ~l|
^S 
ȅŷڬǛҦīѿ⑥ơځʭ¢Уɞpɻʭcbֆ͝ɑȋpSǛҦīѿ⑥ơɻʭڪȬɔѠщګ
ڪ՛ϴڬ1988ګڬȬɔѠǛҦīѿ⑥ơj}Ӵږځʭ¢20ٻ҆}УɞpSǛҦīѿ⑥ơɻʭ
ڪÿژѠщګڪύȝڬ1989ګڬÿژѠǛҦīѿ⑥ơځʭ¢ 20ٻ҆}УɞpS˷ğˠɻʭڪڑծڬ
1990ګڬŭӇ˷ğѿ⑥ơځʭ¢13ٻ҆}УɞpSaڬ˷ğڪƉğګѿ⑥ơӦӠğԧv
l⑥ơ}zڬơϒcǰ ^ǛҦīѿ⑥ơ¸Õ³éòÖóz}zڪEisenberg et 
al., 2015ګڬڑծڪ1990ګɻʭٻ҆ŷɧơϒ¢ɶռњc^vڬǛҦīѿ⑥ơ¢Уɞpɻʭ
~n|ĽѢn|ʗn͑`^~Ԧ`|^ڪΙøğڬ2014ګS 
ģøӰĜnvɻʭڬ^qtǛҦīѿ⑥ơcɱ׉~pĚъْɞl|^^cڬ׺ʤڬ҈̒
cɦͬbǃĚbڬ֊Қğԧbڬ~^yvɱ׉Ěъؘ^y|ڬƉğѿ⑥ơǛҦī
ѿ⑥ơˠיѠלϒʪڬځʭÐÁòícѮj~̰͊l|aڪΙøñֈΙñϓēڬ2016ڷɸ
ѣğڬ2013ګڬɱ׉Ěъ¢Ԧ̀nvɻʭوѻl|d|^Sɱ׉ƈƉğ⑥ơɻʭڪɸѣğڬ2013ګڬ
՛ϴڪ1988ګǛҦīѿ⑥ơɻʭڪȬɔѠщګ¢ǀԦوѻlvڬȬɔѠ¢ɱ׉~nvɻʭ}zڬɦ
ͬڬǃĚñҚĚڬ΀ϤbĠdǖ^^ğĚ3ҹڈɱ׉k~Ɖğ⑥ơځʭ¢Ǖ7ٻ֖҆21ٻ҆
}УɞpSɱ׉ƈǛҦīѿ⑥ơɻʭڪΙøğڬ2016ګڬǘofɦͬڬǃwxڬ֊ҚĚtu
ɱpǛҦīѿ⑥ơځʭ¢Ǖ6ٻ֖҆18ٻ҆}УɞpڬɸɔѠñÿɔѠ¢ɱ׉~nvɻʭ}zS 
ģøӰĜnv_ڬų˸ˠǛҦīˠ¢Уɞpɻʭڬ͝Ȫfɑȋpvڬ҆ѿɱ׉˗o|
؛Ƃɻʭ¢ĽѢpj~cΐS 
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 ų˸ˠǛҦīˠŌĚʗڬؠĬѠъɔѿÖë¾¼bڬ͡ƩѿŁŐ֐ñɠפڬڏԴڬĦىڬ
vڬɔβ}Ӵږ˃ٹ¢ǈhڪEisenberg et al., 2015ګSų˸ˠǛҦīˠčУǿȪʆ vڬ
vڬساƁȪfzvڬjj}ڬų˸ˠ~ǛҦīˠ}ٻ¢ƁhqڬĂEisenberg et al.ڪ2015ګ
êÒäòȖ{dڬǛҦīѿѻؗčУǿ¢ӰĜpڪ֪ӯEisenberg et al., 2015¢ǀфlv^ګS
vڬEiseneberg et al.ڪ2015ګ~ǘφڬjj}ڬÌ¯Æ¦Õ˸˲ɱpų˸ˠснƩn|ֺo
j~~pS 
Eisenberg et al.ڪ2015ګ~ڬȬĚcՂʘȚǣnvǛҦīѿŝǛ¢ǟȪfǄѠŭҝҿ}ڬؠ
Ĭѿ։ǿƉğˠų˸ˠڬڏ׆ ˠڪnurturanceګ٧ȀŷƁ͚¢ŵȑѿڬ40A60%ֳ͵pS
ϣƁ͚Ȫfڬڪڬɦʰŷѝȡɱ˗pګųΎѝȡڪڬɦʰȩѝȡɱ˗pګ
ٳųΎѝȡcֳ͵pcڬǛҦīˠУɞͨЃς˚Ʃy|ڬӵΣó׍n^SvڬҩӴѠќɔ
Ɓش}ڬ֭Қѿų˸~˸˲ѿų˸~}טЌlԼٿȔcѮڬ˸˲ѿųΎų˸ѿت̀ڬǛҦī
ˠيûpԼٿȔڬŭӇΑñٰʤΑڬvڬatftģّѻؗnӾhj~cҤl|^S
ҩӴÙÖÃÉ}z­°ºÈºíÏÀÖêºícų˸ˠǛҦīˠ~Ϛي ڬѦˠÚéáí}z
Æ¼È¼ÆëícǛҦīˠĳù~ي؊pj~Ҥǭl|^cڬɏĿ¢ɱ׉~nvѻؗѿҝҿú
ןn|^S 
͡Ʃʗيn|ڬٳֈЈȇҝҿbڬ_ǛҦīѿñƵƖ⑥ơcωШѿ}ΐb~^
_ҶʭʨәʗѮczj~c̰͊l|^SɏĿҦīƩ٠ڬֈЈⅡ|ÿȅͮΕ}ڬ
ɦͬӨǃڬҦīŷ٧Ȁ׎Ĩ¢̯y|ǛҦīѿ̳Շ_j~cʽַlڬ~^_؇ֳڬt
j~¢̯͑pÇòÁȪfzSóͨ}ڬų˸¢ǳלp_˸˲ѿ͡Ժ}ڬֈЈɏĿⅡ
|¥»¥ɏĿǛҦīѿ⑥ơcɹfڬğԧՒѷ˱nɱn|ŌĚѿՒѷ¢ʽfӴږpj
~¢ҤnvÇòÁzS 
ɦͬÿ}ҦīƩ˃ٹȬdfڬȪfڏԴي ɠפň˚ڬɦʰ˲ԇѿڊȉڬd_w^
~يńˠڪיڬʤød_w^¢áÇé~nvڬʤùd_w^¢ü֨nvpj~ګc
ǛҦīѿѻؗي SóՈѿڬğԧ~zcy|^~^_˸֍ڪəɞnv¥ÁÄÃàíÈڬ֏
Тbl֓j~ګڬÜ»Æ¦Õ֯ɷѿnzhڪϚʾќѤ{hֳ͵ګ̰ɷڬ~bf
ǛҦīѿЌơǀƘn|j~ڪlearning by doingګcų˸ñǘ˲ǛҦīѿ⑥ơ¢ȢƘlr~^
_Ԧ`ͨ¢̯͑pҚ֊czSvڬɏĿcՂרÌ¯Æ¦Õ˸˲ʳ֝ѿɱſ}d_֏c؛
Ƃ͑“pj~س։}zSóͨ}ڬɏĿՂרьˠcҦīƩÖë¾¼û`˃ٹр֌}dqڬ
ɏĿؠĬѿŝǛcğԧb_ҦīƩي ⑥ơ¢ʷdƀnp^b~^_j~І˶c˓
։}zSlڬɦʰģȩ}ҦīƩÖë¾¼س։}zڬьĦى͙ʝ~יژ^يńcų˸
ˠǛҦīѿ⑥ơ¢Ņ؍p~^_Қ֊ˌ|^Sóͨ}ڬȪfҦīƩ̣^̒ڪ֏d_w
^ڬĦىڬ͙ʝګ˃ٹ¢ǘͿξ֗nvҝҿɹfڬěˈֶڃ~l|^S 
vڬEisenberg et al.ڪ2015ګڬǛҦīѿǅ˗يûpɏĿՂרϭיÐòÀÊèÆ¦ьˠڬ⑥
ơŝǛ~n|ڬՂʘƌˍڪself-regulationګ˲ơˠڬҦĖˠºâ§Ì¼ڬҦīѿ¶íÓÆí¼͓͍ñ
ȩȋƩǰڃڬŁŐ֐҆ω¢̲i|^SьڬՂʘƌˍي ьˠ~ǛҦīˠѻؗيn|ڬ׺
ʤڬEisenberg ڬ§Áè¥Ě¢ɱ׉~nvԐͦѿҝҿҚ֊cֆ͝Țǣl|^Sľ`ڬӥ
13ϟbӥ 21ϟbh|ԐͦѿҝҿڬůķѿڬǛҦīˠcӥ 13ϟbӥ 17ϟ}b
ĳùnڬtˈӥ 21 ϟbh|bǾˎpj~¢Ҥnv Luengo Kanacri, Pastorelli, 
Eisenberg, Zuffianò, & Capraraڪ2013ګڬӥ13ϟͿн͙ʝ֣ɞϭיѿ«Ô¬òÈÔé¶íÈë
òécڬӥ13ϟͿнٰʤՂʘȚǣǛҦīˠ~Ϛي؊nڬΉڬˈǛҦīˠ҇ԈѿȧƩ~
׊ي؊nvڬp xڬǛҦīˠĳù¢̚`_Şd¢nvj~¢Țǣn|^Slڬ
Alessandri et al.ڪ2014ګڬӥ16ϟbӥ26ϟbhv5ͿнԐͦѿҝҿڬՂʘȚǣ«Ô
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¬òÈÔé¶íÈëòéc«·ñê»è«í¼ڪego-regiliencyڶяϿ˗o|Ղ̊¢ά׬؛Ƃַ͞}
dƖơѿÐòÀÊèÆ¦ьˠڶBlock & Block, 1980; Ѫñɸشɰڬ2013ګ¢ɋĜnǛҦīˠ¢Ņ؍p
j~¢֊ƀnڬ«·ñê»è«í¼~ǛҦīˠ҈đ֋ɞѿيń͵bn|^S 
vڬAlessandri et al.ڪ2009ګڬӥ17ϟbӥ21ϟbhv3ͿнԐͦѿҝҿڬ˸˲¢
ƌˍ}d~^_ՂʘƞƖ˸ي ň˚ڪregulative emotional self-efficacy beliefsڶÌ¯Æ¦Õ˸˲
ƌˍ~Ü»Æ¦Õ˸˲ռƀ 2 Ŕٴ}Уɞlvګcğԧų˸}d~^_ՂʘƞƖ˸ي ň˚
ڪempathic self-efficacy beliefګ¢ɋĜnǛҦīˠ¢Ņ؍pj~¢Ҥn|^SjҚ֊ي؊n|ڬ
Caprara, Alessandri, Di Giunta, Panerai, & Eisenbergڪ2010ګڬӥ16ϟ~ӥ18ϟ2ͿнԐͦѿ
ַίڬÒÄ³Ô¤§ÕַǨˠڪagreeablenessګc̼҇ѿǛҦīˠ¢čУnvwh}fڬų˸
ѿՂʘƞƖ˸ي ň˚¢؇n|ى̼ѿǛҦīˠ¢čУnvj~¢Ҥn|^SlڬCaprara, 
Alessandri, & Eisenbergڪ2012ګڬӥ21ϟ~ӥ25ϟ2ͿнԐͦѿַίַڬ ǨˠcՂʘםמ
ŁŐ֐ڪself-transcendenceڶ΀ؔĂԟǲ˶ڬğԧ¢ʣӏǈɧnڬtĚvxҬƉvϭ
ؚ_j~¢ʽַpŁŐ֐ڶSchwartz, 1994ګ¢čУnڬՂʘםמŁŐ֐cų˸ѿՂʘƞƖ˸ي 
ň˚¢čУnڬΌӱѿų˸ѿՂʘƞƖ˸ي ň˚cǛҦīˠ¢čУp~^_ڬַǨˠc 2 zŌ
Ěʗȧ͝¢ɋĜn|ǛҦīˠ¢čУnvj~¢Ҥnvڪjҝҿ}ڬ2zɋĜȧ͝¢áÇéŮ~ڬ
ַǨˠǛҦīˠ¢̼҇ѿčУnbyvګSvڬ1Ϳн҆ǛҦīˠc 2Ϳн҆ַǨˠ~ų˸ѿՂ
ʘƞƖ˸ي ň˚¢čУnvvڬjͿΑڬų˸ѿՂʘƞƖ˸ي ň˚~ǛҦīˠ҈đ
֋ɞѿيńczǎԷˠҤǭnvS 
aڬų˸ˠڬќֺѿڬŭӇΑbٰʤΑbhڬ֭Қѻؗ֌нǇˌԷƖcǛønڬŌĚѿ
Ւѷcùc~֔ |^cڪe.g., Eisenberg et al., 2015; Hoffman, 2000ګڬɠ֢ѿҚ֊ڬȅŷȩ}ó
׍n|^^ڪe.g., Masten et al., 2013; Ιøğڬ2014; Ѽʼڬ2003ګSvڬŭӇΑñٰʤΑahų
˸ˠѻؗڬƶƘڧ~^_ڬn˞ͺΑڪӍĐϕˠˑګѻؗҶʭ~ي j~cڬ10
ϟ~13ϟ2Ϳн¢ɱ׉~nvԐͦѿҝҿҤǭl|^ڪMasten et al.,2013ګSóՈȺɏ
_cѦɏ֭Қѿų˸˸˲ѿų˸ژ^ŝǛczj~cȅŷȩ}Ҥl|^cڪEisenberg et 
al., 2015; Ιøğڬ2014ڷѼʼڬ2003ګڬ0A17ϟ}ǘ˲ڪsympathyګռƀˠʗàÁƁΠƞ
ΣصHedgesg = -.13ڪ95% CI [-0.22, -0.04]ګ~ɸl^j~Ҥl|^ڪChaplin & Aldao, 2013ګS
ǛҦīˠ}ȺɏcѦɏ¢øǾŝǛczڬؠĬѿñѠъɔѿ։ǿ~~ڬ֏͙ʝڬҦīb¼
Æê­Á§ÖѿѻؗѿΑˆcڬj_nvˠʗ˃ٹp~ֺׄl|^ڪEisenberg et al., 2006, 2015ګS 
	(svy
=ÁĎĊ`svy
я˺ñьˠǄͨų˸ѿت̀~֌нǇˌڬǛҦīѿ⑥ơƉğѿ⑥ơ¢ϚčУpj~cȪfɠ
֢ѿҝҿҤl|aڬǛҦīѿ⑥ơǛҦīˠĂ։čУǿ~n|ĲԙĠh|dvڪe.g., 
Coplan & Goldie, 2011; Decety, 2011; Eisenberg et al., 2015; ՛ϴڬ2009ڷعΒñΒشڬ2008ګSóͨ}ڬ
՛ϴڪ2009ګڬ֭Қѿų˸}z֌нǇˌ˄ƓǇˌtڬǛҦīѿ}ǅҦīѿ}^Ëä
òÈçéˠי}zڬțǖy|ڬ˄ƓǇˌژlcٳ⑥юԘǅҦīѿ⑥ơ~ӵ
zfj~z~̰͊n|^Sǘφڬų˸c^o͓͍⑥ơ¢̚ƌp~^_ȪfҚ֊czcڬ
ľ`ڬƘɥԧŗ֐ԧ˄ƓǇˌ¢nvų˸nvp~ڬǛҦīѿ⑥ơcѠo^țǖzڬų
˸cʡŌĚ¢Ɖğѿ⑥ơɷf~ْ^j~c̰͊l|^ڪe.g., ՛ϴڬ2009ڷթϯڬ2015ګS
vڬğԧՒnɱpų˸cؕƒǳלlj~}Ѡoų˸ѳƝڪcompassion fatigueګǰڃ
ڪ՛ϴڬ2009ګڬɡ֐ѿ֊|ֵʥҬzcqڬb`y|Ύɥ_ڪcΕĚğԧv
~ňo|^ګƉğѿ⑥ơˋďn|n_ѵќѿƉğ ˠڪpathological altruismګɑȋ
̰͊l|dvڪEisenberg et al., 2015; Oakley, Knafo, Madhaven, & Wilson, 2012ګSƶӦژĳ~^_
j~}fڬ֭Қѿ˸˲ѿÏçí¼~vų˸ˠ¢Դj~cس։}z~֔`_S 
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vڬƐ׽؇ڬj}ҝҿÌ¯Æ¦Õ˸˲ɱpų˸ˠ¢ɱ׉~nvcȬƱ}zڬ
Ü»Æ¦Õ˸˲ɱpų˸ˠc^b¥©È®ßي bɞb}^STell & Pfisterڪ2016ګ
ڬÜ»Æ¦Õų˸ڬՂרÜ»Æ¦ÕϭƁ¢Ԁ̯nv^~^_ơϒ{hzcvڬǛҦīѿ
⑥ơ¢ơϒ{h~^_ќֺáÇé¢́Ҥn|^SlڬMorelli et al.ڪ2015ګڬÜ»Æ¦Õų˸
ǛҦīѿ⑥ơڬğԧ~Ҧīѿzcڬwell-being ~^yvȧ͝~ǄͨǛϚي؊pǎԷˠ¢
Ҥǭn|^cڬɠ֢ѿҚ֊զҽǿΣيńǘɞjb}zS 
>Ùŕ±Ċ`svy
 ǛҦīˠʠӵȪʆ vSCaprara, Barbaranelli, Pastorelli, Bandura, & Zimbardoڪ2000ګڬ
ԐͦѿҝҿڬŭӇΑͲΑǛҦīˠcڬ5ʤˈٰʤΑɔοؗ̉~ڬĦىbȻj~¢čУ
pj~¢͵bnvSZuffianò et al.ڪ2014ګڬӥ16ϟbӥ26ϟbhv5ͿнԐͦѿҝҿ
ڬǛҦīˠѻؗѿȢȬ~Ղɵ˒ѻؗѿȢȬcϚي؊pj~¢ҤnvSvڬǛҦīˠՂɵ
˒¢Ύ˶čУnvڪvwnڬƞΣصٳʡɸlbyvګóͨ}ڬՂɵ˒ǛҦīˠ¢Ύ˶čУn
^j~͵bnvSbǛҦīˠcՉdʚϬ~n|ЌơÛçíÆ¦¥ʚϬ«íµò»
àíÈڪcivic engagement: Luengo Kanacri et al., 2014ګڬǰڃ⑥ơ̚_zĳРڪBandura, Pastorelli, 
Barbaranelli, & Caprara, 1999ګڬ^oǟv͓͍⑥ơ̚ƌڪe.g., Caprara, Luengo Kanacri, 
Zuffianò, Gerbino, & Pastorelli, 2015; Eisenberg et al., 2015ګzcj~¢ҤnvԐͦѿҚ֊czS
vڬǛҦīѿ⑥ơcʥҬ˸רķѿœʱzcǎԷˠ¢ҤǭpҚ֊zڪe.g., Aknin, 2014ګS 
	)ÖçĊ
׺ʤڬų˸ˠǛҦīˠⅡװѿǎȧˠzȧ͝~n|ҝҿl|aڬȅŷȩ}ɔβ¢њț~p
φTĜŮÖë³çßcوѻlڬóɞ̉Σ¢̲i|^ڪ֪ӯģّ͡ѓ¢ǀфlv^ڶe.g., 
Caprara et al., 2015; Eisenberg et al., 2015; ҜΕñƣىñʅʎڬ2012ڷΙøñגʁñʅʎڬ2016ڷֈΙñ
Ιøñϓēڬ2015ګS 
 
		ĎƆ
		œř`ŮĤ
ũ֊vǛҦīѿ⑥ơƉğѿ⑥ơӵΣóz~n|ڬ҈̒˸׀ϭ̯xcՏѠ`vڬ҈̒b
szc~_t~aҥ¢֔ vpj~czS˸ ׀ڪgratitudeګ˸ڬ ˲я˺˺ʭڬԜːڬԢ˾ڬ
ÐòÀÊèÆ¦ьˠڬ¶òÓí³ǅ˗ 1 zڬj}φTς˚Ʃl|dvcڪEmmons & 
McCullough, 2003ګڬ׺ʤ˒ќɔ}ڬ˸˲ьˠ˸˲я˺~n|̴`j~cóՈѿ}zS
McCullough, Kilpatrick, Emmons, & Larsonڪ2001ګڬAdam Smithcuؖː˸˲ֺvڪ1759/2003ګ
ÿ}ڬ˸׀¢sπ|ƻʮ̼҇ڬ  ¢Ņn|Țţ¢zv`lr˸˲tڪSmith, Ⅶѣ֟ڬ
1759/2003ڪøʙګ, p.177ګ}z~׽vj~ґ҆nڬų˸ñǘ˲Ԙ˰˸ڬ˦~ǘφڬؖːѿ
˸˲óz~n|˸׀¢̴`vSģّڬÜ»Æ¦Õ˒ќɔЍ⑥ćڬ˸׀ؖːѿϒԷƞΣ¢ξ
֗pҝҿc҃£⑥ |^S 
		ìŨ
˸˲я˺~n|˸׀ڬŵȑѿڬğԧbՂƁv¶¼È¢bh|ڬĸbŁŐzj~¢˶
ȃѿn|yv~dѠoÜ»Æ¦Õ˸˲}zڪe.g., Bartlett & DeSteno, 2006; McCullough et 
al., 2001; McCullough, Tsang, & Emmons, 2004; Williams & DeSteno, 2014ګSvwnڬҮvxڬՂт
ơъڬҩĝڬՂƁcȬďĽy|^ъڬĸϭ^ͮʡڊ΁˸׀¢Ӵږpj~czڬ˧
˩¢vpcĚ}z~ْ ^ڪEmmons & McCullough, 2003; թϯñψǊڬ2011; Wood, Froh, 
& Geraghty, 2010ګSvڬ˸׀Į_Ă֐ѿ˲˸ռƀ͡Ʃʗc̰͊l|^Sľ`ڬϖӟ͡Ʃ
a^|˸׀ڪgratitudeګڬ׊^҆׊ś˸ڪindebtednessګ~^yvÌ¯Æ¦Õϭ̯x~͵ҟ
ƬƈlÜ»Æ¦Õ˸˲}zcڬͮΕ͡Ʃa^|˸׀ڬsѥn֟ltsplt~^yvÌ
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¯Æ¦Õϭ̯xĮ_j~cfzڪϴѣڬ2006ڷթϯڬ2015ڷթϯñψǊڬ2011ګڬspltcڬ
˸׀~׊ś˸~Ѯ˸˲я˺}zj~¢ҤǭpҝҿzڪWashizu & Naito, 2015ګSˋΜڬ
ͮΕְڬ˸׀ռњ~n|szc~_tȑڪ˸׀ȑګ~spr£tȑڪ׀Ԙȑګczj~̰
͊l|aڬýԧĽ^Ɓhґ҆nvҝҿzڪe.g., թϯñψǊڬ2013ڷʇΕڬ1992ګS 
			ľìġĺ
˸׀ڬҝҿ҆ѿ˗o|˸ڬ ˲ьˠϭƁڪmoodګ˸ڬ ˲я˺~n|Уɞlڪe.g., Froh et al., 2011; 
McCullough et al., 2004ګS˸˲я˺~n|Уɞp٠ڬų˸~ǘφڬѠќѿ̰ω⑥ơѿ̰ωԦ
̀lcڬjj}ڬיǰӧɻʭ¢ǇøiSaڬ˸׀ڬszc~_t~^yvְ֔ռƀģȩ
ڬğÜ»Æ¦Õ˸˲Ⅱ͵ҟڅռ˲ٳְ֔ѿռƀѿьˑڪbehavioral displayګc֊
^~lڪCampos & Keltner, 2014; Campos, Shiota, Keltner, Gonzaga, & Goetz, 2013ګSóͨ
}ڬ˷˲ǘ˲ڪsympathyګƵƖƉğˠي؊pǛҦīѿ˸˲1z~n|ڬ˸׀ڬ̈́̒
֓֍ڪtouchګ¢؇n|ƮƁĬؗǎԷ}z~^_Қ֊zڪHertenstein, Keltner, App, Bulleit, & 
Jaskolka, 2006ګSvڬfMRIУɞ˸ڬ ׀ԼҩӴЌơ¢ξ֗nvҝҿzڪFox, Kaplan, Damasio, 
& Damasio, 2015ګS 
˸׀¢УɞpՂʘȚǣʶɻʭ~n|Вȩ}fĽѢlɻʭ3zzSGratitude Questionnaire–
6ڪGQ-6: McCullough, Emmons, & Tsang, 2002ګڬьˠ˸׀¢Уɞp1ϕťɻʭ}zڬ6ٻ҆}
τ̉lSGratitude, Resentment, and Appreciation TestڪGRAT: Watkins, Woodward, Stone, & Kolts, 
2003ګڬьˠ˸׀¢УɞpȪϕťɻʭ}zڬs׈bl˸֍ڪSense of AbundanceګtڬsӪΖ˸׀
ڪSimple Appreciationګtڬsğԧ˸׀ڪAppreciation of Othersګt3ùĲɻʭ֖44ٻ҆}τ̉l
cڬɠ٠ȧ͝ىي؊¢ξ֗p٠ڬǖ֖ˌнcѢ^j~cȪ^SGRATڬ16ٻ
҆қԑщڪGRAT-short formګzڪFroh et al., 2011ګSGratitude Adjective ChecklistڪGAC: 
McCullough et al., 2002ګڬgratefulڬthankfulڬappreciative3z˸˲ְ}τ̉lɻʭ}zڬ
Уɞ٠͙Ҥ¢ȧ`j~}˸˲ьˠڬϭƁڬ˸˲я˺^qξ֗}dڪFroh et al., 2011ګS 
ø֚ɻʭ^ڬ q̉Ě¢ɱ׉وѻl|^cڬFroh et al.ڪ2011ګڬGQ-6ڬGRAT-short formڬ
GAC10A19ϟ؛ѢǎԷˠ¢ξ֗nڬ14A19ϟa^|ڬɻʭĽѢǎԷ}zóͨ}ڬ10
A13ϟa^|ڬGRAT-short formĽѢpd}fڬGQ-6~GAC¢ǘͿĽѢpdw~—
ȸn|^Svڬ10ϟģùɏĿ˸׀¢Уɞpțǖڬ֏Țǣ̰ω¢ĽѢpj~¢Ʀ
|^S 
ȅŷ}ڬGQ-6 ͮΕְщڪ˸׀ьˠɻʭآ֟щڶѽΒñĒƮʐڬ2014ګc׺ʤوѻlvSŭӇѢ
ɻʭ~n|ɱĚѿ˸׀ɻʭڪծƽñΙøñֈΙñжǊñϓēڬ2014ګوѻl|^S˸׀͡Ʃʗ
¢ǅ͹nڬьÌ¯Æ¦Õ˸˲׊ś˸~^yvȧ͝~ي؊a^|ڬͭɑϖӟȇҚ֊~Ѯӵ
ΣcҤl|^ڪ֪ӯծƽğڬ2014ڷѽΒñĒƮʐڬ2014ګSŭӇΑñٰʤΑ¢ɱ׉~nvɻʭوѻ
ҝҿڬȅŷȩ}Ɂyvb}zڬěˈơǛcІ҆lS 
		
©ľÞ
ɻʭوѻؐĮ^ڬŭӇΑñٰʤΑah˸׀ѻؗčУǿ¢ξ֗nvɠ֢ѿҝҿɹ^S
ɏĿȪfڬ֏ŇԴԧbğԧbĸbn|yvszc~_t~aҥ¢֔__nz
hcڬt_nvͮʡnzhszc~_t~^_֏bÖëíÖÈ˸׀ѻؗóɞ˄
Ɠ¢Σvp~Ԧ`ڪΎŪڬ2010ګSóͨ}ڬɏĿct_nvҦīѿ¼²èÖÈ¢ם`ڬՂѻѿ}ϭ̯
xjyv˸׀¢ռƀp_ڬŭӇΑÿΑģّ}z~^_ڪEmmons & Shelton, 2002; 
Froh et al., 2011ګSjڬՂƁלjyvՉ^ƀΜď׎Ĩcֵzb~^_ƽǿʠʃ֭Қѻ
ؗcي j~c̰͊l|aڬƽǿʠʃ~˸׀ϭ̯xڬΉڬ˧Ěa׻n¢nv^~^_ơϒ
{hيńcʽȄڬ˸׀cՂтռƀl_ڬ7 ϟb 10 ϟٺ~l|^
ڪEmmons & Shelton, 2002; Graham, 1988ګS˸׀ڬƽǿʠʃbڬ҈̒˶ȃˠ¶¼Èڬ
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ՂƁcˌƉ҂ي Ҧīѿ֭Қѻؗc˓։}zڪFroh et al., 2011ګSlڬFroh et al.ڪ2011ګ
ڬǘφ֭Қѻؗ˃ٹ¢ǈhٰʤΑͲΑژų˸ˠcڬ˸׀ʽ^Ņ؍։ǿ}^b~ׄ
ֺn|^Sp xڬ҈̒˸׀pvڬڪ˧˩¢ǈhvՂƁvګ҈̒c˶ȃѿ⑥ơnv
~^_֌нǇˌc˓։}zڬ֌нǇˌcƮƁѻؗn|Ɔ|ȬĚ~ǘφ˸׀¢Ӵږp_
~ֺo|^Sj_ڬFroh et al.ڪ2011ګڬ˸׀ũڕķڬڪь֭Қѿګų˸ˠǛҦīѿ
⑥ơڬđ˩ѿيńˠيûczǎԷˠ¢̰͊nڬlڬ֏cɏĿІ˶¢˧˩ñƉ҂֣ŁǛh
lrj~ڬ֏Ղרcռƀp˸׀¢áÇé~pj~cڬ˸׀ѻؗ¢͑`|^}^b~׽
|^SjֺׄڬLazarus & Lazarusڪ1994ګc˸׀¢sų˸ѿ˸˲ڪempathic emotionګt
óҹ}z~̴`vj~ǖՄpS 
		(svy
 óՈڬɱĚيń˸׀cΣvp˄ƓȬd^S˸˲я˺~n|˸׀ڬ˧Ěwh}fڬ֊Қ
ğԧӍ÷ԧǛҦīѿ⑥ơơϒ{hڬͿ¶¼ÈbbяϿ}҈̒v⑥ơ¢Ņp
ڪAlgoe & Haidt, 2009; Bartlett & DeSteno, 2006ګSv˸ڬ ׀ڬũ׳ñˈ׳يńˣ˷يńڬφT
ğԧ~יژ^ͮʡѿيńˠˀ̉ñԀ̯ñŅ؍ڪAlgoe, Gable, & Maisel, 2010ڷAlgoe, Haidt, & 
Gable, 2008ګ͓ڬ ͍̚ƌڪDeWall, Lambert, Pond Jr., Kashdan, & Fincham, 2012ګɩûpS 
˸˲ьˠ~n|˸׀ڬɹf~ϖӟ͡Ʃa^|ڬρ֐ˠڬų˸ˠڬǛҦīˠڬՂɵ˒ڬɜ͙ˠñ
ӢҩˠڪspiritualityګڬȩǛˠڬַǨˠڬƥƠˠڬӴږو͔ˠ~^yvȪfÜ»Æ¦Õьˠ~Ϛ
ي؊czڬҩӴѶŝǛъיĂԟڪmaterialismګڬьˠɀڬ͓͍ˠڬ֫ȬѿՂʘ˷~^yvÌ¯Æ
¦Õьˠ~׊ي؊czڪMcCullough et al., 2002, 2004; Watkins et al., 2003; Wood et al., 2010; 
Wood, Maltby, Gillet, Linley, & Joseph, 2008ګSvڬя ñ˺ьˠǄͨ˸׀ڬʜΐ֞nڪforgivenessګڬ
֫ڬЦן~^yvŌƈѿڬz^ڬůՈѿÜ»Æ¦Õ˸˲ӴږڬĂ֐ѿʥҬ˸ڬя˺Ղɵ˒ڬי
ژ^Ғҏ¢Ņ؍póͨ}ڬ¼Èê¼רķѶя, úə̚ڬ _z¢ׯРp~^yv_ڬרķѿœʱ
well-being¢Ǜølrڪ֪ӯBono, Krakauer, & Froh, 2015; Wood et al., 2010ګSǘφŝǛŭ
ӇΑñٰʤΑa^|Ҥl|^ڪFroh et al., 2011; Froh, Yurkewicz, & Kashdan, 2009ګS 
ьŭӇΑñٰʤΑa^|ڬ˒ќѿ؛˗ɱĚيńڬwell-being ˸׀cû`ƞΣснƩnv
ҝҿcȪ^ڪBono et al., 2015ګSľ`ڬٰʤΑьˠ˸׀ڬɔο̉ԒڪGPAګѠЌЦן˸ڬъď
ϹڀڬڪՂƁ¢Դ||fvųǘķȍȔ׋ѓn˧׻ncnv^~^yvګҦīѿӺǖڪsocial 
integrationګ¢ϚčУnڬьˠɀ̚_z¢׊čУpj~cҤl|^ڪFroh, Emmons, Card, 
Bono, & Wilson, 2011ګSvڬҦīѿӺǖґ҆nvFroh, Bono, & Emmonsڪ2010ګڬٰʤΑͲΑ¢
ɱ׉~nvԐͦѿҝҿڬьˠ˸׀cӥ 3ï΍ˈǛҦīѿ⑥ơ~ѠЌЦן˸¢ɋĜnڬӥ 6ï΍ˈ
ҦīѿӺǖ¢ϚčУnvj~¢ҤnvSlڬьˠ˸׀~ҦīѿӺǖڬ҈đ֋ɞѿѻؗpǎ
Էˠ¢ҤnvSȬɔѠ¢ɱ׉~nv 3 ،ىқΑԐͦѿҝҿ}ڬьˠ˸׀cьˠų˸ڪų˸ѿت̀ګ¢
ɋĜn|͓͍ˠڪרķѿ͓͍ګ¢̚ƌnvڪDeWall et al., 2012ګSvڬWood et al.ڪ2008ګڬͧn^
ѝȡҵ⑥Α}zȬɔ 1ʤѠ¢ɱ׉~nv 2zԐͦѿҝҿڬŮɔʾƆьˠ˸׀cӥ 3ï΍
ˈɔΑΔҚ֍lҦīѿ͑“ژlڬ¼Èê¼̚_zĳl¢čУpj~¢ҤnvSlڬ
jƞΣڬ1Ϳн҆ÒÄ³Ô¤§Õ¢Ӻƌn|֊vڪWood et al., 2008, Study 2ګSaڬǘo
fȬɔѠ¢ɱ׉~nvύͦѿҝҿ}ڬьˠ˸׀cÒÄ³Ô¤§ÕùĲτ̉։ӪڪÔ¤¾ÄÈګ¢Ӻƌ
n|Ěεѿ̉مÜ»Æ¦Õğԧ~يńˠڬĚѠah҆ѿڬՂʘǈɧ~^yv˒ќѿwell-being
¢ёՂčУpj~cҤl|^ڪWood, Joseph, & Maltby, 2009ګSvڬÿȅĚȬɔѠ¢ɱ׉~
nvύͦѿҝҿ}ڬьˠ˸׀cҚ֍lҦīѿ͑“¢ɋĜnڬՂɵ˒~ѠЌЦן˸¢ϚčУnv
ڪKong, Ding, & Zhao, 2015ګSlڬTian, Du, & Huebnerڪ2015ګڬÿȅĚɸɔ4A6ʤѠ¢ɱ
׉~nvύͦѿҝҿ}ڬьˠ˸׀c̼҇ѿڬvڬǛҦīѿ⑥ơ¢ɋĜn|ى̼ѿڬɔβ}Ц
ן˸~Ü»Æ¦Õ˸˲¢tuϚčУnvj~¢Ҥn|^S 
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˸׀ˠʗz^|ҝҿȪf^cڬȺˠ_cѦˠ˸׀np^~^_ֆ͝Қ֊cz
ڪFroh et al., 2009; Kong et al., 2015; Tian et al., 2015ګSȅŷɸɔѠa^|ڬьˠ˸׀ڬȺɏ
_cѦɏژ^j~cҤl|^ڪծƽğڬ2015ګSóͨ}ڬьˠ˸׀ڬѦȺ¢ǰ qҦīѿ
͑“¢ˌpfpcڬtƞΣڬьˠ˸׀ژ^Ѧˠ}چբ}zj~cҤl|^ڪFroh 
et al., 2009; Kong et al., 2015ګS 
vwnڬ˸׀ڬͮΕ}ڬÌ¯Æ¦Õ˸˲׊ś˸~Ϛي؊pڬϖӟ~óاѮҚ֊
֊vڪծƽğڬ2014ڷѽΒñĒƮʐڬ2014ګڬģøӵΣcóφͮΕŭӇñٰʤa^|
źњl~ْ^Sěˈڬ͡Ʃʗ¢ץ`vҝҿҚ֊զҽcˆvS 
		)ÖçĊ
˸׀ڬȪf͡Ʃɜ͙}Ԝːóz~lڬɔԢǎԷ˸˲}zj~bڬǎȧˠzȧ͝~
n|ҝҿl|dvS˸ ׀ڬɠ֢ѿҝҿ؍£w2000ʤġʾƆbɠږѿĜŮҝҿclڪEmmons 
& McCullough, 2003ګڬtͮzyv˸׀ƀΜď¢͝`øivڪCcounting blessingsaګڬ˸׀̒ӧ
¢Ί^vڬɠ٠˧Ě¢֜|̒ӧ¢Сnvpj~ƞΣcɠږξ֗lڬɏĿ}ȬĚ}
well-beingרķѿœʱǛøƞΣѿ}zj~cҤl|dvڪ֪ӯBono et al., 2015; Lomas, 
Froh, Emmons, Mishra, & Bono, 2015; Wood et al., 2010ګS׺ʤڬϖӟ}ٰʤcÜ»Æ¦Õѻؗnڬ
œʱЌצ}dȬĚ̉مpv͑“óz~n|ڬ˸׀¢Դ|j~̰҆l|aڬɔβ¢
њț~nvĜŮҝҿȪ^ڪBono et al., 2015; Froh et al., 2014ګSьΎΐ~l|^cڬŌ
Ě˧˩ñƉ҂֣Łڪ˶ȃˠ¶¼ÈڬƉ҂يńګي ň˚¼°òÝ¢֘Ԍy|ȧƩ
lrڬ˸׀Ԧ`ͨڪgrateful thinkingګ¢רzh~^_}zڪBono et al., 2015; Froh et al., 
2014ګSóͨ}˸ڬ ׀ĜŮƞΣj}˵ɞl|dvʽf^~^_˸ڬ ׀ĜŮҝҿźԦ
¢׼àÁƁΠҚ֊zڪDavis et al., 2016ګS 

	
ñě]ñƖ
	
œř`ŮĤ
ˋΜڬɵ͜ڪrespectګڬğԧ~يńˠַǨ¢س£o҈đƵַѿՂʘ֐cŤƤ}z~l
ͮΕĚcڬsՉ^ϭ̯xڪgood feelingګt~n|ځԓӴږp˸˲ 1 z}zj~cҤl|dv
ڪKitayama, Markus, & Kurokawa, 2000; Kitayama, Mesquita, & Karasawa, 2006; Markus & 
Kitayama, 1991ګSvڬɵ͜ڬҦī٧Ȁahٝʄƌڬp xڬϚʾόɅȖ{fÁÆيńԀ
̯ɩûpؖːѿ˸˲óz}z~̰͊l|aڪHaidt, 2012ګڬÁÆيń¢س֌pͮΕĚڪÿ
δڬ1967ګ~y|س։˸˲}z~Ԧ`Sóͨ}ڬњġͮΕɏĿڬğȅɏĿ~Ⅱ|֏
͙ʝɵ͜¢Ҥl^ŝǛczj~¢ҤǭpÇòÁzڪe.g., ͮΕٰɹʤҝҿ̐ڬ2009ګڬɵ
͜Ӵږĳù̈˚l|^Sj}ڬɵ͜ɠ֢ѿҝҿɹbyvcڬ׺ʤڬȅŷ}ڬɵ͜c
_˸˲~n|ͮTҮvxӴږlڬ_⑥ơ¢ơϒ{hb~^_j~ڬt˸˲
ьˠيn|ڬɠ֢ѿξ֗clɁ|d|^ڪթϯñψǊڬ2014ڷϛծڬ2014ڬ2016aڬ2016bڬ
2016cڬ2016dګS 
ӴОƵƖوѻϒτڪOECDګڬҦĖˠڪsociabilityګ˞^ڪcaringګ~~ڬğԧ~ƵŞp
vҦī˲ԇѿ¶íÓÆí¼óz~n|Crespecta¢̲i|^ڪOECD, 2015ګSvwnڬCrespect 
for othersa~z_ڬOECD Crespecta҈̒~ՂƁŤƙڬ҆øb҆ùbڬ~^yvҦīѿ
ⅡװÁÆيńcيûn^ڬğԧóՈɵ͜҈đsɵسt¢˶ǥp~Ԧ`Snvcy|ڬ
Ťvğԧ˸˲я˺~n|ɵ͜ڬ˸˲ьˠ~n|ɵ͜c_Ҧī˲ԇѿ¶íÓÆí¼}
zb~^_j~ƮƁԦɭl|^^Stj}ڬΕٻ}ڬͮΕĚ~y|sɵ͜t~sɵسt
tucڬ_Ҧī˲ԇѿ¶íÓÆí¼}zb̻y|^fj~~nv^S 
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ɵ͜ڪrespectګcŵȑѿ˶ǥpj~ڬ͡ƩʗczڬƐ׽_ڬÿȅͮΕ}ڬՓְ
respect҈ʾpġռѿ֔աsɵ͜t~sɵسt2ְczڪLi & Fischer, 2007; ϛծڬ2013ڬ
2014ګSũ⑥ҝҿ¢ς֐p~ڬɵ͜ڪrespectګڬς˚ѿȬdf 3 záòÉ͞ќ}dڪϛծڬ
2013ڬ2014ڬ2016bڬ2016dګSӍ 1 ڬؖːѿԟƢ~n|ɵ͜ڪԟƢɵ͜ګ}zڬsҮvxđ^
Ěى~n|ɵ͜nǖ_dwtڬs͙ʝڪ~^_όɅګ¢ɵ͜pdwt~^yv͡Ժ}ӴږlSɵس
ڬjԟƢɵ͜ɱ˗pς˚~n|̴`SӍ 2 ڬŤvğԧ~ьɞيńˠa^|
ó׍n|Ň̯lϭ̯x¢˶ǥp˸˲ѿ˺ʭڪemotional attitudeګ~n|ɵ͜}zڬsҮz
ũ׳j~¢qy~ɵ͜n|^t~^yv͡Ժ}ӴږlSӍ 3 ڬóؕˠ˸˲я˺~n|ɵ͜
}zڬֵbŤv⑥оˠיڬĚΩ¢spk^t~Ҵוp͡Ժ}ӴږlS˸˲ьˠ~n|ɵ
͜ڬӍ2˸˲ѿ˺ʭӍ3˸˲я˺~n|ɵ͜ϭ̯xӴږnpl~n|̴`ڪϛծڬ
2016aګS 
vڬͮΕְɵ͜ϭ̯x¢ռp֔աc͝ȪfzcڬњġͮΕȬɔѠ̉Ěڬt_nvɵ͜
ي؊˸˲¢ڬςs͜˷tñs˒جtñsѩ˜tñs˸˒tñsڗǺt 5 ҹڈς˚Ʃnڬŵȑѿɵ͜~^
_֔ա¢Ӎ 2 ˶ǥ˸˲ѿ˺ʭ~n|̴`ڬь͜˷˼_ϭ̯x~^yvڬҾb˷˲ıvĂ֐
ѿ˲ ˸ڪs͜˷tګ~n|Ӵږnڬsɵسt~Ѯς˚~n|̴`|^j~cɠ֢ѿҤl|^ڪϛ
ծڬ2014ڬ2016bګSvwnڬͮΕĚɵ͜ς˚óɞüġʗczj~Ҥl|aڬɵ͜ς˚¢
ξ֗p٠ڬ͡Ʃʗwh}fڬ͡ƩŷϠǑѿñͿġѿԵ΁˃ٹڬѻؗѿ։ǿґ҆p˓
։c̰͊l|^ڪϛծڬ2016bګS 
Εٻ}ڬsɵ͜t¢˸˲ѿҦī˲ԇѿ¶íÓÆí¼ڪ҈̒¢˒bspk^t~˞^͜_ϭ̯xي
 ԷƖګ¢ռpѢְ~n|ڬsɵسt¢˸˲ѿ։ӪʜժڬؖːѿԟƢ֋ә˶ׂي Ҧī˲ԇѿ
¶íÓÆí¼ڪ҈̒¢ŷ˒_˸o_˞_bي qڬóĚĚىόɅzĚъ~n|ɵسp
ԟƢѿ˺ʭګ¢ռpѢְ~n|̖_j~~pS 
	
	ľìġĺ
=ñě`ľìġĺ
ɵ͜ų˸˸׀~ǘφڬҝҿ҆ѿ˗o|˸˲ьˠ˸˲я˺~n|УɞlSnbnڬ˸˲ѿ
ɵ͜ɠ֢ѿҝҿɹfڬȬاƁcȬɔѠ¢ɱ׉l|dvvڬɵ͜¢Уɞpɻʭوѻؐ
|^cњϿ}zS 
я˺ɵ͜УɞͨЃڬɵ͜ي ˸˲ְڪľ`ڬ͜˷̄ګ¢ֆ͝Ѣ˶nڬtuʽʭ
ځʭ֣ɞ¢ϰj~c֥|^ڪթϯñψǊڬ2014ڷϛծڬ2016dګS˸˲я˺~n|ɵ͜
ي؊pѠќѿǅ˗⑥ơڬרķɄƤz~l|^cڪe.g., Li & Fischer, 2007ګڬΓ֒͵اƁ
cȪfڬȾʾˠzУɞͨЃوѻڬěˈֶڃ}zS 
ьˠɵ͜УɞͨЃڬיǰӧɻʭczSٰʤΑˈΑ¢ɱ׉~nvՂʘȚǣʶьˠɵ͜ي؊˸˲
ɻʭڪϛծڬ2016aګڬsьˠɵ͜tڬsьˠ˒جtڬsьˠѩ˜t 3ùĲɻʭ}τ̉lSnbnڬь
ьˠѩ˜ùĲɻʭيn|ڬѩ˜ѩ͜ڬȬɔѠ̉Ě}֔ա˶ǥc b^~Ӓ`ǾӒ
ԧcóɞ͝^j~cҤl|aڪϛծڬ2014ڬ2016bګڬȬɔѠģùŭӇñѠˊɱn|ɻʭ¢t
ĽѢpj~؛Ƃ}^ǎԷˠczSvڬ׺ʤڬϖӟȇ}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ěˈֶڃ}zS 
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ڬȅŷȩa^|ֆ͝ĺ̉l|dvڪe.g., Hendrick & Hendrick, 2006; Laham, 
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Ӵږnڬְ֔Ʃnڬς˚Ʃn|^bɞb}^SvwnڬΗñύʅڪ2002aګڬͮΕɸɔ 6
ʤѠɱ׉ԧ_xڬӥ 90%cɵ͜~^_֔ա¢ڪ˶ǥ¢ƮƁќ֒n|^b_b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aڬьspk^~˞^ڬzjcڬՂƁt_v^~˞_j~t~^_˶ǥ}̴`ŝǛczy
vj~¢Țǣn|^Svڬȅŷȩ}ɸɔ 3ʤѠģøɔʤ¢ɱ׉ɵ͜ڪrespectګ͡Ʃʗ¢ξ֗n
vҝҿcֆ͝zj~bڪCohen, Hsueh, Zhou, Hancock, & Floyd, 2006; Hsueh, Zhou, Cohen, 
Hundley, & Deptula, 2005; Mann, Mitsui, Beswick, & Harmoni, 1994ګڬŭӇΑÿΑɵ͜zҶʭ
ќ֒Ӵږl|^~Ԧ`SΎŪڪ2010ګ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čУǿóz~n|ڬϛծڪ2016dګڬų˸ˠ¢̲iڬьڬ֌нǇˌğԧ˕Ǜѿų˸ѿت̀cɵ
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ڪunilateral respectګbڬĦىيńah҈đѿɵ͜ڪmutual respectګ¢ѻؗlrڬՂˇnĦى~
Ƶǘc}d_y|^f~ֺo|aڬŭӇΑɦʰɔβ}ӴږφTĚىيńcɵ͜ɵ
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˸ˠɵسѻؗس։čУǿ~n|˵ɞlSbڬь҆øğԧɵسڪԟƢɵ͜ګي
n|ڬͮΕɔβ͙Դ}ڬɸɔβژɔʤa^|ɵְ͜־ְׅڬôɮְ~^yvְ͜ɔԢcɁ
vڬְ͜єˌɵ͜ɵسѻؗčУǿóz}zǎԷˠc̰͊l|^ڪϛծڬ2016dګSl
ڬÿɔβژβ}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¢û`ڬΉ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ڬ
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>ñƖ`svy
ɵسڪԟƢɵ͜ګڬ׺ʤڬφTɱĚيń¢ɱ׉ڬȪfɠ֢ѿҝҿcl|aڬ҈̒͜˶
¢֊`_yd~Ҥpj~}ɱĚգծ˛¢̚ƌnڬŸЫĚىيń¢τӚñԀ̯ñŅ؍p
áòÉ}zj~c by|^ڪϛծڬ2013ڬ2016dګSľ`ڬ֏ɏيńɔβ}ɱĚيńa^|ڬ
֏~ɏڬ͙ʝ~ѠˊڬѠˊǘȥcđ^ɵسnǖ_j~cڬɦʰɔβ}˛^oڬ͓͍⑥ơ¢̚
ƌlrj~cҤl|^ڪLangdon & Preble, 2008; Mayseless & Scharf, 2011; Morrison, 2006ګS
vڬɵسcǃĚيńÜ»Æ¦Õɩûpj~ڪCohen et al., 2006; ήʅğڬ2011ګڬˣĚ~ՉȻ
يńˠ¢τӚñԀ̯pɩûpj~ڪFrei & Shaver, 2002; Hendrick & Hendrick, 2006ګڬ٧Ȁ
ŷ٧Ȁىգծ¢ַ͞nڬÜ»Æ¦Õ⑥оŝǛ¢Ņ؍nڬÌ¯Æ¦Õ⑥оŝǛ¢̚ƌpj~
ڪJanoff-Bulman & Werther, 2008; Laham et al., 2009ګ͵bl|^Svڬğԧ¢ɵسsp
tj~ƞΣwh}fڬğԧbɵسsltj~ƞΣξ֗l|aڬľ`ڬğԧbɵ
سlj~c٧Ȁ؛˗ǛҦīѿ⑥ơڬӢҩѿœʱÜ»Æ¦Õ˃ٹ¢û`j~cҤl|^
ڪe.g., Cheng, 2009; Huo, Binning, & Molina, 2010; Mayseless & Scharf, 2011ګS 
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ڬŭӇΑñٰʤΑ¢ɱ׉~nvφTǇӲĜŮczڪe.g., Ball et al., 
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ڬȬɔѠ¢ɱ׉ğԧɵ͜¢ژĜŮЃڪìò²ګ¢وѻnڬĜŮcğɵ˸˲¢ژڬğԧ
͟˶¢РɹlrŝǛczyvj~¢Țǣn|^S 
 
	(Ūï]óĨ
ΕӘ}ڬŭӇΑñٰʤΑahҦīѿñؖːѿ˸˲~t˸˲ьˠz^|ڬ˞^˸׀ڬɵ
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Ş s£


œř`ŮĤ
 ŭӇΑbٰʤΑbh|֭ҚϒԷѻؗĮy|֏~يńˠȋͨ¢̢׉Ʃn|ռ׉~n
|ŇΎpj~c}dɁͿΑ}zStn|ڬϕӍ֏ģȩφTĚىيń¢ӴږnɁt
uɱ׉ьΎ¥ÁÄÃàíÈ¢ˀ̉n|^fS
 ΕӘ}ڬq¥ÁÄÃàíÈtϒԷɞԟz^|ҟ֭n¥ÁÄÃàíÈУɞͨЃȧ؞
z^|ќ֒nvø}ŭӇΑñٰʤΑahس։¥ÁÄÃàíÈɱ׉~n|͙ʝǃĚˣĚ¢
ǇøiStuيńˠah¥ÁÄÃàíÈҝҿҚ֊¢ьtčУǿ~¥©È®ßґ
҆n|׽|^fS


ìŨ
 ŭӇΑñٰʤΑaho͙ʝǃĚoˣĚɱp¥ÁÄÃàíÈoƺٙՒѷbՂƁ¢ɘ
v҈̒ɱn|ƚh¢ϰ|̼׺p⑥ơ}z(Bowlby, 1969)Stn|ڬt_¥ÁÄÃàí
È⑥ơÐÁòícŷѿĺοáÇé~n|ˀ̉lSҝҿy|otŝǛ¢ьˠѿúəŝǛ/Ǿء
ŝǛ 2ϕť}̴`țǖotژĳӲǖr} 4ڈȑ~nvڬϦɏيń¥ÁÄÃàíÈ~ǘφ 3
ڈȑ}̴`vpțǖczS 
 ֏ģȩɱ׉ɱn|ˀ̉lيńˠ¢, óǊs¥ÁÄÃàíÈيńt~pj~ڬѮׄc^
 h}^c(e.g., Weiss, 1991), ˷ґϒԷ~n|̲i|^ϒԷ¢Σvnˌيń}z, tj
ڬ¥ÁÄÃàíÈcˀ̉lيńˠ}z~Ԧ`țǖȪ^S 
 ˷ґϒԷڬ֏ɱp~ȖΕѿǘφ, ׺̼Ԁ ,̯ Ɓ٪̠ ,̜ əůء٫ ,̐ əůȖȍǽz
ϒԷcz~lڪ֪ӯӍ2اӍ1ӆӍ3Ә¢ǀфګSvw, ÿڬsƁ٪̠̜t¢ٕ^v3ϒԷ¢˷ґϒ
Է~n|̴`|^ӄțğϒԷ¢˷ґϒԷ~n|Ԧ`|^ӄțz(e.g., Fraley, Davis, 1997)Sַί
ɱ׉ѻؗϤٝַί҆ѿy|ŀ̫pӄț¢ά׬؟̞pcՉ^w_c, ѻؗϤٝk~
Ⅱװ_ѠЕѻؗѿҝҿțǖ, ڬBowlby˵ɞȖ{f4ϒԷ¢˷ґϒԷ~n|̴`vҝ
ҿ¢⑥_j~c, ҝҿ͞ǖˠ¢Ňz~^_˶ǥ}Չ^}^b~Ԧ`S 
 ¥ÁÄÃàíÈɱ׉cڬj˷ґϒԷ¢Цvpj~ڬnns¥ÁÄÃàíÈcˀ̉l|^
t̰ ω~n|̴`țǖzSóՈѿˣڬ Ěɱn|2ʤ, ǃĚɱn|5ʤʤ΍c˓։}
z~l|^(Fraley & Davis, 1997)S 
 ǃĚˣĚ_Ó¥يń~֏ɏيńΌȬdؘ^~n|, Ó¥يń҈փѿيńˠ}z~
^_j~cԦ`SċʦŭΑڬ֏ců|˷ґϒԷ¢̣_c, tˈڬѻؗϤٝc؍ʂp˗o|, 
ϕӍs׺̼Ԁ̯tsəůء٫̐t~n|ϒԷժ|^d, ˒ќѿռ׉¢zj~cǎԷ
y|fŭӇΑˈΑbٰʤΑbh|, ֏˒ڬ ќѿռ׉~n|səůȖȍt~n|ϒԷp_
~l|^Sǅɱ, Ó¥يńa^|, ċŭcΌƆ֏ɱn|¥ÁÄÃàíÈ¢ˀ̉n|^f
Öë¾¼~ǘo_, os׺̼ʜϰtϒԷ¢Цvn, tˈڬϕӍϣϒԷ¢Цvp_
يń¢ˀ̉n|^f~Ԧ`|^(Hafferman, Fraley, Vicary, & Brumbaugh, 2012)S


	ľìġĺ
 ŭӇΑñٰʤΑģّah¥ÁÄÃàíÈУɞͨЃ, ȬdfĐzЍczSóz, ŷȋƩ
nvيńˠռ׉¢Уɞp}z, ġռѿ̒Ѓ~n|AAIcوѻl|^(֪ӯӍ2ا¢ǀфګS
v, AAI ͠ɾژff, З^êØé¥ÁÄÃàíÈ¢Уɞp̒Ѓ~n|, Adult Attachment 
Projective (AAP)cوѻl|^(George & West, 2001)SAAPڬьɞӻ¢֊vǅ˗¢¶òÇ¦í³n|
^f̛˃Ѓѿ̒Ѓ}z, AAI~ǘφ 4ڈȑƁڈlS 
 151 
 _ózڬŷѿĺοáÇéڪInternal Working Model: IWMګ}f, ΕӘ}Ăڃ}zˣĚǃĚ, ͙
ʝьɞɱ׉τӚlˌيńˠ¢Уɞpɻʭ}zSHazan & Shaver (1987), ÷z¥ÁÄ
ÃàíÈ¼Á§éьˑc֚׽n|z͡ӆ¢ִr, tÿbóz, ՂƁcΌʾ|~˞_
¢؟̞lrj~}ڬ¥ÁÄÃàíÈ¼Á§é¢ϵɞpʽƌ؟̞ȑ¥ÁÄÃàíÈɻʭ}z¥Á
ÄÃàíÈ¼Á§éיǰӧ(Attachment Style Questionnaires)¢وѻnvStn|ڬt ,ˈ ̉Ě¥ÁÄÃàí
Èɻʭ(Adult Attachment Scale)_, 3ڈȑ֚׽¢Ȗnvֆ͝֣ɞٻ҆bȪϕťѿɻʭcو
ѻlv(e.g., Collins & Read, 1990)S 
 v, jɻʭ, ׺̼¢ėǈpj~˙؛l(comfort with closeness)~يń¢Ԁ̯pj~úə
(anxiety over relationship) 2ϕťb̴`j~}d, j 2ϕťژĳӲǖry| 4ڈȑƁڈ
pj~c}dSýͨ~Ü»Æ¦Õəɞȑ(secure), Ǿءϕťcĳf, úəϕťcژ^~ ȑ
(preoccupied), ǅɱǾءϕťcژf, úəϕťcĳ^̥Ӽȑ(dismissing), ýϕť~ĳ^ˤȑ(fearful) 4
ڈȑ}zSj_ 2ϕťñ4ڈȑԦ`ͨȖ{d, Bartholomew & Horowitz (1991)ǽz¥ÁÄÃ
àíÈ¼Á§éьˑc֚׽l|^͡ӆbڬʽƌѿ؟̞lrيńɻʭ(Relationship Questionnaire; 
RQ)¢وѻnvSڈȑѿɻʭ~n|, jRQcΌځѢl|^_wc, 4ڈȑ}ƮƁУɞ
}d^~^_Ԧ`bڬFeeneyy|وѻlv 5ڈȑASQ(Attachment Style Questionnaire)Ⅱװ
ѿfѢ^|^(Feeney, Nollar, & Hanrahan, 1994)S 
 j_, ¥ÁÄÃàíÈŌĚʗ¢̴`vʧzɻʭcوѻl|dvc, tuɻ
ʭ}ǿɏ͝͝cѮǰڃcѠo, ó׍nvֺׄ¢pj~c٫n^яϿzyvStj}, j
_ǰڃ¢֒ϵpv, Brennan, Clark, & Shaver (1998), tʾͿ}وѻlv¥ÁÄÃàíÈ
¢Уɞp 14ɻʭ¢Ӻǖn_~֥, s֏ɪɱĚيńķږɻʭ(Experiences in Close Relationship; ECR)t
¢وѻnvSECR, ECRٻ҆¢ŉϚnv ECR-Revised(ECR-R), ȖΕѿsيńúət~s֏ɪˠ
Ǿءt 2ϕťbτ̉l, Ǖϕť 18ٻ҆qz֖ 36ٻ҆bS 
 l, ŭӇΑñٰʤΑьˑ}zֆ͝ɱ׉¥ÁÄÃàíÈ¢ǘͿУɞ}d_~, 
Fraley, Heffernan, Vicary, & Brumbaugh (2011)ǖ֖9ٻ҆bECR-Relationship Structures(ECR-RS)¢وѻ
nvSECRٻ҆Ȗ{^|^v, súətsǾءt 2ϕť}̴`j~c}d, ƮƁȾʾˠñň
ڂˠξ֗l|^S 
 v, ьŭӇΑñٰʤΑŭӇѠˊсн¢ʾ|, ֏ǃĚɱp¥ÁÄÃàíÈ¢Уɞpɻʭ~
n| IPPA(Inventory of Parent-Peer Assessment)cوѻl|^SArmsden & Greenberg (1987), ¥ÁÄÃà
íÈќֺȖ{^|, ֏ǃĚcf^˒ќѿəů¢́Ŀn|f|^b~^_j~¢Уɞp
ɻʭ¢ĺ̉n|^S҈đѿňڂʭ, ¶ÞäË´òºåíי, Ѱȩ˸Ҷʭ÷zŔٴbՂʘ
Țǣʶɻʭ}zSיǰٻ҆ڬ֏يpٻ҆~ǃĚيpٻ҆bτ̉lStˈڬArmsden
ڬϦ֏/ч֏/ǃĚtuيpיǰb͒֕щ IPPAĺ̉n|^(Armsden  & Greenberg, 
2009)Sיǰٻ҆c٫š}zj~b, Gullone & Robinson (2005)ڬɏĿ}ǾӒ}d_ٻ҆¢ŉϚ
nv͒֕щ IPPA¢ĺ̉n, ňڂˠñȾʾˠξ֢⑥y|^Svwnڬj IPPAڬBowlby¥Á
ÄÃàíÈќֺȖ{^|^~ׁ
_v
y|^c, ùĲς˚cёՂѿ}zø, יǰٻ҆͝Ȫ^
j~b, ՞Տ
 _ c
Αĺ̉lvɻʭ}zي q, њяĹĽѢl|^^_}zS 
 l, ŷѿĺοáÇé_, zҹȄɞƩlv¥ÁÄÃàíÈ~Ⅱ|, tțt~dяϿ
˗o|ȧƩp_¥ÁÄÃàíÈ¢˵ɞn|, Gillath, Hart, Noftle, & Stockdale(2009) State Adult 
Attachment Measure(SAAM)¢وѻn|^Sj}ڬʧzbȾʾˠξ֢vҝҿcʧzbȅ}
l|d|^c, tt ECR ՂʘȚǣʶɻʭ}Уɞnv¥ÁÄÃàíÈ, zҶʭȧơ
¢֊rˌj~b, SAAM¢Ѣ^vҝҿڬzʨc¢֊r|^^_}zS 
 jj}׽|dvڬ¥ÁÄÃàíÈ¼Á§é¥ÁÄÃàíÈŝǛ¢Уɞpɻʭ}zc, ¥
ÁÄÃàíÈيńϒԷt¢Уɞpɻʭوѻl|^Sľ`ڬWHOTO ɻʭ(Hazan & 
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Zeifman, 1994)ǽz˷ґϒԷ_x, s׺̼ʜϰtsəůء٫̐tsəůȖȍt÷zϒԷz^|, 
tuֵcʾ|b¢ǰ_יǰٻ҆cĐzqz, ǖ֖ڵٻ҆bSjɻʭ, zьɞɱ׉
sҶʭt˷ґϒԷ¢Цvn|^b¢ǰ_ɻʭ}f, tu˷ґϒԷ¢sֵctЦvn|^
b¢ǰ_ɻʭ}zS 
 Εآa^|, Hazan & Shaver (1987)¢ťnv3ڈȑɻʭc֧͋ñ̍ѣ(1988)y|ĺ̉l|^
StˈڬECRوѻĮ ,^ ÿɽñƘծ(2004)y|ECRͮΕְщcĺ̉l, Εآa^|ʨf
ĽѢl|^SvڬECR-RSǋΙñΙøñ̍ѣ(2016)y|ڬ_fͮΕְщcĺ̉lvj~
, ěˈڬͮΕa^|, ǘͿѿȪφيń¢Ԧ̀nv_ҝҿcȢƘpj~cΑˆlS 
 ˷ґϒԷيn|, ʅǊ(2009)cͮΕah˷ґϒԷɻʭ¢ĺ̉n|^SёՂǆ٧nvٻ҆b
ǿɏƁΠ¢؇n|, ÷z˷ґϒԷɱ˗p_3ǿɏτ؉ɻʭ¢ĺ̉n|^Sjɻʭڬьɞ
ɱ׉ɱn|sҶʭt˷ ґϒԷcЦvl|^b¢Уɞpj~c}dSΙøñϓē(2014), ŭ
ӇΑÿΑñˈΑˀ̉nˌֆ͝¥ÁÄÃàíÈñÌÄÈìò²ґ҆n, Hazan & Zeifman(1994)~ǘφ
ĤɞȖ{^vŭӇѢ¥ÁÄÃàíÈϒԷɻʭ¢ĺ̉n|^Ss׺̼ˠԀ̯tsəůء٫ț̐tsƁ
٪̠̜tsəůȖȍtǽzϒԷz^|, tu3ٻ҆qz, ֖12ٻ҆bɻʭ}zSjɻʭ
ڬtuɱ׉ɱn|, sҶʭt˷ґϒԷ¢Цvn|^b¢Уɞpj~c}dSv, ŭ
ӇΑѢ}zc, Hazan & Zeifman (1994)Ȗ{^|, 4ϒԷ¢Уɞ}dj~b, ŭӇΑģ ,ّ ̉ĚՃ
}, ĽѢpj~c}d~Ԧ`S



Ô¬_ðros£`©ľÞ]svy
 ŭӇΑŮ~¥ÁÄÃàíÈɱ׉cϕӍǃĚ~ҵ⑥n|^fc, ŀт~n|֏ɱp¥ÁÄÃ
àíÈس։˄Ɠ¢̯x, ֏~¥ÁÄÃàíÈcˈ֏ɪǃĚيń¢čУpj~cʧzbҝҿ
}Ҥl|^Sľ`, ʦŭΑǃĚيńيpҝҿ}, Ϧ֏~¥ÁÄÃàíÈcəɞn|^ɏ
ĿͨcóѭĦՉ^ؒ҈̒ɱn|˗Ӓѿ}zyv~pҝҿ(Pierrehumbert, Cummings, & 
Zahn-Waxler, 1989), óѭĦՉ^ɏĿǘȥؒ¢֐ɭnv~d, шͨϦ֏~¥ÁÄÃàíÈcú
əɞȑwyvÙ¥Ⅱ, ĐĚ~əɞȑɏĿͨcƵǨѿbz˗Ӓѿ}z, ͑تѿ}^j
~¢Ҥpҝҿ(Park & Waters, 1989)֊SڰϟͿ~ 3ϟͿУɞnvϦ֏~¥ÁÄÃàíÈcəɞn
|^ɏĿͨc, 5ϟͿ}óѭĦՉ^ǃĚ~يńa^|Ü»Æ¦Õ⑥ơ¢Ȫf~~^_j~
Ҥl|^(Youngblade & Belsky, 1992)S 
 ŭӇΑahҝҿ}, Kerns(1996)ҝҿa^|, 5, 6ʤѠŭӇϦ֏¥ÁÄÃàíÈ~ǃ
Ěيń¢Ǉøi|^Stҝҿ}, Ϧ֏~¥ÁÄÃàíÈcəɞn|^ŭӇĦىbǈhŮ
pf, ҈đѿǃĚيń¢Ӛfj~, tn|ɓё¢˸of^j~cҤl|^Sv, Ό֏
n^ǃĚ~Ù¥¢Ӳrֺׄ¢lrv~d, ĐĚ~Ϧ֏~¥ÁÄÃàíÈcəɞn|^ŭӇǘȥ
ͨcڬ˗Ӓѿ}̗Ƈѿ}^j~c֐ɭl, ֏ɪˠ¢˸o|^j~cȚǣlvS 
 ģø_, ֏ɏيń¥ÁÄÃàíÈc֏ɪǃĚيńû`˃ٹ¢Ҥpҝҿc֊óͨ}, 
ǃĚ~¥ÁÄÃàíÈcҦī˲ԇѿѻؗ˃ٹpj~¢Ҥpҝҿ֊SCotterell(1992)֏~
¥ÁÄÃàíÈ, ǃĚ~¥ÁÄÃàíÈͨcՂɵ˸˲Ղʘς˚~ژf҈يn|^j~¢Ҥ
nvSӢҩѿœʱɱn|, ֏ǃĚ~¥ÁÄÃàíÈͨcس։}z~^_ҝҿӵΣz
(Laible, Carlo, & Raffaelli, 2000)S 
v, ˞ͺΑahҝҿ}zc, ǃĚ~¥ÁÄÃàíÈڏԴԧ~¥ÁÄÃàíÈx
Ӣҩѿ well-being ˃ٹn|^v~pҝҿzStóͨ}, ǃĚ~¥ÁÄÃàíÈيńf, ֏
~¥ÁÄÃàíÈcس։w~pҝҿzSGreenberg(1983), ǃĚ~֏ýͨ~¥ÁÄÃàíÈc
ĚѠЦןʭՂɵ˸˲¢čУnvc, Ӣҩѿ well-being يn|, ֏~¥ÁÄÃàíÈͨcΎ˶Ȭ
d˃ٹ¢̯y|^v~n|^S 
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 ԅo|, ӢҩѴ˭¢ˋʃȧ͝~nvҝҿa^|ڬǃĚ~¥ÁÄÃàíÈ˃ٹ֊q, ֏~
¥ÁÄÃàíÈcس։~lc, Ղɵ˸˲Ղʘς˚¢ˋʃȧ͝~pҝҿa^|ڬǃĚ˃ٹⅡ
װѿ֭|^c, ó׍ˠϔh|^Sj_ó׍ˠl¢ǰڃ~nvWilkinson(2004)ҝҿ
}, ֆ͝ȅ}Ȫ^¸íÖé͝¢ҟŇn, ֏~¥ÁÄÃàíÈǃĚ~¥ÁÄÃàíÈýͨ~
Ղɵ˸˲¢ɋĜn|_zŝǛ˃ٹn|^j~, ǃĚ~¥ÁÄÃàíÈڬzҶʭ֏~¥ÁÄÃà
íÈy|ֳ͵lj~cҤl|^S 
 ģø~~n|, ċŭΑˀ̉lvڏԴԧ~¥ÁÄÃàíÈڬǃĚ~¥ÁÄÃàíÈ˃ٹ
n|^|ڬbz, ɴΜӢҩœʱҦī˲ԇˠѻؗčУp}zStóͨ}, ǃĚ~¥ÁÄ
ÃàíÈڬёӄn|ɏĿӢҩٴ˃ٹ¢ǂn|^~֔`w_S 


(Ěù_ðros£`©ľÞ]svy
 ʦŭΑbŭӇΑa^|, ֏ģȩΌس։ȬĚ~n|ŇԴԧ͙ʝc̲iw_(e.g., 
Kesner, 2000)Snbn, j}ɏĿ¥ÁÄÃàíÈ~ŭӇΑģّ͙ʝ~يń¢~zivҝҿɹ
^ڪ͝ēñؙծ, 2005ګS 
 }, tt͙ʝc¥ÁÄÃàíÈɱ׉~j~ќֺѿ˵ɞlˌw_bSHowes (1999)
Ϧ֏ģȩĚъc¥ÁÄÃàíÈɱ׉~ˌΛħ~n|, tĚъcרķѿñ˲ ԇѿ´¥¢n|^
j~, ɏĿѠЌÿahɑȋ~n|̯Ӿˠñó׍ˠczj~, tn|, ɏĿɱn|˲ԇѿ̛
ה¢n|^j~ 3н¢øi|^SģøΛħ¢͙ʝcЦvpj~ƮƁԦ`S 
 ŭӇΑģƐʦŭΑahҚ֊¢֊|~, ŇԴԧ~¥ÁÄÃàíÈcчϦ¥ÁÄÃàíÈ
tˈɏĿѻؗ~_ي؊pbַvҝҿcʧzb֊Sq, ʦŭŇԴԧɱp¥ÁÄÃ
àíÈ~чϦɱp¥ÁÄÃàíÈي؊n|aq, ёՂ¥ÁÄÃàíÈ¢ˀ̉n|^~Ҥpҝ
ҿcz(e.g., Goossens & Ijzendoorn, 1990)SjёՂˀ̉lvŇԴԧ~¥ÁÄÃàíÈڬtˈ
ɏĿҦī˲ԇˠѻؗ˃ٹn|^j~Ҥl|^(van Ijzendoorn, Sagi, & Lambermon, 1992)Sv, 
ċŭΑahϦ֏~¥ÁÄÃàíÈڬŭӇΑ}ǃĚيń͙ʝيń~ي؊n|aq, nċ
ŭΑŇԴԧ~¥ÁÄÃàíÈcڬtˈ͙ʝيń~ي؊n|^~Ҥpҝҿz(Howes, Hamilton, 
& Phillipsen, 1998)SjҝҿbԦ`j~, ũѠ~يńˠڬϦ֏~يńˠ^n¥Á
ÄÃàíÈ¼Á§ébёӄn|ˀ̉l}z~^_j~, v, ċʦŭΑْy|֔`, ǘ
os͙ʝѿtӄț^ŇԴԧ˃ٹy|ڬtˈɏĿѻؗcʕǒl~^_j~}zS 
 ŭӇΑģ ,ّ ьŭӇΑÿΑa^|͙ʝ~ي a^|¥ÁÄÃàíÈ¢͵ҟ̖yvҝҿ
~£֊^c, ͙ʝc¥ÁÄÃàíÈϒԷ¢Σvn|^j~¢Ҥǭpҝҿʧzb֊Sľ
`, ɸɔβŮɔͿڬə˒˸¢ϰ⑥ơcȪf֊͝،ىˈڬt_⑥ơcеРp
ӵΣb, ɸɔβƆΑ}͙ڬ ʝcəůȖȍəůء٫ț̐~n|ϒԷ¢Σvn|^j~¢Ҥǭp
ҝҿcz(Koomen & Hoeksma, 2003)Sv, ÿɔβa^|ڬ͙ʝڬəůء٫ț̐~n|ϒԷȱ
_c, əůȖȍ~n|ϒԷn|^j~¢Ҥpҝҿz(De Laet, Colpin, Goossens, Van Leeuwen, & 
Verschueren, 2014)S 
 jҝҿbڬ͙ʝ−Ѡˊىيńs¥ÁÄÃàíÈѿ։Ӫtcz, ͙ʝcóͿѿ¥ÁÄÃà
íÈɱ׉~n|˄Ɠ¢Σvn|^~Ԧ`(Zajac & Kobak, 2006)Snbn, ͙ʝc¥ÁÄÃàíÈϒ
Է¢Σvn|^v~n|, ͙ʝ~ي ڬمΑ vy|Ӿf}^j~, óɱóهo
vيń}^j~b, ͙ʝ−Ѡˊىيńsɚůt¥ÁÄÃàíÈيń}z~֔^٫^S
nvcy|ڬ͙ʝڬs¥ÉÚÄ²t¥ÁÄÃàíÈɱ׉~n|Ԧ`dw_S 
 j_, ¥ÁÄÃàíÈɱ׉ˌ͙ʝ~ىՉȻيńˠ¢ˀ̉pj~, ɔο̉Ԓ
q, ɔӨǃĚ~يńˠΐn^ƞΣc֊(e.g., Pianta, Belsky, Vandergrift, Houts, & 
Morrison, 2008; National Institute of Child Health and Human Development, 2002)SvBuyse, Verschueren, & 
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Doumen, (2011), ŭӇΑƆΑa^|, ֏~يńˠcf^ɏĿa^|}, ͙ʝ~يńˠcՉ
Ȼ}z͓͍ѿ⑥ơcР~Ҥn|^Sjj~b, ֏~úəɞيńczy|͙ʝي 
y|ɏĿəɞnvѻؗzcj~cҤǭlS 
 ģøj~b, ͙ʝ~¥ÁÄÃàíÈc, ֏~¥ÁÄÃàíÈ~ёӄˀ̉l, ɏĿٳ֭Қ
ٴahÜºÆ¦Õ˃ٹ¢ǂpǎԷˠҤǭl|^~֔`w_Snbnc, ͙ʝ~ي
ńˠc¥ÁÄÃàíÈѿŔٴ¢̯zn|, ͙ɣŷ}͙ڬ ʝóĚɱȪ͝Ѡˊ~^_τ؉y|a
, ¥ÁÄÃàíÈ}˵ɞlĐԧيń~ɹnѮj~b, _ȧ͝¢y|͙ʝ~¥
ÁÄÃàíÈ¢̴`b, vڬtt¥ÁÄÃàíÈ~n|̴`|Չ^b~^_нa^|ڬќֺ
ѿ͞ќc˓։~l(͝ē & ؙծ, 2005)S 


)ċ¬_ðros£`©ľÞ]svy
 ٰʤΑŮyvzvb, ϕӍˣ˷يńcس։̐~, ˣĚɱn|¥ÁÄÃàíÈ¢ˀ
̉n|^fSnbn, ¥ÁÄÃàíÈcƮƁˀ̉lģƐĖ٠ƆΑa^|, ŌĚŷȋƩnv¥
ÁÄÃàíÈ}z IWM˃ٹcȬdf֊_}zSˣ ˷҈̒ښƖȻz^|ֆ͝ҝ
ҿ¢͞ќnvHolmes & Johnson(2009), ՂƁˣĚ~n|ќ˵~n|, əɞȑ¥ÁÄÃàí
Èǘo¥ÁÄÃàíÈ¼Á§éĚ¢ќ˵ziŝǛczc, ɠ٠ˣ˷يńa^|zҶʭ
مΑѿيńˠc̯ӾpڬǾءȑ~úəȑ_ađ^¥ÁÄÃàíÈ¼Á§éьˑ}փȟ
 | £
nǖ_Ӳǖr}z_wSx£ڬəɞȑǘȥcЦןʭژ^يń¢Ԁ̯pɱn, փȟ
 | £
ѿيń
ˠЦןʭcĳ^يń¢̯Ӿlr_}zSv, يńƆΑa^|, úəȑ IWM ¢̯zŌ
Ě҈̒bΕΜȾʾ~lȪf˲Ț¢҈̒û ,` ؕƒ¶ÞÄÈn|n_cv, ҈̒
~_fǖ fy|n_(Grabill & Kerns, 2000)SǅɱǾءȑ IWM¢̯zŌĚ, z¶ÞÄ
Ènbyv, ՂƁ¢Չf֊r_ŖՂʘوҤ¢nvp_}z(Mikulincer, 1998)S 
  ɠ٠Ė٠cɁ, zҶʭĖ٠Αى¢Ӵ~, ϕӍtˣĚɱn|ёՂ¥ÁÄÃàíÈ
cˀ̉lɁStĮ ,^ ŌĚ IWMtˣĚɱpيńьѮѿ¥ÁÄÃàíÈ˃ٹ
cȬdfy|fSьڬيńЦןʭˣĚ~ˠѿЦןʭ~^yvʾ֩يńˠيpj
~z^|ڬtˣĚɱn|_¥ÁÄÃàíÈň˚¢̟^|^b~^_j~ֳ͵
ƖcȬd^~l(e.g., Noftle & Shaver, 2006)S҈̒ɱp¥ÁÄÃàíÈcúəɞ}zj~, v~
`ÐòÀÊèÆ¦¢Ԧ̀nv~n|, يńˠЦןʭ¢ĳfčУn|n_~l(e.g., Davila, 
Karney, & Bradbury, 1999)S  
  يńԀ̯يn|, ˣĚɱn|əɞȑ¥ÁÄÃàíÈ¢̯zĚ, úəɞ¥ÁÄÃàíÈ¢
̯zĚ, مf|əɞnvيńˠ¢̯zj~c}d(e.g., Feeney & Noller, 1990)Sњȋ҈̒ɱn|
úəɞ¥ÁÄÃàíÈ¢ˀ̉n|^j~, Ė٠n|^®ÄÖéa^|يń֒Д~zc
p^ø, ӵɉn|^ȯɊa^|٪ɉ¢ɷdp^j~cҤl|^(e.g., Birnbaum, Orr, Mikuliner, 
& Florian, 1997)S 
  ǘφ, ͧɉ®ÄÖé¢ɱ׉nv4ʤىمΑԐͦҝҿ}, úʥrӵɉѠЌ¢؁y|^تŕԧ, 
҈̒ɱn|ژ^êØé}¥ÁÄÃàíÈúəŝǛ¢Ҥn|^vStڬيńƆΑwh}f, مΑى
Ӵؕnvˈ}ڬ¥ÁÄÃàíÈúəŝǛژ^}z, ʥrӵɉѠЌ¢؁y|^تŕԧ, ٪
ɉ¢׹`vتŕԧ~Ⅱ|ژ^ŝǛ¢Ҥp~l|^(Davila & Bradbury, 2001)Sjj~b, تŕ
ԧ¥ÁÄÃàíÈúəŝǛژlيńúЦןl~ӵɉѠЌԀ̯~ɩûn|^_}zS 
 ¥ÁÄÃàíÈ¢ˀ̉n|^vˣĚتŕԧ~ƈv٪ɉnvpj~, ɹbq¼Èê¼
bbj~}zSÚà­¼Áº¼cʏ, ¼Èê¼ɱn|؛Ƃɱ˗c}dfy|n_Sj
_ȖΕѿǅ˗Ƙ`|, ¥ÁÄÃàíÈŝǛy|, يń֒ДǷȱ_ǅ˗p
bcѮSəɞnv¥ÁÄÃàíÈ¼Á§éĚڬúəɞȑĚ~Ⅱ|, Ͳf˸˲ѿǾˎpj
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~c}d, ټ˗n|^fj~c}d~l(e.g., Davis, Shaver, & Vernon, 2003)S 
 j}׽|dv_, ԅo|, يńƆΑ֒Дˈ IWM ˃ٹcⅡװѿȬdf, ˣ˷يńz
Όÿڬt҈̒ɱp¥ÁÄÃàíÈcȬd˃ٹƖ¢̯z_}zS   
 aڬΕӘ}ˣڬ ˷يńah҈̒¥ÁÄÃàíÈҚ֊¢͞ќnvc, ˣ˷يńڬ¥ÁÄ
ÃàíÈº¼Æßģȩёӄnvº¼Æß~n|, ڏԴѿي يp´¥±Òí³º¼Æß~تŕ
⑥ơيp¾²ºâéº¼Æßc˵ɞl|^j~˖|^w_(Hazan & Zeifman, 1994)S 


Ūï]óĨ
 ΕӘ}, ŭӇΑñٰʤΑah¥ÁÄÃàíÈҚ֊¢, tɱ׉k~͞ќn|dvSŭӇΑa
^|, ŀт~n|֏~¥ÁÄÃàíÈيńיcɹbqtɱĚيńǇӵ˃ٹpc, 
ɔβahǃĚ͙ʝ~ي ڬɏĿ~y|Ȭd˶ǥ¢̯xˌS͙ʝڬóͿΑѿ¥ÁÄ
ÃàíÈɱ׉ˌ~^_˵ɞȖ{f~, ŭӇct͙ʝ¢əůȖȍəůء٫̐~n|ňѢp
j~c}d, əɞnvĚىيń¢ˀ̉n, Ղɵ˸˲ژ^êØéz~Ԧ`S 
 Ó¥يńcΉس։y|f˞ͺΑñٰʤΑģّa^|, ֆ͝يńˠÿ}, ˣĚcΌس
։¥ÁÄÃàíÈɱ׉~(Hazan & Zeifman, 1994)Sˣ˷يńƆΑ֒ДˈŌĚɱn|oϦɏ
يńѤΜpóՈѿ IWM˃ٹcʧƁ֊, tيńˠahЦןʭيńԀ̯
ɱn|, t҈̒ɱp¥ÁÄÃàíÈŝǛcȬd˃ٹ¢û`_}z(Cozzarelli, Hoelstra, 
& Bylsma, 2000)S 
 t_нb, j}׽|dv_, ֏ɏيńѤΜpúəɞŷȋƩnv¥ÁÄÃà
íÈ IWM¢̯zŌĚ}, ŭӇΑñٰʤΑģّȪφيńˠÿ}ňڂЦxvيńˠ¢ˀ̉pj~
}, ӢҩѿœʱѠЌ¢؁j~c}d~Ԧ`Slڬt_nv֏ģȩğيńˠÿ}ə
ɞnvيń¢̯zj~}, tŌĚŷȋƩnv¥ÁÄÃàíÈ¼Á§écəɞnvͨǛȧɧn|^f
j~Ȭ^zˌڪ֪ӯӍ 2اӍ 5ӆӍ 1Ә¢ǀфګSt_^yv˶ǥ}, ͙ʝ~يńoǃĚ~
يńoˣ Ě~يń~^yv_يńˠa^|ڬəɞnvيń¢ˀ̉pj~, tɏĿɴΜ
ɱn|س։˶ǥ¢̯z}z~Ԧ`w_S 

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
(aTi_
 ŭӇΑǂٰʤΑ~^_ʤڧʟڬ1ͮȪfͿى¢ڏԴԧb٪|ؕkpj~Į^ڬj}ڬ
ڏԴԧcɱſn|^vφTͮʡƀΜďՂɱſnf|^Sj_ͮʡƀΜď
ɱſwh}fڬѝȡȧƩ⑥ơәȂ̬ȬڬŭӇǂٰʤ¼Èê¼¢û`}zڬt
Ղ؛Ƃɱſ}dԷƖñ¼°é¢רĠhj~cڬӢҩѿœʱ¢Ňzø}س։~Stn|ڬt
ԷƖñ¼°éڬӢҩѿœʱԀ̯wh}fڬɔοؗ̉ɴΜҦīѿؗ̉ɱn|Ü»Æ
¦ÕčУpj~c͵bl|aڬѠЕ vس։}zj~cӃ
_bc
`S 
¼Èê¼ɱſpԷƖñ¼°éڬφTêØé}ɑȋpcڬΕһa^|ڬtÿ}ڬ¶ò
Óí³ñ˔ԨƖñê»è«í¼÷zІ҆pSрֺڬj÷zԷƖwhcڬ¼Èê¼؃ȡɱſ
pԷƖ}fڬvڬj÷zcózÖë¾¼¢p}^cڬtu_ԷƖñ¼
°é}zbǕٻ}ֺov^S 

(ĆŬÍ
(ìŨ
 ͮΕְ}s˔ԨƖt~֔_țǖڬ˒ќɔ}ʧzbς˚cǟ|^~Ԧ`Sľ`ڬ
̊˽ʽl~^_˶ǥ}Ղƌ(self - control)يpƁشczcڬjÆòÝz^|ڬӍ 2Ә}ͭ֓
|^S~j}ڬ׺ʤڬs˔ԨƖt˶ǥp~jڬ³èÄÈ(grit)~ǦڬمΑѿ
҆ωؗ̉¢čУpς˚І҆c٧y|aڬt؛˗ѿŔٴІ҆pdczStj
}ڬΕһ}ڬˈԧ³èÄÈ¢˶ǥp˔ԨƖz^|êÒäò¢⑥_S 
 ³èÄÈڬ׺ʤ Duckworth ҝҿy|І҆c٧y|^Sɔβ}̉Ԓژl¢čУp։
ǿ~n|ڬIQ }ֳ͵}d^اƁczڬDuckworth ̉ƗԧcΎpьˑ~n|³èÄÈґ
҆nvS³èÄÈڬsم^Ϳى҆ωǛh|ƛƖ¢ӾhƖ˲ڬ цt~ɞԟl(Duckworth & Peterson, 
2007)Stn|ڬ³èÄÈ¢ΎpŌĚьˑz^|҆ڬ ωؗ̉ՃؖÝçÀí_}zڬ
t¢כd¼ÁÞÊ¢̯zŌĚ}z~Ƕ
v~
`|^(Duckworth & Peterson, 2007)S 
(ľìĺ
 ³èÄÈ¢Уɞpɻʭz^|ڬGrit Scale(Duckworth & Peterson, 2007)c̲iSGrit Scaleڬ12
ٻ҆ 5ħЃbɻʭ}zڬŭӇΑģّڪat 7ϟģّګٰʤΑñ̉ĚΑʤڧʟa^|ĽѢ
cǎԷ~l|^(Duckworth & Peterson, 2007)Saڬtˈڬ8 ٻ҆қԑщ}z Short Grit 
Scale(Duckworth & Quinn, 2009)cĺ̉l|aڬǘֺ͡a^|˵ɞl 2ǿɏτ؉(“Perseverance of 
effort”, “Consistency of interest”)؛ǖʭcқԑщͨcژbyv~Țǣl|^Svڬjқԑщz
^|ڬͮΕְщĺ̉l|aڬǘφ 2ǿɏτ؉cҟ֭l|^(ֈʒñȷøñ٬ɤ, 2015)S 
(	©ľÞ
³èÄÈ¢čУpȧ͝z^|ڬ³èÄÈ~ي؊pȧ͝z^|ڬwҚ֊cȪfզҽl|
aqڬčУǿƮƁ͵by|^^Stÿ}ڬȬɔѠ¢ɱ׉~nvҝҿ}zcڬÜ»
Æ¦Õ˸˲~҆ω¶ÞÄÈàíÈcčУǿ}zyvҝҿcz(Hill, Burrow, & Bronk, 2016)Svڬʜ
ΐ¢Ü»Æ¦ÕčУnvcڬĚѠ˶ǥ̻ϰÌ¯Æ¦ÕčУnv(Vela, Lu, & Lenz, 2015)~֔_Қ֊
|^S 
aڬDuckworth & Gross(2014)ahֺׄ}ڬ³èÄÈơϒ{h׺^}z~n|^St
vڬəͶÈêòËí³y|įpj~c}d^ǎԷˠczcڬěˈڬ³èÄÈčУ
ǿ¢͵bpj~}ڬtĜŮǎԷˠ¢̻y|^hbn^S 
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svy
³èÄÈcčУpz^|ڬͭʧzbҚ֊cզҽl|^S̉ĚيpҚ֊cȪ^cڬ
ŭӇΑñٰ ʤΑҚ֊~n|ڬqڬGrit Scaleوѻ¢⑥yvҝҿ(Duckworth & Peterson, 2007)a^|ڬ
ȬɔѠҚ֊}ɔο̉Ԓڬ٘׫ȥɝɔβٰʤahϣѫ}dƓǖڬŭӇah¼Ùèí³¶í
Æ¼È̉Ԓ¢ϚͨǛčУnvSvڬǘφژβѠɔοؗ̉¢čУnvҚ֊
(Eskreis-Winkler, Shulman, Beal, & Duckworth, 2014)SlڬԐͦѿҝҿa^|ڬ3Ϳн}³èÄÈc҆
ωؗ̉¢čУp~~ڬ³èÄÈژ^ŌĚa^|҆ڬ ωؗ̉cĂ֐ѿwell-being¢ʽfčУp
ӵΣˌ|^(Sheldon, Jose, Kashdan, & Jarden, 2015)SčУpjj}ڬÜ»Æ¦Õʠӵc
Ü»Æ¦ÕͨǛ}zyvcڬՂϥĩȃԊչ։ǿ~yv~^_Țǣz(Blalock, Young, 
& Kleiman, 2015)ڬÌ¯Æ¦ÕʠӵԊչ։ǿ~ǎԷˠzS 

(	~¥£{
(	ìŨ
¶òÓí³ڬϚʶ¼Èê¼ñ¶òÓí³~ռ֚lSCompas, Connor-Smith, Saltzman, Thomsen, & 
Wadsworth(2001)ڬ¶òÓí³˸˲¢ƌˍnڬʳ֝ѿԦ`ڬ⑥ơ¢ƌˍñͨǛ{hڬՂơѿ
֣Ł¢ƌˍnڬѝȡŞdbhڬ¼Èê¼Ч¢Рpڬ¼Èê¼ɱp؛˗ahȪfÖë
¾¼¢ǟ}z~n|^SĂ Lazarus ɞԟcѢ^ڬsŌĚהЧ¢Ըbnڬz^ם`
|n__ȩѿǂŷѿ։ֹɱn|ڬt¢ſќpv֭Қѿñ⑥ơѿƛƖ}zڬʡ
ȧƩnӾh(Lazarus, 1993)t~l|^Stn|ڬǘofLazarusڬ¶òÓí³ͨѬz^|ڬ
¼Èê¼ɱſĞͨ֐нbڬǰڃснȑñ˲ơснȑƁڈnv(Lazarus & Folkman, 1984)S
Coleman(2011)}ڬǰڃснȑ¶òÓí³¼Èê¼¢РnڬٕƿpŌĚ֥}z~nڬ˲ơс
нȑ¶òÓí³ڬ¼Èê¼¢ĺwp˸˲я˺¢ȧ`_~pŌĚ֥w~n|^S 
(	ľìĺ
 ¶òÓí³УɞЃz^|ڬͭ͞ќlvêÒäòֺ͡cɑȋpSCompas et al.(2001)a^|ڬ
ьڬŭӇΑñٰʤΑahיǰӧЃ¶òÓí³¢Уɞp͝Ȫfɻʭz^|êÒäòn|
^Sľ`ڬChildren’s Coping Strategies Checklist(CCSC)ڬ9~13ϟŭӇ¢ɱ׉~nvɻʭ}zڬ10
ùĲɻʭb 45ٻ҆ 4ħЃɻʭ}z(Sandler, Tein, & West, 1994)Sğڬ10y15ϟ¢ɱ׉
~nvڬ29ٻ҆ 4ħЃCoping Scale for Children and Youth(Brodzinsky et al., 1992)ڬ12~18ϟ¢ɱ׉~
nvڬ10ٻ҆ 4ħЃڪz^ 5ħЃګKidcope(Spirito, Stark, & Williams, 1988)Ȫfɻʭcɑȋp
Svڬ׺ʤêÒäò~n|ڬPfefferbaum et al.(2016)}ڬŭӇǂٰʤɱn|ɠͩǎԷ¶òÓí
³ɻʭz^|êÒäò¢⑥y|^Sÿ}ڬat 12ϟģّɱn|ĽѢ}d¶òÓí³ɻʭ~
n|ڬĽѢځʭژ^ڬ¶òÓí³ɻʭ}zCOPE(60ٻ )҆(Carver, Scheier, & Weintraub, 1989)ڬ
vڬtқԑщ}zBrief COPE(28ٻ )҆وѻl|^(Carver, 1997)SaڬƘծ(2009)a^|ڬ
COPE cɠ٠ĽѢ͝bڬΌĽѢlj~Ȫ^ɻʭ}z~n|^SCOPE  Lazarus & 
Folkman (1984)ahǰڃснȑñ˲ơснȑ~^_ĐzŔٴƁڈĞͨ}fڬќֺѿ˵
ɞl¶òÓí³Ŕٴz^|ڬȪφ֐нbξ֗l|^SCarver, et al. (1989)ahǿɏ
ƁΠӵΣbڬsҽπѿ¶òÓí³ts֖ѧtsӉǖpğЌơ̚ƌts̚ƌ¶òÓí³tsؖŴѿÀò
ºâé¸ÜòÈ̻Ӭts˲ԇѿÀòºâé¸ÜòÈ̻ӬtsԳɞѿź֒ر~̉مtsǈɧtsɜ͙ň
ĥts˸˲снƩ~ռƀtsǞ֭ts⑥ơѿֻts˒ќѿֻts¥é¶òéñլъĽѢt 14 ùĲ
ɻʭcvSvٰڬ ʤΑz^|ڬ54ٻ҆5ħЃA-COPEcوѻl|^(Patterson & McCubbin, 
1987)S 
 aڬȅŷa^|ڬ¶òÓí³¢Уɞpɻʭڬʧzbوѻl|^SɸɔѠz^|ڬ40
ٻ҆bɸɔѠѢ¼Èê¼¶òÓí³ɻʭ(Ȭӊñʋēñʑѣ, 1998)czSvڬÿɔѠz^|ڬ
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55ٻ҆ 4ħЃbÿɔѠѢ¶òÓí³ɻʭ(÷АñʑѣñȎش, 1994)czSВȩ}ĽѢl|^ɻ
ʭ¢Ѣ^j~zڬCOPEͮΕְщcĺ̉l|^(Ȭȝ, 2009)S 
5.3.3 ©ľÞ 
qڬ¶òÓí³¼Á§é¢֋ɞp։ǿ~n|ڬÐòÀÊèÆ¦ьˠc̲iS¶òÓí³~Ð
òÀÊèÆ¦ي؊z^|ͭڬ àÁƁΠc⑥ |^(Connor-Smith & Flachsbart, 2007)StӵΣڬ
ÐòÀÊèÆ¦ьˠÒÄ³Ô¤§Õ~ي؊z^|ڬȩǛˠǂַǨˠcڬǰڃ֒ϵ֭Қѿźτ̉
¢čУnڬҩӴѶŝǛcú؛˗ѿ¶òÓí³ڪʜΐѿ֐УڬǾء˲ڬ ơснȑ¶òÓí³ګ¢čУnvS
vڬjŝǛڬՑʤ}zڬ¼Èê¼cbby|^¸íÖéa^|ʽfvSl
ڬяϿѿ¶òÓí³ڬьˠѿ¶òÓí³a^|ي؊cʽfvSvڬ¶òÓí³~ي
؊pϭיz^|ڬǅ˗ˠ~Ղʘƌˍc̲i|^(Compas et al., 2001)Sǅ˗ˠژ^ŌĚڬΌƆ
ǅ˗cĳ^¼Èê¼êØé}Ѡo|n^ڬǾˎؐ^~l|^SvڬՂʘƌˍڬ¼Èê¼
ɱpр˶ׂѿǅ˗}zڬ¶òÓí³ũ⑥n|˓։ԷƖ}z~Ԧ`S¶òÓí³˶
ׂѿ⑥оcǟcڬjj}̲iϭיڬ¼Èê¼ɱpр˶ׂѿêØé}ǅ˗ʾv
}zSvڬ¶òÓí³¢֋ɞp։ǿ~n|ڬ¼Èê¼ҹڈŌĚŷהЧ~qڬ
ɦͬǃĚǟ|^(Seiffge-Krenke, 1995)S 
t}ڬj¶òÓí³¼°é¢єˌpø}ڬŭӇΑģƐa^|ڬ^bѻؗc
w_bSSkinner & Zimmer Gembeck(2011)}ڬӺƌ˸~¶òÓí³ѻؗz^|ֺׄn|^Sŭ
ӇΑģƐɺɔƐŭa^|ьˑѿj~ڬ2ڽ5 ϟ_x˶ȃѿՂ⑥ơ҆¢Ǜh_
j~c̲i|^Szڬ⑥ơ¢ϙڬΕʾ⑥^v^j~¢⑥_ڬ~^yv⑥ơ¢~
_ڬ⑥ơêÐòÈèòcȢƘpSvڬ¶òÓí³z^|ڬt¼°éєˌӮҽѿ
}z~֔ |^(Zimmer-Gemback & Skinner, 2011)SzڬՑʤa^|єˌlv¼°
écДЪp}fڬͧv¼°écӮҽn|ڬєˌl|^f}zS 
(	
svy
 ¶òÓí³cčУp~n|ڬqڬ˒ќѿՒѷĳlc̲iSľ`ڬҽπѿ¶òÓ
í³ͨc˲ơснȑ¶òÓí³ڬ˒ќѿՒѷcɸl^j~cφT¼Èê¼яϿùa^|Țǣl
|^SZeidner (2005)}ڬ§¼ç«éٰʤÆë͓͍llƞΣ¢ξ֗n|a˲ڬ ơснȑ
¶òÓí³~Ì¯Æ¦ÕϭƁ~ȩŜˈ¼Èê¼~ي؊c͵b~yvSvڬ͕ϼѿ΅Ɩ(Punamäki, 
& Puhakka, 1997)Ղтлɥ(Prinstein , LaGreca, Vernberg, Silverman, 1996; Terranova, Boxer, Morris, 2009)z
^|ǘφҚ֊cˌ|^SvڬŭӇΑz^|ڬڏԴԧ¶òÓí³¥ÉÏ§¼“
ƚcس։}zj~͵by|^(Gil-Rivas, Silver, Holman, McIntosh, & Poulin, 2007; Phillips, Prince, 
& Schiebelhut, 2004)S 
lڬ˒ќѿՒѷ¢РpqڬÈç©Ý¢Ӵږnvx̉مpj~Țǣl|^S
jڬȩŜķږˈ̉م(post-traumatic growth; PTG)~ǦڬÈç©ÝķږɱſnvӵΣ~n|ڬÜ»
Æ¦Õ˒ќѿȧƩ~l|^ (Tedeschi & Calhoun, 1996) SPTGҝҿڬĂ̉Ě¢ɱ׉~nv}
zyvcڬ׺ʤڬҝҿҚ֊cզҽlڬêÒäòֺ͡cƃ⑥lՃy|aڬ̉ĚҚ֊~ǘφ
ŭӇΑñٰʤΑa^| PTG cj~c͵by|^(Meyerson, Grant, Carter, & Kilmer, 
2011)S 
vڬ¶òÓí³ڬɔοؗ̉~ي؊Țǣl|^Sľ`ڬHess & Copeland(2001)}ڬژβ
Ƴοɱn|ڬsҦīѿЌơtǂsɳنѿ¸ÜòÈ̻ӬtcژβÉëÄÖ¥©È¢čУnڬsɦͬ
يûtcÉëÄÖ¥©È¢̚`ͨǛčУn|^Sj_¶òÓí³ڬĂ˸˲¢ƌˍnڬ؛
˗¢ɷf~n|Ԧ`cڬҦīѿؗ̉~ي؊|^S 



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(
¡x£
(
ìŨ
 ê»è«í¼(resilience)ڬ؃ȡȁ٫яϿùa^|ڬóͿѿӢҩѿœʱ¢͈_~n|ڬȪ
fĚӄx҇j~c}dڬ~^_њ׉¢ֳ͵pς˚}zSê»è«í¼ڬsԸɅȁ٫
яϿùa^|ڬ_f؛˗pؕҶñԷƖñӵΣ(Masten, Best, & Garmezy , 1990)t~ɞԟlS
vwnڬê»è«í¼ڬs¼Èê¼Ì¯Æ¦ÕƞΣ¢ԊǨpÐòÀÊèÆ¦ь  ˠ (Wagnild & Young, 
1993) tsژ^è¼²zŌĚahڬѻؗ¥©È®ßɩûpÜ»Æ¦ÕӵΣ (Rutter, 1987) t
ڬφTɞԟcɑȋpSvڬê»è«í¼¢ьˠ~n|̴`dbڬؕҶñӵΣ~n|̴`
dbڬ~^_j~z^|ֺĎcz(Olsson, Bond, Burns, Vella-Brodrick, & Sawyer, 2003)ڬ^wϵґc
z^|^^S 
(
ľìĺ
 ê»è«í¼УɞЃڬיǰӧЃcȪ^cڬϕĐzͨЃcz~֔`Sózڬê
»è«í¼¢ٿȔóՈѻͅl~̴`ڬê»è«í¼я˺¢ɷfьˠ¢УɞpSóͨ}ڬê
»è«í¼¢tuțٴьΎ}z~̴`~ڬҝҿk~ê»è«íÈя˺¢…ĺѿ
ɞԟnڬtu؛nvɻʭ¢Ѣ^SvwnڬˈԧͨЃڬê»è«í¼¢¥©È®ß~̴`|a
ڬê»è«í¼cčУp}̖_̰ω~ڬǘφ̰ω¢̖_j~Stj}ڬjj}ڬƐԧ
ê»è«í¼¢Уɞpɻʭz^|̖^ڬˈԧͨЃڬ(3)}׽S 
 ê»è«í¼t¢Уɞpɻʭz^|ڬWindle, Bennett, & Noyes (2011)a^|ڬȅȩφT
ʤڧʟɱ˗nvɻʭc~|^Sj_xڬŭӇΑñٰʤΑ¢ɱ׉~nvɻʭڬ12ڽ17 ϟ¢
ɱ׉~nvYouth Resiliency : Assessing Developmental Strengths (YR:ADS)(Donnon & Hammond, 2007)ڬ12ڽ19
ϟ¢ɱ׉~nvThe Resiliency Attitudes and Skills Profile(Hurtes & Allen, 2001)ڬɸɔѠ(ʣȏʤڧ8.9, 10.05, 12.02
ϟ)¢ɱ׉~nvCalifornia healthy Kids Survey - The Resilience Scale of the Student Survey(Sun & Stewart, 2007)ڬ
13ڽ15 ϟ¢ɱ׉~nv Resilience Scale for Adolescents (READ)( Hjemdal, Friborg, Stiles, Martinussen, & 
Rosenvinge, 2006)cӰĜl|^S 
 óͨ}ڬȅŷa^|ڬê»è«í¼ҝҿՂķcȅȩⅡ~ɹfڬvڬɻʭوѻz^|
ȬɔѠ̉Ě¢ɱ׉nvҝҿcȪ (^e. g., ɸȞñÿׇñضɏñمʊ, 2002; ē٤ñÿΙ, 2008)SŭӇΑñٰ
ʤΑ¢ɱ׉nvê»è«í¼¢Уɞpɻʭوѻڬȅȩ~Ⅱװp~ٳʡ͝cɹ^Sľ`ڬ
ҜⅢñрծ(2005)ڬÿɔѠǈږΑah¼Èê¼ɱpê»è«í¼¢Уɞpɻʭٻ҆¢ĺ̉n
|^Svڬʣش(2011)}ڬȬɔѠ¢ɱ׉ĺ̉nvĐϕťê»è«í¼։ǿɻʭ(BRS)ǿɏτ؉ڬ
ÿɔ 1ʤѠڽژβ 3ʤѠ¸íÖéa^|ǘφ}zj~cҤlڬÿژѠa^|؛ѢǎԷ}z
j~cҤlvS 
(
	©ľÞ
 ê»è«í¼̴`ͨڬčУǿԦ`ͨѮcڬjj}ڬ^b։ǿcè¼²~։
ǿɱn|ڬŇ׆ѿĺѢpb~^_ڬê»è«í¼я˺¢ɷf։ǿґ҆pSjڬŇ׆
ǿɏ(protective factors)~n|Ԧ`|aڬŌĚÿwh}fڬɦͬȩ¶ÞäËÆ¦ǟ|Ԧ
`|^(Werner, 1995)S 
 ɏĿê»è«í¼ɩûp։ǿ~n|ڬBradley, Davis, Kaye, & Wingo(2014)a^|ڬՂʘƌˍñ
˸˲ƌˍñά׬ˠñҦīѿ¶íÓÆí¼ڬڏԴ¼Á§éñəɞȑ¥ÁÄÃàíÈñɦͬèÀò¼ñǃ
ؗƞΣñȍȔֶȩЌơǀƘc̲iڬΉʨ^ѝȡ։ǿ~n|ڬȍȔѻؗ~ӵǖñĚҹѿ
ҦīƩñҦīƩlvˠ˄Ɠ¢̲i|^SAlvord & Grados (2005)}ڬҽπѿ˕ǛˠڬՂʘƌˍڬ
ҽπѿڏԴڬيń~¥ÁÄÃàíÈڬɔοؗ̉~يûñIQñьƈ̓Էڬ¶ÞäËÆ¦Ųz¢̲i|
^SvڬċŭΑahÜ»Æ¦ÕڏԴڬǂڏԴԧ~҈đĺѢcڬè¼²¢Į_ɏĿ~y|
ê»è«í¼¢ژø}س։}z~l|^(Masten & Coatsworth, 1998)SaڬڏԴѝȡcՉȻ}z
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j~ڬʦɹΑ¼Èê¼c¥é¶òéլъŀɑzcj~¢̚ƌp։ǿ~~^_Țǣ
z(Enoch, 2011)Sÿ}ڬʦɹΑˀ̉lv¥ÁÄÃàíÈڬƺϒѿяϿùah˲ơƌˍ¢Ņ
pº¼Æß}zڬê»è«í¼ȉǏ¢ˀ̉pø}س։ς˚}z~Ԧ`Sؙծ(2016)}ڬ
¥ÁÄÃàíÈəɞˠcê»è«í¼ȉǏ~j~¢̰͊n|aڬьڬɱĚيńáÇé~
ŷѿĺοáÇéˀ̉cڬê»è«í¼Ӫȍ¢p~Ԧ`|^S  
(

svy
 ê»è«í¼ͮڬ ʡѠЌahφT؛˗ø̰ω~Ϛي؊¢̯zj~c̰͊l|^Saڬ
5.4.1.}׽v_ڬjj}̖_̰ωcژ^ڬz^ڬʣʡͿ~ǘφⅦШ}zj~cڬê»è«í
È}z~…ĺѿɞԟlҝҿȪ^j~¢͒|׽|afS 
qڬ¼Èê¼ÔéяϿùzțٴ}zڬê»è«í¼я˺ڬ¼Èê¼Ӣҩѿՠ
x׷^я˺}z~̴`j~StțǖڬӢҩѿœʱ¢Уɞpɻʭˌнcڬȁ٫
ƀΜďƐˈa^|ڬȢƘڪÌ¯Æ¦Õ̰ω}zРɹګpj~¢ڬê»è«íÈ}z~Ԧ
`Sľ`̚ڬ _z(e. g., Wingo et al., 2010)ڬڬÌ¯Æ¦Õœʱя˺z^|Уɞpɻʭˌнc
ĳ^j~cê»è«íÈ}z~Ԧ`ҝҿc͝ȪfzS 
 vڬٰʤΑahǰڃ⑥ơɱn|ڬê»è«í¼ΥӲ}ҝҿcl|dvSFergus & 
Zimmerman(2005)}լъĽѢڬ΅Ɩ⑥оڬƺٙˠ⑥ơɱpŇ׆ѿ˄Ɠz^|ς֐n|^Sľ
`ڬՂɵ (˒Byrne & Mazanov, 2001)ڬŷѿӺƌ̐ȋñÜ»Æ¦Õ˸ (˲Scheier, Botvin, & Miller, 1999)
¢Ύpj~cڬÌ¯Æ¦Õç§Ô§ØíÈӵΣ~n|լъ¢ĽѢpj~Ň׆ѿ։ǿ~y|
^vS΅Ɩ⑥оz^|ڬǛҦīѿň (˚Huang, Kosterman, Catalano, Hawkins, & Abbott, 2001)ڬɜ͙ˠ
(Barkin, Kreiter, & Durant, 2001)˛ڬ ¶íÈëòé¼°é(Griffin, Scheier, Botvin, Diaz, & Miller, 1999)c
Ň׆։ǿ~n|͵by|^Sƺٙˠ⑥ơɱn|ڬՂɵ (˒Paul, Fitzjohn, Herbison, & Dickson, 
2000)ֶڬ ȩЌơǀƘ(Anteghini, Fonseca, Ireland, Blum, 2001)ڬɔοؗ̉ǂ¥ÁÄÃàíÈ(e. g., Lammers, 
Ireland, Resnick, & Blum, 2000)cŇ׆։ǿ}zyvS 
 vڬê»è«í¼ڬӢҩѿœʱٴǰڃ⑥ơ̚ƌqڬɴΜҦīѿؗ̉ϚƞΣ
¢vpj~c͵bl|dvSľ`ڬӴОѿúƉяϿùzy|ڬٰʤΑahɔο
ؗ̉ҩӴѶŝǛĳlڬˇš}zj~cڬ̉ĚΑahӴОѿǰڃɹlˣ˷يńϚƞ
Σ¢vpj~c͵by|^(Donnellan, Conger, McAdams, & Neppl, 2009)S 
 
((Ūï]óĨ
 j}ڬ³èÄÈڪ˔ԨƖګڬ¶òÓí³ڬê»è«í¼÷z¶íÓÆí¼z^|tuٻ
}Ōƈ׽|dvSvwnڬtucs¼Èê¼ɱſpьˠtÿ}ڬ^bѮڬ^bس
اƁczbڬƮƁ׽j~c}dbyvStj}ڬʧzb֐нbؘ^~س¢׽ڬ
Ԧɭ~ʂΐġ`v^Sqڬ^b¼Èê¼ɱſnˌьˠbڬ~^_н}÷zԷƖñ¼°
éѮy|^S÷zÿ}ڬ³èÄÈؗڬ ̉cȁ٫҆ωjtcڬ¼Èê¼Ôé}z~֔`S
vڬê»è«í¼ڬʢʨ^؃ȡ(adversity)¢ɱ׉nvҝҿ}zڬvڬӢҩѿՠx׷¢
ӴږnvĚӄx҇}zнbѮ~֔`_Saڬ¶òÓí³ڬΉʨf¼Èê¼Ôé
ď׉¢ɱ׉~nv}z~֔`Svڬ̖_è¼²ɱſahњ׉әȂ~^_н}Ѯ
y|^Sqڬ³èÄÈǂê»è«í¼ڬ̖_њ׉¢ʨf̴`|^~֔`_S³èÄÈمΑ
ѿ҆ωؗ̉ڬê»è«í¼Ӣҩѿՠx׷bӄx҇~^_ڬtؕҶa^|م^Ϳى¢։
pSóͨ}¶òÓí³ڬ¼Èê¼ɱpǅ˗¢ڬ֭Қǂ˲ơнbڬ҈ɱѿқΑىÖë¾
¼}z~֔`S 
÷zς˚cڬѮњ׉¢̖y|^j~¢j}׽|dvcڬʠӵ~n|čУpz^
|ڬ^qӢҩѿœʱԀ̯ɔοؗ̉ɴΜҦīѿؗ̉cȚǣl|^vSҦīѿ̉Ɨp
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ø}ڬ¼Èê¼ÔéяϿ؃ȡ}z~Ԧ`яϿʾтѠo}zڬȁ٫яϿɱſ
nڬ؛˗¢ɷfڬjҹT¼Èê¼ɱſpŌĚьˠcس։}zj~cΕһb֔`w
_S 
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vڬWeinerڪ1979ګڬAtkinsonΑˆ—ŁŐáÇéΥӲ¢ڬHeiderƽǿʠʃќֺ֐нbź֒
رnڬʠʃќֺڪattribution theoryګ¢́ǯn|^SWeinerڪ1979ګڬƀΜďƽǿ֭Қϵɞǿz
^|ڬƽǿiĲԙϕťڪŷѿگȩѿګڬMəɞˠϕťڪəɞگúəɞګڬNӺƌǎԷˠϕťڪӺƌǎԷگ
ӺƌúǎԷګ 3ϕť}̴`|^ڪռ 1ګSĲԙϕťڬƀΜďѻѠcŌĚŷѿƽǿbڬ
ȩѿƽǿbڬ~^_֐н}zSəɞˠϕťڬƀΜďѻѠcͿىѿəɞnvƽǿ
bڬúəɞƽǿbڬ~^_֐н}zSӺƌǎԷˠϕťڬƀΜďѻѠcӺƌǎԷƽǿ
bڬӺƌúǎԷƽǿbڬ~^_֐н}zS 

 








 ƽǿʠʃ¢Ǉøivũ⑥ҝҿ}ڬʠʃ¼Á§éŌĚʗ~ğȧ͝~ي؊z^|ξ֗ڪe.g., 
Abramson, Seligman, & Teasdale, 1978ګڬƽǿʠʃȧɧ¢ŅpĜŮҝҿڪe.g., Dweck, 1975ګ¢؇n|ڬ
ƽǿʠʃ~ɔο؛˗ي؊z^|Ҥǭcˌ|dvS  

ľìġĺ
 ƽǿʠʃŌĚʗz^|ڬSeligmanɔԢˠрƖ˸ҝҿڪe.g., Abramson et al., 1978ګbڬʠʃ¼
Á§éŌĚʗɑȋz^|Қ_ڬʧzbУɞ̰ωcوѻl|^Sʠʃ¼Á§é
ŌĚʗ¢Уɞp̰ω~n|ڬʠʃ¼Á§éיǰӧڪAttributional Style Questionnaire; Peterson, Semmel, 
Baeyer, Abramson, Metalsky, & Seligman, 1982ګڬŭӇѢʠʃ¼Á§éיǰӧڪChildren’s Attributional Style 
Questionnaire; Seligman, Peterson, Kaslow, Tanenbaum, Alloy, & Abramson, 1984ګczS 

	svy
 Weinerƽǿʠʃќֺù}ڬɔοțٴ}ȱ͘̉Ɨ¢ڬӺƌúǎԷŌĚԷƖʠʃp
ڬӺƌǎԷŌĚƛƖʠʃpͨcɔԢ˶ϗɔοؗ̉cŅ؍lj~cĤɞl|dvڪWeiner 
& Kukla, 1970ګSɠ٠ڬŌĚʠʃ¼Á§é~ɔο؛˗~ي؊¢Ԑַͦίy|ξ֗nvɠ֢ҝҿ}ڬ
ɔοؗ̉¢ƛƖʠʃpɏĿvxͨcڬԷƖʠʃpɏĿvxˈɔԢ˶ϗɔο̉Ԓcژ
ռ
ƽǿĲԙñəɞˠñӺƌǎԷˠϕťӲǖ r̉Ɨñȱ͘֭Қ
ϵɞǿڪɤΕñȳٽ
//0DKNQKS
/-/ګ
 ӺƌǎԷ ӺƌúǎԷ
 əɞ úəɞ əɞ úəɞ
ŷѿ w£ƛƖ óͿѿƛƖ ԷƖ ϭƁ
ȩѿ ͙ʝŒ֊
ğԧͮʡѿ
}^ƛƖ
ֶڃȁ٫ʭ ؓ
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^j~cҤl|^ڪe.g., Liu, Cheng, Chen, & Wu, 2009; McClure, Meyer, Garisch, Fischer, Weir, & Walkey, 
2011ګSvwnڬɔοؗ̉ԷƖʠʃcˈɔοؗ̉ژl¢čУnv~^_ӵΣڪe.g., Kurtz-Costes & 
Schneider, 1994ګڬɔοؗ̉ԷƖʠʃڬƛƖʠʃǘҶʭˈɔοؗ̉ژl¢čУnv
~^_ӵΣڪe.g., Bong, 2004ګȚǣl|aڬʠʃ¼Á§écɔο؛˗ǂpƞΣz^|ڬó׍n
vӵֺˌ|^^S 


ÖçĊ
 ƽǿʠʃǎȧˠz^|ڬʠʃ¼Á§éȧɧ¢Ņpźʠʃ֘Ԍيpҝҿÿ}Ҥl|dvS
Forstelingڪ1985ګڬźʠʃ֘Ԍ¢ɠͩnv 15ɠ֢ҝҿz^|êÒäònڬźʠʃ֘Ԍ¢⑥^ڬʠʃ
¼Á§éȧɧ¢Ņpj~}φT˒ќѿǰڃȧƩc֊j~¢Ҥǭn|^Sľ`ڬDweckڪ1975ګ
ڬɔԢahȱ͘ɱn|ؕʭǅ˗¢ҤnрϭƖя˺ٖy|^v 8ϟb 13ϟɏĿ¢ɱ׉~n
|Ԑͦɠږ¢⑥yvStӵΣڬӕ͝ɔԢ}ȱ͘¢ƛƖʠʃpĜŮ¢⑥_źʠʃ֘ԌԝƓʾ
|vɏĿvxڬɔԢ˶ϗǛøc֊vSóͨڬɔԢͿ̉Ɨķږ¢û`ɱфԝƓʾ
|vɏĿvxڬj_Ǜø֊byvSj_nvźʠʃ֘ԌɔԢ˶ϗǛøڬ
ğɠږҝҿa^|Ҥl|^ڪe.g., Perry, Hechter, Menec, & Weinberg, 1993ګS 

(ƒĒŐĲ
(œř`ŮĤ¤ìŨ
 _ƽǿʠʃ¢⑥_b~^_j~ڬŌĚ̯z҆ωy|ѮS҆ωيpќֺȪ
fzcڬќֺ~ɠ֢ҝҿcѻʂn|^ózؗ̉҆ωќ ֺڪachievement goal theoryګczڪe.g., 
Ames, 1992; Dweck, 1986; Nicholls, 1984ګSؗ̉҆ωќֺù}ڬɔԢơϒ{h~ɔοؗ̉ي؊nv⑥ơ
ڬŭӇѠˊcɔԢǇӲ٠҆ωcĸ}zby|ќ֒ǎԷ}z~Ԧ`Sؗ̉҆ωќֺ
ah҆ωڬԢˌ҆ωڪmastery goalګ~؏⑥҆ωڪperformance goalګ 2zȬdfƬƁlSԢˌ
҆ω~ڬzٿȔǁ¼°éah¶íÓÆí¼єˌ˕Ǜˠ¢̰nڬ؏⑥҆ωڬğԧ¶í
ÓÆí¼ڬӉĎڬÐÔ¬òÝí¼Ⅱװ˕Ǜˠ¢̰pS 
 vڬDweckڬj 2ҹڈؗ̉҆ωɱp˕Ǜˠ~^_ڬŌĚ̯z΃ڣҚԷ֐ڪimplicit 
theory of intelligenceګȖ{f~n|^ڪe.g., Dweck, Chiu, & Hong, 1995; Dweck & Legget, 1988ګSDweck
́ǯnv΃ڣҚԷ֐ȢȬѿҚԷ֐ڪincremental theoryګ~ɠķѿҚԷ֐ڪentity theoryګ 2ҹڈzS
ȢȬѿҚԷ֐ڬsƛƖy|ԷƖ¢Ǜølrj~c}dt~^_ň˚}zڬɠķѿҚԷ֐ڬԷ
ƖȄɞl|^|ȧ`^w~^_ň˚}zS 
(ľìġĺ
 ؗ̉҆ωќֺù}ڬɔԢɱp҆ω˕Ǜˠ¢Уɞpɻʭ~n|ڬPALSڪPatterns of Adaptive Learning 
Scale; Midgley et al., 2000ګczSPALSڬɔԢѝȡ~ŭӇѠˊơϒ{hڬ˸˲ڬ⑥ơي؊¢ַ
̰ω}zڬŭӇѠˊՂʘȚǣ̰ω~n|ڬiŌĚԢˌ҆ω˕ǛˠڬM͙ʝ҆ωҚ֍ڬN͙ɣ
҆ωτ؉Қ֍ڬlɔοي؊ň˚ڬ˺ʭڬͨѬڬm֏ɦʰѠЌz^|Қ֍~^yvùĲɻʭc
ǟSvڬ͙ʝȚǣ̰ω~n|ڬiɔβ҆ωτ؉Қ֍ڬM̰ɷ٠҆ωي؊¥ÖëòÃ
ĞͨڬN̷͙يpŌĚƞƖ˸~^yvùĲɻʭcǟ|^S 
 óͨڬ΃ڣҚԷ֐¢Уɞpɻʭ~n|ڬ΃ڣҚԷ֐ɻʭڪDweck, et al., 1995ګczڬژ^ŷѿ
ó׍ˠ~Ⱦʾˠcҟ֭l|^SjɻʭڬɠķѿҚԷ֐ɻʭ~ȢȬѿҚԷ֐ɻʭbτ̉lcڬ
Уɞ٠ڬɠķѿҚԷ֐ɻʭ¢Ѣ^|ڬtˌнcژ^țǖڬɠķѿҚԷ֐ژl¢ڬˌнcĳ
^țǖڬȢȬѿҚԷ֐ژl¢Ҥp~n|̖ țǖzS 
(	svy
 ؗ̉҆ω~ɔԢͨѬ~ي؊¢ξ֗nvũ⑥ҝҿ}ڬςn|ڬԢˌ҆ω˕Ǜˠ~ɔο؛˗ژl~
ي؊cҤǭl|dvSľ`ڬԢˌ҆ω˕Ǜˠ¢̯zŭӇɔοؗ̉ʭcژ^j~ڪMeece & Holt 1993ګ
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ڬԢˌ҆ω˕Ǜˠژ^ŭӇѠˊڬ؏⑥҆ω˕ǛѠˊ~Ⅱڬ̉ƗĮ_֫~Цן˸Ҷʭcژ
fڬȱ͘Į_úəcɹ^j~ڪAmes, 1992ګڬԢˌ҆ω˕Ǜˠ¢ȢƘñ̯ӾlrƛƖ¢pj~}ڬ
ژ^ɔοؗ̉cɷbj~ڪe.g., Elliot & Harackiewicz 1996; Pokay & Blumenfeld, 1990ګcҤl|^
S 
(
ÖçĊ
 ؗ̉҆ωǎȧˠz^|ڬؗ̉҆ω˕ǛˠԵ΁z΃ڣҚԷ֐ڪDweck, 2006ګ¢ȧɧlr
ĜŮÖë³çßy|ξ֗l|dvSȢȬѿҚԷ֐¢Ņ؍pĜŮÖë³çßz^|ó؊ɠ֢
ҝҿڬѠˊȢȬѿҚԷ֐Դ̉cǎԷ}zj~¢Ҥǭn|^ڪe.g., Aronson, Fried, & Good, 2002; 
Blackwell, Trzesniewski, & Dweck, 2007; Cohen, Garcia, Apfel, & Master., 2006; Good, Aronson, & Inzlicht, 2003; 
Oyserman, Bybee, & Terry, 2006ګSľ`ڬBlackwell et al.ڪ2007ګ}ڬ7ʤѠѠˊ¢ 2zìò²ºåÄ
ÖрĺоƓʾ|ڬĜŮԝڬsҚԷȄɞѿ}fڬǎȧѿ}zt~͙ҤnڬӺƌԝڬɔԢ
¼°é¢͙Ҥnڬ8،ىĜŮƐˈ}ȧƩ¢УɞnvStӵΣڬĜŮԝ}ڬȢȬѿҚԷ֐Ȣ
ƘcҤl|^S 

)x£}¥£
)œř`ŮĤ¤ìŨ
 «íµò»àíÈڪengagementګڬ؍⑥ÿֶڃɱn|Ҥl⑥ơ˕Ǜˠ~˸˲י¢֚׽pς
˚}zڪReeve, Jong, Carrell, Jeon, & Barch, 2004ګSڟⅢڪ2013ګڬͮΕְs˶ϗt¢Փ֟pj~
٫nl¢̰͊nvø}ڬengagementcͮΕְs˶ϗѿt~^_˶ǥ¢fռn|^}^b~̰
͊n|^S 
 ^fzbҝҿ}ڬ«íµò»àíÈڬi⑥ơѿ«íµò»àíÈڬM˸˲ѿ«íµò»àíÈڬ
N֭Қѿ«íµò»àíÈ÷z։Ӫcǟ~Ԧ`|^ڪe.g., Fredricks, Blumenfeld, & Paris, 
2004; Skinner, Kindermann, Connell, & Wellborn, 2009ګSFredricks et al.ڪ2004ګ~ڬ⑥ơѿ«íµò»à
íÈڪbehavioral engagementګڬɔӨéòé֋Ə¢ɘj~ڬֶڃɱpІ˶ڬƛƖڬӡʽ
l¢Į_ǇӲڬɔβЌơڪѠˊīؓơīګҽπѿǀƘ~^yv։ӪcǟSvڬ˸˲
ѿ«íµò»àíÈڪemotional engagementګڬ͙ɣ}ŭӇѠˊ˸˲ǅ˗ڪՅǥ؀ɿڬʥҬڬ˱n
ڬúə¢ǟګ¢̰pStn|ڬ֭Қѿ«íµò»àíÈڪcognitive engagementګڬֶڃɱpՂ
ʘƌˍͨѬĽѢ¢Į_ɔԢϹڀڬȁ٫ֶڃ̱̌p˶ϗcǟSaڬУɞ٠
ڬj÷z։Ӫ_xڬóا։Ӫwhc̖ țǖzS 
)ľìġĺ
 ŭӇѠˊ«íµò»àíÈУɞڬȪφɻʭy|⑥ ڬڈıς˚ɻʭȪ͝ɑȋp
ڪУɞ̰ωيpêÒäò~n|ڬFredricks, McColskey, Meli, Montrosse, Mordica, & Mooney, 2011ګS
Fredricks et al.ڪ2011ګڬ«íµò»àíÈУɞ̰ωڬiŭӇѠˊՂʘ֣ɞ̰ωڬM͙ʝ
֣ɞ̰ωڬNӍ÷ԧ֐ɭ̰ω÷zȬƈlSFredricks et al.ڪ2011ګڬňڂˠȾʾˠξ֗
c⑥ |dvУɞ̰ω~n|ڬ14ŌՂʘ֣ɞ̰ωڬ÷z͙ʝ֣ɞ̰ωڬǽz֐ɭ̰ω¢Țǣn|
^Sľ`ڬňڂˠ~Ⱦʾˠcҟ֭l|^Ղʘ֣ɞɻʭ~n|ڬSkinner, Kindermann, & Furrerڪ2009ګ
EvsDڪEngagement versus Disaffection with LearningګڬMartinڪe.g., Martin, 2003ګMESڪMotivation and 
Engagement ScaleګczS 
 ͮΕְщՂʘ֣ɞɻʭ~n|ڬSkinner et al.ڪ2009ګ¢Ȗĺ̉lvκΕñѣÿڪ2010ګ«íµ
ò»àíÈɻʭڬFredricks, Blumenfeld, & Parisڪ2005ګ¢Ȗĺ̉lvقѣñЙøڪ2011ګӝͶщ«
íµò»àíÈɻʭczS 
)	svy
 ֆ͝҈يҝҿa^|ڬŭӇѠˊ«íµò»àíÈژlڬɔο؛˗ژl~ي؊pj~cҤ
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l|dvڪe.g., Fredricks et al., 2004; Wang & Eccles, 2012ګSvڬ«íµò»àíÈcٳ⑥؀ɔڬլъĽ
Ѣɹl¢čУpj~ڪe.g., Li et al., 2011ګڬӢҩѿœʱژl¢čУpj~ڪLi & Lerner, 2011ګ
֊^w|^S 
)
ÖçĊ
 «íµò»àíÈǎȧˠz^|ڬChristenson؀ɔè¼²zŭӇѠˊɱpĜŮÖë
³çßCheck & Connectڪe.g., Anderson, Christenson, Sinclair, & Lehr, 2004; Lehr, Sinclair, & Christenson, 2004ګڬ
͙ʝɱnŭӇѠˊ~҈đĺѢי¢ژĜŮ¢⑥_My Teaching Partner-SecondaryڪMTP-SګÖë³
çßڪe.g., Allen, Pianta, Gregory, Milami, & Lun, 2011ګƞΣيpɠ֢ҝҿy|Ҥl|d
vSľ`ڬAnderson et al.ڪ2004ګڬɸɔβϤٝ}ƀʞѕĳbyvŭӇѠˊɱnڬΌĳ} 20ð΍
ىڬǤȂĚ~يńˠ¢τӚp¸ÜòÈڬͮʡѼβяϿÃªÄ²ڬɔβي؊⑥ďҽπѿ
ǀƘ—ȸڬǰڃ֒ϵv¥ÉÏ§¼¢؇n|ڬ¸ÜòÈ¢⑥yvStӵΣڬĜŮԝŭӇѠ
ˊa^|ڬĜŮˈ«íµò»àíÈȢƘc֭|^S 
 
Ūï]óĨ
 Εһ}ڬŭӇΑñٰʤΑ͙Դ͡Ժ}ԴǎԷˠzҦī˲ԇѿ¶íÓÆí¼_xڬɔԢ˶
ϗсн¢ʾ||ֺovSɔԢ˶ϗڬŭӇѠˊɔο̉Ԓڬɔβ؛˗ڬӢҩѿœʱ¢čУpس
։։ǿ}zj~¢Ҥpҝҿcզҽl|^SvڬŭӇѠˊɔԢ˶ϗ¢ژvĜŮÖë³
çßƞΣҤl|dvSvwnڬj}ĜŮҝҿȪfڬ͝،ىb͝ð΍Αىْɞnv
ƞΣξ֢¢n|^vڬѠЕѻؗѿ֌ʮbڬ͙ʝ֏cͮʡѠЌÿ}_Şdbh¢p
j~}ڬŭӇѠˊc˶ϗѿɔԢnӾh|^fj~c}db~^_нz^|ڬξ֗pdнc
Ȫfϣl|^Sj_nvн¢ץ`ڬͮΕŭӇѠˊ¢ɱ׉~nvΉξ֗cΐS 

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21 MayerģƐ˸˲Қˠ~^_ְcĽѢl|^vc,ķӣѿɞԟĠh⑥ |^byv(Mayer,2006)S 
22КǖáÇé~ьˠáÇéڬ~|ózlj~Ȫ^c,КǖȑáÇéڬΕ͡}׽v_̗ƇcȪTɩr
|^v,ěǾьˠȑ~ƬƈnvS 
 179 
 ԷƖáÇéˋyvУɞڬóՈҚԷÆ¼Èŏy|ÐÔ¬òÝí¼Ѓ¢Ѣ^|⑥ Sġռѿ
~n|ڬ4ΤáÇéǕانz^|ֶڃ¢֝ɞnڬУɞpÆ¼ÈˀʶMSCEIT23(ŭӇΑñٰ ʤΑڬ
18ϟģùщ¢ĽѢ)cوѻl|^Svڬ4ΤáÇéϾyvՂʘȚǣʶУɞɻʭ~n|ڬSchutte et al. 
(1998)  self-report measure of EIڶSEIc̲iSjɻʭڬ33ٻ҆ 1ǿɏτ؉24y|^S
v,SEI ڬوѻ٠n|ňڂˠñȾʾˠ~ƾɪξ֗¢⑥y|^SϢ,˸ ˲Қˠ~ҚԷóz~Ԧ
`Mayer Salovey˵ɞϾ__,֔ ְԷƖ͝ɔԷƖ~^yv֭ҚѿԷƖǂÐòÀÊèÆ¦~
سֆ¢̸n|^н25cьˑѿ}zS 
M łĊ  ˸˲Қˠ¢˸˲ϒԷي؊pьˠ¢ǟ£wʢʨ^ς˚~̴`ڬÐòÀÊèÆ¦ùĲê
Øé˵ɞnvՂʘ˸˲Қ֍¢ьˠ˸˲Қˠ~n|^(Petrides & Furnham, 2001)Sьˠ˸˲ҚˠУ
ɞڬՂʘȚǣʶɻʭcوѻl|^STrait Emotional Intelligence Questionnaire ڶTEIQue (Petrides
,2012)ڬьˠ˸˲Қˠ 15ٿȔ(ռ 1)z^| 4ǿɏ(sʥҬ˸ts¾éÔ¶íÈëòéts˲ԇˠt
sҦĖˠt)τ؉֖ 153ٻ҆}ǰ_ˀʶ}zSvڬ8ϟ~17ϟәȂ}ɱ˗nvɏĿѢڬğԧ
֣ɞѢɻʭوѻl|^(Petridesڬ2009)SͮΕ} TEIQue~ڬқԑщ 30ٻ (҆TEIQue-SF)cԤ
֟l|^26(ُاڬ2012)S 

ռ
 ьˠ˸˲Қˠ
ٿȔ	!K8SNJKT6VSM*Pڬ(&&

؛˗ˠ ˸˲ƌˍ Ҧīѿ¶íÓÆí¼ Ăʼˠ չơˠ	ĳl
¼Èê¼Ӗќ ˸˲֣Ł
	Ղğ
يńˠ¼°é ьˠѿų˸ˠ ˸˲ռƀ
Ղɵ˒ ьˠѿʥҬ˸ ˸˲Ӗќ	ğԧ ¾éÔáÃØòºåí ьˠѿρ֐ˠ

	ĎČŒĊ`svy
ģّٻ}ڬŭӇΑñٰʤΑ˸˲¶íÓÆí¼ي ҝҿҚ֊z^|ڬ4ΤáÇé¢Đz~
vӴږѿ˸˲Қˠڬ̌Ѭѿ˸˲Қˠ֩ʾp¢̲iς֐pSaڬũ׽؇ڬjj}ڬȪ
ʆ v¶íÓÆí¼͞ќvڬ4ΤáÇéٿȔϾ_}z˸ڬ ˲Қˠ¢̼҇Уɞn|
^^ҝҿҚ֊ǟj~~pS 
vڬ˸˲¶ÞäË´òºåíي Қ֊يn|ļr|׽Sğԧ~Ǉa^|ѻͅ
l˸˲¶íÓÆí¼ڬ4ΤáÇéǟ|^^cڬj¢˸˲Қˠǟdw~pĂʼ
z(Schererڬ2007)vڬΕһ}ڬ˸˲Қˠ~ي؊p~n|̖_S 
	ŢƧŎĎČŒĊ`ƓćŎsvy
 ũ}׽v؇ڬӴږѿ˸˲Қˠ˸˲˶ǥќ֒¢Ĝl^˸˲ӴږǂҚ֍cǟSMSCEIT
}УɞlvӴږѿ˸˲Қˠ¢~|¼¶¥èí³nvˌнĳl,ѦɏȬɔѠah¥é¶òé~
լъДב,؎Ի⑥ơ~ي j~ڪBrackett, Mayer & Warner,2004ګc̰͊l|^S 
 vڬ˸˲Қ֍~n|ğԧ˸˲ռƀִǇc̲icڬٳ⑥ɹʤ͓͍ˠژ^ɹʤڬğ
ԧ˶ȃռ˲ɱn|ڬؕʭֲy|͟˶˛¢ִǇp^j~cƁby|^(Dodgeڬ Price, 
Bachorowski & Newman, 1990ڷĵծñڜشñΞАñƮóڬ2008)S 
ьˠȑ˸˲Қˠڬó؊Ղʘ˸˲Қ֍ĲԙĠh|^vڬjڬjٿȔǟS
                                            
()*<KSڬA*2RWK<ڬ3*SVTR)Ǚcĺ̉nvÆ¼È}ڬ*<KS?A*2RWK<?3*SVTR5PR8NRQ*28Q8K22NLKQIKBKT8ѬSA358B
à¼°òÈ~ִS
24 SchutteǿɏƁΠӵΣڰǿɏ֒cȾʾ~ƇͦnvStn|jǿɏÿڳΤáÇép|։Ӫcǟ~Ԧ`
|^S 
25 ÐòÀÊèÆ¦ÿӴږو͔ˠz^|Ύ˶҈يc֊vcSchuttejz^|,҈يń͝clژf
byvڪr =.54ګj~,vو͔ˠcژ^Ě˸˲ѿǅ˗c׈bĚъ}z~lj~bSEIȾʾˠ¢Ըbp}
^~֒رn|^S 
26 vwn,ͮ Εְщ}ǿɏƁΠӵΣa^|ƽщ~ȪɹʗѮc֊|^ڪُا,2012ǀфګS 
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ьˠ˸˲Қˠ~؛˗̰ω~ي؊z^|ڬ8-12 ϟ¢ɱ׉~nvַί}ڬьˠ˸˲Қˠcژ^Ó¥
֣ɞҦīѿ¶íÓÆí¼ژ^j~c͵byvcڬٳְ֔ҚԷɔο̉Ԓ~Ύ˶ي؊֊
byv(Maroveli, Petrides, Sangareau, & Furnham, 2009)SҚԷ~ي يn|ڬĳ^ IQٰʤْ
y|^`ڬьˠ˸˲ҚˠژlcՉ^ɔο̉Ԓي؊pcڬʣȏģø IQˌн¢̯yvٰʤڬ
tƞΣ֊^ǎԷˠcz~l|^(Petridesڬ2011)S 
ǅɱú؛˗̰ω~ي z^|ڬ11-21ϟ¢ɱ׉~nvַί}ڬьˠ˸˲Қˠah˸˲͵
ҟƩ~ŉˎǿɏc^oվɥ~׊ي؊ڬ˸˲І˶~Ϛي؊¢n|^vS^oƘɥ~ů|ǿ
ɏc׊҈ييńzڬь˸ڬ ˲І˶cΌي؊cʽbyvj~cƁby|^(Casas, Ortega-Ruiz 
ک Reyڬ201527)SژβѠa^|ڬژ^ьˠ˸˲ҚˠѠˊڬрͦϔʞڬ֋ˇؘǅɔβb
ٕӞ؀ɔڬ§íÁòÌÄÈÿⅠڬÆêÒµòßŀɑڬ±âíÕéӴږĳbyv(Petridesڬ2011)SΕĚ
Ă֐ѿӴږ~ي z^|ڬȬɔѠ¢ɱ׉~nvַί}ڬьˠ˸˲Қˠֶڃ؏⑥ͿՒѷñúəñ
؂ء~Ύ˶׊ي؊czyv(Matthews, et.al., 2015)S 
v 4 ΤáÇé}˵ɞl|^^cڬğԧ˸˲ɱn|˸o˸˲jٿȔ˸˲Қˠ֩ʾp
~^`28Stÿ}ų˸ڬҮvx~ğԧ¢ӵzhڬğԧ~~p˸˲}zڬǘ˲ڬğԧ
Ǜh˸ (˲Saarni, 1999)~l|^SğԧՒѷɱpų˸ڬ“ƚǛҦīѿ⑥ơz
cóͨ}ڬų˸y|ѠovՂרՒѷ¢ĳРlr҆ѿƉʘѿǅ˗Ѡoˌvڬژʭ
ų˸ˠcΕΜ˷ğѿ⑥ơ¢ʷdלjp~Ԧ`Svڬǘ˲ѿǅ˗ڬǛҦīѿ⑥ơوɁơǿ
ˌǎԷˠcԦ`|^(~~n|ڬSaarni, 1999)S 
	ēŋŎĎČŒĊ`ƓćŎsvy
̌Ѭѿ˸˲ҚˠڬӴږѿ˸˲Қˠɱn|ڬ˸˲ќ֒Ӗќ~^yv֭ҚŔٴ¢̰pSjٿȔ}
ڬɠ٠˸˲Ӵږ¢Ĝl^֭Қǟcڬjڬьɞ˸˲ʠӵ~^yv˸˲يp
óՈѿҚׂc̲iS˸˲ҚׂڬŭӇΑbٰʤΑbh|բnf׈bj~cҤǭl
|aڪSaarni,1999ګڬvڬʦŭbٰʤ}¢ɱ׉~n|ռ˲ȃc_څ¢n|^bӒ
`lrvɠږ}ٰڬ ʤΑ~ϚӒѕc 100ڨqڬӒ`ռњcȪφj~c
Ҥǭl|^ڪ͸شڬ1969ګS 
؛˗ñú؛˗̰ω~ي؊z^|ڬsˋΜÃâÌé(ռ˲ñٷȦñ»ª¼ÃâòñҦīѿ͡Ժ)
y|ռƀlvƁ٪˸˲ڪŌT˸˲ګڬyd~nv̒cb¢ќ֒pԷƖt~ɞԟnvƁ٪˸
˲Қׂz^|Trentacosta & Fine(2010)càÁƁΠ¢⑥^ڬ6-11ϟahҦīѿ¶íÓÆí¼~ىʻ
^҈يڬ9-15ϟahŷȋƩñȩȋƩǰڃ~ىʻ^yÿҶʭ׊҈يc֊v~Țǣn|^S 
vڬՂרcӴږnv˸˲ɱpǅ˗̌Ѭѿ˸˲Қˠ֩ʾp~Ԧ`SjڬĂ֐ѿ
˸˲ӴږɱpàÁ˸˲c̲iSGottman, Katz & Hooven(1997)àÁ˸˲ɞԟڬs˸˲ɱp
˸˲֭Қڬќ֒ԅҴt}zvڬSaarniڪ1999ګc̲iv˸˲ՂʘƞƖ˸jjǟj~c}d
bn^S˅Ⱥ~ڬ˸˲ՂʘƞƖ˸ڬs˸˲ӴږǈhŮñ˸˲Ӵږ¢¶íÈëòén|
^~˸oj~t}zSɸɔ 5ڬ6ʤѠa^|ڬàÁ˸˲ڬÆ¼ÈͿ˸˲ͨѬ(̱̌ͧȲˠǾ
ء)¢РoڬՂʘƌˍɔԢͨѬ(¾éÔáËÁèí³ÖçíËí³)¢Ņpj~cƁby|^(øЙڬ
2004)S 
lڬ˸˲ƌˍڬjٿȔ}س։¶íÓÆí¼}zSՂרӴږn|^˸˲¢ַӘp˸
˲ƌˍڬŭӇΑbٰʤΑbh|tͨѬcȧƩnڬѻؗĮy|ȩѿ̌ѬڪɌϭ̯x¢ρn^
µòß¢p⑥ơ}ө rګbŷѿ̌ѬڪՂר֭Қ¢ȧƩlr|Ì¯Æ¦Õ˸˲¢ǆ
ګ¢ĽѢp_~Ԧ`|^ڪBrenner & Salovey,1997ګSvwnڬٰʤΑ˸˲
                                            
27 vwnڬjj}ьˠ˸˲Қˠ,TEIQue}^ɻʭ}Уɞl|^S 
28 ďɠ, Zeidner, Matthews, Roberts, & MacCann (2003)ڬ4ΤáÇéa^|ų˸c˵ɞl|^^j~z^|̗Ƈn,j¢
˸˲Қˠǟdw~n|^S 
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չơ¢zbl̑ζķ
£~_v^
ԽŔԈΛķ
ftfr£o_v^
׶Ԏӣҁיùcѻؗpóͨ}ڬ֭ҚѿŔٴչơ¶í
ÈëòéהpƐڀҁיѻؗƮƁ}^~^_úȏպя˺cלdj~bڬչơˠ¢̚`f
fڬ˸˲ƍеơblp^j~Țǣl|^(Somerville, Jones, & Casey , 2010)S 
؛ ñ˗ú؛˗~ي؊z^|,13-15ϟ¢ɱ׉~nvַί}ڬՂʘ˸˲ƌˍɦͬ֏rdb¸
ÜòÈėǈ~Ύ˶ي؊cz¸ڬ ÜòÈůՈɱpЦןʭ~ي؊czyv(CiarrochiڬChan ک Bajgarڬ
2001)Sóͨڬ͓͍ˠ~ú؛Ƃ˸˲ƌˍ~ي z^|̰͊l|aڪêÒäò~n|Roberton, 
Daffern & Bucks,2012ګ,˸ ˲ƌˍĳlq,ؕ ƒ˸˲ƌˍ͓͍ˠzc~l|^Svڬ
Ҧīˠ~ي يn|ڬMSCEIT šѬѿ˸˲Қˠtˌнڬٳ⑥⑥ơ~ي؊c֭b
yvڪBrackett, Mayer & Warnerڬ2004ګڬЃƢԅǖҝҿ (̐2006)~ڬɹʤ͙ٓԴان 6ʤģø
ƥƢn|^ЃƢ͙ɝڬΌ׺چբٳ⑥ɹʤьˑ~n|ڬs˸˲¶íÈëòéc}d^tj~
¢̲iĚcƱ͝¢ם`|^vSjjbڬ˸˲ƌˍȁ٫lcǅҦīˠ~ي؊p}^b~—У
}d_S 
˸˲ƌˍڬΉڬğԧӴږn|^˸˲¢ַӘpŔٴ˵ɞlS13-15ϟ¢ɱ׉~nvַί
}ڬSEIy|Уɞlvğԧ˸˲ƌ ˍڪğԧÜ»Æ¦Õ˸˲¢Ԁ̯ȢƘlr_⑥ơګ29~
ǃĚñ̬Ȭɦͬb¸ÜòÈ¸ڬ ÜòÈɱpůՈѿЦןʭcΎ˶ي؊n|^v(Ciarrochi, Chan & 
Bajgar, 2001)S 
		 ŕ±ĎČŎ~|¥£
˸˲Қˠ¶ÞäË´òºåíѿŔٴ~n|ڬScherer(2007)ڬ؛Ƃ˸˲ռƀַ͞¢̲i|^30S
˸˲ռƀַӘڬŷѿ˸˲Ӵږ~ȩѿռƀ⑥ơúóՄ}z˸˲Ŗր(Saarniڬ1999)c̲iS
jڬǞɞѿӵΣǾءڬՂɵ˒Ԁ̯ڬɱĚيńԀ̯ڬ֋ә~˾Ԣ؝ɘy|ơϒ{hڬ
ŭӇΑֆ٩¼°é¢רĠhڬΉڬٰʤΑ~j˸˲ռƀ⑥ơַӘy|ՂʘǢҤ
¢⑥_j~z~l|^Sռƀ…ĺy|ڬɱĚ҈đĺѢc׈bڬΕĚɱĚ҈đĺѢ
ahՂʘƞƖ˸cژ(Saarni, 1999)S 
vڬ˸˲˲Ț¢ǟvğԧ~Ǉ¢ŸЫ؍¼°é~n|ǋfbҝҿl|dvҦ
īѿ¼°é}zSҦīѿ¼°éɞԟӺól|^^cڬɱĚ⑥ơʖ̨
j_rz
¢¼°éژĳbќ֒
pς˚~^`SҦīѿ¼°éژlɔο̉ԒڬӢҩѿœʱ~ي؊cȪ̰͊͝l|aڪ~
~n|҈ʒڬ2009ګڬvڬǅҦīˠz }z؎Ի⑥ơ~ي z^|ڬٳ⑥ɹʤҦīѿ¼
°é ( Freedman, Rothentall, Donahoe, Schlundt & McFall ڬ 1978 ; Gaffney & McFall, 1981 ) ¼°éɱp
Қׂ ( Veneziano & Veneziano, 1988 ) cڬóՈɹʤĳ^j~c͵by|^Snbnڬóͨ
}ڬҢاñȘϳñƐѣڪ2004ګ~ڬ֏Ǩơϒ¢ʽf̯z҈̒ɱn|ڬٳ⑥ɹʤҦīѿ¼°
é¢ƮƁɠ⑥p~Țǣn|aڬӵΣc˓qnó׍n|^ h}^S 
	
 ĎČŒĊ]ƓćĊ`ƚƏ_he[ŪĐreMm]
jj}ڬ˸˲Қˠ¢؛˗ˠ~^_֐н}٠ڬԦ̀n|afdj~¢÷н̲i|adv^S 
óz҆ڬ˸˲¶íÓÆí¼cɱ׉~p˸˲ҹڈ¢ξ֗p˓։ˠz^|}zS˸˲Қˠҝҿ
}˸ڬ ˲ҹڈ¢Ƭƈrqڬv˸ڬ ˲ӴږĂķ~n|ՂğǄͨ¢~|̖y|^cȪ^cڬ
ьڬú؛˗ԝ}ֵڬ_˸˲cɱ׉by|¶íÓÆí¼ژĳיʗcѠo
j~c̰͊l|^Sľ`ڬվկˆӴږzĚڬğԧռ˲b˛ՂƁ˰˶¢ؕʭִ
Ǉy|nyvڪPollak & Tolley-Schell, 2003ګڬw£bɧͶÌ¯Æ¦Õ˸˲¢Ӵږnp^ŝ
                                            
29 Ɛ׽؇SEI¢وѻnvSchutteڬjɻʭ¢óǿɏτ؉~Ԧ`|^vc,CiarrochiǿɏƁΠӵΣ,˸ ˲Қ֍ñՂ
ʘ˸˲ÝÌ»àíÈñğԧ˸˲ÝÌ»àíÈñ˸˲ЌѢ4ǿɏƁb~Ԧ`vSvwn,˸ ˲ΌȬƩǿɏz^
|ڬֆ͝ҝҿ vų؇n|ňڂˠcĳ^j~¢Țǣn|^S 
30 Schererڬğԧռ˲Қ֍¶ÞäË´òºåíٿȔǟ|^cڬ4ΤáÇé}ڬğԧռ˲Қ֍ڬӴږѿ˸˲Қˠ
ʃn|^vڬjj}ڬt¢׽^S 
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Ǜczóͨ}ڬğԧƘɥpțǖ҈̒˱nظ˸}zyvڬų˸c}dbyvڬĂ֐ѿ
úə¢˸ofbyvpj~cȚǣl|^ڪĐɤڬ2002ګSȬ֋ϋɠ֢ҝҿڬtȪ
f^ڬ˸˲Қˠ¢Ԧɭp٠ڬjՂğÏçí¼˸˲ҹڈґ҆n|؛˗~ي؊¢
ξ֗p˓։cz~^`S 
ϕڬ؛˗ѿ¶íÓÆí¼ȋͨz^|}zSSchererڪ2007ګ¶íÓÆí¼ԷƖczڬ
~Ƈͦp٠ȖШ~n|ĐzáÇéczˌ~׽|^Sp xڬǅ˗؛ƂlbƇͦps¥
è¼ÈÆè¥íáÇét~ڬtˌнcژhژ^Չ^~Ƈͦps·òéÈË¥íáÇét}z
SScherer ˸˲¶íÓÆí¼țǖڬژperqڬĳpen^әȂ¢؛Ƃ~p¥è¼ÈÆè¥
íáÇécɠ˲Ͼ_}^b~Ԧɭn|^S˅ڬjáÇé¢ɠ֢ҝҿa^|Ӻ֖ѿξ֢
pcȁ٫w~n|^cˋڬ Μ֭ҚѿԷƖ}^ٳ֭Қѿ¶íÓÆí¼¢Ԧɭp٠ڪ˸
˲Қˠي qګڬj֌н¢̯zj~c˓։~Ԧ`S 
Όˈڬ˸˲Қˠ~Ҧīѿ؛˗cي؊p٠Öë¾¼¢Ԧ̀p˓։ˠz^|}zS˸˲Қˠc
ҹT؛˗~ي؊pj~ֆ͝Ҥl|^|ڬɠ~jڬtؖӐz^|ڬdx£~֒͵l
|^^~̰͊czڪZeidner, Matthews & Robert,2012ګSˈ׽pڬ˸˲Қˠς˚¢ťnvɠפĜŮ
Ҥǭ¢û`vڬ˸˲Қˠc_ϒʪ}؛˗ˠzcb¢֪
z
bpj~cƺ˟
ѿ։lw_S 


 ŕ±ĎČëũ"OD-CLCNE2MOS-ONCL8FCQN-NH-"28 
 ƐӘ}ڬ˸˲ҚˠφTٿȔcȪf؛˗ѿ¥©È®ß¢vn_~׽vS˸˲ي ¶
íÓÆí¼ڬ؛˗ѿѠЌ¢͑`ø}ƮƁІ҆ŐpSͭڬ˸˲ҚˠڬóՈѿي˒¢٧
|^cڬtќѤڬ؛˗ˠ~ي؊~~˸˲ҚˠڬóՈҚԷˈȭѿєˌcɧͶw~Ҥǭ
lvн(·òéÝísEQ͙Դ}dt~^_Ă (ʼ1995))z~^`Sɠ٠˸˲Қˠڬ
͙Դy|Ǜønˌ~ӄțbڬʢʨ^ʤġ¢ɱ׉~nvÈêòËí³cȪ͝Ԧηñɠͩl|a
,tڬҦī˸˲ɔԢ(Social and Emotional Learning: SEL)~Ǧ|^SҦī˸˲ɔԢɞԟڬs˸
˲֭ҚӖќڬğԧ´¥ڬ؛Ƃ˶˞ϵɞڬőќѿbz׎Ĩ¢̯yv⑥ơڬՉȻيńτӚڬÌ¯
Æ¦Õ⑥ơǾء¢ɔؕҶt~l|^(Zins,Weissberg, Wang & Walberg,2004)cڬҦī˸˲ɔԢ~^
_ǙҴڬҦīѿñ˸˲ѿ¶íÓÆí¼¢ԴɠפĜŮԅҴ}zڬӺóÖë³çßcɑȋp 
h}^Sľ`ڬ¥àè®}ɠͩľ}ڬҦīѿ¼°éÈêòËí³ڬ֭Қ⑥ơŉϚڬ¾éÔÝÌ
ò»àíÈjjǟ|^S 

 ŕ±ĎČëũ`ŐŎ¤čŨ
Elias et.al(1997)ڬҦī˸˲ɔԢ˶ԟ~n|ڬjĜŮc®Ïò}dǰڃ⑥ơʢʨ^әȂ(ɔοú̳ڬ
؀ɔڬ΅Ɩڬ¥é¶òéլъĊѢڬ10ġȽɇ)¢Ҥn|^S˅~ڬj}ڬtɱ
pĜŮÖë³çß¢ÏçÏç⑥y|^vcڬҦī˸˲ɔԢ~^_ų؇ΥӲ¢Ѣ^j~}ڬѮʤ
ڧ}zyvǰڃؘ^}zyv~^_φTɱ׉ɱn|ڬķӣѿӺǖnv¥ÖëòÃc}d~
Ԧ`|^S 

 ŕ±ĎČëũíƌ¸
jj}ڬɠ٠Ҧī˸˲ɔԢ~n| RULER¢̲iSjڬ4ΤáÇé˸˲Қˠς˚¢ù͠
d~nv«ÒÇí¼Øò¼ÉÖë³çß}zڬƞΣξ֢l|^j~bڬҦī˸˲ɔԢɠפ
Ȼľ~Ԧ`S 
RULERǙҴ˸ڬ ˲ي Ēz¼°éڀ͡ɐ(recognizing(֭ )ׂڬ understanding(ќ )֒ڬlabeling(ç
Øèí³)ڬ expressing(ռƀ)ڬ regulating(ƌ )ˍ)bSjÖë³çßڬɺȈƐŭbژβѠˊ
}cɱ׉~ˌڬvڬɔβѝȡñȍȔҦīñɦʰů|ɱ˗n|^SjĜŮÇ¹§íڬqڬ
͙Դԧɱn|ڬՂר˸˲Қˠ¢ژڬɏĿvx˸˲Қˠ¢͙`_Ņpˀʶy|^(Brackett 
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& Rivers, 2014)S 
ɏĿvxĜŮ}ڬooģùǽzĂ։Åòé¢ĽѢpSqڬsßòÉàòÁòt~Ǧ
ڬ˸˲Ӵږ˙ú˙~ʽʭ¢ҤpÅòé¢Ѣ^|ՂרcӴږn|^˸˲¢Қ֍ñռњ}d_
Ņnڬs̅ӆt~Ҵn|²ç¼ѝȡÿ}˸˲Ӵږéòé¢ĺ̉n|˸˲çØèí³ñќ֒ñƌˍ¢
ɔ_pStn|ڬsàÁñáòàíÈtÅòéy|˸˲¢Ӵږnvtț¢àÁ֭ҚnڬΌ
Չǅ˗¢̻j~c}d_nڬӴږn|^˸˲ɱpיǰc̲i|^sٰżҎtÅò
éy|ڬգծțٴah֌нǇˌ~ų˸¢ԴڬƞΣѿɱſc}d_S1ʤ҆j
ǽzÅòé¢ĽyvÖë³çß¢⑥yvˈڬ2ʤ҆˸˲Қˠ¢ŌƈȪφțٴ˗Ѣn|^
f®è°äçßczSlڬژβѠǛhڬ؍£wÖë³çß~n|¥¾¼àíÈ¢؇n|Ղ
ʘҚ֍¢óʄʽƩn|^fSRULER}ڬjy|ڬ׺̼ѿƞΣ(tț}˸˲ڊȉՉƩ˸˲Қ
ˠژ)~ҿπѿƞΣ(֭ҚԷƖwell-beingژɱĚيńڬɔο̉ԒǛø)cˌ~˵
ɞn|^S 

	 ŕ±ĎČëũ`ÎĬĮŽ
Ҧī˸˲ɔԢƞΣξ֢~n|ڬҦī˸˲ɔԢ¢ǈhvɏĿvxȧƩيn|ڬi؛˗̰ω~ي
؊b~ڬM˸˲¶íÓÆí¼ѻؗ~ي؊bξ֗p˓։cz~Ԧ`S 
i ŕ±ĎČëũ]ƓćėĲ]`ƚƏ 
 Conduct Problems Prevention Research Group(1999)c⑥yvַί~ڬSEL31¢ӴږnvɏĿڬt_}
^ɏĿⅡ|͓͍ˠcРɹnvj~cȚǣlvSóͨڬ͙ʝɱpѠˊbňڂɵ͜cР
ov~^_Țǣzyv(~~n|ڬZeidnerڬ2012)SvڬNathanson, Rivers, Flynn, & Brackett (2016)
RULERƞΣz^|~ڬ2ʤىÖë³çß¢ǈhvɏĿvxڬɱфԝɏĿvx~Ⅱn|ůՈ
ѿɔο̉Ԓǂ؛˗ˌнcΎ˶ژfڬvڬɔβahǰڃcĳbyv~n|^S 
M ŕ±ĎČëũ]ĎČ~££ōƒ
 Nathanson(2016)ڬRULER¢ǈhvɏĿvxc˸˲Қׂñׂ֭ñçØèí³Ť|aڬҦī˸˲
ѿ¶íÓÆí¼cژ^~͙ʝy|֣ɞlv~ȚǣnvSnbnڬҦī˸˲ɔԢcڬ˸˲ي Է
Ɩɱn|ɠ٠_ƞΣ¢̯zbξ֢ڬŀт~n|ĹȪf^SɸΞ~ӗѣڬj_n
vњя¢̰͊nvø}ڬͮΕÿɔѠӥ 1000Ǚ¢ɱ׉~nvƱʤىҦī˸˲ɔԢ32ƞΣ¢Уɞnv(ɸ
Ξñӗѣڬ2015)~jڬɱ׉ѠˊɔʤƞΣ̰ωҹڈy|ڬÜ»Æ¦ÕƞΣ~Ì¯Æ¦Õƞ
Σ(Ҧī˸˲ɔԢ¢ǈhbyvѠˊͨc˸˲ي Æ¼È}Ȼ̉Ԓ¢alvڬҦī˸˲ɔԢ¢ǈ
hvˈÆ¼È̉Ԓcùcyvnvj~)Ǆͨc֊vSҦī˸˲ɔԢ¢ǈhj~}˸˲يp
ԷƖcĸ}Ǜøp h}^j~c_bc`vڬҦī˸˲ɔԢɠͩʾy|ڬj_nvƞΣ
¢ȍؖξ֗nڬ_ĜŮͨЃ¢pj~cƞΣѿbz^|ڬԦ`Ӿhh
^w_S 


ŕ±ĎČëũ`ƃƤ]óĨ
jj}׽|dv_ڬҦī˸˲ɔԢڬóɞƞΣcΑˆlcڬɠͩʾy|ξ֗pd
нϣl|^Sjj}ڬҦī˸˲ɔԢcƐ́~n|^˸˲ҚˠáÇécڬ˸˲¶íÓÆí¼
ѻؗתסϾy|^^~^_̗Ƈ~ڬ˸˲ҝҿcڬj}͵bn|dvҚ֊¢ׯ֌n|^~
^_̗Ƈ 2 нbtֶڃн¢̲iڬěˈʂΐ~n|_ɠפĜŮؖӐczˌb¢׽
v^S 
i ŕ±ĎČëũ`ƃƤڶѻؗѿתסb 
 RULER 4ΤáÇé¢ù͠d~n|ĜŮ¢⑥y|^cڬj 4ΤáÇéيn|ڬɠ٠˸˲¶í
                                            
31 jj}ɠͩlvÖë³çßڬPATHSڪPromoting Alternative Thinking Strategiesګ~Ǧ}ڬʽ^˸˲̚ƌ,˸
˲я˺ɱpçØéĠh,˸ ˲ќ֒ƌˍيpÈêòËí³¢⑥_S 
32 jj}⑥ vÖë³çßڬSEL8~Ҵl}zyvڪɸЀڬ2015ǀфګS 
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ÓÆí¼ѻؗ¢̴`|^^~̗Ƈcɩr|^(Zeidner, 2003)SZeidner(2003)ڬ
4ΤáÇéǕانc˒ќɔѿڑɽó׍nvԷƖ¾ÄÈ~óՄpbcú͵}z~̰͊pSľ`,
˸˲ƌˍ̰nbЊɭѿ¶òÓí³}φT⑥ơ̌Ѭ¢̰pj~cڬѮʤڧ
}ѻؗpjȪφ⑥ơcΕʾƶóԷƖ~Ԧ`^bn^~n|^Svڬ4
ΤáÇéc˵ɞn|^ٝʄτ؉z^|ڬľ`ڬƽƆѿˀ}˸˲ƌˍt͵bќ֒
ŀɑn|^^~^_ѻؗѿ֢ʕbڬ4ان؊Ӿѿ~^_ǘͿþ⑥ѿيńzj~¢
Ҥǭn|^~׽|^S 
M ŕ±ĎČëũ`ƃƤ 
˸˲ϒԷˠbڬɠפĜŮ˸˲ҚˠѻؗيpԦҿي qڬ˸˲Қˠς˚tڬ
nn˸˲ҝҿԧb̗Ƈ¢ǈh|dvSMayer ڬ˸˲ϒԷˠ¢ҚԷәȂ̬ʼ_fӺǖ
nvq}zyvcڬɠ˺~n|ڬ4ΤáÇéȬاƁ˸˲ɱp֭ҚѿԷƖ¢˵ɞn|a˸ڬ
˲¢֭ҚѿԷƖy|ƌˍpŔٴسн¢ԙ^|^vڬ˸˲ř yvϒԷtՂķԦɭ
¢ϔ^|^~^_}z(Izard,2001; Zeidner, Matthews, & Roberts ,2009ګStn|ڬьڬҦī˸
˲ɔԢي؊p̈˚~n|ؙծ(2009)˸˲Қˠς˚cĚǊՀм
b^n
nvj~}ڬڏԴñ͙ Դțٴa^
|ڬҁ԰(ьÌ¯Æ¦Õ)˸˲¢̚`jƖس֌zcy|ny|^j~¢ƺ˴n|^S
j_ȬĚŔň˚ڬҦī˸˲ɔԢْqڬɏĿ¢ԴφTț}ڬs˸˲ѿ^j~t
¢͙`j~zcbn^Snbnڬtڬ˸˲ҚˠcťT˵ɞn|^vڬ˸˲ϒԷˠ
¢ѻͅpԷƖ~^_ˠי~ڌ^ؘ_}zS 
N ŕ±ĎČëũ`óĨ 
 ģøֶڃн¢̯zҦī˸˲ɔԢěˈǎԷˠ~n|ڬ˸˲ˠיϒԷˠ¢׿ҿnڬj¢Ѡ
bpͨǛ¢̻Ɖнc̲iSѻؗѿתסz^|̰͊¢nv Zeidner (2003)ڬ˸˲ѻؗҝҿ
Қ֊bڬёՂ˸˲ҚˠѻؗáÇé¢Ԧηn|^ڪZeidner ,2012ګSȪس̛הáÇé~ǙĠh
v˅áÇéڬ˸˲Қˠѻؗ~n|ڬoɏĿ˸˲ѿϭיڬtϕڬ˸˲ƌˍéò
éيp¼°éɔԢڬΌˈՂˇѿ˸˲ƌˍ~^_Ϥٝ¢˵ɞnڬǕϤٝڏԴԧĦىbҦ
īѿ˃ٹ~ڬɏĿՂר֭ҚԷƖcي ؖӐ¢̀^|^S 
vڬ˸˲¢̚`׷ŝǛz^|ƺ˴ي؊n|ؙծڬs­òÖí˸˲ѿѝȡÿѠdj
~ȬƂlt¢Ăʼn|^(ؙծڬ2009)SzڬؙծڬÌ¯Æ¦Õ˸˲ϒԷѿ˄Ɠczj
~bڬɏĿvxcϚ׊ʢʨ^˸˲¢Ӵږ}dѝȡÿ}ȬĚŔcų˸nzzɩЛ^ڬɏĿcÌ¯
Æ¦Õ˸˲¢Ǣnv~dڬ_t¢ɱſpbڬ˅˸˲¢͹nwncɷ^|zi
j~cس։~Ăʼn|^}zS˸˲ҚˠcʾƆҤt_~n|^vڬ˸˲¢ҚԷ~ӵĠh֥
ӄx׻ڬɠ֢ҝҿ¢Ȗڬt¢Ҏ͌
n £ n
׿_j~}ڬ˸˲ي ԷƖ~tƞΣz^|Қ
֊¢óʄ̦

fj~c}dw_S 
 
(Ūï]óĨ
 ΕӘ}ڬ˸˲bb ¶íÓÆí¼~n|˸˲Қˠς˚¢ť͞ќnڬɞԟУɞڬ¥©È®ß
يpɠ֢ҝҿz^|ҤnvSњȋ~jڬς˚áÇéУɞ̒Ѓ~Ȫφ́ηl|aڬt
uڬy|ӄzɠ֢ҝҿcʂوl|^Sּҝҿbڬ˸˲Қˠc؛˗ѿ¥©È®ß¢v
p~Ҥǭl|^cڬɞԟУɞĞͨzdczj~ڬvڬ˸˲Қˠb؛˗ѿ¥©È®
ß}ϒʪ֒͵cƮƁl|^^j~ѫ˶nh^Slڬ˸˲Қˠ¢ǟ
vҦī˲ԇѿ¶íÓÆí¼ůՈ؛˗ѿ¥©È®ß¢Ԧ`֌н~n|ڬΕ͡ÿҤnv¥è¼ÈÆè¥
íáÇécΎѢ~Ԧ`Szڬƶژ^˸˲¶íÓÆí¼¢Չn~n^֐нc˓։w~֔
`_S
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 vڬjӘ}ڬ˸˲ҚˠǛøĜŮÖë³çß}zҦī˸˲ɔԢz^|׽vSҦī˸˲ɔ
ԢʾvÖë³çßڬֆ́͝ηl|aڬφTțٴ}ɠͩl|^cڬƞΣξ֢¢ƮƁ⑥_
j~c։rSt٠ڬ؛˗ѿ¥©È®ß˃ٹwh}fڬĜŮy|ÁòµÄÈ~n
|^˸˲¶íÓÆí¼cɠ٠ژvb¢ҟbĺοس։~Ԧ`S
 ůķ¢؇n|˸ڬ ˲ي ¶íÓÆí¼Ԧҿɠ֢ҝҿڬĜŮÖë³çß¢ɠͩp˸ڬ ˲ҝҿڬ
ѻؗҝҿcj}ҽøi|dvҚ֊¢ƮƁץ`j~cúǎϔw~֔`S

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vڬ͙ʝ~ɏĿيńˠˀ̉ʾy|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SO’Connor (2010) ǂGallagher, Kainz, Vernon-Feagans, & White (2013) ~ڬɏĿŔ։ǿ~n|ڬ
ˠƈñĚҹñϭיڪºâ§Ì¼ګñְ֔ԷƖñҦīѿԷƖñǰڃ⑥ơñơϒ{h˶ϗñɺɔƐڪŇ
Դ̐ʦҸȈ}ګӴږcɦͬѝȡي ։ǿ~n|ڬɦʰҦīӴОѿя˺ñ֏ɏيńڪ¥ÁÄ
ÃàíÈګñ֏¸ÜòÈķƌñ֏~͙ʝيńˠcɔβѝȡي ։ǿ~n|ڬ²ç¼˲ԇѿڊ
ȉñ͙ʝ̰ɷȋͨڪѻؗѿ؛Ƃ̰ɷñɱ֨ѿ̰ɷñ֣ŁѿÔ¦òÉÏÄ³ګñ͙ʝɔϠñ͙
ʝ͙ԮϠñ͙ʝՂʘƞƖ˸ñ͙ʝɱɏĿĚ͝Ⅱѕñ͙ʝ͑“ķƌڪӹ※ñҝŉƌʭګc֋ɞ
։ǿ~n|̲i|^S 
ϕڬ͙ʝAɏĿيńcڬɏĿɔβ؛˗ǂp˃ٹz^|֊|^fSjҝҿٿȔ}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a}zyvSaڬ͙ʝ―ɏĿيńcɏĿɔβ؛˗ǂp˃ٹڬóՈѿڬɔοٴҦī˲
ԇѿ⑥ơٴ˃ٹcڬʽ^~lڪBaker, 2006ګS 
j_ڬ͙ʝ―ɏĿيńڬɏĿɔβ؛˗óɞ˃ٹ¢ǂpj~c͝Ȫfҝҿ}ɠ֢ѿ
͵bl|^ hwcڬ~ hڬè¼²zŜzdp^ɏĿa^|͙ڬ ʝ―ɏĿيńcڬ
óʄس։˄Ɠ¢Σvpj~cҚ|^Sľ`ڬĳǆŮ}Ý§ÍèÆ¦ĚҹɏĿڪBaker, 
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͙ʝ~يńˠcڬɔβú؛˗¢ٍgŇ׆։ǿ~n|ĺѢpj~cҚ|^ڪSabol & Pianta, 
2012ګSnvcy|ڬè¼²ȁ٫l¢̟`vɏĿڬ͙ʝ~ى}ڬóʄôɮbb cϰ
ڬԳɞѿ͙ʝ~يńˠcӚbj~cΐn^~^`w_S 
aڬ͙ʝ―ɏĿيńcɏĿɔβ؛˗ǂpƞΣ¢ֳ͵pà®Ë½ß~n|ڬҦīƩáÇéڪɔ
βŁŐ҆ωŷȋƩ¢Ņpګơϒ{háÇéڪɏĿЦן˸¢ŧןlrګԦ`ͨczc
ڪVerscheren, 2015ګڬjҝҿٿȔa^|ڬΌʽ^˃ٹƖ¢̯zڬ¥ÁÄÃàíÈќֺ}z
ڪVerschuren & Koomen, 2012ګS¥ÁÄÃàíÈќֺ֐нbԦɭp~ڬԳɞѿ͙ʝ~ɏĿيńˠ
a^|ڬ͙ʝəůȖȍڬz^ڬəůء٫̐~n|ϒԷnڬɏĿ˲ԇѿə˒˸¢û`ڬt
j~cڬɏĿѝȡҽπѿ̻ӬЌơ¢ŅnڬvڬɏĿҦīѿñ⑥ơѿѻؗןțbh
~Ԧ`ڪPianta, 1999ګSӵΣ~n|ڬԳɞѿ͙ʝ―ɏĿيńcɏĿՉȻѻؗ¢Ņ؍lr
}^b~Ԧ`|^S 

ռ 2 ͙ʝ―ɏĿيńcɏĿҦī˲ԇѿѻؗǂpƞΣص 
ڪNurmi, 2012óا͒ȧګ 
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Όˈڬ͙ʝ―ɏĿيńсн¢ʾ|vĜŮz^|֓|adv^S͙ʝ~ɏĿيńˠcɏĿɔ
β؛˗óɞ˃ٹ¢ǂpj~cڬɠ֢ѿʨf֭nvcy|ڬjjؕƿ 10ʤ}ڬيńˠ
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ڬ
ĜŮӵΣڬ͙ʝ~ɏĿى֏ɪˠcژv~^_ƞΣcȚǣl|^Svڬ͙ʝŷҊڪьɞ
ɏĿz^|⑥ơ˶ȃڬ˸˲z^|ŷҊګсн¢ʾ|vĜŮÖë³çß}ڬ͙ʝ͗˸
⑥ơc͒ǲlvj~cȚǣl|^ڪSplit, Koomen, Thijs, & van der Leij, 2012ګSğڬ׌ȁʄژβ
Ѡ¢ɱ׉~nvĜŮÖë³çß}ڬ͙ʝѠˊ~Գɞѿ҈đĺѢ¢ژ_֘ԌlڬӵΣ~
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 ɔӨ˲ԇѿڊȉz^|ɠ֢ѿҝҿڬњͿн}ĹȪffڬjjؕƿ 10ʤى}ڬɹnqzȢ`
|dv~^`Sj}~j͑ڬ ̯ѿɔӨڊȉcڬɏĿՉȻҦīѿ¼°éڪWilson et al., 
2007ګɔβيûڪNICHD, 2002ګ~ي؊pj~cҤl|^Svڬִɐ١ɥè¼²zɏ
ĿڪKiuru et al., 2012ګڬɔβ؛˗è¼²zɏĿڪHamre & Pianta, 2005ګڬúəʽ^ɏĿڪGazelle, 2006ګ
țǖڬ̯͑ѿɔӨڊȉcڬĦىb̥Ǟɔοú̳~^yvǰڃ¢čٍpŇ׆։ǿ~n|ϒԷ
n|^j~͵bl|^SɔӨ˲ԇѿڊȉڬů|ɏĿóφĺѢp~^_ڬ
ьè¼²zɏĿŜzdpl¢̟`vɏĿțǖڬس։˶ǥǖ^¢̯xڬtƞΣ¢ѻͅ
pǎԷˠcژ^S 
 ɔӨ˲ԇѿڊȉڬ͙ʝ~ɏĿى҈đĺѢǂɏĿǘȥ҈đĺѢy|Ѡƀl}z
cڬ͙ʝڬɏĿ~҈đĺѢ¢؇n|ڬɔӨ˲ԇѿڊȉ¢˶ׂѿsÇ¹§ítpj~c}dS
ڪMeirovich, 2012ګSÜ»Æ¦ÕɔӨ˲ԇѿڊȉ¢ˀ̉pvڬ͙ʝڬiŌTɏĿϗϰ
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a^|ԳɞѿȚحТbl¢ó׍n|Ҥpj~ڬlÌ¯Æ¦Õ˸˲գծl¢Ҥpj~ڪYan et al., 
2016ګcس։}z~̰͊l|^S҈đĺѢיcژ^ɔӨ}ڬ͙ʝɏĿϗϰ¢ׂ֭n|˗Ӓ
nڬТbfɵسnvzc¢ˀ̉nڬՂˇˠ¢ȸƜn|ΐn^⑥ơ¢זוnڬ͵ҟ֋ƏΑˆ¢ҟ
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ŝ
Ş ~££rŭhĚŭňæƭĚŗėò°è`Ěŭ`Ýg


aTi_
 Ҧī˲ԇѿ¶íÓÆí¼¢Դǹоڬ͙Ұ̰ɷģȩ}l|^SͮΕɔβ}^`ڬ͙Ұ
̰ɷģȩьƈЌơ~^_®è°äçßczڬ٧Ȁğԧ~ՉȻيńτӚՂˇѿ˺ʭԴ
̉ڬŭӇñѠˊҦī˲ԇѿ¶íÓÆí¼ѻؗįمc˶ȃl|^SvڬاЌơֶȩЌ
ơڬɔβ~^_͡Ժ¢ם`v~jzԢ^ďvڬɏĿvxҦī˲ԇѿ¶íÓÆí¼¢Դˌ
ѝȡóz~֔`_St}ڬjЌơ¢؇n|ڬɠ٠~jڬŴķѿ^bҦī˲ԇ
ѿ¶íÓÆí¼cԴ|^w_bSΕӘ}ڬj}ֺo|dvҦī˲ԇѿ¶íÓÆí¼
_xڬ_¶íÓÆí¼cڬ͙Ұģȩ̰ɷțٴ}ьƈЌơֶȩЌơ~^yvЌơ¢؇n|Դ
ˌb¢ς֐pS


łÈļÏ

łÈļÏ]a
 ьƈЌơ~ڬɔβ⑥ďɔӨñÚòßéòßЌơǂŭӇñѠˊīЌơ~^yvЌơcǟڬɸɔ
β}ڬ²çÕЌơǟ(͡اҰɔҊ, 2008a, 2008b, 2009)SjЌơͮڬ Εa^|ʾڬ v
Ɛ_Ԧ`|^cڬüѨѿ֊~ڬj_ˀ}®è°äçßcӲ|^ȅјn (^˥
Ǘ, 2012)S 

łÈļÏ`ŭhŕ±ČťŎ~££
 ϣ˚j~ڬьƈЌơԴҦī˲ԇѿ¶íÓÆí¼¢Уɞnvҝҿڬ~£֊^Sɹ
^ҝҿÿ}ڬѠˊīЌơيn|⑥ vҝҿózڬϷñēøñծΕñΡ(2007)¢zij~c}d
Sjҝҿ}ڬzÿɔβa^|ڬѠˊīЌơ~Ղѻˠ~ىي؊czj~¢Țǣn|^S 
ɔβ⑥ďيn|ڬҦī˲ԇѿ¶íÓÆí¼Ղʘي Ŕٴ~n|ڬՂĂˠڬՂʘΎѢ˸Ղʘ
ňڂ˸ڬǰڃ֒ϵҽπˠΎѢ}zj~cҤǭl|^(ϻΕ, 2014; مׇʒ, 2009; ĵĭñҜƽñĐ
ϐbڬ2007; ϏΒñҜ ,ٜ 2006)Svڬğԧي Ŕٴ~n|ڬɔβ⑥ďcğԧ~҈đќ֒ğԧ˶
ׂژΎѢ}zj~cҤǭl|^(ϻΕ, 2014ڷϏΒñҜ ,ٜ 2006)SՂğيńي Ŕٴ~n
|ڬɔβ⑥ďc٧ȀԳɞѿ˸˲ΎѢ}zyv~ȬɔѠ˶ǥĠh~^_ӵΣcˌ|^
(ϻΕ, 2014)S 
tğڬ˶ȃѿɔβ⑥ďƐˈҦī˲ԇѿ¶íÓÆí¼Ǜø¢˶ȃnvÖë³çß¢ǇŮڬҦ
ī˲ԇѿ¶íÓÆí¼įم¢ѐyvҝҿ⑥ |^Sľ`ڬɤƽñɸЀ(2009)a^|ڬÿɔѠ
¢ɱ׉ڬҦīˠ~˲ơɔԢ(SEL)Öë³çß¢ԮțķږɔԢڬǖǯ¶í²òéڬŉɔͪ⑥Ɛɠͩn
v(SEL֪ӯz^|Ӎ 2اӍ 4ӆӍ 2Ә¢ǀф)StӵΣڬ SELԷƖ_xڬɱĚيńǂҽπѿñ
׋ѓѿȴĞЌơįc֊vSvڬĚѠس։ďٻɱſpԷƖيn|ڬ˄Ɠ؏⑥ĳ^
Ѡˊˌнøͳc֊v~^_SjڬՂʘي ŔٴǂՂğيńي Ŕٴɱn|ڬҦ
ī˲ԇѿ¶íÓÆí¼Ǜø¢ѐyvÖë³çßcьƈЌơ¢؇n|Ɨ¢ȵnvj~¢ҤǭpӵΣ}z
~Ԧ`S 

	łÈļÏ`svy
ьƈЌơٿȔůķ¥©È®ß¢ξ֗nvҝҿ~n|ڬΐ΍(2009)ҝҿ¢zij~c}dSΐ΍
ڬȬɔѠ¢ɱ׉ڬ°âè¥͙Դڬ͙ҰɔԢڬьƈЌơڬֶȩЌơڬĖǃЌơtuЌơǇ
Ӳ£wҶʭcڬȬɔѠԮο؍ף̉хʭ~Ҷʭڬي؊n|^b¢ξ֗nvStӵΣڬьƈЌơ}
ѦɏԮο؍ף̉хΎ˶ي؊n|^vڬɸɔβ}ɔβ⑥ď}zyvSjҝҿ}ڬt
uЌơǇӲ¢ƶٻ҆}ڬΉǾډѿַίn|^н}ڬt֒ر˻س˓։z
ڬьƈЌơ_xڬɔβϤٝahڬЌơcڬtˈمΑѿ°âè¥ϵɞي ¥©
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È®ßي؊pb¢ξ֗nvн}س։}z~Ԧ`S 
ѠˊīЌơيpҝҿ֊Sϑʒñژش(2008)ҝҿ}ڬÿɔa^|ڬɂǫīЌơŧɠ˸
¢˸o|^Ѡˊ~ŧɠ˸¢˸o|^^ѠˊⅡװ¢⑥^ڬɂǫīЌơŧɠ˸¢˸o|^Ѡˊͨ
cڬsاЌơc^cztڬsاЌơ٧ÿ}dt~^yvٻ҆bاЌơ؛˗˸cژ^~^_
ӵΣ¢Țǣn|^SvڬɂǫīЌơs£b֭|^t~əɞ˸¢˸o|^Ѡˊڬ
əɞ˸¢˸o|^^Ѡˊ~Ⅱn|ڬاЌơa^|ڬəɞ˸¢˸o|^ŝǛcҤǭlvStó
ͨ}ڬɂǫīЌơՂʘΎѢ˸¢˸o|^ѠˊڬՂʘΎѢ˸¢˸o|^^Ѡˊ~Ⅱװnv٠ڬt
اЌơ؛˗˸Ύ˶ʗ֊byvS  
ɔβ⑥ď¥©È®ß~n|ڬÿɔ͡Ʃҫc٧ȀƵƖñؓǹįمΎѢ}zj~cҤǭl
|^(ϏΒñҜ ,ٜ 2006)Sjğڬÿɔa^|ؙڬ ןڪŉɔͪ⑥ګ͡ڬ ƩҫڬķԴҫڬǖǯ¶í²òéڬ
ћ̘Ȭīڬê²êòºåíڬtuٻ҆z^|ڬtЌơczj~ښƖ¢˸o|^Ѡˊڬ
ښƖ¢˸o^ѠˊڬاЌơ؛˗˸cژ^j~cҤǭl|^(ϑʒñژش, 2008)Svڬǘҝҿ
}ڬǃĚيń͙ڬ ʝيńڬɔԢЌơڬ؍ףاЌơ}؛˗¢Уɞnvɔβ؛˗˸يn|ؙڬ ןڪŉ
ɔͪ⑥ګڬ͡ƩҫڬķԴҫڬǖǯ¶í²òéڬtuٻ҆z^|ڬtЌơczj~ښƖ¢˸o|
^ѠˊڬښƖ¢˸o^Ѡˊ~Ⅱ|ڬɔβ؛˗˸cژ^j~cҤǭl|^Sóͨڬћ̘Ȭīڬ
ê²êòºåíيn|ڬt¢ښƖ˸o|^ѠˊڬښƖ˸o|^^Ѡˊ~Ⅱ|ڬɔβ؛
˗˸Ύ˶ʗ֊byvS 


	ƕļÏ

	ƕļÏ]a
اЌơڬɔβӖќùa^|ɠͩlЌơ}zoÿɔñژβbɁڬϚʶ®è°äçßb
͔֒lֶ͔ˈڬѠˊՂʘտصͿى¢Ľy|⑥_Ќơ}z(ʇѣ, 2009)SͮΕa^|ڬاЌ
ơǀƘn|^Ѡˊڬÿɔ 1ñ2ʤѠ 90%Ɛˈڬژβ 1ñ2ʤѠ 75%ƐˈѠˊcǀƘn|aڬ
ȪfѠˊcǀƘn|^(ØÌÄ¾͙Դҝҿوѻ¾íÁò, 2013)S 
aڬاЌơ}fɔβӖќȩa^|⑥ Ќơ}zcoͮΕa^|ڬȍȔɔβȩ}
ɠͩl|^Ԣ^ď²çÕֶȩЌơ֊ڪɔԢȠčřβ¢ٕfګڬɸɔѠ} 80.0%ڬÿɔ
Ѡ} 41.3%ڬژβѠ} 19.4%ŭӇñѠˊcǀƘn|^(ØÌÄ¾͙Դҝҿوѻ¾íÁò, 2013)Sɸɔβ}
Ԣ^ďz^|ڬȬɔѠԮο؍ף̉хʭ~Ϛي؊¢Ҥp~^_Țǣc֊vc(ΐ΍, 2009)ڬt
ğيn|ڬԢ^ďֶȩЌơƞΣ¢ξ֢nvҝҿڬ~£֊byvStvڬΕٻ}
ڬͮΕاЌơӶy|tҚ֊¢ӰĜpj~~pS 

	ƕļÏ`ŭhŕ±ČťŎ~££
اЌơԴҦī˲ԇѿ¶íÓÆí¼_xڬՂʘي Ŕٴيn|ڬژβ}¼ÜòÅӣاЌ
ơǀƘn|^vѠˊͨcڬاЌơǀƘn|^^Ѡˊ~Ⅱ|ڬњȋbɴΜbh|ՂƁՂר
c̙̈́}d^j~¢ռpՂʘú͵ҕ˸cĳ^j~c͵bl|^(ӊΙñƐƽñɸΡ, 2007)Svڬ
ژβاЌơيûpj~cͮʡѠЌțٴ}˓։~lç§Ô¼°éΎѢ}zj~cȚǣl|
^(øشñÿ׷ڬ1998; øشڬ2014; ʋΕñӟʒ, 2014)S

		ƕļÏ_³fsvy
اЌơيn|ڬҦī˲ԇѿ¶íÓÆí¼~ي؊¢ξ֗nvڬ¥©È®ß~ي؊¢ξ
֗nvҝҿͨcȪf֊Sľ`ڬÿɔβاЌơيn|ڬاЌơ¶ÞÄÈàíÈcژ^
ڬɔβѠЌЦןʭcژ~^_j~cҤǭl|^v(ׇ֑ñрծ, 2001)ڬاЌơЦןn|
^اǫڬɔβѠЌůķЦןn|^~^yvҚ֊c֊(ǗΙ, 1997)SvڬاЌơҽ
πˠcژ^ڬɔο¶íÓÆí¼ɔβѠЌЦן˸cژfڬاЌơ}ҽπˠcژ^~ڬtˈ
ɔβѠЌЦן˸cڬȬdfį|^f~^_Țǣl|^(֑ ,ׇ 2005)S 
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ژβيn|ڬاЌơيûpѠˊڬژβѠЌ؛˗˸cژ^j~ (ֈʋñծѣñҙشñՖʒñÿ
д, 2002; ӊΙñƐƽñɸΡ, 2007)ڬژβ}¼ÜòÅӣاЌơǀƘn|^ѠˊڬǀƘn|^^Ѡˊ
ڬͧn^Қׂ̘շ¢ƛƖn|єˌnv^~˞_ɔοֶڃ˕ǛˠǃĚ~ƵƖncֶڃؗ̉
¢nv^~˞_Ƶǘˠcژ^j~cȚǣl|^(ӊΙñƐƽñɸΡ, 2007)SvڬاЌơ¢ѠЕѻ
ؗѿ֌нb֊|ڬژβahؓơاЌơǀƘӴږcڬѠˊ؍ף̉х˃ٹ¢ǂpb¢ξ֗
nvҝҿ֊StӵΣڬȬɔѠǾډѿַίÿ}ڬژβahؓơاЌơcڬ؍ף̉х
ɱn|̼҇ѿ˃ٹ¢ǂl^ڬɱĚ¼°éǂŌĚѿ¼°é¢Ĝn|؍ף̉хي؊pj
~cҤǭlv(øش, 2014)S 



ĵş_hloƃèļÏ


ĵş`ƃèļÏ]a
 ϖӟahֶȩЌơڬextracurricular activities ~^yvշְcѢ^ğڬτ؉ƩlvЌơ
structured activitiesڬӲԕƩlvЌơ organized activities~^yv֔աcz|j~zڬtЌơ¢
ռp֔աȪʆ vSvڬͮΕa^|ڬاЌơ~^_֔ա¢ĽѢpڬaq~ɔβ¢ÿ˒
~nvֶȩЌơ}zj~c bóͨ}ڬϖӟa^|ڬschool-based  community-based ӏ֔ա¢
Żڀzh^ْڬƬƈcl^SvڬֶȩЌơcڬɔβ¢Ȗ҅~n|^bڬȍȔ¢Ȗ҅~n
|^b}ŌĚѻؗ˃ٹĞͨؘ^c֊bⅡװ¢⑥yvҝҿ}ڬɔβ¢Ȗ҅~nvЌ
ơoȍȔ¢Ȗ҅~nvЌơڬt˃ٹĞͨڬ~£ؘ^c^~^_Қ֊֊^wl|^
(Gardner, Roth, & Brooks-Gunn, 2008; Houser, 2016)StvڬΕٻ}ڬɔβ¢Ȗ҅~nvֶȩЌơ~ȍ
Ȕ¢Ȗ҅~nvֶȩЌơ¢Ƭƈrqڬtς։¢׽j~~pS 


ĵş`ƃèļÏ`ŭhŕ±ČťŎ~££
ϖӟa^|ڬֶȩЌơcҦī˲ԇѿ¶íÓÆí¼^bي؊pbيn|ڬŭӇΑz^|ڬ
Ղʘي Ŕٴ~n|ڬֶȩЌơ 3ʤىǀƘn|^vɏĿcڬǀƘʤ͝c 1, 2ʤwh}zyvɏĿ
ڬ7 ʤˈٰʤΑͿн}ڬŭӇΑͿн}ǀƘn|^vֶȩЌơЌơŷɧڪ¼ÜòÅ/ٷρګيp
Ղʘς˚ي˒cژfj~cȚǣl|^(Simpkins, Vest, & Becnel, 2010)Svڬğҝҿ}ڬ
ɸɔβͿн}ֶȩЌơӴږcڬҦīѿ¶íÓÆí¼ɔο¶íÓÆí¼ي؊pj~cҤǭl|^
(Fletcher, Nickerson, & Wright, 2003; Molinuevo, Bonillo, Pardo, Doval, & Torrubia, 2010)SlڬɸɔѠa
^|ڬٳʡŷϭŌĚǂٳʡ͓͍ˠژ^ŌĚيn|ڬ¼ÜòÅǀƘn|^ԧͨcڬ¼
ÜòÅǀƘn|^^ԧڬҦīѿ¼°éՂɵ˒cژ^~^_Қ֊֊(Findlay & Coplan, 
2008)S 
ٰʤΑʾvÿɔñژβֶȩЌơيn|ڬՂʘي Ŕٴɱn|ڬՂň(Linver, Roth, & 
Brooks-Gunn, 2009)ڬՂɵ (˒Dotterer, McHale, & Crouter, 2007; Fredricks & Eccles, 2008; Gadbois & Bowker, 2007; 
Rose-Krasnor, Busseri, Willoughby, & Chalmers, 2006)ڬՂʘŁŐ(Fredricks & Eccles, 2006a; Simpkins, Eccles, & 
Becnel, 2008)ڬ§Ëº¥Æ¦Õ(Larson, Hansen, & Moneta, 2006)ЌơǀƘcي؊nˌj~cҤǭl|^
S˸ ˲ÝÌ»àíÈي؊z^|ڬê»è«í¼(Fredricks & Eccles, 2006a, 2008)˸ڬ ˲ƌ (ˍLarson, et 
al., 2006)~ي؊cξ֗l|^StğڬÃòßìò²(Larson et al., 2006)ڬɔο¶íÓÆí¼(Linver, 
Roth, & Brooks-Gunn, 2009)ڬҦīѿ¶íÓÆí¼ (Larson et al., 2006; Linver, Roth, & Brooks-Gunn, 2009)ɱĚ
¶íÓÆí¼(Mahoney et al., 2003)~ֶȩЌơǀƘ~ي؊cȚǣl|^S 
vwnڬtي؊يn|ڬύͦѿҝҿ}ي؊c֊vȧ͝يn|ڬԐͦѿҝҿțǖ
ڬЌơǀƘ~ي؊c֊^~^yvȚǣ֊(Fredricks & Eccles, 2006b)Stvڬěˈ
ڬԐͦѿַίΉξ֗c˓։}z~Ԧ`S 


	ĵş`ƃèļÏ_³fsvy
ϖӟֶȩЌơ¥©È®ßيn|ڬŭӇΑa^|ڬè¼²ʄɏĿa^|ڬ֏´¥Ŧʹ
´¥ֶ͔ˈÖë³çßǀƘnvͨcڬɔοѿÐÔ¬òÝí¼˶ϗcژ~^yvҚ֊c
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Țǣl|^(Mahoney, Lord, & Carryl, 2005)SóͨڬŷȋƩlv⑥ơȩȋƩlv⑥ơيn|ڬ
ŭӇΑЌơǀƘ~ي؊n^~^_ӵΣcȚǣl|^(Fletcher et al., 2003)S 
ٰʤΑahֶȩЌơz^|ڬɔβɔοيp¥©È®ßي؊pj~cҤǭl|aڬ
ɔοѿÐÔ¬òÝí¼(e.g., Fredricks & Eccles, 2006a)ڬɔοؗ (̉e.g., Mahoney & Cairns, 1997)ڬɔο˕Ǜ
(e.g., Denault & Paulin, 2009; Rose-Krasnor, Busseri, Willoughby, & Chalmers, 2006)ڬȬɔ؍ɔ¢o~p͙
Դ¥¼Óêòºåí(e.g., Mahoney, Cairns, & Farmer, 2003)ڬɔβ̐ʃ (˸Fredricks & Eccles, 2006a)ڬɔβ
ŁŐ(Fredricks & Eccles, 2008)ي؊czj~cҤǭl|^SvڬլъĽѢ 10ġ}ڍثڬٳ
⑥ڬǰڃ⑥ơڬè¼²⑥ơȩȋƩlv⑥ơ(e.g., Bohnert, & Garber, 2007; Fredricks & Eccles, 2006a, 
2008; Simpkins, Eccles, & Becnel, 2008; Rose-Krasnor, Busseri, Willoughby, & Chalmers,2006)ڬ̚_zŷȋ
Ʃlv⑥ơ(e.g., Bohnert, Kane, & Garber, 2008; Fredricks & Eccles, 2005, 2006b; Mahoney, Schweder, & Stattin, 
2002)ǅҦīѿڬz^ٳҦīѿŔٴٍϙƞΣczj~cȚǣl|^SȩȋƩñŷȋƩ
lv⑥ơģȩڬֶȩЌơǀƘn|^ԧͨcğԧ¢^o^~^yvҚ֊(Riette, 2015)ڬŷ
ϭɏĿڬ¼ÜòÅ 1 ʤىǀƘp~ҦīѿúəcĳРp~^yvҚ֊ˌ|^(Findlay & 
Coplan, 2008)SvڬֶȩЌơǀƘcʥҬ (˸e.g., Busseri, Rose-Krasnor, Willoughby, & Chalmers, 2006)ڬǛҦ
īѿĦى٧Ȁ~ي ȬĚ~يńӏɱĚϒԷ(e.g., Busseri, Rose-Krasnor, Willoughby, & Chalmers, 
2006; Fredricks & Eccles , 2008; Larson, et al., 2006; Patrick et al. 1999)ڬȬĚy|bʚϬ⑥ơ(Youniss, 
Mclellan, & Yates, 1999)zcˌ~^yvҚ֊zS 
vwnڬø֚ӵΣڬʡ֊ h}fڬťTѶяʃˠ¢Ӻƌp~ڬ̚_zڍث~
ي؊c֊f~^yvȚǣc֊ğ(Darling, 2005)ڬ¼ÜòÅيpֶȩЌơcȩȋƩl
v⑥ơ¢ƚمp~^yv_ڬֶȩЌơ׊ƞΣ¢ҤǭpȚǣ֊(Eccles and Barber 
1999)S 
j_Қ֊có׍n^ƽǿz^|ڬֶȩЌơǀƘֆ͝ŔٴczڬtУɞͨЃҝҿ
ى}zdc֊нֶڬ ȩЌơΎ˕Ќơ}zvֶڬ ȩЌơǀƘn|^~^_Ϳн}ڬ
tɏĿͭՉȻьˑc֊ǎԷˠczڬø֚_Қ֊cֶȩЌơƞΣbڬt~
ڬtҝҿɱ׉~yvֶȩЌơǀƘn|^vɏĿѻؗьˑbʴƈ}d^țǖczн(؟
̝Ï§¥¼ selection bias)ڬlֶڬ ȩЌơǀƘcŌĚѻؗƞΣ¢ǂpà®Ë½ß}׼y|ξ֗
n|^^нcԦ`(Bohnert et al., 2010; Busseri, & Rose-Krasnor, 2009; Farb & Matjasko, 2012)S 
jيn|ڬ׺ʤ}ڬֶȩЌơǀƘŔٴ¢ֆ͝ǘͿУɞnvø}ڬtƞΣ¢Ӣԍ
r ^ x
ξ֗
n_~nvҝҿ(e.g., Busseri et al., 2006, 2009; Rose-Krasnor et al., 2006)ڬЌơǀƘpƐɏĿьˑ¢
Уɞnvø}ֶȩЌơƞΣ¢ξ֢n_~nvҝҿc֊(e.g., Darling, 2005)Svֶڬ ȩЌơà®
Ë½ß׼yvҝҿ~n|ڬЌơǀƘ~ɔβ̐ʃ˸̚_zڬǰڃ⑥ơ~ي؊¢Ħى٧Ȁьˑ
cɋĜp~^yvҚ֊(Fredricks & Eccles, 2005; Simpkins, Eccles, & Becnel, 2008)ڬťT̚_zҶʭ
ЌơahèòÂòb¸ÜòÈy|ڬЌơˈ̚_zɱpƞΣȋͨcѮ~^y
vҚ֊cȚǣl|^(Denault & Paulin, 2008; Mahoney et al., 2002)SvڬjğڬЌơьˑ
ȬĚ҄ғڬSEScà®Ë½ßي y|^ǎԷˠcz~^yv̰͊֊(Bohnert, Fredricks, & 
Randall, 2010; Farb & Matjasko, 2012)S  
aڬj¥©È®ßيn|ڬzàÁƁΠ}ڬֶȩЌơ~^y|ڬtЌơŷɧy|
ƞΣcѮڬSAFEÖë³çßͨcҹT¥©È®ßيn|ƞΣcژ^~^yvȚǣcl|^
(Durlak, Weisberg, & Pachan, 2010)SjÖë³çßSAFE~Sequencedټʪwy|^ڬActiveԷơѿڬ 
FocusedснƩ, tn|ڬExplicit͵ѽڬڀ͡ɐ¢~yv}zSƶЌơ¢⑥_qڬÖë
³çßÿ¼°éѻؗي؊nv҆ѿϾyvЌơcي؊nǖ_ˀ}ĲԙĠh(Sequenced)ڬͧv
¼°é¢ɔvԷơѿɔԢˀ˺¢~y|a(Active)ڬ¼°é¢įpj~ьƩnv։ӪcΌĳó
z֊(Focused)ڬΉڬÖë³çßcŌĚьɞ¼°é¢įpj~¢ɱ׉n|^j~c͵ѽ
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}z(Explicit)țǖڬֶȩЌơڬژ^ƞΣ¢ziˌbn^S 


(Ūï]óĨ
 ΕӘ}ڬ͙Ұ̰ɷģȩ͙Դѿѝȡcڬ^bҦī˲ԇѿ¶íÓÆí¼ǂt¥©È®ßي 
y|^b¢ς֐nvSͮΕa^|ڬ͙ԴֶҶĲԙĠhьƈЌơڬ͙ԴֶҶȩ}zاЌ
ơ¢o~pֶȩЌơيpɠ֢ѿҝҿcڬzȪf֊^~^`SvڬϖӟֶȩЌ
ơҝҿa^|ڬtƞΣيn|à®Ë½ß}ǟڬξ֗pj~cس։}zj~cҤǭl|
aڬťTӴږˠεьˠy|ڬtƞΣcѮ~^yv̰͊c֊Stvڬěˈڬ
ͮΕa^|ڬ͙Ұ¢ם`v͙Դѝȡc^bҦī˲ԇѿ¶íÓÆí¼ƞΣ¢ziˌb¢ξ֗p
٠ڬj̰͊z^|ѫ˶n|^f˓։czS 
 vڬҝҿɱ׉~l|^ѻؗϤٝ¢Ԧ̀p~ڬٰʤΑʾvÿɔñژβѠ¢ɱ׉nvҝҿ
t֊ڬŭӇΑʾvɸɔѠ¢ɱ׉ڬtҦī˲ԇѿ¶íÓÆí¼~ي؊¢
ξ֗nvҝҿڬٰʤΑⅡ~ɹ^_}zS~ hڬɸɔβ}ķږcÿɔژβ}Ӵږ
^bzcy|^b~^yvҚ֊ڬͮΕa^|͵bl|^^Sϖӟa^|ڬŭ
ӇΑahֶȩЌơǀƘĞͨcٰʤΑahֶȩЌơǀƘĞͨ˃ٹn|^~^yv
Қ֊֊(Simpkins, Vest, & Becnel, 2010)vڬěˈڬɸɔѠa^|ڬ̷οģȩ͙ԴcҦī˲ԇ
ѿ¶íÓÆí¼ǂt¥©È®ß~_ي؊pbڬьtӴږcÿɔژβ~^yvٰʤ
Α}Ӵږ_zcy|^fb¢ξ֗n|^f~^_ҝҿͨǛˠzˌbn^S 

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ڬŌĚҦīѠЌɱn|_ʠӵ¢vp}z
_bSj_nvĚىѠЕѻؗƨ̭ѿñӺǖѿќ֒¢ǎԷpcڬŌĚ~ŌĚ¢ǇʙfφTѝ
ȡ¢مΑ v׿סַίnvԐͦҝҿ}z~֔`S 
 j}ڬͭڬȅȩ}ڬ͝ȪfمΑԐͦҝҿc֖ѧñɠͩl|^SҦī˲ԇѿ¶íÓÆí
¼ڬьڬ˒ќɔٿȔ}ǋfbҝҿي˒c̯v|dvj~zڬֆ͝Ȭ֋ϋ¶ÚòÈҝҿ
¢؇o|ڬ¶íÓÆí¼ѻؗ¢֋ɞp։ǿ~ڬŌĚcєˌnvگєˌcȁ٫}zyv¶íÓÆí¼c
ѠЕѻؗʠӵû`˃ٹz^|ڬˉT֒͵lzzzSnvcy|ڬΕӆ}ڬj}Ǖ
ȅ}ɠͩl|dvمΑԐͦҝҿ¢ς֐nڬ^bҦī˲ԇѿ¶íÓÆí¼cڬŌĚѠЕѻؗah
ǕϤٝa^|ڬ_ˀ}УɞlڬtŌĚʗ։ǿǂ¥©È®ßȧ͝~يńc^bˀ
}̖ |dvbڬĂvҚ֊͞ќ¢֥S 
 Εӆڬģù_τ̉l|^SqڬӍ 1 Ә}ڬȅŷȩġռѿ¸íÖé¢ɱ׉⑥ 
vȬ֋ϋمΑԐͦҝҿ¢ς֐nڬjҝҿa^|̖ |^Ҧī˲ԇѿ¶íÓÆí¼ǂ¶íÓ
Æí¼¢֋ɞpּ։ǿǂŌѻؗɱpʠӵيn|ڬĂvҚ֊¢͞ќpSϕڬӍڱӘ}ڬ
ȅġռ¸íÖé}fڬьϢñٳŵȑѿ¸íÖé¢ɱ׉~nvمΑԐͦҝҿ¢ς֐nڬ_
ɱ׉ɱn|ڬ_Ҧī˲ԇѿ¶íÓÆí¼cǰ |dvb¢ȚǣpSΌˈڬӍڲӘ}ڬ
ǕѻؗͿΑʡξ֗l|dv¥ÁÄÃàíÈснƩnڬtcڬمΑ vy|_ԷƖ
˃ٹ¢ǂpbڬj}ҝҿ}͵by|^ʠӵ¢ӰĜpS 
 
(¯Ŷ£ `ƗĩŦğœř
ΕӘ҆ѿڬѻؗͲΑؠĬѿñѝȡѿ։ǿcҦī˲ԇѿ¶íÓÆí¼ɱn|^b˃ٹ¢û`ڬ
tcڬ^b˒ќҦīѿ؛˗ڪɺοӢҩѿœʱګøʠӵɩûn_b¢͵bpj~}z
Stj}ڬҦī˲ԇѿ¶íÓÆí¼ي ȧ͝Уɞ¢⑥y|^ȅŷȩĂ։مΑԐͦҝҿ_
xڬiċʦŭΑУɞcوɁlڬMÇòÁǆ٧ctˈѻؗϤٝڪŭӇΑڬٰʤΑڬ̉ĚΑګ}⑥
 |^ҝҿ¢ς֐pSaڬȅŷمΑԐͦҝҿz^|ڬȬ֋ϋַί͝cɹ^vڬҰɔ
ҝҿבÇòÁØò¼ڪ͡اҰɔҊǂƼѠƝŞҊګ}s¶ÚòÈǁԐͦt~sɏĿǁċŭǁʦŭtt
~ŮƖn|ƀƖlvֶڃҝҿ_xڬ¸íÖé͝czҶʭҟŇl|aڪ҆ə~n| 100 Ǚģøګڬ
bzڬҦī˲ԇѿ¶íÓÆí¼ي ̰ω¢Уɞn|^¢̢ƀnvڪȅŷҝҿz^|ڬÇ
òÁǆ٧cΌ׺وɁlvڬŭӇΑУɞcوɁl|^êÒäòɱ׉ǟ£wګS 
 
Càè`§ŷ^ƗĩŦğœř
¤4QO9-NHAP-N.TRSQCL-C-8ONH-STE-NCLRSTE:OG.TRSQCL-CN0I-LEQFN8".0 
2004ʤb 2018ʤ}ɠͩčɞ­ò¼Èçè¥ҝҿ}zS­ò¼Èçè¥¢ġռp¸íÖé~
n|ڬ0ϟŭ~4ϟŭcوɁͿн2z¶ÚòÈc̢ƀlڬǕ5,000ǙɏĿ~tý֏cɱ׉~y
|^SɏĿÇòÁcڬ2ʤadǇˌl|^SҦīӴОѿ։ǿwh}fڬڏԴ¼Á§éɏĿՂ
רϭיڬɦͬ~ɏĿφT։ǿcǆ٧l|^SɏĿɱp͟ɱ˒cژfڬТblɹ^
ڏԴѝȡڪdisengagedګǂТblÿҶʭ}zc֏ɏىգծȪ^ڏԴѝȡڪenmeshedګ}ڬɏĿ
ǅҦīѿ⑥ơcȢƘnڬǛҦīѿ⑥ơcРɹpSڏԴѝȡ˰Ʃñ͒ǲڬɏĿҦī˲ԇѿ¼°é
РɹñǛø~ي؊pj~c͵bl|^(Mullan and Higgins, 2014)SɏĿҦī˲ԇѿ¼°é
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̰ω~n|ڬStrengths and Difficulties Questionnaire (SDQ) (Goodman, 1997)cĽѢl|^S 
 
¤3OOSPQ-NSR-N#-MF#IF8ONH-STE-NCL"STE:OG6NE-HFNOTR0I-LEQFN8"60 
­ò¼Èçè¥ũĴϬɦͬ~ɏĿ¢ɱ׉~nvҝҿS6 ð΍-18 ð΍ŭ B ¶ÚòÈ~ 3 ϟƱb 5
ϟŭ}τ̉lK¶ÚòÈczڬLSACÇòÁ~ⅡװǎԷҝҿÇ¹§í¢‐Ѣnڬ1,687Ǚɏ
Ŀcɱ׉~y|^Sũ׽nv SDQ}УɞlvҦī˲ԇѿ¼°éøǰڃ¢ռp¼¶¥c LSACԝ
ژ^j~ڬӴОѿ¼Èê¼œʱøǰڃƭѸ¥²¾¼˰lcɏĿҦī˲ԇѿ¶íÓÆí
¼ĳl~ي؊pj~c͵bl|^SǘφڬϦ֏Ҧī˲ơѿ well-beingĳl~ڬч֏
¢ǟÐòÈÊò~Ϧ֏يńˠcڬɏĿSDQˌн~ي؊n|^vSΕҝҿ}ڬч֏ȱοɏĿ~
ųǘЌơǀƘڬɏĿҦī˲ԇѿ¶íÓÆí¼~ي؊cbyvڪThurber, Banks and Banwell, 
2015ګS 
 
¤:CS-ONCL8ONH-STE-NCL"TQUF:OGBOTSIƨ:8"BƩ
ťT¶ÚòÈڬ¥àè®} 1957ʤb 64ʤѠvѦȺ 12,686Ǚ}zڬƆǾУɞ 14–22
ϟͿн}⑥ |^S1994ʤ}ϧʤڬtģّڬٟʤ}§íÁÒäòַίc⑥ |aڬҦī˲
ԇѿ¼°é~n|ڬՂɵ˒ڪRosenberg Self-Esteem Scale¢ĽѢګڬՂʘƞƖ˸ڪPearlin Mastery Scale
¢ĽѢګڬӺƌ̐ȋڪRotter Locus of Control Score¢ĽѢګcУɞl|^Stğڬɔο̉Ԓ
֭Қֶڃ̉ԒڬɉɃɦͬя˺ڬœʱڬюԘϠլъĽѢȧ͝Уɞɱ׉~y|^S
Murnane, Willett, Braatz and Duhaladeborede (2001)ڬѦˠa^|ڬ10ġڪژβѠګͿн}Ղ
ɵ˒ڪSelf-esteemګc 27-28ϟىדضɱn|ڬ֭ҚԷƖ~ƈčУƖ¢̯zj~¢͵bn|
^SťT¶ÚòÈǟȺˠӥ2,900ǙɏĿ4,786Ǚ׿סַίɱ׉~y|^ڪ1986ʤ
ڽ2012ʤىٟʤ}ڬɏĿc14ϟ}ɠͩl|^SChildren of NLSY data (CNLSY79) ګS
jɏĿ¶ÚòÈַί}֔ڬ ְѻؗɔƖ֭ڬ ҚֶڃУɞƘ`|ڬϭיɻʭڪTemperament Scalesګڬ
ؓơҦīѿѻؗɻʭڪMotor and Social Development Scaleګڬǰڃ⑥ơ̰ωڪBehavior Problems Indexګ
~ųڬѻؗʠӵ~n|ڬɔβѠЌǃĚيńڬѮˠيńڬɜ͙ڬɺο¶íÓäòÁƉѢ¢ǟʢ
ʨ^̰ωcУɞɱ׉~y|^SHeckman, Stixrud, Urzua (2006)ڬ3-6ϟͿн֭ҚԷƖڬٳ֭Қ
¼°éڪҦī˲ԇѿ¶íÓÆí¼ګcڬɦʰѝȡӏȧ͝¢ӺƌnvțǖڬɔϠ 18-19 ϟͿнœ
ʱي؊⑥ơڪǸуլъĽѢګɱn|čУƖ¢̯zj~¢͵bn|^S 
 
¤:CS-ONCL8ONH-STE-NCL"TQUF:OG0I-LEQFNCNEBOTSIƨ:8"0BƩ
®ÊÂ}ɠͩÿȬ֋ϋ¶ÚòÈַί}zS1994ʤbɠͩlvCycle1b 2ʤad׿סַίl
|^­è»Êé¶ÚòÈ~ڬΌͧ Cycle8 }Ǖ¸§²é}¸íÖèí³lv 0 ϟŭڪEarly 
Childhood DevelopmentڷECD¶ÚòÈګc׿סַίl|^ڪύַͦί}̢ƀlv¸íÖéc׿ס
ַίl|^SګSCôté, Vaillancourt, LeBlanc,  Nagin and Tremblayڪ2006ګҝҿ}ڬʦŭΑb
˞ͺΑ}ɏĿ͓͍ˠתסcڬɦʰҦīӴОѿè¼²~ڏԴ¼Á§é~ي؊pj~cҤl|
^SvڬϦ֏àíÁé×é¼c 3 ϟͿнɏĿҦī˲ԇѻؗÌ¯Æ¦Õ˃ٹczj~c͵
bl|^ڪBenzies, Mychasiuk and Tough, 2015ګSNLSCY ÇòÁ¢֒Πnv McIntyre, 
Williams,  Lavorato, and Patten (2013)}ڬʦɹΑΰڏúՉcٰʤΑah̚_z~ʜϡ˚̀ڪՂ
ϡz^|Ԧ`j~ګ¢čУpj~͵bn|^Svڬɦʰŷ}Ό֏ɪğԧڪĂϦ֏ګ
ǂ׺٣ĴϬñɾĴѝȡəůøǰڃcڬ⑥о١ɥڬȪơڬ˲ԇѿǰڃ~ي؊pj~͵bl
|^ڪCurtis, Dooley, and Phipps, 2004ګSNLSCY}ڬҦī˲ԇѿ¼°éǂǰڃ⑥ơيpφT
̰ω¢Уɞn|aڬ­è»Êé¶ÚòÈڬՂʘȚǣʶҦī˲ԇѿҚԷڪEmotional Quotientګ
Уɞɠͩn|^S 
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¤!FRFCQDIONSIF1CN-RI8ONH-STE-NCL"TQUF:OG0I-LEQFN1.8"0 
ÇíÝò²} 1995ʤѠvɏĿvxb 5,000Ǚ¢çíÂß¸íÖèí³nvҝҿ}zڬ2011ʤ
Ϳн} 5ǾÇòÁǆ٧c⑥ |^Sý֏ÇòÁڬǇˌl|^S5Ϳн҆ڪ15ϟګ}ڬɱ
ٴʶ§íÁÒäòַίڪœʱǰڃլъĽѢڬ؍ɔʜΐɦͬ~يńˠيpSٻ҆¢ǟګ~֭
ҚÆ¼Ècɠͩl|^SGupta and Simonsenڪ2010ګcڬ3ϟͿнŇԴӴږ~7ϟͿнɏĿҦ
ī˲ԇѿǰڃ~ي؊¢ξ֗nv~jڬʣȏn|ڬיژ^ŇԴc⑥ |^Öè¼²òé؇
_j~tՂķڬՂϼķ́ĿpÔ¤ÞèòñÇ§´¥ڪFamily Day CareڷŇԴԧɦʰ}⑥_֙
ŭ¸òÒ¼ګ¢ƉѢnv~d~Ⅱv٠ 7 ϟͿн}Ҧī˲ԇѿѻؗʗbyvSnbnڬÔ¤Þ
èòñÇ§´¥ƉѢڬьڬϦ֏cĳɔϠțǖڬѦŭa^|Ҧī˲ԇѿ¶íÓÆí¼ĳlڪSDQ
ˌнژlګ~ي؊pj~ڬŇԴͿىمlڪÔ¤ÞèòñÇ§´¥}֙ŭͿىc،ʾv30ڭ40Ϳ
ىb 10ͿىȢ`j~ڬÖè¼²òé؇ȈͿىc،ʾv 20ڭ30Ϳىb 10ͿىȢ`j~ګڬ
ǘφǰڃ⑥ơ¼¶¥ژl~ي؊pj~c͵bl|^SǕУɞͿнahҝҿснڬ
Ottosenڪ2011ګ}ӰĜl|^S 
 
¤2TQOPFCN0I-LE0CQFCNE2ETDCS-ON"STE:
É§Åڬ­ò¼Èè¥ڬÜéÈ¯é 3®ȅ}ڬ1993ʤb 1998ʤbh|ڬ֖ 1,244ǙɏĿ~Ϧ֏
¢ɱ׉~n|ɠͩlvڬɦʰѝȡڬʦŭ͙ԴڪÖè¼²òéګڬƆӏ͙ԴڪɸɔβګיcɏĿ֭Қ¼
°éñҦī˲ԇѿ¶íÓÆí¼ѻؗû`˃ٹ¢͵bpvַί}zSУɞڬ4ϟͿн~
8ϟͿн}ɠͩl|^S֔ ְѻؗǂɔο̉ԒƘ`|ڬҦī˲ԇѿ¶íÓÆí¼̰ω~n|͙ڬ ʝ
֣ɞȪơˠñǅҦīˠñҦīˠيpClassroom Behavior Inventory (CBI)ڬɏĿՂʘ֣ɞʶ
About School Measure (FAS)ڪ͙ʝňڂɔοѿՂʘ˸يpٻ҆bτ̉l|^SګڬՂ ñˇ
ͮʡѠЌah¼°éيpVineland Adaptive Behavior Scales (VABS)ڪ¶ÞäË´òºåíڬͮ
ʡѠЌ¼°éڬҦīˠګc̖ |^S8ϟͿн CBIùĲ̰ωɱp˃ٹڬɦʰѝȡcΌȬ
d^j~ڬʦŭ͙Դ~Ɔӏ͙Դיڪ͙ʝɱɏĿĚ͝²ç¼ʨlڬي יګʻfڬt
ó׍nvƞΣ̯v^j~cҤl|^Sa͙ڬ ʝي יУɞ~n|ڬÖè¼²òé}ڬ
2zŇԴñʦŭ͙Դי֣Ł¼´òéECERS-RڪAndersson, 1999ګ~͙ʝ҈đĺѢיУɞ¼´ò
é CISڪArnett, 1989ګڬɸɔβ}ڬȅְ~ӕ͝̷͙יيpУɞ̰ω}zSInstructional 
Environment Observation Scales (IEOS) ڪ Secada ڬ 1997 ګ c Ѣ ^   | ^  ڪ Tietze, 
Hundertmark-Mayser and Rossbach, 1999ګS 
 
¤4QO9-NHTP-N6QFLCNE
¥§éçíÉ}2006ʤbɠͩl|^ַί}zS¶ÚòÈڬַίوɁͿн}9ϟ}zyv8,000
Ǚ~ڬ9ð΍}zyv11,000Ǚ2zbτ̉l|^S2015ʤַίӽӾcϵɞnڬ9ϟ¶ÚòÈ
17ϟ~20ϟͿн}ڬ9ð΍¶ÚòÈڬ9ϟͿн}ַίcǎԷ~yvS9ð΍¶ÚòÈڬ3ϟ
Ϳн~ 5ϟͿн֖ 3Ϳн}׿סַίcɠͩl|aڬҦī˲ԇѿ¶íÓÆí¼̰ω~n| Ages & 
Stages QuestionnairesڪASQګڬInfant Characteristics Questionnaire (ICQ) ~SDQcУɞl|^S
9ð΍Ϳн} ICQ¼¶¥_xڬϭ٫nl fussy-difficult (ƍеؕ͗ )ˠڬ ټ˗nflunadaptable 
(ѝȡȧƩ˾fl)ڬčУúǎԷ unpredictable (Ѡќѿϗϰú֋Ə )ˠcΌژ^ԝڬĳ^ԝ
Ⅱ|ڬ3ϟͿнҦī˲ԇѿǰڃ~ي؊pSDQˌнcژ^j~ڬ9ð΍Ϳн} ICQ¼¶¥a
hټĲ3ϟͿн}zȧƩn^j~ڬ9ð΍Ϳн~3ϟͿн}tuԴŭ¼Èê¼cΌژb
yvԝ}ɏĿ 3ϟͿнSDQˌнcΌژ^j~ڬSDQˌнcژ^ԝϦ֏ڏԴ¼Á§éc͟ɱѿ
ڪhostileګ}ó׍ˠڪconsistencyګcĳbyvj~c͵bl|^(McCrory and McNally, 2013)S 
 
 206 
¤CNFL"STE:OG7OQFCN0I-LEQFN"70 
ٶȅ}ڬ2008ʤѠvɏĿ~ɦͬ¢ɱ׉~nvַί}zڬƀѠƐbÇòÁǆ٧¢⑥y|^SKim 
and Park (2014)ڬϦ֏4ð΍Ϳн}͗˸}ТbڏԴ¼Á§é(PSQ; Bornstein, Haynes, O'Reilly 
and Painter, 1996)cڬKorean-Ages & Stage Questionnaires(K-ASQ; Heo, Squires, Lee, and Lee, 2006)
}Уɞlv12b΍ͿнɏĿ¶ÞäË´òºåíڬǰڃ֒ϵڬҦīˠژl¢čУpj~¢͵b
n|^S 
 
¤QF08ƨ2CQL:0I-LEIOOE2ETDCS-ONCNE0CQF-NSIF:FSIFQLCNERƩ
50ȍȔzŇԴñʦŭ͙Դͩ֝500Ӕ̐؇_2ϟb2ϟƱɏĿӥ2,000Ǚڪ2010ʤͿнګ¢18
ϟͿн}׿סַίpj~¢؇o|ڬŇԴñʦŭ͙ԴƞΣ¢ξ֗pj~¢҆ѿ~nvַί}zS
j~ƈڬɸɔβǂÿɔβƞΣ¢ξ֗nv¶ÚòÈҝҿڪCOOL ҝҿګczڬҚ֊¢ɱ˗Ġh
v COOL ҝҿahɱ׉β؇ɔpǎԷˠژ^ȍȔzͩ֝¢¸íÖèí³n|^S
Pre-COOL ҝҿ}ڬÇ§´¥¾íÁòǂÖè¼²òéahي יŇԴԧהεӏcɏĿ
Ҧī˲ԇѿ¶íÓÆí¼ְ֔ѻؗû`˃ٹ¢ξ֗n|^SSlot(2014)}ڬŇԴԧي יc
Classroom Assessment Scoring System Toddler (CLASS; La Paro et alڮ, 2012)y|УɞlڬùĲ
ɻʭ_xڬɏĿЌơɔ¢͑`ي ڪEngaged Support for Learningګˌнcڬӥ1ʤˈ
ɏĿІ˶ֶڃڪ֌Ӏىֶڃګ̉Ԓژl¢čУpj~c͵bl|^Svڬ٧Ȁ¸§½c 28
ð΍Ϳн}˲ơѿՂʘƌ ˍڪEmotional Self-regulationګɱn|ڬ qb׊ƞΣcz~^_ӵΣ
cˌ|^S 
 
¤#IF:OQ9FH-CN9OSIFQCNE0I-LE"TQUF:9OC 
1999ʤbÍé©ªò}ɠͩl|^ַί}zڬ108,559ǙƀѠ¶ÚòÈ~tɦͬcɱ׉~y
|^SKvalevaag, Ramchandani, Hove, Assmus, Eberhard-Gran, and Biringer(2013)~ڬƀѠ
Ɛч֏Ւ˯cڬɏĿ36ð΍ͿнThe Child Behavioral Checklist Revised (CBCL)ڬThe Infant 
Toddler Social and Emotional Assessment (ITSEA)ڬSDQ}Уɞnv⑥ơǰڃڪBehavioral Difficultiesګڬ
˲ԇѿǰڃڪEmotional DifficultiesګڬҦīѿϒԷڪSocial Functioningګ¢ qbčУp~^_ӵ
Σcˌ|^SvڬZachrisson, Dearing, Lekhal and Toppelberڪ2013ګڬ18b΍b36ð΍
Ϳн}ŇԴͿىمlڬ qb}zڬCBCLahІ˶ȁ٫ڪattentional problemsګ
¢Ă~pȩȋƩǰڃڪexternalizing problemsګˌнژl~ي؊pj~¢͵bn|^S 
 
¤FICU-OTQTSLOOK:OQ9FH-CN1FUFLOPMFNS"STE::1" 
Íé©ªòɏĿ1,159Ǚ~tý֏~ŇԴñʦŭ͙Դͩ֝ɔβ¢ɱ׉nvҝҿ}zS2006ʤͿн
} 6 ð΍}zyvɏĿ¢ɱ׉~n|ڬ֭ҚԷƖҦī˲ԇѿ¶íÓÆí¼ñǰڃ⑥ơڬàíÁé×é¼
ǰڃ~ڬɦʰѝȡڬƀѠͿѠќñѠъɔѿ։ǿڬɏĿՂרϭיڬ׺٣ĴϬӏφTêØéȧ͝
~ي؊ˠ¢͵bpj~¢҆ѿ~n|^SҦī˲ԇѿ¶íÓÆí¼ڬý֏~҈đĺѢțٴڬ
ý֏ŇԴԧ§íÁÒäò¢؇o|Уɞn|^SNærde, Janson and Ogden (2014)}ڬý֏cǾ
ӒnvɏĿרķѿ͓͍⑥ơڪphysical aggressionګѠלځʭ~tȧƩɏĿՂרϭיǂɦʰѝ
ȡcû`˃ٹ¢ξ֗n|^StӵΣڬǘʤڧd_w^ɑȋڬý֏Ւ˯ڬɏĿՂרϭי
ahژ^ЌơⅦШ~ЌơcƌӥlvțǖҤlՒѷʽlc8ð΍b26b΍רķѿ͓͍ځʭ
~ي؊nڬژ^ЌơⅦШ~ǘʤڧd_w^ɑȋcУɞΑىahS͓͍⑥ơȢƘ~ي؊n|^
vS 
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¤9!0:CS-ONCL"TQUF:OG5FCLSICNE1FUFLOPMFNS:"51 
1946ʤƀѠŭ5,362Ǚ¢ɱ׉nv§±è¼¶ÚòÈҝҿ}zƀѠɦʰҦīӴОѿ։ǿɏĿ
ϭיñÐòÀÊèÆ¦ڬœʱي؊ȧ͝֭ҚϒԷӏ¢ǟφTȧ͝cÇòÁǆ٧ɱ׉~y|^S
aڬóاȺ ˠڪ1572Ǚګz^|ڬ47-54 ϟͿΑڬœʱя˺c1ʤad֪nfַίl|^S
Ҧī˲ԇѿ¶íÓÆí¼ي Қ֊~n|ڬ16ϟ~26ϟͿнҩӴѶŝǛc52ϟͿнwell-being
ĳl¢čУpj~ڪAbbott, Croudace, Ploubidis, Kuh, Richards and Huppert, 2008ګc͵bl
|^SWadsworth, Kuh,  Richards and Hardy (2006)NSHDÇòÁȖ{fҝҿ¢ς֐nڬʦ
ɹΑѝȡè¼²ڪĳ^SES¼Èê¼ګڬ˞ͺΑ}ɔοؗ̉⑥ơøǰڃ˃ٹ¢û`wh
}fڬ̉ĚΑģّ˒רœʱ~ي؊p~Țǣn|^S 
 
¤:CS-ONCL0I-LE1FUFLOPMFNS"STE::01" 
§±è¼}1958ʤbњȋ}׿סַίc⑥ |^Ȭ֋ϋԐͦҝҿ}ڪƆΑɱ׉ԧ17,634Ǚ}ڬ
ɏĿɱpΌƆУɞ 7ϟͿнګڬɱ׉ԧڬ50ϟģøy|^S2016ʤͿн}ڬ2,500Εģø
ֺ͡cѻռl|^SNCDSahĂʦɹΑҦī˲ԇѿ¶íÓÆí¼̰ωڬ7ϟ~11ϟ
Ϳн}͙ʝc֣Łnv Bristol Social Adjustment Scale (BSAG)}zSCarneiro, Crawford and 
Goodman (2007)ڬ֭Қ¼°éƘ`|ڬø֚Ҧī˲ԇѿ¶íÓÆí¼c42ϟͿн}Ҧīѿ¥©
È®ßڪàíÁé×é¼ǰڃ⑥ơګ~٨Ѣ¢čУpj~ڬҦī˲ԇѿ¶íÓÆí¼Դ̉ɱpɦ
ʰ}ɔԢѝȡڪhome learning environmentګس։ˠ¢̰͊n|^SaڬΕ¶ÚòÈɏĿ¢ɱ׉
~nvҝҿɠͩl|^SŴķѿڬ1991ʤ­è»Êé¸íÖéӥ3Ɓ1cڬɏĿǅҦī
ѿ⑥ơñúəñپȄlñȪơѶñŀɑ⑥ơيpSיǰǾӒnvڮtӵΣڬ֏ڪ­è»Êé¸íÖ
éګҦīӴОѿ։ǿ~ɏĿŷȋƩǰڃ/úə~ȩȋƩǰڃي؊rqڬ16ϟͿнϦ֏úə¼¶¥c
ɏĿӕ͝̉Ԓĳl~ي؊n|^vڪVerropoulou and Joshi, 2009ګS 
 
¤Q-S-RI0OIOQS"STE:0" 
§±è¼}1970ʤbњȋ}׿סַίc⑥ |^SȬ֋ϋԐͦҝҿ}zڪƆΑɱ׉ԧ17,200
Ǚ}ڬɏĿɱpΌƆУɞ 5 ϟͿнګڬњͿн} 42 ϟ}ÇòÁcǆ٧l|^SGoodman, 
Joshi, Nasim and Tyleڪ2015ګڬ10ϟͿн}ɞlvɏĿҦī˲ԇѿ¶íÓÆí¼ڬ42ϟͿн}
œʱñàíÁé×é¼ڬ٨ѢڬՉȻɱĚيń¢čУpj~¢͵bn|^Svڬ10ϟͿн
}͙ʝc֣ŁnvӺƌ̐ȋڪlocus of controlګڬՂɵ ˒ڪself -esteemګڬǅҦīѿ˺ʭڪanti-social attitudesګڬ
ǃؗيńɱpІ˶ڪattentiveness to peer relationsګڬȩǛˠڪextraversionګcڬɦʰѝȡ~֭ҚԷ
Ɩيpȧ͝Ƙ`|26ϟͿн}٨ѢяϿ~ي؊pj~ڬ⑥оǰڃڪconduct problemsګڬь
Ѧˠa^|վ٨Ѣøè¼²։ǿ~n|س։}zڬѦˠ}ڬՂɵ˒ǆŮژl~ي؊póͨ}ڬ
Ⱥˠa^|ڬφTҦīӴОѿ¥©È®ßɱn|Ӻƌ̐ȋڪLocus of ControlګcΌس։}zy
vj~͵bl|^S16ϟͿн}չơ¶íÈëòé҆ωǛby|ъďǇӲԷƖ~
يńpSˠ εьˠ}zƥƠ ˠڪConscientiousnessګc1ωШŒʗژf~ڬ34ϟͿн}Ϳӹcӥ
4%ژf~^_ӵΣȚǣl|^Saڬø׽GoodmanڬBCS¢ǟҦī˲ԇѿ¶íÓÆ
í¼¢Уɞɱ׉~nvğمΑԐͦҝҿêÒäò¢⑥^ڬǕ¶íÓÆí¼~¥©È®ßي؊ˠ¢ռڰ
}͞ќn|^S 
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т2 т1cjƎ¸­âŇğ΋Ŋǽ˭ǀƗˠŊcjѥɊ³æÎÂæ¸њқυʄ 
Υėɲϰ΋ 
³æÎÂæ  ¸
Ňğ΋¸­â 
þł  ˩h 
ξ2ҿξ1κ 
ȷł  ˩h 
ξ2ҿξ2κ 
łλ˩êӫȳ  ˩h 
ξ2ҿξ3κξ4κ 
lНȦΛѐêНȦѐ
Λ
ԑSelf-perceptions 
and 
self-awarenessԒ 
êŊ΋ϥŖʄƳԑInternal 
Locus of ControlԒ  
cf. НȦ̎ɢ 
ξ1ω 
(1.2.2) 
  
 
cf. НȦ̎ɢ 
ξ1ω 
(1.2) 
  
cf. ξ3κξ5ω(5.4.3) 
êНȋɝԑSelf-esteemԒ  ξ3κξ2ω(2.3) 
êНȦťşɷԑSelf-efficacyԒ  ξ3κξ2ω(2.4) 
êǱ̋΋НȦђԑAcademic 
Self-conceptԒ 
cf. ξ3κξ2ω(2.4) 
mŧ̗|j 
ԑMotivationԒ 
êǱЅȇqŧ̗|j
ԑAcademic MotivationԒ     
cf. ξ4κξ1ω(1.2) 
êºâÏ³æÄäëâêНȦ
ŖɘԑSelf-control and 
self-regulationԒ 
cf. ξ 2 ω
(2.1.1) 
ξ1ω 
(1.4) 
cf. ξ3κξ1ω(1.2.2) 
   ξ3κξ2ω(2.2) 
cf. ξ3κξ3ω(3.2.4) 
ê͍ ҐҮɂԑAbility to delay 
gratificationԒ   
cf. ξ1ω 
(1.6)  
êѬǷɧԑConscientiousnessԒ     ξ3κξ1ω(1.3) 
êϜнУnԑǎƳŬƢӺe
`lԒԑGood conduct 
[Low Externalizing]Ԓ 
Mcf.ԕ ʶʱɧԓƃΥė΋нŧ 
  
cf. ξ1ω 
(1.6.4) 
cf. ξ4κξ4ω(4.4.3) 
cf. ξ4κξ3ω(3.3) 
cf. ξ4κξ2ω(2.3) 
nΥė΋¸­â 
ԑSocial skillsԒ 
êǎƓɧԑExtroversionԒ     
ξ3κξ1ω(1.3) 
ξ3κξ5ω(5.3.2) 
êΥė΋̗Дɧԑ Social 
FunctioningԒ 
(¯à¸–ŧƁĊӔĪž
š) 
    
cf. ξ4κξ3ω(3.2) 
cf. ξ3κξ4ω(4.4) 
cf. ξ4κξ4ω 
êΥćɧԑSociabilityԒ cf. ξ2(2.1)   cf. ξ3κξ1ω(1.2) 
êēӓӔĪԑPeer 
RelationshipsԒ 
cf. ξ3ω 
(3,4) 
cf. ξ2ω 
cf. ξ 3 ω
(3.6) 
  
oã·á¨æ ê¸³
ëÎæ° 
ԑ Resilience and 
CopingԒ 
êȷȏ˩cjǼɀͰǅπ
á¸¯ьƩdĀ͋n
đðǱ̋ɿϺe`l 
    ξ3κξ5ω(5.4) 
pɲϰ΋ĵɁ 
ԑEmotional 
HealthԒ 
êŊƳŬƢӺe`lԑLow 
Internalizing ProblemsԒMcf. 
ʌa{ԓòǴ 
  
cf. ξ1ω 
(1.6.4) 
cf. ξ2ω 
(2.2.4) 
  
êϒΨ΋ĵɁԑMental HealthԒ     ξ3κξ5ω 
h Ǝ˕˩cjԓѥɊqΥėɲϰ΋³æÎÂæ¸{`}ԓǀƗˠŊ~ùњқυʄ Τqs 
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êMPPIRRM;Q2SLSU:B:;H> 2B
2000ȳ 1ˤѩͲowǬħ 19,000ƒ ȇѼow¥®á¸ӏ˩ϸ˅ѱ̀~_s3ê5ê7̠˕͕~ԃ
БЉԑù̦ёԒeSDQƨσo}`sMidouhas, Kuang and Flouri(2014)~ԓ5̠SDQǏŧ
ƁҳӔĪcjƢӺԑpeer problemsԒԓKey Stage 1ԑ5̠d7̠ԒǱ̋ɿϺѽӔҪ
e_leˎdn}`swԓGoodman, Joshi, Nasim and Tyler (2015)~ԓSDQayԓ
※У`н`ԑgood conductԒɲϰ΋ĵɁԑemotional healthԒΘΐo}BCS70³ÕëÄ̨Қ
 нz}`suϢ˺ԓ2{uΥėɲϰ΋³æÎÂæ¸ʚ̒eУ`Ĳ~_lԓõёΥ
ėϡ“΋ƵĚԈn̝Ϣ{fe_eԓuϢ{fɉnԓMCSˇ~Ǒf`l ˎ
do}`sFlouri, Midouhas, Joshi and Tzavidis(2015)ԓѾƫ˨oně`ҡӢĜ̪ԓAdverse 
life events (ALE)~͋Ƕnw¸Äã¸Ǒf`à¥Ï¥ÓæÄπá¸¯ьƩe 3 d 7 ̠Ǭħ
SDQ ~͋ǶnwǎƳŬêŊƳŬƢӺӔĪqlԓёǬӓӔĪɧȒȽԑChild–Parent Relationship 
ScaleԒ~͋ǶnwдйeȏhԓǬħӔóqԃБ¸½¥âeá¸¯ьƩɎӰ ě͈qƉДɧ 
ʚʰo}`s 
 
4JJIG:MYI"USYM9MSRSJ"UIBGLSSP4H;GF:MSR"USNIG:Ɵ4""4Ơ
1997 ȳ¥®á¸¥æ°àæÅƎƵƼ_ 6 βӾĭБêȷłʻБˈќdԓˈќɌɸm 20Ԕ
25 ˈќaȇѼˈќ µæÑáæ°oԓulҨʄqǬħwyԑ3 ̠ł¯à¸ԓ4 ̠sǱ
ȳԒ uv20ƒr{ѱ̀ȇѼo}`suɓԓȇѼzwǬħwyƑpãºÑ¶ßæê¯à
¸ԑĕɵ~Ҩʄql~fȑǱŜʻБˈќԓ4̠ł¯à¸ԒҨalzwԓu~ĭБê
ȷłʻБˈќҨʄowl`Ǭħwy300ƒȇѼԓϖ3,000ƒe16̠đәҤґѱ̀n
}`sEPPE ѱ̀~ԓǼɀΥėϡ“΋ьƩԓǼɀ~ǱЅͰǅԓҡӢĜ̪ƵƼͰǅԓǬħѨΛ
΋·ҳԑǱ̋ɿϺ ƕԒԓΥėɲϰ΋³æÎÂæ¸ԑSDQԒԓ¯à¸ԀƲǱ̋΋НȦɷԓʻȫӔĪ
ɧȇqНȦѢĩ̑tãÓâǌʾ ūʘ΋êϨⅡ΋͋Ƕo}`swԓĭБêȷłʻБˈ
ќԓȎǱ̂ԓ÷Ǳ̂cj±£ʻБ҇šb}ԓˈќӏê̂ӏ҆҇{`}͋Ƕêƅɗoԓŏ
˷ĥʹo}`sìҪΞζ Ҩp}ԓǼɀcjǱЅͰǅԓ̦ёǱ̡Υėϡ“΋ьƩ
Υėɲϰ΋³æÎÂæ¸ȇq̝ť˺eǑf`lԓ3̠˕͕~ǼɀǱЅͰǅ14̠˕͕~Ǭħ
НҔʻБêǱЅӔ–ŧžóeԓΥėɲϰ΋³æÎÂæ¸·ҳ¸³£ԈnӔҪql
eˎdn}`sĭБʄ¸½ÀÏ҇eԈ`lԓȎǱ̂ 2 ȳͲ˕͕~Υėɲϰ΋³æÎÂ
æ¸ԈnӔҪoԓУ҇ĭБêȷłʻБˈќҨʄԓ҇Ԉh`ȎǱ̂ҨalΥėɲϰ
΋³æÎÂæ¸·ҳȇqѽť˺ ϳƛêчļqƉДɧe_lԓУ҇ĭБ  3 ̠ł¯à¸
~ϡԆqlԓ16̠˕͕~Υėɲϰ΋³æÎÂæ¸̝ӔҪ ʙ{lˎdn}`s
¯à¸ԀƲʻȫȇo}×·Â¤ÐѨΛ o}`leԓ̚͋Ƕ˕͕cjΥėɲϰ΋³æÎ
Âæ¸¸³£ӔҪqlԓť˺Ȏn`ԓǍͲǬħԑˋ˭cjˍͲΒɊԒ
ԓ※œʴʭɞьɧe1Ƚ~ŒǶn}`wǬħ~ԓ16̠˕͕~Υėɲϰ΋³æÎÂæ¸¸
³£eě``aϢ˺eɗ}`scԓ6̠d 14̠Ǝ˕͕c`}ԓʔĕeѢǶow SDQ
ƑìȒȽӓΒӔ̨Қ΋Ԉdzwìˇ~ԓ6̠ê7̠˕͕~Ǐŧ¸³£uðǱȳ~¸³£
ΒӔo`lΤn}`ԑTaggart, Sylva,  Melhuish, Sammons and Siraj, 2015Ԓs 
 
6US=MRK;TMRBGS:PFRH 6DBB:;H>
2004-2005ȳcj¸³ÀÄàæÅŎͲł8,000ƒdɿξ1³ÕëÄԑ10éˤ˕͕d1ȳ̧ѱ
̀Ԓԓ2010-2011ȳcjŎͲł 6,000ƒdɿξ 2³ÕëÄԑ10éˤd 2ȳ̧ѱ̀Ԓ ȇѼ
owΞζ~_sScott, Lewsey, Thompson, Wilson (2013)ԓ22éˤ˕͕~ԃБЉdҔğ΋Ͽ 
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óbwl_Ǭħԓ46 éˤ˕͕~ua~`Ǭħ̨}Υėɲϰ΋ƢӺӔq¸³£
ԑSDQԒeԈdzwԕParkes,  Sweeting and Weightԑ2016Ԓԓ46éˤd94éˤӓŊƳŬƢӺ
ԑinternalizing problemԒӔ¸³£ǌŬ ̊љo}cԓȏʾ̪ˉ~ȑǱŜ˩н͖ðƢӺ
ԑconduct problemԒӔ¸³£eԈdzwǬħwyc`}ԓŊƳŬƢӺe͈ȏqĹƓ_lԓ
ubԓØ¥ÉáÂ¤ǬħwyԓȎǱ̂ίнƫӦ ʐb}`ƉДɧe_l ʚʰo}
`s 
 
0YSRSRKM:;HMRFPB:;H>SJ"FUIR:9FRH2LMPHUIRƟ0B"02Ơ2LMPHUIRSJ:LI.9
1991-1992ȳ¥æ°àæÅ£ç©æƳĜǞǨ14,000ƒuǬħ ȇѼowΞζ~_sǬħ
Υėɲϰ΋³æÎÂæ¸ʚ̒o}SDQeĥʹn}cԓO'Conner, Heron, Golding, Beveridge and 
Glover (2002)Ξζ~ԓ33éˤ˕͕~̦ёʌa{e 47éˤ˕͕~Ǭħ SDQɗ͕ Ā͋q
lԓGutierrez-Galve,  Stein, Hanington, Heron and Ramchandani (2015)ԓ͞ёʌa{ԓǓǨ
ӓдй̦ёʌa{ Čo}ԓǬħSDQɗ͕ɎӰ óbƉДɧ ʚʰo}`sĵɁͦɸԑŰȫ
ѢĩԒDNAÃë½ƄӤn}`s 
 
4FUP>2LMPHLSSHSRKM:;HMRFPB:;HMI91MU:LGSLSU: 42B1
14,000ƒǬħ ȇѼԓ9éˤ˕͕ԑ2001-2002ȳԒd 2̠ԓ4̠ԑìҿ~ 5̠Ԓ˕͕~Ҥґѱ
̀ нz}`£Ûá«Ξζ~_ĭБêȷłʻБˈќ҇Ǭħ·ҳӔҪ̊љo}`ș
ǬΒĄĢʹђȃԓћƢêӨѤ~¥æ½ÍÞë Ƿˈo}cԓ9éˤ˕͕Υėɲϰ΋³æÎÂæ¸
ʚ̒o}ԓ̦ёeǬħfʻȫɏgԓǬħӦo`ѰӺƅϠ¡~a Nursing Child 
Assessment Teaching Scale (NCATS) Ƿˈo}`ӟ̑Ǭ ԓ2̠4̠˕͕~ԓTwo Bags Task
 Ƿˈo}`ӟǬħԑѰӺӔóo}`dԓү҇ԓ̦ёÈ¬Â¤ÐɸȽԒ̦ё̑Ǭ
ԑɲϰ΋µ×ëÄԓǬħȇqÈ¬Â¤ÐɸȽԓòĮԓЗɶΘԓǱīoԒ њӍo}`wswԓ
4 ̠˕͕~ Preschool and Kindergarten Behavior Scales–Second Edition (PKBS-2)ԓSocial Skills 
Rating System (SSRS)͋Ƕn}`sĭБêȷłʻБˈќ҇ѢĩԓƱӏʔĕ¥æ½ÍÞë
 нaƑ˕ԓìҿȇѼЉҨaˈќ~ԓĭБ҇ ђȃѢǶo}`sŇğ΋ԓǼɀҡ`
ˈќ~Family Day Care Rating Scale (FDCRS) ԓю̓Ǒfˈќ~2̠˕͕~ Infant-Toddler 
Environment Rating Scale (ITERS)ԓ4 ̠˕͕~ the Early Childhood Environment Rating Scale 
(ECERS)  ĥʹo}`sĎԓǬħȇĭБЉ̨ͪĭБЉӔѢǶнz}`sGordon, 
Fujimoto, Kaestner, Korenman and Abner (2013)ԓECERS-R ñĚȒȽԑİœ΋±£
Personal CareԒɗ͕eԓrd4̠˕͕~͋ǶowΥėɲϰ΋³æÎÂæ¸ʚ̒ayԓɷɲн
ŧŖɘԑEmotional and behavioral regulationԒ̻ɵӤ÷ԑAttention and ConcentrationԒԈn
ӔҪo}`ws 
 
7IFHB:FU:8QTFG:B:;H>
ɫ`Ͱǅ~Б{ǬħuёȇqȑǱŜʻБÑä°àÚԑÒÀÅê¸½ëÄԒť˺ ̊ѡq
l ΐ΋owϸ˅Ξζ~_s2002ȳ˕͕~ԓ3̠ſ4̠~_zwǬħwy4,667ƒežšoԓ
2006ȳ~Ҥґѱ̀eǷˈnwsΥėɲϰ΋³æÎÂæ¸͋ǶԓʶʱɧĎЉӔĪɧπщʾ
ʚ̒ԑͧНĢɿԒԓʻȫёԓǬħНҔeѢǶowԕPuma, Bell, Cook, Heid, Broene, Jenkins, 
Mashburn, and Jason Downer (2012)ԓÒÀÅê¸½ëÄΥėɲϰ΋³æÎÂæ¸ȇqť˺ì
ѿo}``lԓ×·Â¤Ðť˺e_zwǁƏ~ȎǱ̂ 3 ȳͲ˕͕ueѨ`l
 ʚʰo}`s 
 213 
 
 8273B:;H>SJ4FUP>2LMPH2FUIFRHES;:L3IYIPSTQIR: B422E3
1991-2009ȳǷˈnw£Ûá«ӏ˩ϸ˅ѱ̀~_ԓ1,364ƒ1̠łuǼˉԓĭБˈќêĭБ
ЉǱ̂êʻȫežšows1̠d4̠ΞζÏ§ë¹1~ԓĭБ˕ӓĭБʄ҇êĭБЉӔ
ԓǼɀͰǅԓԃБ¸½¥âeǬħĵɁѨΛДşêΥėɲϰ΋³æÎÂæ¸·ҳóbɎӰ{
`}̊љeнwsƎ͋Ƕʚ̒{`}ԓΞζǀƗˠeһўn}`ԑˋ˭lǱė, 2009Ԓsĭ
Б҇ԓǬħΥėɧ·ҳ Ԉť˺e_ìˇ~ԓǼˉͰǅˇeɎӰeǑf`lԓ҇
Ԉ`ĭБԓ※œʴʭ ɞьqǬħȇo}ť˺΋~_ƉДɧeʚʰn}`swԓ̦
ёʺɷêɡσ΋ӔԓǼɀͰǅ҇ԑюŚ̝o`˂Ŭ΋êʻБͰǅԒԓǬħѨΛêΥėɧ
·ҳ×·Â¤ÐɎӰe_leʚʰn}`s 
 
CLI3;RIHMR;P:MHM9GMTPMRFU>7IFP:LFRH3IYIPSTQIR:B:;H>
1972-1973 ȳԓÇÞë·ëàæÅ¾ÇëÃ¤æȨĜ¡~`̦ёdͲwǬħ 1,037 ƒežš
owӏ˩ϸ˅Ξζ~_ԓ38 ̠˕͕~Ҥґѱ̀eн}`sΨϡͲͣêͲͯǱ΋ʚ̒ԑDNA  ƕ
ԒdǼɀͰǅԓΥėɲϰ΋³æÎÂæ¸ԓĵɁͣ҇ĥʹԓº¯¶Þ£áÂ¤О~̑tǌ
ʾe͋Ƕn}`sƎ͋Ƕ˕˩͋ǶŊǽԓ¶âËê¸½æÄæԑ2010ԒP39-44 ž͛nw`s 
 
CLI7F=FMM"IU9SRFPM:>FRH7IFP:LGSLSU:
Ìë¼ÆáÂ¤ɝͯǱЉ~_Jack Digmane1959ȳd1967ȳdj}ӒǤoԓͮƳ~Ãë½Ƅ
ӤeⅡj}`ӏ˩ϸ˅Ξζ~_sÊå¥ª£ÏȞ«¦£¥Ȟ_ȎǱ̂ҨaǬħԑ1ԓ2ԓ
5ԓ6ȳͲԒј2,404ƒeȇѼԓʻ ȫeƎłλÌë¼ÆáÂ¤ѢǶ нzwsuɓԓ1998ȳđә
Ɋ˕40-50Đ~_zwȇѼЉeҤґnaԑÃë½ƄӤϨⅡ÷Ԓԓ※ԓĵɁӔҪǌʾԑƦ
͚΂΃ԒӔҪɧeŏ˷n}`scԓµæÑâԓˋ ϔ£Ûá«Ċe37%ƕ}`s
ùwϢ˺o}ԓѬǷɧԑConscientiousnessԒe÷ȳ˩ĵɁĵɁӔҪнŧ×·Â¤Ðť˺e_
leˎdn}`ԑHampson, Edmonds, Goldberg, Dubanoski and Hillier, 2013Ԓs 
 
CLI2LUM9:GL;UGL7IFP:LFRH3IYIPSTQIR:B:;H>Ɵ273BƠ
ÇÞë·ëàæÅӀȨҿ~_¯à¥¸Ä¿Ýë¿~1977ȳͲwǬħ1,265ƒ ȇѼǷˈn
}`ӏ˩ϸ˅Ξζ~_sŎͲłԓ4éˤԓ1̠d 16̠~̧ȳԓ18̠ԓ21̠ԓ25̠ԓ30̠ԓ40
̠˕͕~͋Ƕeн}`ԑFergusson and Horwoodԕ, 2001ԒsFergusson, Boden and Horwood (2013)
ԓ6-12̠˕͕~НȦêёêʻȫѢǶНȦŖɘԑSelf-controlԓRutter behavior questionnaires
~͋ǶԒɗ͕eԓΥėϡ“΋ьƩѨΛДş ϥŖo} 30 ̠˕͕~Ǳ̡ΫΦµëÍ¸ĨǮԓ
ƄŃԓ˜şͥϽ Ā͋ql ˎdo}`s 
 
F:IUDRMYIU9M:>SJ#;IIR9PFRHB:;H>SJ"UIKRFRG>
ǑǱ΃ӛͳǨĊά ŔʹowǞǨ8,556ƒuǬħ ȇѼowΞζ~_sÃë½ƄӤԓ1981ȳ
dǤԓǬħe 6éˤԓ5̠ԓ14̠ԓ21̠ԓ30̠˕͕~͋Ƕ нz}`sùɝҔĵɁӔ
ʚ̒e͋Ƕn}`eԓǬħΥė΋нŧCBCLԑChild Behavior ChecklistԒ~͋Ƕn}`s
Hayatbakhsh, Mamun, Williams, O'Callaghan and Najman (2013)ԓΥėϡ“΋ьƩ̦ёʌa{π
ьƩ ϥŖo}ԓ5̠˕͕ǬħǎƳŬƢӺeƦ͚ӒǤȳԏȇo}Ā͋ş ʙ{l ˎdo
}`s 
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2FUHMSYF9G;PFUAM9OMRES;RK5MRR9
Ï¤æàæÅϸ˅Ξζ~_ԓ1980ȳdͮƳ~Ãë½ƄӤϨⅡ÷~_s6{ȳԏ³ÕëÄԑ3, 
6, 9, 12, 15 , 18̠Ԓԓј4,320ƒeʂώdàæ¾ÚʓŎnwsΥėϡ“΋ьƩdл÷ͲŬǱԓDNAԓ
́ԃͦɸğƹԓɝЛлχϔͦɸԓͲ–͍ҐȽ¸Äã¸ԓ̫ ҇ԓ½¥ÑAнŧԓНȋɝԑSelf-esteemԒԓ
Υė΋Ҷɡԓʌa{ԓˀɵΥė΋µ×ëÄԓɿĊ˩£½À¿ÛæÄπe͋Ƕn}`ԑRaitakari et 
alԕ, 2007ԒsHinstansen et alԕ (2009)ԓ6–21̠˕͕~EASԑBuss, 1991Ԓz}͋Ƕow̫҇
ayԓÈ¬Â¤Ðɷɲԑnegative emotionalityԒ–ŧɧěnԑlower activityԒe24-39̠˕͕cj
→̋˥͗ӔҪql ˎdo}`s̫҇ԓɝЛлχϔ ƕĵɁá¸¯Υėϡ“΋£
¦Ä«ÚӔҪqlˎdn}`ԑĦbԓHintsanen et alԕ, 2011Ԓs 
 
dÃµbƌčŖĂľŅ
ÜÛ{sv
cЭ̬ǚǬǑǱeǷˈowԓ1985 -1986 ȳΨǗȡΔȡȠȨ΃ӛ~ΈӍnwǞǨ1,300ƒuǬ
ħ ȇѼowӏ˩ϸ˅Ξζ~_ԑЯŻê˶˭êǹ ,̖ 2009; Sugawara, Kitamura, Aoki and Shima, 
1999Ԓsuayԓϖ300ôȬõёuǬħeŎͲɓ23 ȳΐҤґѱ̀ԑξ14̹ѱ̀ԒȇѼ
ԓuayԓϖ200 ƒϒΨ΋ĵɁà¥Ï¥ÓæÄӔqӯʦ Ƿˈo}`sl~ԓŎͳ
ɓ6«ˤɓ̦ёʌa{eԓǬħ6é êˤ18éˤ˕͕Revised Infant Temperament Questionnaire 
(RITQ)Toddler Temperament Scale (TTS)~͋ǶnwǬħ̫҇cj“юŚɧԑrhythmicityԒ” 
“̻ɵϊƬʙⅡɧԑattention span and persistenceԒ”¸³£ӓ~ƂˇƓѽӔĪe_lԓ
̦ёʌa{“Ïà¸Äãë¶ßæʀɺɉn frustration tolerance”ԓ“ˆюͣêĊɩ fear of 
strangers and strange situations”ȇo}È¬Â¤ÐɎӰ óbƉДɧeʚʰn}`swԓǬ
ħe 3̠Ŝ̦ёeȑŤqlԓ8̠ê10̠˕͕~͋ǶnwǎƳŬƢӺԑĎǻǏŧ
ƢӺнŧԒԑEmergence of Externalizing Problem Behavior Check List; EEPBCLԒӔҪodzwl
eˎdn}`s 
 
â²čnl×Ï	áıbÓåÿŚŴĖŖĂŴĖ
ÓÈÀºʻБϮƏΞζʄeԓȷł˩dȎǱ̂ŃǱ˩ӓcjǬħǱ̑Ǭ̦ёӔɵ
ѷӔҪ ˎdqw2012ȳӒǤowΞζ~ԓǬħe3̠d7̠~̦ǬÔ£1,460
ϠҤґѱ̀ нz}`sõёʻБ΋ӔǬħѨΛ·ҳԑѯєʾ΋ͯєԒxj~hԓНŏ
̫ʙy іaԓΒʅɵэ ЋhԓͣĂʛʁqԓНȦùɈêНȦϥŖêŵѱɧêǛǖɝπΥ
ėɲϰ΋³æÎÂæ¸Ӕʚ̒͋Ƕo}`ԑÓÈÀº³ë×ãë¶ßæ, 2016Ԓsŏ˷Ϣ˺ԓŵ
ѱɧӔqɗ͕eԈ`Ђԓȳӏł˩~івӔqɗ͕eԈ`lԓȳӏł˩~івɗ͕eԈ`
Ђ~ԓȎǱ̂ 1 ȳͲ˕˩~uǱƓdaşԑǛǖɝԓНȦùɈԓŵѱɧԓe¡şπӲΐȲ
ƷĲԒveԈ`ledzwswԓȳӏł˩~uівvɗ͕eԈ`ЂԓȎǱ̂1ȳͲ~˂ǭê
ʾêɥЈӔqɗ͕eԈ`lԓȳӏł˩~івêe¡şêͲ–ЅɻeԈ`ԓȎǱ̂ 1 ȳͲ
c`}uŦɉ o}`}ԓd`fԓНŏ~Јbԓє̮oaqvu}_}vu
__}vƨσqleǏ`lԓȳӏł˩cjԓёuǬħɵ̜ ȋӅqɸȽvuǬ
ħɥЈ īqӔvuǱͰǅ ʿbӔvɗ͕eԈ`ԓȎǱ̂1ȳͲ˕͕Ǭħuівv
ɗ͕Ԉ`leˎdn}`s 
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ąďs_iŴĖ
ɽɡЃǄǑǱeǷˈo}`Ҥґѱ̀~_ԓ6Ԕ15 ̠ 2 {ȳԏ³ÕëÄeȇѼz}`sѨΛ
΋¸­âêÂ¸ÄѰӺšb}ԓǼɀǬБ}̑ǬԓΥėɲϰ΋³æÎÂæ¸ԑSDQԒe͋Ƕn}c
ԓċɓԓȨ̪ɧ͋ǶĀǶ~_ԑɽɾЃǄǑǱÌÈâÃë½ќјêє˷ºæ½ë, 2016Ԓs 
 
Îªaşjþƀ{sv
Ԣԟԡʷҥ˂ŬΞζʄeǷˈo}cԓȲɿ14ԑ2002ԒȳͲwǬħĭѹЉ1,224ôȬ ȇѼo
wԓÛÃ¤£ŔʹŻƩȭϢ ˎdqwѱ̀~ԓ12̠˕͕~Ҥґѱ̀eĀǶn}`s
ÛÃ¤£яЌ˕ӓeǬħΥėɧԑŵѱɧêĮӹɷԓДŧɧêНȦùɈԒɝͯєԑă̚ѭĮɢѰӺԒ
óbɎӰ ԓёǬӓΒĄĢʹπԓǼˉӔьƞƕ}̊љo}`ԑЯŻêы ê˲÷ą, 2010Ԓs 
 
Îªb°æ^İÉaƐvn³ÃŴĖƟtxŴĖƠƢCLI9FTFR4RYMUSRQIR:FRH2LMPHUIR9B:;H>
 942B
ƯιͰǅΞζʄќϾnw³£ºæ½ëԓ2011 ȳdȇѼłe 13 ̠~Ҥґѱ̀eĀǶ
n}`ϸ˅Ξζ~_ԓńƯd 100,000ƒđðeµæÑáæ°nԓuayԓϖ 5,000ƒeҤš
Ãë½ƄӤžšo}`sΞζùwΐ΋ԓǬħɿӏĵɁɎӰ ƀq̑tuͰǅьƩv
 єˎql~_ԓŬǱͣ҇˜ӪԃБͰǅǬħĵɁÛæ½âÒâ¸ƢӺӔҪɧe
ċɓ̊ѡn}`hĀǶz}`ԑȡ ,˭ 2013Ԓs 
 
İÉ^Îªb°æaƐvnľŅºħƃ|q
2001ȳӒǤŭ̀ҲƵˇŎͲ³ÕëÄΞζ~ԓǬħĵɁȇqͰǅьƩɎӰ Гł˩dҤґo
}`ѱ̀Ξζ~ԓͰǅΓu¨³¿âѱ̀vÜÃâΞζz}`sŭ̀ҲŊ40éʄͳά΃ӛeȇ
Ѽ 2îĊю̓uŭ̀ҲǑю̓³ÕëÄvԓˮȱȨŊ 1ͳά΃ӛ~ 514Ċ ȇѼowu1΃ӛ
Óë¸Ѧϝ³ÕëÄv 2 {e_ԓõёǬħ≒ĘǬԓКȬлԓǞǦêŎͳɓɿБͰǅ ͋Ƕo
}`ԑKishi et alԕ, 2013ԒșёǞǦ÷Ʀ͚eԓ8̠˕͕~ǬħeADHD΀`Ђαqá¸¯
ӔҪo}`wleˎdn}`ԑыŻd, 2015Ԓs 
 
'	 Ŏ¶ı²ŖĂŴĖ
źͲŤĺΓeǷˈo}`ѱ̀~ԓ2001 ȳѩͲow 23,423 ƒeȇѼԓ̧ȳҤґѱ̀eн}
`sͮ˕͕~ԓΥėɲϰ΋³æÎÂæ¸ Αʦ͋ǶqӲΐƕ}``eԓϢǧȑ̋ԓu
ȇqɵѷπĊƇŧɸêΥėϡ“΋ȭϢxj~hԓұŽǼɀͰǅǬħНҔǱЅȇq
ƅϠπԓƯǎӏ˩ϸ˅Ξζ̨ҚƉДǌʾeΎҟ}`wԓƯŊǎŁнΞζӔҪďj
eƉДΥėɲϰ΋³æÎÂæ¸ʚ̒ ċɓѱ̀ӲΐΎҟ¡~`hlԓ˥΍~_Јb
s 
cr˭ѱ̀rȲɿ29ԑ2017ԒȳӒǤnξ16ƨѱ̀ԑȲɿ13ԑ2001ԒȳŎͲłԒdԓȏǬŬ
ȇτrԓʻБӯ ƕƯˈτ–ʹql ΐ΋o}ԓ˂ҿάǱΓźͲŤĺΓņχѱ
̀o}Ƿˈnlz}`s
 
ËƏa¼eƌĉƏ¬ŚaƐvnáƏſżÑŮľŅ
ԑźͲŤĺάǱΞζuĭБeǬħ·ҳƀqɎӰӔqΞζvԒ 
ńƯѨƉǐӓƀĤќ˔ӓĭБʄԑ87 υʄԒҨaǬħԑӒǤ˕͕~ 0ԧ2 ̠ԒĭѹЉ ȇѼow
ѱ̀~_s1998ȳԑĭѹЉ 2,743ƒԓǬħ 3,626ƒԒ 2003ȳԑĭѹЉ 2,743ƒԓǬħ 3,626ƒԒ
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Ƿˈowѱ̀ 2˕͕õˇžšowĭѹЉǬħ 185ϠÃë½ ŏ˷owsǬħ·ҳͦɸӔq
ӲΐԑĭБƱłʹ·ҳ̊̀ΪԒԓʔĕĭБȉӐ→eѢǶows·ҳʚ̒ԓҰŧ·ҳԑϑǑҰŧԓ
əϝҰŧԒԓΥėɧ·ҳԑͲ–ʊоԓȇĊʊоԒԓіѫ·ҳԑ³ÙÞÇ±ë¶ßæԓͯєԒeƕwsŏ
˷Ϣ˺ԓБłΒѲЉe``ĭѹЉeƨσo}`wǁƏԓϑǑҰŧêəϝҰŧêͲ–ʊоêΥėҶɡ
á¸¯e˥ɵԈdzwswԓŃƱ˕˩eԗ̠đñǁƏԓΥėҶɡá¸¯erdԈdzws
³ÙÞÇ±ë¶ßæ{`}ԓìϰ҂`ͣнh̗ėezw`σbwǁƏá¸¯eԈzws
ń}ьƩ ϥŖowlԓȇĊʊоԓіѫͯєӔo}ԓǼˉ~ìϰԂĂ q̗ėe`σb
}`wǁƏá¸¯eԈhԓəϝҰŧӔo}ԓБłΒѲЉe``ǁƏá¸¯eԈdzwԑϫӆ, 2004Ԓs 
 
ËƏ¬ŚöaƁövn²oÏƞčg]ſżŴĖuwľŅ
ǐӓѨƉĭБʄҨaǬħuĭѹЉ ȇѼowΞζsӒǤ˕͕~Ǭħ3Ԕ6̠ԓ2˕͕ΐcj
ȳԏ 7Ԕ11 ̠~_zwsuБłͰǅѢĩÁëâԑHOMEԜHome Observation for Measurement of 
EnvironmentԒvԑĊ΋ӔԓΥė΋ӔԓΥė΋µ×ëÄԓŖӚϿƨҹ 4ӶƼ~̐ɿn}`
Ԓԓ ёԃБӔqНȦťşɷµ×ëÄӔqʚ  ̒ (Anme, 1995) ĥʹowsǬħ·ҳʚ̒ԓ
Ξζ°âëÑeӒ·owʚ̒ԑAnme, 2004ԒԑΥė΋Ҷɡԓ³ÙÞÇ±ë¶ßæԓіѫԓҰŧ 4ӶƼe
ƕ͎̒Ŭnwʚ̒~ԓñĚ 10%eá¸¯ЂΒɊԒ ĥʹoԓΞį ƆjwĭБȉӐ→e͋Ƕo
wsǱԏ˩ɝҔĵɁͦɸo}ԓӷ΅Й΅ԓʌa{òǴ˥͗ ƨσԑ˂ҿάǱΓuɝĵɁ
Ͳ–ЅɻӔqѱ̀ΞζĂ̋v~ĥʹnwӲΐԒsŏ˷Ϣ˺ԓ1 ˕͕ΐəϝҰŧá¸¯Ђ~_zw
ǬħԓǱԏ˩òǴ џbΠͪeԈ`lԓfax`e``Ђ~΁q`σbΠͪeԈ`
lԓǼˉŅƱнhle`σbwЂӷ΅eqσbΠͪeԈ`lԓǐӓĭБʄ~Ҷ
ɡԑƱнfwedzwlԒԓǰͧɷ ɷpΠͪeԈ`leˎdzwԑAnnme et alԕ, 
2012Ԓs 
 
¬Śx
ԑ˂ҿάǱΓάǱΞζ҄uҤґΞζ ʹ`wѾƫêкɑê·ҳӠǻπūʗvƾ|hˍ˩ʴʭˇ̸
єˎvuǑю̓³ÕëÄѱ̀ƾ|h̫Ǭħˍ˩ʴʭÑä°àÚӒ·ΞζvuńƯ³ÕëÄ
sкɑπòҶŐԃБͰǅ̄ʗƾ|hˍ˩ʴʭÑä°àÚӒ·vԒ 
ĭБʄ ŔʹqńƯ0̠ԧ6̠łĭѹЉȩȳ3,000Ϡr{ȇѼԓȲɿ11ԑ1999ԒȳҤ
ґѱ̀eǷˈn}`ԑϨⅡ÷ÌÈâ³ÕëÄԒsͮ ˕͕~48,000ƒežšo}`sĭБͰǅԓ
ǼɀͰǅԓǬħ·ҳͦɸԓĵɁͦɸԓΥėҶɡԓƢӺнŧԓǼˉǬħαɧӔqÃë½ƄӤeн
wsԃБêĭБͰǅ͋ǶԓuБłͰǅѢĩÁëâԑHOMEԜHome Observation for Measurement 
of EnvironmentԒvԓuĭБͰǅѢĩÁëâvԑuǬħńğĻ ʟbvuǼˉńğĻ ʟbvuǬħ ƅ
ȧh˨o`ͰǅvuӔĪ̗ӔҪʮ ɉŬqv4ӶƼ~̐ɿn}`Ԓeʹ`}`sǬ
ħΥėɧԓӔʚ ԑ̒Interaction Rating Scale ԜIRSԒԓSocial Skills Questionnaire for Preschoolers 
(SSQ-P) ԓSocial Skills Rating System (SSRS)~͋Ƕn}`sŏ˷Ϣ˺ԓ4-9éˤ˕͕~̦ёd
hъwǬħԓ18-30éˤ˕͕~Ӕʚ̒ԑInteraction Rating Scale ԜIRSԒ~͋Ƕn
wΥė΋³æÎÂæ¸á¸¯eě ԑ`ñĚ10%ŃsΠͪeě`ԒledzwԑǴ ,̇ 2011; 2014Ԓs
wԓ2̠d5̠~Υėɧ·ҳҖґ ŏ˷owlԓ2̠˕͕~БłͰǅeĀ͋ş ʙ{l
edzwsŇğ΋ԓŵşнŧԑcooperationԒȇo}uĊ΋ӔԑϦ˭ ѯԒveԓНȦ
Ŗɘԑself-controlԒȇo}uΥė΋ӔԑŅƱҪ}`hπԒveԓНȦùɈԑassertionԒȇo}
uĊ΋ӔvuŖӚϿƨҹve˥ɵĀ͋ş ʙz}`wԑTakahashi, Okada, Hoshino, & Anme, 
2015Ԓs 
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¶ıxaknƒ·ŨïċĜĢĕīŻƟ"!"9ƠcTƓbĝ §éƖbĘŮ
ԑźͲŤĺάǱΞζ҄чŢӈuĵɁǴńΠĭϮƏΞζŏӆ ŬǱͣ҇á¸¯Ξζv˂ͨ;ƌ201133007AԒ 
2001ȳӒǤ˵ŭƵˇcjŎͲ³ÕëÄѱ̀ԑ¸½ëÄƵ͕~ 599ϠԒԕКȬл×áǃŬÍÏ§Ç
ëâԑPCBԒԓͲɓ 7éˤ˕͕~Ƿˈowˆ͡KɃ·ҳ̊̀~ɗw·ҳʚʾԓͲɓ 42éˤłΛ
ДʚʾeӔҪo}`wsͲɓ84éˤłԑ7̠łԒѱ ԑ̀Ҥґͪ8ŞԒ~ԓӊ˜ӪãÓâeԈ`ǁƏԓ
̻ɵŖɘӔqДşԑ͋ǶSDQ ĥʹԒe˫ɿ͝~_ƉДɧeΤƠnwԑĝй, 2012Ԓs 
 
Ŀ©ùšľŅƎĸ¥ę fŜłÏ^Ŀ©gľŅƎĸƘÆ ŪĵÅľŅƎĸfąďamrnÎªbŰĽ
Š¹ĸƄaéƖolnţÂbŨĆg
vTvTxƢ9FTFR2LMPHUIR9B:;H> 92BơĞäÜr|q
ͧιнʸ̸ĊάǱʊоʞР̗̐ΥėʊоΞζӒ·ºæ½ëeԓǑӖïӅ 2ƵƼ~ 2004-2005ȳͲ
w4éˤł ȇѼo}ԓ30éˤ~4Ƶ͕~ђȃѱ̀ Ƿˈowþł³ÕëÄԑ367ƒԒԓԊƅƵƼ~
5̠d8̠~Ǝȳԏ~ђȃѱ̀ нzwȷłêǱλ˩³ÕëÄԑ192ƒԒΞζ~_sþł³ÕëÄ
~ԓƘͳ˩ǼɀͰǅԓ̦͞à¥Ï¥ÓæÄБł¸Äã¸ԓo{jБłȇqĩĲђπšb
}ԓǬħ·ҳʚ̒o}ԓ̫҇ SDQԓKIDSԑþȷł·ҳ¸±ëâԜҰŧԖğńğǑfŧfԓʳ
ĢԖʅʚɵƭ΋ŧfԓͯєіѫԖівͯєԓтŎіѫԖѤql~fівԓ̎ɢԖ̶ͦĨ
Ǯ`іѫ΋ͯєԓȇǬħΥėɧԖƁҳŵѱнŧԓȇɿĊΥėɧԖǑĊӔĪԓ※ёǬӔ
Īԓo{jԖΥėͲ–cjƾ˭΋âëâԓԂĂԖпͲɷѐԂĂƾ˭΋âëâԒ ͋Ƕo}`
swԓȇѼЉìҿȇo}ԓ̦ǬΒĄĢʹђȃԓΥė΋ѨΛӔqʚ̒͋ǶԓӔʚ̒
ԑInteraction Rating ScaleԜIRSԒ͋Ƕ нz}`sǬħΥė΋ѨΛêнŧʚ̒o}ԓstill faceԓ
Υė΋ž͛ԓь̭нŧԓ````_ԓâë·ÞѰӺԓӻŘ͓ȇqҷǛ̻яԓĎЉ̜̭ͯєѰ
Ӻԑdiverse desireԒԓĎЉΛѷͯєԑknowledge accessԒԓНĎӓ̜̭ŏӥ ѱudiverse desirev
ѰӺԓĮɢНĎŏӥudiverse beliefvѰӺԓтɲʧ͋êͯєԓņɷнŧԑ΅ez}`ǷԆЉȇq
нŧԒe͋Ƕn}`sӔʚ̒ԓǬħĶӯԑ1)ùğɧAutonomyԓ2)ɡσɧ Responsivenessԓ3)
ņɷɧEmpathyԓ4)ҰŧŖɘMotor self-regulationԓ5)ɷɲŖɘEmotional self-regulationԒԃБЉĶ
ӯԑ1)ùğɧ·ҳӁɼRespect for autonomyԓ2)ɡσɧ·ҳӁɼ Respect for responsivenessԓ3)
ņɷɧ·ҳӁɼRespect for empathyԓ4)ѨΛ·ҳӁɼ Respect for cognitive developmentԓ5)
Υėɲϰ·ҳӁɼ Respect for social-emotional developmentԒd̐ɿn}cԓÄãëÇæ° 
ƆjwѢĩЉeѢǶ нa~_ԑάǱʊоʞР̗̐ΥėʊоΞζӒ·ºæ½ë, 2011)s 
wԓqhqh³ÕëÄïӅ³ÕëÄìҿҤґѱ ù̞ȿȡ¿Ý¥âÅ¸½Ã¤ԑþȷł˩İğê
ͰǅьƩełλ˩Υė΋нŧƀqɎӰ{`}³ÕëÄΞζԒv~ԓ̦ Ǭ200Ϡɇ ȎǱ̂Ŵ̋
~Ҥґoԓ̧ȳѱ̀ê͋Ƕ нz}`ԑѱ̀ϨⅡ÷Ԓs7 ̠ų~ԓñњʚ̒e͋Ƕn}`Ԝ
Ͳ–ЅɻԓǬħнŧ※ɧԓԃБɸȽԓ·ҳѢĩԑ̊̀ԒԓΒĄĢʹђȃԑ̦ǬΒĄĢʹԓНͶүԓнŧ
ʌŖḙНȦŖɘǁӯ~нŧԒԓēӓӔĪђȃԓ̦ёã·á¨æ¸ԓǬħ̫҇ӲΐԓŰȫ
ђȃԓ͝ɼêрŧ̊̀ԑMatching Familiar Figures TestԒs 
 
Ŀ©ùšľŅƎĸ¥ę ľŅƎĸƘÆfŜłÏĿ©gľŅƎĸ{svfŜłÏ^ÿŚgr@
Ŀ©ïbĸƄu}bŨĆƧŝƍķ|v^ÐÅĸƄbxľŅ
2002ȳԧ2005ȳŎͲow2,113ƒ ȇѼo}ԓ1̠6dˤĵѠdȑǱŜĵѠ~Ҥґѱ̀ нzw
ԑȑǱŜĵѠȇѼzwԓuay350ƒ~_zwԒsНӑ΄¸Ô¯ÄàÚ ƕΥėɧƢӺ ԓ
ˋ˭ѫ͡M-CHAT ~͋Ƕows1 ̠dȊ˴Нӑ΄Ѡ˅{hǬħ ·эqlƉД~_ìˇԓ
uɓ˕͕~ԓő}МȹӕĲ ҎbǁƏ_ԑwԓuҦ_}sԒleˎdn
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wswxoԓ`rǁƏΥė΋·ҳӮǶƹ~_ԓΥėɧđǎнŧӯ~ҶɡeӦo`ǁƏe_
leΤƠnwԑΨȓ, 2009Ԓs 
 
½ı²Ĥakn£²â²bĸŚŖĂľŅƟƛƈÄdwt{svơƁŃCSC2S"Ơ
ԄӀư213Н̳ğĜ̪ƾ˭ƊȮdԓ2004ȳ11ˤԧ2005ȳˬŎͲow1,600ϠdɿƂͲł 
ȇѼo}ԓ҇Ƣϙѱ̀ԓİœ·Бѱ̀ԑѨΛêіѫДşԓΥėɧѢĩѰӺԜM-CHATԒԓИ̗Дѱ̀ԓі
ѫѱ ԑ̀d˂ǭЅɗѰӺԒ Ƿˈowԑ҇Ƣϙđǎʚ̒ԓȇѼЉìҿ~_zwԒsƢӺнŧԑɷɲԓ
н͖ԓȇĊԓǏŧԒёԃБɸȽӔҪ  42éˤd 48éˤӓǌŬ{`}̊љowlԓ
ƑpёԃБɸȽeͿƢӺнŧȇo}ԓͿˇƓɎӰ óbƉДɧeΤƠnwswԓƢ
ӺнŧёԃБɸȽӓ≒ĘêͰǅΒĄĢʹe_ԓɷɲӯ~ƢӺнŧǌŬԓƢӺ_
ԃБɸȽԑōw`ԓϥŖeͱ`ԓo{jeżo`Ԓ≒ĘьƩϠƏsť˺ews˭ Ξζԓ
˂ҿάǱΓάǱΞζ҄ ƾΏΞζԑSԒuΥėɧÛæ½âÒâ¸ƂͲłΞζ-≒ĘǬИ–ŧ {iv
2009 – 2011ȳȽ~ѱ̀eϨⅡo}н}`s 
 
ÎªbĸƄ³ŞaƐvnľŅƟĦĒ¶ıxƨ7FQFQF:9;1MU:L2SLSU:Ơ
2007ȳd 2011ȳ—˶ȨŊ~ŎͲowǬħ 1,258ƒu̦ё 1,138ƒ ȇѼowҤґѱ̀~_
ԑϨⅡ÷ԒsΥėɲϰ΋¸­âӔʚ̒o}ԓӮіѫ³ÙÞÇ±ë¶ßæ¸­â(MacArthur-Bates 
Communicative Inventories)ԓņƑ̻ɵƃɡ(Autism Diagnostic Observation Scaleìҿ)ԓþł˩
̫ (҇Early Childhood Behavior Questionnaire)ԓ³ÙÞÇ±ë¶ßæԓˋȯͲ–¸­âԓΥėŬԓҰŧ
¸­â(Vineland Adaptive Behavior Scale, Second Edition)ԓSDQ ͋Ƕo}`s32éˤԏ~ѱ̀
 Ҩp}ԓ10ԧ14 éˤԏcjƸĚǵɿԓņƑ̻яƃɡԓuyax`vƃɡԓяɧιyΑ
ƃɡԓõʅ ĥzwʳĢɧe ASD Ā͋ŀı~_ƉДɧeΤƠnwԑTakagai, Tsuchiya, Itoh, 
Kanayama, Mori and Takei, 2016Ԓs 
 
 §xŴĖƟđºquv¥ęƠ
2013ȳdϨⅡѱ̀÷ǺƻΔńƼƀȜʅΔìҿƵƼƳĜϖ7îĊԑˆͲłԓ͞ԓ̦ԓΧ̦͞ԓˆ
ͲłĿɆǣǢԒ ȇѼowǑю̓³ÕëÄѱ̀~_ԓˆͲłe 5̠~ԓųȳd 1ȳcf
Ҥґѱ̀eн}`sл͂êȔԓğ҇ԑ≒ĘǬԒԓuĎԓĵɁӔ̊̀ԑMRIԇȀȽπԒ
šb}ԓǬħ·ҳ̊̀Ƿˈn}`s 
¦§Ðµ¥Äԛhttp://wwwԕmegabankԕtohokuԕacԕjp/3gen/ 
 
ĸƄńŠčbƅíŠ¹aƐvnĸƄŌŀĶįÏĹľŅ/xbſżnlƟ' áãnl
'.áãƠ
Ԛ{ȳԏ³ÕëÄԛȷł˩ԓȎǱͲ˩4ԧ5ȳͲԓ÷Ǳ1ԧ2ȳͲԓԈ̂1ԧ2ȳͲ ј2,730ƒ ȇѼ
owΞζsȑǱŜ˩ǼɀƀĭБˈќ͊d_±£ԑpositive care-givingԒԑObservational Record 
of Caregiving Environment~͋ǶԒeǬħƢӺнŧԑChild Behavior Chevklist; CBCL~͋ǶԒ·
ͮ ʌŖoԓіѫ·ҳ ƕΥėɧ·ҳ īҬqleΤnwswԓ±£҇ȇo}ԓ̦ёǬ
Б}¸Äã¸ʻБ̡eɎӰ óblԓĭБˈќ~ǬħĭБЉĊʾŞƏeĭБǋ±£҇
ɎӰ óbleˎdzwsǱԏ˩ƂͲł³ÕëÄѱ̀ԓƢӺнŧƀϒΨ΄ͦԑǏŧê
ʶʱɧԓʌa{êòǴԒ·ͮԓ≒ĘьƩšb}ԓǱ̂Ͱǅņ˥ͰǅɎӰ óbƉДɧ
eΤƠnwsȳԏ³ÕëÄ~ԓ≒Ę΋ƾΏ ɉhʙ{̫҇΋※ɛeԓòҶɡнŧİĊȥӔ
Ҫo}`wsɥ˒˩~ёǬӔĪ҇eԓӫȳ˩ɝͯ΋Нι→̋ɵѷ·ҳɎӰqƉДɧ ΤƠ
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qϢ˺ɗ}`ԑЯŻ, 2009Ԓs 
 
ĴÝ{svƟĴÝßġÎ¬°ƌčŖĂŴĖƠƟĈÀ(áƟ	.--áƠĊnlŒœ¡Ơ
ͷȼȨńƼǬħ·Бê·ҳ ԓ̦ёǞǦȕŎ˕d÷Ǳ̂ 3 ȳͲ~ҤґowΞζ~_sùĵ
ɁŅмпͲӔʚ̒eԓ͋Ƕêŏ˷ȇѼz}`sþȷłĵѠ˕ĵɁͦɸԓͲ–Ѕɻƀ
БłӔqŊǽ£æ±ëÄѱ̀ н`ԑ̦ёƨσԒԓłλ˩ǬħНҔeɝҔĵɁӔqӲΐԑ˂
ҿάǱΓԑɊ˕˂ҿΓԒuɝĵɁͲ–ЅɻӔqѱ̀vԑНȦťşɷԓòǴĹƓԓʶʱнŧԓҔğ
΋џbӔqӲΐd̐ɿn}`ԒBirlesonНȦɃʌa{ѢĩȒȽԑDSRS-CԒƨσowsICT
̗Ƨĥʹ̶ͦɝҔĵɁԓsӽ˨ӔҪ ŏ˷owϢ˺ԓsӽ˨ea{ьƩz}`l
ԓICT ĥʹȑȂ˕řeҮhla{ьƩԓҌιɧѱωӠǻŻƩleˎd
n}`ԑȚϷ, 2016Ԓs 
 
Ŀ©ĹŰĽbĸƄ^ƑÒaƐvnxľŅƟōÚ{svƠ
2000ȳüȢƵˇԑϓȞȨԒ~ŎͲow 1,360ƒ Ҥґѱ̀ԑ1ԓ3ԓ5ԓ7̠÷Ǳ̂ŃǱ˕͕ԒowΞ
ζ~_sНӑ΄¸Ô¯ÄàÚ¸¯áëÇæ°ӲΐԑɡσʚȥoĎЉЩ΅ͯєԓƓΥė΋нŧ
 ƕΥėɧʚ̒Ԓ ǷˈoԓНӑ΄¸Ô¯ÄàÚӠǻѠ˅nwЂĵȯЂ~ԓΥėɧ¸³£
ǌŬҖґ ̨Қo}`ԑǑΨ, 2015Ԓs 
 
Ɣćčb°æĸƄxŴĖƟCSO>SCIIR2SLSU:ƢCSO>S4FUP>0HSPI9GIRGIB;UYI> C40BƠ
ô͵ѺůԓѱȩȨԓïԋȨĜ9̠ԧ10̠Ǭħ4,478ƒuĭѹЉ ȇѼowǑю̓ѱ̀ԑӫ˒
˩ĵɁê·ҳӔqѱ̀Ԓ ÷ɝowΞζ~_s2012 ȳdϨⅡo}Ãë½ƄӤeн}`
sKanata et alԕ (2016)SDQȒȽayԓǏŧêò̻ɵԑhyperactivity-inattentionԒeԓĎʚ̒
 Јɼo}ǐȔ΄ӔҪo}`wl ˎdo}`sìҿµæÑâ ȇѼԓơ͂И̹π
͋ǶǷˈo}`s 
 
õŚġÎxľŅ
ƯιɿБŰΆΞζºæ½ëc`}ԓ2010ȳÃë½ƄӤeǷˈn}`ϸ˅Ξζ~_sˍͳêě
ŎͲğӅłԓϥŖЂo}ĵȯłј 1,490ƒ·ҳӔqʚ̒eҤґn}`sŎͲ˕ԓͲɓ 1ԓ
3ԓ6ԓ9éˤ˕͕ԓ1ԓ2ԓ3̠˕Ãë½ƄӤeнԓuɓԓ6̠đәξă̚³ÕëÄѱ̀eǷˈ
n}`ș̦ǬʅȮԓΧ̦ĵɁ̶ͦѱ̀ԓDNAʤӤн}`sΥėɲϰ΋³æÎÂæ¸
Ӕʚ̒o}ԓņƑ̻ɵ·ҳұΰԓKIDSþȷł·ҳ¸±ëâԓёǬӔĪƀǬħнŧѱ̀ԓёǬӔ
ĪђȃǬħ£½À¿ÛæÄнŧѢĩ(1,2,8 ̠˕)ԓɶΘ¿§À¯á¸Ä(1,2,3 ̠˕)ԓ
M-CHAT(Нӑ )΄(2̠ )˕ԓCBCL(Ǭħнŧ)(3̠ )˕ԓPARS(Нӑ )΄(3̠ )˕e͋Ƕn}`ԑìҿ͋
ǶĀǶƕԒԑ̔Țԓ2011Ԓs 
 
¢ÝģŕġÎ¬°ľŅƟ:!27BƠ
üȢ̰϶cjͳάŰΆ̗Ӕ Ҩp}á¯âëÄnwǞǨuǬħ ȇѼԓ2007ȳdŎͲłԓ
4éˤłԓ1̠łd5̠ł~̧ȳϨⅡo}Ҥґѱ̀eǷˈn}`ŜƓf³ÕëÄΞζ~_sƎ
˕͕~1,200Ϡԧ1,500Ϡ̦Ǭeѱ̀žšo}`sĵɁê΂΃ӔҪʚ̒ ÷ɝԓ≒ĘǬµæÑ
áæ°н}`s3̠˕͕~ S-MΥėͲ–Дş̊̀ԑНȦŖɘԓΥėͲ–ДşπñĚȒȽd̐
ɿn}`Ԓ҇ƢӲΐeѱ̀Ӳΐƕ}`ԑ͵÷êïǳ, 2014Ԓs 
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£²bĥŤĪbƆÌïoĨÐuwľŅƟŋÎßÉĩßbƣğ»ƥğƦğ²amrnx?ƠƟƎ
ÍáĆƠ
ϏǬêǅ͌Ȩԑ100ƒԒԊƅƵƼ¨³¿âѦϝѱ̀ŵşłԑ150ƒԒ ȇѼԓ̻я͕̊ŎфϾ ʹ`
}̻я͕ҷǛɧ ѱ̀o}`sяϱÃë½uɓԑ3̠ԓ5̠˕͕Ԓ~Нӑ΄¸Ô¯ÄàÚӔ
Ҫ ѱ}`s 
¦§Ðµ¥Äԛ http://www.rs.tottori-u.ac.jp/childcenter/task.html 
 
(ƕ´ÅĹ`yoÖŸ^uwƌčŖĂľŅ
 ˭ω~ԓʾ_ӏ˩ϸ˅Ξζ÷~ԓƯĐтµæÑâ ȇѼowΞζ~hԓ※ԓӮňƹ
΋µæÑâ͕͘Ŭnwáµë¿¯¨¸¿ßæuΐ΋ ϣzwӏ˩ϸ˅Ξζ{`}ǀƗqs
Ӯňƹ΋µæÑâ ȇѼowӏ˩ϸ˅ΞζÑä·§¯ÄӔo}ԓuµæÑâ※̣ɧbԓ
uvÑä·§¯Ä~ɗwϢ˺ ǴˏϥƏo}ǀƗo}oalz}ԓĂǷe̟¡~Ę
ɩeӮȯԈ`suwԓ˭ω~ԓ˭ωǶЃ̵zwӏ˩ϸ˅ΞζÑä·§¯ÄԑŜˇя΋
~ԓłλ˩đŜѱ̀ ӒǤo}cԓѱ̀˩ӓeщʾ·ҳ̥ӞweԓĂĦΞζ~`Ԓ
 ̎ђoԓaӏ˩ϸ˅Ξζc`}ԓaΥėɲϰ΋³æÎÂæ¸eʇ}`dԓ
ʇ}``dԓʿͯql ΐ΋qs 
(	ĬĠƕ´ÅyoÖŸ^uwƌčŖĂľŅbĚŧ
AĬĠƕ´Åyoøkñŗ
 uuԓ·ҳɝͯǱΞζcj※̣µæÑâԓa ʚqxadsӮňƹ΋
ͰǅԓɝͯǱΞζ÷~˕”á¸ ”¯ԓ“Ê¥á¸ ”¯ів~тͮnԓΞζnlǏ
`sWerner & Smith (1992)ãÍÞë~ԓұŽ̻ΐ Ӥ}fwá¸¯ьƩo}ԓϡ“΋ƫ
ӦԓͥϽǏ`ƵƼɧԓёϒΨ΂ɮŎͳȳԏШnԓӥǧҶŐԃБ̙ǜ ʜk}
`swԓMurphy (1987) ~ԓНҔнzwThe Coping Studies÷~эb}fwԓǬħz}
¸Äã¸aĂѼo}ԓϡ“΋¸Äã¸ԑѾƫԒԓίҘêίĜԓ̑tͯͶ̦ёòƳԓ˭
ĊêǼˉ΃̫ԓϿ ǀƗo}`s wԓҡȳ~The SAGE handbook of Child Research (Melton, 
Ben-Arieh, Cashmore, Goodman, & Natalie, 2006)÷_”Population-specific issues in child 
research” `aº¯¶ßæc`}ԓ¨¸ÇÀ¯êØ¥ÉáÂ¤ëԓº¯¶Þ£âêØ¥ÉáÂ¤ë 
º¯¶Þ£âêØ¥ÉáÂ¤ë~_ё ʙ{ǬԓӠe`_Ǭԓ̸ ͥowǬԓĂĔêĂʹȧfҟ
wǬԓØâÄáëÄÛæÄ`pȇѼzwǬԓёdӥ}БzwǬԓӦ̪Ǭeԓ˖Ҩ
ͿͰǅ~БzwǬħo}ԓ※Ӥn}`s đðdԓ̑tӮňƹ΋ϡԆ ˥o}`Ǭ
ħӔo}ԓìǶӔɝeǿs}fwleˎd~_as 
 ~ԓtӏ˩ϸ˅Ξζc`}ԓ※̣µæÑâԓӮňƹ΋µæÑâ ȇѼqɞьe_x
adԕCashmore (2006) ԓuɵЃ{`}ԓđñaԙ{_Ѯˎo}`sԗ{ԓl
aµæÑâ ȇѼqlz}ԓӮňƹ΋Ͱǅ~Бz}`ǬħeԓaĊͲ ϡԆ
oԓaôͻɵƙ ̐ϋo}`dˎdqleƉД`aɵЃe_suo}ԓ
Ԙ{ΐo}ԓla※̣Ͱǅ~Б{Ǭħ ȇѼowΞζ Ҩo}ԓìТ΋ԓǬħ·ҳ
aϡԆΥė΋ê˂Ŭ΋˂ЖeɎӰqdԓ·ҳҲρeˎdd~_s
ˣɓԓlaΞζeԓ※̣ͰǅϾd}`ǬħͰǅ ʵƣqwɞьɲǀ ʪħo
}hwԓɵЃe_o}`s 
 ǷӟԓƯ ĐтqµæÑâ ʾîĊӤԓΠͪ΋ԓΠǷu÷̑t※̣µæÑâ
eƕlsua`zwɵƙ~ԓ_b}※Ƕ※̣ɧ ʙzwĊwy µæÑáæ°oԓ
ӏ˩΋Ҥz}`hɞьԓɞro`do`sodoԓĦbԓìƨѱ̀~̊љ~fǌ
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ʾe˥Ӛ~_÷~ԓµæÑâΐ΋ ϣz}ѱ̀owˇeԓuȇѼ{`}Λw`Ă˽ ̈́
hΛleƉДxaslԓх Ңsԓ※̣µæÑâ͕͘ Ɋ}wұŽӏ˩ϸ˅Ξζ
 ãÍÞëqlz}ԓͮƳ~ԓa※̣ɧ zwǬħwyԓa·ҳ΋
ǌŬ̻ΐeӤz}fwd ԓˎdqle~fЈbsuɵƙ~ԓ※̣µæÑâ
 ȇѼowl~ӏ˩ϸ˅Ξζe̊љo}fwΥėɲϰ΋³æÎÂæ¸{`}ԓċìȽԓ̎ђq
ɵЃe_xas 
Bƕ´ÅyoÖŸ^uwƌčŖĂľŅbµŭ
 ※̣µæÑâ͕͘ _}wӏ˩ϸ˅Ξζԓʾ ǏhǮƳqsċƨԓBrodzinsky (1993) Dworsky 
(2013)ԓWerner & Smith (1992) žЈԓ※̻ΐn}`ӏ˩ϸ˅Ξζ uµæÑâ※ɧ
Ξζΐ΋mđñʜkԓuveʇz}`Υėɲϰ΋³æÎÂæ¸{`}ǀƗqlq
swԓlӮňƹьƩԓá¸¯ьƩ эΑo}ԓuŊǽ ccdΥėϡ“΋ьƩԓ
ǼɀŊьƩԓİĊŊьƩo}ǑœqleƉДЈb~ԓuɌ~ʪΤowԑTable ԗԒs 
 nԓ˭κ~ԓʾ_ϸ˅Ξζ÷~ԓđñƾ͎̵a fӮňƹµæÑâ ȇѼow
ӏ˩ϸ˅Ξζgo}ƅðkԓǀƗȇѼows 
HΞζƓfԛȷȏ˩ϡԆπ ˎdqˇ̸o}ԓǬħe_ΰȽɿӏo}dԓȷȏ˩ ʞ
Ңz}ƨσo}aƨӿ΋	WLYWU;VLJYP>LΞζʅ̸eǮƳqsodoԓlѱ̀ˇ̸ԓѱ̀Ϣ
˺ĮӹɧêǟɊɧeě`ԓӚͻeǏhʚʰn}`	1WL?PT0TKWL?;6UYRPI&..(sul~ԓ
ċƨԓϸ˅Ξζ`aŔ͕ ˣǑӚ–dowΞζ ȇѼqΐ΋~ԓŜˇя΋	VWU;VLJYP>LΞ
ζʅ̸  ȇѼowԕ
IµæÑâµ¥¹ԛ˭ãÍÞë~ԓƎΞζµæÑâµ¥¹ԓƢ`lqsԕ˭ ˴~_ԓ
~fӚǑfµæÑâ ȇѼowˇeuΛэӵĵɧĭѡneԓ˭ãÍÞë~ʇaŊǽe
Ӯňƹ΋µæÑâ~_wԓµæÑâµ¥¹~ƾ͎ ќj}oaԓȇѼѱ̀ʾeӮȯ
ӚƉДɧe_suwԓċƨµæÑâµ¥¹ ˎњowð~ԓŶìĂĦȇqӏ˩ϸ˅Ξ
ζđǎԓȇѼqlows
JΞζ˩ӓԛӮňƹµæÑâê※̣ΐ΋ ȇѼowϸ˅ΞζԓuǷˈ˩ӓ Ƣrԓ̨Қ΋Μ
˩ӓƕìǶʾǮƳqeԓʾűȳŶĚΞζԓƯĐт΋µæÑâ ȇѼowΞζ
̨ԓuʾ_Ǐh`sodoԓŜκ~ȥœŬ ƭwԓċƨԓˣěӚԓщʾ
·ҳ̥Ӟԑþł˩êȷł˩êłλ˩êӫȳ˩êɿĊ˩πԒ wiΞζ~_ԓȇѼqlo
ws
KΞζӒǤ˕͕ԛþȷł˩ѱ̀ ӒǤowϣԓuʾeӮȯӚ}oawԓ˭ã
ÍÞë~łλ˩ӒǤѱ̀~ ƕlqs
 đðƾ͎ԓ˭ω~ԓʾ_※̣µæÑâȇqӏ˩ϸ˅Ξζ÷~ԓԑ※ùьǌʾӔ
o}Ԓƨӿ̸ ʹ`}`ԓłλ˩đŜѱ̀eǤz}``ԓѱ̀˩ӓeщʾ·ҳ̥Ӟ
wez}``ԓΞζȇѼeԗĊԓ˭ãÍÞëȇѼdӜǎowswԓƂͲł ȇ
Ѽowӏ˩ϸ˅Ξζԓôͻ~ʾǏhǷˈn}`sodoԓq}ΞζeƂͲł※˥ϡԆ
·ҳ ƢӺo}``aԓǶƹ·ҳ※ǶĶӯԑ≒ĘêͰǅɎӰԒ ˎdqΐ΋
~јͺêǷˈn}`suwԓ※̣µæÑâ ȇѼo}`ԓċƨãÍÞëΐ΋
drŒ˅ow͖ԓǀƗȇѼdǎqlows 
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('ŘÕ^ÙČ
AďŊbÇ¿bg^h
 Table ԗ ΠѨqԓӮňƹµæÑâ͕͘ ϣzwӏ˩ϸ˅Ξζ÷~ԓͥϽǏ·ƵƼěʄɗ
ЉԑѾƫԒș ȇѼowΞζe※Ǐ`leadebswԓlș ȇѼowΞζΐ΋ԓ
Ǒfhăŏo}`aэƆjs`rԓěʄɗЉșͥϽǏ·ƵƼБ{ǬħϘϐ·ҳ
ҖґӔɝeƓj}``aԓȳԏ~ӮнҊԓuВ˗ԓaьƩeӔ
óo}`ƉДɧe_d̊ѡqԓҦԓε̌΋ʻБ΋ČŃ нal~ԓΰȽuČ
Ńť˺e_d̊ѡqŏjxaswԓӮньƩ ※ǶqӾΞζ~ԓǏh
Ξζ~£½À¿ÛæÄǼɀŊьƩӔqǌʾeʇ}`sìˇԓʻБ΋ČŃť˺ ̊ѡq
ԓuȭϢo}Υėɲϰ΋³æÎÂæ¸ z}`e¡~ԑTEEP: Turkish Early 
Enrichment ProjectÔáëȑǱŜʻБìҿĦǎ_ԒԓǱ̂ӔҪДşԓȇĊӔĪӔqДşe
ƢӺn}``bxas 
 nԓˈќłӔqΞζʾǏhн}`sodoԓlaΞζӔo}ԓǬħˈќ
ŃʄͯͶ Ƣa}`Βȇ΋ȏ`suo}ԓǏhΞζc`}ԓƑp³ÙÞÇÂ¤ϥ
ŖЂ̨Қ нal~ԓˈќ~ìǶ˩ӓБzwlɎӰ̊ѡ ѣ}`suo}ԓùw
ԃБЉӔĪe̙бê̙ǜo}`ƉДɧԈ`Ǭħuɓ ̊ѡq`auɧ҇ðԓq
}Ξζ~£½À¿ÛæÄ¸½¥âԓȇĊӔĪ¸­âӔДşeƢ}`le※ɛ`b
xas 
 ǼɀŊӮňƹɧ̻ΐowӏ˩ϸ˅ΞζԓĎԓ̦ёьƩeǏh̊љn}cԓǼɀ̦ё
od``ǁƏԑ͞ёòƳԒԓ̦ёeϒΨ΂ɮ ɮz}`ǁƏԓuɎӰeǬħ_da
dԓǏh̻ΐeӤz}``bsodoԓuΐ΋e͕͘Ŭn}`ԓΥėɲϰ΋³æ
ÎÂæ¸eƢ}``ǁƏ_ƉДɧeˎdzws 
 ˣɓԓǷӏ˩ϸ˅Ξζo}ˣ̡Ƌeӏ`Ñä·§¯ÄԓİĊŊӮňƹьƩԓIQԈ`İĊ
̻ΐow~_zwddrԓİĊŊьƩ͕͘Ŭowӏ˩ϸ˅Ξζʾ_Ǐ`і
b`s̚Ӳ~ԓċɓʇfİĊŊьƩ ÷ɝԓЈȃo}`hlqs 
BĬĠyoÖŸ^uwƌčŖĂľŅbÙČ
 u~ԓċɓԓa※̣ɧeʇfxadsӮňƹµæÑâ ȇѼoeԓċ
ƨƾ͎dǎwϸ˅Ξζ÷ԓʁāϛāɎӰ Μ˩΋ϸ˅Ξζ(Betancourt, 
McBain, Newnham, & Brennan, 2015; Dyregrov, Gjestad, & Raundalen, 2002; Thabet & Vostanis, 
2000)ԓН͙͔ǻĂ (ʹĦbԓEhlers, Mayou, & Bryant, 2003)ɎӰ ̊ѡowΜ˩΋ϸ˅Ξζ
e_zws͗ѳԓlьƩӔo}ԓċɓԓӏ˩΋ɎӰ ̊љo}`hɵЃeǑf`x
as 
 wԓİĊьƩo}ԓ΃̫΃̫ϡԆɎӰӔo}ԓu΃̫ҬнҔğ΋ǌŬ Λl
 ΐ΋owϸ˅Ξζ̨Қ΋ӏ˩ӓƀ¡~`(ĦbԓRobison et al., 2009;  Zebrack et al., 
2002)ԓ΃̫΃̫ϡԆeɝͯĶӯóbɎӰԓűŏ̊ѡn}`іb`snԓ·ҳ
ӠǻӔo}ԓĂĦΞζeǏhԓӏ˩΋ɎӰӔqӵĵΛэeűŏеεn}`і
b`̶ͦ_sċɓԓla`zwьƩε̌΋ƅðkԓŜˇя΋ԓ·ҳ΋ɎӰπ ̊ѡo
}`hɞьe_xas 
 ˣɓԓˋ˭cj※̣µæÑâ ȇѼowԓ·ҳ̥Ӟˍ˩d̊ѡ ӒǤo}`ӏ˩ϸ˅Ξζ
ԓ`іbsodoԓðңaŔ͕ Јbԓˋ˭c`}ԓlaΞζ Ƿˈ
qɵЃǑf`xas 
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)pbƊţïƧ®¦bĸƄofjmntnlÊÈg]gülnib
)	paļĺvneįĳ
£½À¿ÛæÄԓÖ¦âÍ¤e“dmdǆǁ~”ң}`aԓͲ́wz}̗ДoⅡ
jӅьнŧ¶¸ÂÚ{~_s※ԓþȷł˩Ɍɿnw£½À¿ÛæÄԓŊ΋Ģ̋ÜÃ
â(IWM: Ѧohξ 2ҿξ 1κξ 3ωž )͛o}ԓuɓβtДşu·ҳɎӰ ƀqЈ
b}cԓΘΐqɵЃe_іbs 
 šb}ԓǴǶow£½À¿ÛæÄ ɌɿqьƩo}ԓ̦ёʺɷɧԃБЉӔˇeЈb
}`(Ѧohξ2ҿξ1κξ3ωž )͛sul~ԓ£½À¿ÛæÄƑ̑ԓuɓβtДş·
ҳ Ā͋qǌʾo}ԓþȷł˩ԃБЉӔˇΘΐqs 
 la˭ω~ԓþȷł˩£½À¿ÛæÄԓǴǶow£½À¿ÛæÄ ɌɿqьƩ{
~_ԃБЉӔˇeԓuɓѨΛДşƀΥėɲϰ΋³æÎÂæ¸·ҳǜĠɎӰ ƀq
d ˎdqwԓƑìžšЉ ȇѼowӏ˩ϸ˅Ξζ ̎ђqscԓ˭ω~ʇaӏ˩ϸ˅
ΞζÑä·§¯Ä̎ь{`}ԓ˭˂÷~uӀȽɞьɡp}Ѯˎ šblqs 
)'poŰĽś¸bĸƄa¼fvéƖ
þȷł˩£½À¿ÛæÄԃБЉӔˇԓuɓѨΛ·ҳɎӰ óbledz}
`sll~ԓǱ̋ҳɿƀ IQӔҪ ̊љowΞζ ϞČqs 
4 	 
 łλ˩Ǳ̋ҳɿ{`}ԓ`h{dΞζ~þȷł˩£½À¿ÛæÄԃБЉӔ (ˇ̦
ёʺɷɧ)ӔҪeΤn}`(eԕgԕ, Monti, Pomerantz & Roisman, 2014; West, Mathews & 
Kerns, 2013)su÷~ԓFraley, Roisman & Haltigan (2013)ԓį̝ÜÃâ(Revisionist Model: þ
ȷł˩£½À¿ÛæÄǱ̋ҳɿɎӰeԓǬħ·ҳę`ԓɔt͈ȏo}`hÜÃâ)Ϩ
ⅡÜÃâ(Enduring Model: ȳԏeǇšo}ìǶɎӰ ʙyⅡjÜÃâ) ɴǶoԓNICHDÃ
ë½ ʹ`}̨Қ̊ѡowϢ˺ԓϨⅡÜÃâˇeҶƏȽeԈ`l ΤowsRaby, Roisman, 
Fraley & Simpson (2015)ԓMinnesota StudyÃë½ ʹ`}l ҤѨows 
5 #$ 
 ȷł˩dłλ˩dj} IQ{`}ԓþȷł˩£½À¿ÛæÄӔҪe¡Ѩ
}` (`van IJzendoorn, Dijkstra, & Bus, 1995)swxoԓÊ¥á¸¯µæÑâ(Ħbԓϡ“΋ƫ
θǼɀŊ˜ş)ǁƏԓǴǶ΋ԃБЉӔĪɧeĭʙn}`lz}ԓá¸¯ IQ
ѽɎӰeϳƛnɗleΤƠn}`(eԕgԕ, Belsky & Fearon, 2002)s 
)(poĿ©ðŔĹx|bĸƄa¼fvéƖ
Ⅱ`}ԓþȷł˩£½À¿ÛæÄԃБЉӔˇԓuɓΥėɲϰ΋³æÎÂæ¸·ҳ
ӔҪ ̊љowŁнΞζ ԓДşœ̎ђqs 
4  !0-&)%* &-+.'1',&'"  
Υėɲϰ΋³æÎÂæ¸ƑЃ~_eԓrԓlu ɖαǌʾo}ʜk}`ӏ
˩ϸ˅Ξζ ̎ђqs1985 ȳӒǤnԓͲɓ 3 ҫd 21 ̠~ϸ˅ѱ̀ нzw Uppsala 
Longitudinal Study (ULS)~ԓłλ˩Υė΋Дşo}ԓ8~9̠˕ӤƪŊ~ƓΥė΋нŧĹ
ƓԓͪŁşԓĊ̫ԓ4̠ 8~9̠˕ƢӺнŧ(ǎƳŬqsƢӺнŧêŊƳŬqƢӺнŧԓɝҔ
)΄ԓɿĊ˩ΥėòǴӠǻe͋Ƕnw(Bohlin & Hagekull, 2009)ԕɿĊ˩žšЉ85ƒxzws
ɖ˴Ξζ~ԓǬħ̫҇΋нŧĹƓΥė΋̶ͦłλ˩ɿĊ˩ƢӺнŧԓΥėòǴӠǻ
Αʦ΋ӔĪeΤn}fweԓlΞζdԓþȷł˩£½À¿ÛæÄeѱʿǌʾo}ĺh
ledzwsNICHDԑNational Institute of Child Health and Human DevelopmentԒStudy 
of Early Child Care and Youth Development (SECCYD)žšЉayԓ6ԓ15ԓ24ԓ36éˤ˕ԃБ
 226 
͕͘ Ɋ}wђȃÃë½_ 1306 ƒ ȇѼowΞζ~ԓ̦ёƀȎǱ̂ʔĕ Social 
Skills Questionnaire (SSQ) from the Social Skills Rating System (SSRS)ƨσ ̭ԓǬħΥė
΋Дş ͋Ƕow(Fraley et alԕ, 2013)slȒȽԓԓłλ˭ĊšbԓёʻȫѢ
ǶĤs}ԓǬħΥė΋Дş ѢǶqwӒ·nw~_ԓŇğ΋ԓƁĊĢq
nԓĎЉɵƭ ѯДşԓʅĘ`ƕwǼ~ұmoˇ ƢaŊǽz}`sl
3̠~̦ёʺɷɧӔҪ ѱwϢ˺ԓ̝ ӔҪeэԓlӔҪɉnԓǬħ·ҳ
z}ɇl``aledzws1975~77 ȳѾƫǼɀͳwξìǬ ȇѼo
wMinnesota StudyžšЉayԓͳ}d3ȳųӓ̦ёԃБ҇{`}ђȃÃë
½eɗw243ƒ ȇѼowΞζ~ԓΥė΋Дşo}ȷαƱԓȎǱ̂ԗ~3ԓ6ȳԓ16̠˕
ʔĕ¯à¸Ŋàæ­æ° ʹ`wēӓӔĪДşǀƗԓ23̠32̠˕˭Ċų̐ҩŬӯʦ
 ʹ`wɨɶӔĪДşe͋Ƕnw(Raby et alԕ, 2015)suϢ˺ԓFraley (2013)Ϣ˺Ƒ̑ԓ3
̠~̦ёʺɷɧԓ32 ̠~ǬħΥė΋Дş̝ӔҪeэwsđðԓþȷł
˩£½À¿ÛæÄԃБЉӔˇԓłλ˩ӫȳ˩ԓɿĊ˩Υė΋ДşɉhɎӰ ƀq
leΤnws 
̚ӲdԓΥėɲϰ΋³æÎÂæ¸ƎĶӯ͕͘Ŭo}þȷł˩£½À¿ÛæÄԃБЉ
ӔˇӔҪ ̊љo}`Ξζ ̎ђqs 
5  !'+.%1()& &-,&'/,"  
1957 ȳӒǤnԓ5 ̠d 31 ̠~(N=75) ȇѼowϸ˅Ξζ(Koestner, Franz, & 
Weinberger, 1990)~ԓȷł˩ԃБЉӔˇ{`}ԓ5 ̠˕̦ё ȇѼНҔ͞ёБ
łнŧӔqӯʦ н`ԓѱ̀ȇѼЉņɷɧ{`}ԓ31̠˕Adjective Checklist ʹ`}͋
ǶnwsuϢ˺ԓ5̠˕õёԃБžšȽƏ`ԓǬħĨǮнŧ̦ёɟЊşԓǬħ
ʶʱȇq̦ёʌŖԓ̦ёɏŞ̦ё͍ҐȽe31̠˕ņɷɧɉhɎӰ ƀqle
ˎdzws 
6 < 
 ƢӺнŧԓǎƳŬqƢӺнŧ(externalizing problem)êŊƳŬqƢӺнŧ(internalizing 
problem) ƕsǎƳŬqƢӺнŧԓǏŧʶʱԓò˦ɖƃʍêʛ·ԓɉǙΟǊπҴ̸
н͖ ƕƃΥė΋ƢӺo}ϢǷq½¥ÑƢӺнŧ~_ȇoԓŊƳŬqƢӺнŧԓ
ʌa{òǴԓұԂʕԂπԓİĊŊӯƢӺeϢǷq½¥ÑƢӺнŧ~_(ЯŻ, 2014, ppԕ
345)sBurchinal, Vandell, & Belsky (2014)ԓNICHDÃë½ayԓ15̠~žšowǬħ677
ƒ ȇѼԓþȷł˩̦ёʺɷɧ 15 ̠˕рŧɧǎƳŬqƢӺнŧӔҪ ̊љows
uϢ˺ԓłλ˩ƀӫȳ˩̦ёʺɷɧԑξ 2ҿξ 1κξ 3ωž͛Ԓԓþȷł˩̦ёʺɷ
ɧeԈ`ǁƏрŧɧƢӺнŧ ʌŖqчļьƩԓþȷł˩̦ёʺɷɧeě`ǁƏ
ƢӺнŧ Ѫ·qá¸¯ьƩ`aledzwswԓͲɓӓhԃǬŎnw
Ǭħ160ƒ(ԃǬϵϠ˕ȲƷȳԏ10ԕ76ҫԓSD=5ԕ53) ȇѼoԓͲɓ12éˤd14̠~
ϸ˅ѱ̀ нzwLeiden Longitudinal Adoption Study~ԓƢӺнŧo}ŊƳŬqƢӺнŧe
7 ̠ƀ 14 ̠˕͋Ƕnw(Voort, Linting, Juffer, Bakermans-Kranenburg, Schoenmaker, & 
Ijzendoorn, 2014)suϢ˺ԓþȷł˩ƀłλ˩̦ёʺɷɧeԈ`ԓӫȳ˩ұȽнŧ
ʌŖ ě͈nsԓuz}ԓӫȳ˩ŊƳŬqƢӺнŧ͈ȏqledzws 
7 
 !%,2)'13 03+.1-+0"  
NICHDÃë½ayԓȎ6˕͕~žšo£½À¿ÛæÄ ͋Ƕo}`1,097ƒ ȇѼԓ£
½À¿ÛæÄòǴ΄ӔҪ ̊љow(Brumariu & Kerns, 2013)sll~òǴ΄ԓȎǱ5ԓ6
ȳͲ˕̦ёChild Behavior Checklistz}͋Ƕn}cԓɰ`l o}oal
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ɩɤϭɈoqnԓɝӁoqneƕ}`suϢ˺ԓ15ԓ36éˤ˕£½À
¿ÛæÄe͗ήȺê͗ˇƓƹ~_leԓɲŧѱʿДşěnēӓӔĪДşěn Ā͋oԓu
eԓɓòǴ΄ ȍhleˎdzwsLewis-Morrarty, Degnan, Pine, Henderson, & Fox 
(2014)ԓ165ƒ ȇѼͲɓ 4éˤdӫȳ˩~ϸ˅ѱ̀ ǷˈowslΞζ~ԓ14éˤ
˕SSPz}£½À¿ÛæÄ ͋Ƕoԓ14~17̠˕ёǬuv ȇѼ҇Ƣϙ(the Screen for 
Child Anxiety Related Emotional Disorders: SCARED)ƀӯʦ(the Kiddie-Schedule for Affective 
Disorders and Schizophrenia for School-Age Children-Present and Lifetime version)z}òǴ΄
 ͋ǶowsuϢ˺ԓ£½À¿ÛæÄeǴǶƹ~_нŧʌŖĹƓòǴ΄ɎӰ
`eԓ£½À¿ÛæÄeƨҹƹǁƏнŧʌŖĹƓeě`ǁƏòǴ΄eԈhԓʑʍƹǁƏ
нŧʌŖĹƓeԈ`ǁƏòǴ΄eԈ``aledzwsđðϢ˺dԓɲŧѱʿДşē
ӓӔĪДşԓнŧŖɘɎӰƆjeԓþȷł˩£½À¿ÛæÄ¸½¥âz}ԓłλ˩
ӫȳ˩òǴ΄ԈneͿleΤnws 
8  !.''/ /'*%1)-,0(). &-+.'1',&'" 
 NICHDÃë½ ʹ`wΞζ~ԓ̦ёȇoͲɓ 1éˤԓ3̠ԓ4̠ԓȎǱ 1ԓ3ȳͲ˕ǓǨ
ӔĪ҇ ͋Ƕoԓ£½À¿ÛæÄ{`} 2̠˕̦Ǭђȃ н`ԓ£½À¿ÛæÄQ¼ëÄ̸
z}ѢǶnw(Lucas-Thompson & Clarke-Stewart, 2007; Q¼ëÄ̸{`}Ѧohξ2ҿ
ξ1κξ3ωž )͛sēӓӔĪДş{`}ԓȎǱ4ȳͲ˕ԓȏhųȳđðΛƏ`ёƁ
ԓÌëÂ¤ëјͺ4{ѰӺƅϠǁӯ ђȃoԓ6{uнŧ ³ëÅŬnwsu
Ϣ˺ԓȷȏ˩õёǓǨӔĪ҇ԓȎǱ̂ 4 ȳͲ˕ēӓӔĪДş Αʦ΋Ā͋qƑ˕
ԓ£½À¿ÛæÄǴǶɧ Čo}ӓʦ΋Ā͋qleˎdzwsõёǓǨӔĪ҇ԓ
Ǭħz}ēӓӔĪ ϋhӟÜÃââЈb}cԓlldԓёǬӔĪxj~
hԓǼˉńğӔĪɧeǬħΥėɲϰ΋³æÎÂæ¸·ҳz}Ӆь~_leds 
ēӓӔĪДş{`}ԓłλ˩dӫȳ˩ӓ͋ǶnleǏhԓӫȳ˩dɿĊ˩dj}
ȇĊӔĪДş ͋Ƕqǌʾo}Đт΋ԓɨɶӔĪДşίнqsowez}ԓⅡ`
}ԓɨɶӔĪДş{`}ӏ˩ϸ˅ΞζϢ˺ ̎ђqs 
9  !/-+%,1)& /'*%1)-,0(). &-+.'1',&'"  
Roisman, Collins, Sroufe, & Egeland (2005)ԓMinnesota StudyžšЉayԓ20~21̠˕4
éˤđðϨⅡo}`«ÀÑâ 73ϠԓÌëÄÆëežš~fdzw 14ƒ ȇѼoԓþȷł˩
£½À¿ÛæÄɿĊ˩ɨɶӔĪДşӔҪ ̊љows͋Ƕow˕͕~«ÀÑâϨⅡ˩
ӓȲƷ 2ȳ 4é (ˤSD=1ȳ 10é )ˤxzwsɨɶӔĪДş{`}ԓӯʦ҇Ƣϙƀђȃ}
͋Ƕnwsӯʦ~ԓɨĊӔĪɧ Нɒ-ǴǶƹʕϧ-ƨҹƹԓƹŏӾowsuϢ
˺ԓþȷł˩£½À¿ÛæÄeǴǶƹ~_ǁƏԓɨĊӔĪɧǴǶƹ~_ԓnԓul
ԓͮƳɨɶӔĪӔqΛѐeǩČqledzws{ԓþȷł˩£½À¿ÛæÄ
eǴǶƹ~_ǁƏԓͮƳɨɶӔĪ ×·Â¤ÐʟbqhԓϢ˺o}ɨĊӔĪɧǴǶ
owsSimpson, Collins, Tran, & Haydon (2007)wԓMinnesota StudyžšЉay
20~23̠˕ 4éˤđðϨⅡo}`«ÀÑâ 78Ϡ(ȲƷȳԏ=21ԕ60̠ԓSD=3ԕ75ԓȲƷϨⅡ˩
ӓ=2ȳ1éˤԓSD=1ȳ5é )ˤ ȇѼows͋ Ƕˇ̸{`}ԓRoisman(2005)Ƒ̑~_s
uϢ˺ԓþȷł˩£½À¿ÛæÄԓłλ˩Υė΋ДşɎӰ ƀoԓueԓ16̠˕ē
ӓӔĪcjǴǶƹ Ā͋oԓnԓueԓɿĊɓɨɶӔĪcjˋȯ΋×·Â¤Ðɲ
ŧϡԆ īqleˎdzwslϢ˺dԓþȷł˩£½À¿ÛæÄeԓɿĊɓˆ
w£½À¿ÛæÄȇѼ~_ɨĊӔĪɧ Αʦ΋Ā͋q`aԓēӓ£½À¿
ÛæÄԓͮƳɨɶӔĪӔqΛѐ Čo}ԓӓʦ΋Ā͋qleΤnws 
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))pbƂœï^ƕƂœï
 ll~ԓþȷł˩£½À¿ÛæÄ _wdͲ́ǌ`ɴǶoԓӏ˩w̑tД
şɎӰ ̎ђowsǷӟԓ£½À¿ÛæÄҪⅡɧ ùɈqΞζ`h{dǮƳq(eԕgԕ, Hamilton, 
2000; Waters, Hamilton, & Weinfield, 2000; Waters, Merrick, Treboux, Crowell, & Albersheim, 2000; 
Waters, Weinfield, & Hamilton, 2000)sodoԓ£½À¿ÛæÄԓӮҪⅡ΋~_ƉДɧ{`}Ǐ
hΞζ~ʚʰn}`s 
 ĦbԓMinnesota StudyžšЉ ȇѼowΞζ~ԓuǏheӫȳ˩òǴǶƹǌŬo}`
w(Weinfield, Sroufe, & Egeland, 2000)ԕ1̠d16̠~ϸ˅ѱ̀~_Regensburg Longitudinal 
Study žšЉ ȇѼowΞζ~ԓǴǶԖòǴǶ 2 ŏӾc`}ìПo`leϥј΋̊Ƕ
ΠѨnw(Becker-Stoll, Fremmer-Bombik, Wartner, Zimmermann, & Grossman, 2008)sœΞζ~ԓ
15ȳӓϸ˅ѱ̀Ϣ˺ԓƨҹԖǴǶԖʑʍԖ͗ήȺê͗ˇƓ4ŏӾ~ҪⅡɧ Τow25.5%
~_zw(Aikins, Howes, & Hamilton, 2009)s 
 ~ԓl£½À¿ÛæÄǌŬɎӰ ƀqьƩĠxadsWaters (2000) Weinfield
(2000)ԓRyzin, Carlson, & Sroufe (2011)ԓёƥǕёӥǧԓёНŏͲ̢dd΃̫ԓё
ϒΨ΃ͯԓҔğ΋êɧ΋кɑ`zwԃБЉӔÈ¬Â¤Ðà¥Ï¥ÓæÄeԓ£½À¿ÛæÄ 
òǴǶƹǌŬnsl ΤƠo}`slȇoԓǴǶƹǌŬ Τql ͩɗǴǶƹ
(earned-secure)ƚԓìǶӔɝ Ӥ}`(e.g., Roisman, Padron, Sroufe, & Egeland, 2002)su
ьƩo}ԓù£½À¿ÛæÄȇѼ~_ԃБЉĐ£½À¿ÛæÄȇѼ(ƁĊɨĊ)ǮƳeӅ
ьn}`s※ԓĐͯ£½À¿ÛæÄȇѼdԓͣ҇΋ʴʭ~hɲϰ΋ʴʭ Ɔjl
z}ͩɗǴǶƹledz}`(Saunders, Jacobvitz, Zaccagnino, Beverung, & Hazen, 
2011)s 
 ˣɓԓ£½À¿ÛæÄҪⅡɧӔҪo}ԓueԓôĐ ҍb}ҪⅡqdƔdӔqΞζ{
`}ύŶѕs£½À¿ÛæÄôĐӓĘҳ{`}ԓôĐӓ~ҪⅡɧ Τo}`Ξζʼ
эne(eԕgԕ, Benoit & Parker, 1994; ʾąêҵйê͵÷êƶðêЯ ,̴ 2000; van IJzendoorn, 1995)ԓ
ll~ԓӮҪⅡɧ ΤowΞζϞČqs55ƒǚɧuǬħ ȇѼowѱ̀Ϣ˺ԓ
͗ήȺê͗ˇƓƹ{`}ôĐӓĘҳeэԓɿĊ˩¼ë¶Ýâêµ×ëÄz}ôĐӓ~ò
ǴǶƹdǴǶƹǌŬoɗleΤnw(Raby, Steele, Carlson, & Sroufe, 2015)swԓ20ȳӓ
ϸ˅ѱ̀ Ƿˈoԓu÷~ёzw 113 ƒ ȇѼowΞζdԓǬħӱƆjwԃБ҇ԓ
ēӓӔĪuĎӅьĎЉӔĪУǛn`zwΥė΋Дş Čo}ԓНҔёo}ԃБ
҇ɎӰ ƀqleˎdz}`(Shaffer, Burt, Obradoric, Herbers, & Masten, 2009)s 
 đðaԓ£½À¿ÛæÄԓ“dmdǆǁ~”ɴǶn}`ìˇԓ·ҳұΰc`}ϡ
ԆqԃБͰǅǌŬȇĊӔĪπz}ǌŬqƉДɧΤnԓuэєԓìПo}```
aeͮͦ~_s 
)ŘÕ^ÙČ
˭ωԓþȷł˩Ɍɿn£½À¿ÛæÄԓFraley (2013)eʪ̆owϨⅡÜÃâΤn
}`aԓͲ́wz}ѨΛ΋ДşƀΥėɲϰ΋³æÎÂæ¸·ҳȏdrɎӰ ƀq
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ӔҪ эԓuɎӰɞroɉh
`eԓΥėɲϰ΋³æÎÂæ¸Ӕo}ԓΑʦ΋ӓʦ΋uɎӰeӵĵΤn}f}`s
l͕~ԓΥėɲϰ΋³æÎÂæ¸Бɿz}ԓþȷł˩£½À¿ÛæÄeӅь~_іb
xas 
 
 
 229 
:; 
Abbott, Rԕ Aԕ, Croudace, Tԕ Jԕ, Ploubidis, Gԕ Bԕ, Kuh, Dԕ, Richards, Mԕ, & Huppert, Fԕ Aԕ 
(2008)ԕ The relationship between early personality and midlife psychological well-being: 
evidence from a UK birth cohort studyԕ Social psychiatry and psychiatric epidemiology, 43(9), 
679ԕ 
Administration for Children and Familiesԕ (2005)ԕ National Survey of Child and Adolescent 
Well-Being (NSCAW): CPS sample component wave 1 data analysis reportԕ Foster Children’s 
Caregivers and Caregiving Environmentsԕ Research Brief: Findings from the NSCAW Study, 
2, Available at: http://filesԕericԕedԕgov/fulltext/ED501303ԕpdfԕ (Volԕ 2)ԕ 
Administration for Children and Familiesԕ (2011)ԕ NSCAW II Baseline report: Child Well-Beingԕ Retrieved from 
http://wwwԕacf.ԕhhsԕgov/programs/opre/resource/nscaw-ii-baseline-report-child-well-being-final-report 
Administration for Children and Familiesԕ (2003a)ԕ Overview of NSCAW current caregiver instrumentԕ Ret
rieved from http://wwwԕacf.ԕhhsԕgov/programs/opre/resource/overview-of-nscaw-current-caregiver-instr
ument-module 
Administration for Children and Familiesԕ (2003b)ԕ Overview of NSCAW child instrumentԕ Retrieved from 
http://wwwԕacf.ԕhhsԕgov/programs/opre/resource/overview-of-nscaw-child-instrument 
Administration for Children and Familiesԕ (2003c)ԕ Overview of NSCAW teacher instrumentԕ Retrieved from 
http://wwwԕacf.ԕhhsԕgov/programs/opre/resource/overview-of-nscaw-teacher-survey-instrument 
Aikins, Jԕ, Howes, Cԕ, & Hamilton, Cԕ (2009)ԕ Attachment stability and the emergence of unresolved 
representations during adolescenceԕ Attachment and Human Development, 11(5), 491-512ԕ 
ϫӆ̞ŷ (2004)ԕ ĭБeǬħ·ҳƀqɎӰӔqΞζԕ Ȳɿ 15 ȳȽźͲŤĺάǱΞζǀƗ ,ˠ 
241-243ԕ 
Anthony, Eԕ Jԕ, & Cohler, Bԕ Jԕ (Edsԕ)ԕ (1987)ԕ The invulnerable childԕ Guilford Pressԕ 
Arnett, Jԕ (1989)ԕ Caregiver interaction scaleԕ Princeton, NJ: Educational Testing Serviceԕ 
Becker-Stroll, Fԕ, Fremmer-Bombik, Eԕ, Wartner, Uԕ, Zimmermann, Pԕ, & Grossman, Kԕ (2008)ԕ 
Is attachment at ages 1, 6 and 16 related to autonomy and relatedness behavior of adolescents 
in interaction towards their mothers? International Journal of Behavioral Development, 32(5), 
372-380ԕ 
Belsky, Jԕ & Fearon, Rԕ Mԕ Pԕ (2002)ԕ Infant–mother attachment security, contextual risk, and 
early development: A moderational analysisԕ Development and Psychopathology, 14, 293–310ԕ
Benoit, Dԕ, & Parker, Kԕ Cԕ Hԕ (1994)ԕ Stability and transmission of attachment across 
three generationsԕ Child Development, 65, 1444-1456ԕ 
Betancourt, Tԕ Sԕ, McBain, Rԕ Kԕ, Newnham, Eԕ Aԕ, & Brennan, Rԕ Tԕ (2015)ԕ The 
intergenerational impact of war: Longitudinal relationships between caregiver and child 
mental health in postconflict Sierra Leoneԕ Journal of Child Psychology and Psychiatry and 
Allied Disciplines, 56, 1101–1107. 
Bohlin, Gԕ, & Hagekull, Bԕ (2009)ԕ Socio-emotional development: From infancy to young adulthoodԕ 
Scandinavian Journal of Psychology, 50, 592-601ԕ  
Brewin, Cԕ Rԕ, Andrews, Bԕ, & Gotlib, Iԕ Hԕ (1993)ԕ Psychopathology and early experience: a 
reappraisal of retrospective reportsԕ Psychological Bulletin, 113, 82–98ԕ  
Brodzinsky, Dԕ Mԕ (1993)ԕ Long-term outcomes in adoptionԕ The future of children, 153-166ԕ 
Brumariu, Lԕ, & Kerns, Kԕ (2013)ԕ Pathways to anxiety: Contributions to attachment history, 
temperament, peer competence, and ability to manage intense emotionsԕ Child Psychiatry 
and Human Development, 44, 504-515ԕ 
Burchinal, Mԕ, Vandell, Dԕ, & Belsky, Jԕ (2014)ԕ Is the prediction of adolescent outcomes from early 
child care moderated by later maternal sensitivity? Results from the NICHD study of early 
child care and youth developmentԕ Developmental Psychology, 50(2), 542-553ԕ 
Campbell, Fԕ a, Pungello, Eԕ Pԕ, Miller-Johnson, Sԕ, Burchinal, Mԕ, & Ramey, Cԕ Tԕ (2001)ԕ 
The development of cognitive and academic abilities: growth curves from an early childhood 
educational experimentԕ Developmental Psychology, 37, 231–242ԕ  
Cashmore, Jԕ (2013)ԕ Children in Exceptional Circumstancesԕ In In Gԕ Bԕ Melton, Aԕ Ben-Arieh,Jԕ 
Cashmore, Gԕ Sԕ Goodman, Nԕ Kԕ Worley (Edsԕ), The Sage handbook of child research (ppԕ 
197-207)ԕ Sageԕ 
Dworsky, Aԕ (2013) Children as self-informants in longitudinal studies: Substantive Findings and 
Methodological Issuesԕ In Gԕ Bԕ Melton, Aԕ Ben-Arieh,Jԕ Cashmore, Gԕ Sԕ Goodman, 
Nԕ Kԕ Worley (Edsԕ), The Sage handbook of child research (ppԕ 391-431)ԕ Sageԕ 
Dyregrov, Aԕ, Gjestad, Rԕ, & Raundalen, Mԕ (2002)ԕ Children exposed to warfare: A longitudinal 
 230 
studyԕ A Longitudinal Study, 15, 59ԕ doi:10ԕ1023/A:1014335312219 
Ehlers, Aԕ, Mayou, Rԕ Aԕ, & Bryant, Bԕ (2003)ԕ Cognitive predictors of posttraumatic stress disorder 
in children: Results of a prospective longitudinal studyԕ Behaviour Research and Therapy, 41, 
1–10ԕ  
Farrington, Dԕ Pԕ (2003)ԕ Key results from the first forty years of the Cambridge study in delinquent 
developmentԕ In Taking stock of delinquency (ppԕ 137-183)ԕ Springer Usԕ  
Fernandez, Eԕ (2007)ԕ How children experience fostering outcomes: Participatory research with 
childrenԕ Child and Family Social Work, 12, 349–359ԕ  
Fergusson, Dԕ Mԕ, & Horwood, Lԕ Jԕ (2001)ԕ The Christchurch Health and Development Study: 
review of findings on child and adolescent mental healthԕ Australian and New Zealand 
Journal of Psychiatry, 35(3), 287-296ԕ 
Fergusson, Dԕ Mԕ, McLeod, Gԕ Fԕ, & Horwood, Lԕ Jԕ (2013)ԕ Childhood sexual abuse and adult 
developmental outcomes: Findings from a 30-year longitudinal study in New Zealandԕ Child 
abuse & neglect, 37(9), 664-674ԕ 
Fraley, Cԕ, Roisman, Gԕ, & Haltigan, Jԕ (2013)ԕ The legacy of early experiences in development: 
Formalizing alternative models of how early experiences are carried forward over timeԕ 
Developmental Psychology, 49(1), 109-126ԕ 
Gottfried, Aԕ Wԕ, Gottfried, Aԕ Eԕ, Bathurst, Kԕ, & Guerin, Dԕ Wԕ (1994)ԕ Gifted IQ: Early 
Developmental Aspects-The Fullerton Longitudinal Studyԕ Springer Science & Business 
Mediaԕ 
Gottfried, Aԕ Wԕ, Gottfried, Aԕ Eԕ, & Guerin, Dԕ Wԕ (2006)ԕ The Fullerton Longitudinal Study: 
A long-term investigation of intellectual and motivational giftednessԕ Journal for the 
Education of the Gifted, 29(4), 430-450ԕ 
Hamilton, Cԕ (2000)ԕ Continuity and discontinuity of attachment from infancy through adolescenceԕ 
Child Development, 71(3), 690-694ԕ 
Hampson, Sԕ Eԕ, Edmonds, Gԕ Wԕ, Goldberg, Lԕ Rԕ, Dubanoski, Jԕ Pԕ, & Hillier, Tԕ Aԕ (2013)ԕ 
Childhood conscientiousness relates to objectively measured adult physical health four decades 
laterԕ Health Psychology, 32(8), 925ԕ  
Hayatbakhsh, Rԕ, Mamun, Aԕ Aԕ, Williams, Gԕ Mԕ, O'Callaghan, Mԕ Jԕ, & Najman, Jԕ Mԕ 
(2013)ԕ Early childhood predictors of early onset of smoking: a birth prospective studyԕ 
Addictive behaviors, 38(10), 2513-2519ԕ  
Heckman, Jԕ Jԕ, Stixrud, Jԕ, & Urzua, Sԕ (2006)ԕ The effects of cognitive and noncognitive abilities 
on labor market outcomes and social behaviorԕ Journal of Labor economics, 24(3), 411-482ԕ 
HighScopeԕ (nԕdԕ)ԕ What we teach- Curriculum contentԕ Retrieved from http://wwwԕhighscopeԕ
org/Contentԕasp?ContentId=86ԕ (May 26, 2016) 
Huizinga, Dԕ, Esbensen, Fԕ-Aԕ, & Weiher, Aԕ Wԕ (1991)ԕ Are there multiple paths to delinquency? 
The Journal of Criminal Law and Criminology (1973-), 82, 83–118ԕ  
Huizinga, Dԕ, Loeber, Rԕ, & Thornberry, Tԕ Pԕ (1995)ԕ Urban Delinquency and Substance Abuseԕ 
Initial Findingsԕ Research Summaryԕ 
Inter-university Consortium for Political and Social Research (nԕdԕ)ԕ Project on Human Development 
in Chicago Neighborhood: Instruments and Measuresԕ Retrieved from  http://wwwԕicpsrԕ
umichԕedu/icpsrweb/PHDCN/instrumentsԕjspԕ (May 25, 2016) 
άǱʊоʞР̗̐ΥėʊоΞζӒ·ºæ½ë (2011)ԕ qhqh³ÕëÄΞζǷҒњӍӤ : ˋ˭cj
ǬħѨΛêнŧ·ҳɎӰ óbьƩєˎԕ 
Kagitcibasi, Cԕ (1991)ԕ The Early Enrichment Project in Turkeyԕ   
Kagitcibasi, Cԕ, Sunar, Dԕ, & Bekman, Sԕ (2001)ԕ Long-term effects of early intervention: Turkish 
low-income mothers and childrenԕ Journal of Applied Developmental Psychology, 22(4), 
333-361ԕ 
Kanata, Sԕ, Koike, Sԕ, Ando, Sԕ, Nishida, Aԕ, Usami, Sԕ, Yamasaki, Sԕ, Morimoto, Tԕ Toriyama, 
Rԕ, Fujikawa, Sԕ, Sugimoto, Nԕ, Sasaki, Tԕ, Furukawa, Tԕ Aԕ, Hiraiwa-Hasegawa, Mԕ, 
Kasai, Kԕ (2016)ԕ Enuresis and Hyperactivity-Inattention in Early Adolescence: Findings 
from a Population-Based Survey in Tokyo (Tokyo Early Adolescence Survey)ԕ PloS one, 11(7), 
e0158786ԕ 
̲ƏĽȳ (2013)ԕ ˂ҿάǱΓêˋ˭ǱоʞРė άǱΞζ҄ŢɿĂ̋ ƾΏΞζԑAԒΞζѰӺ;ƌ
21243039ԕ 
ΨȓӝǬ (2009)ԕ ΥėʊоΞζӒ·Ă̋ ΞζӒ·ӶƼuИάǱʻБvΞζӒ·Ñä°àÚuИάǱ
ʻБv½¥Ñi ΞζӒ·Ñä·§¯ÄuΥėɧ·ҳÛ«Ç¹ÚєˎԛНӑ΄¸Ô¯ÄàÚ
Ƕƹ·ҳ³ÕëÄΞζvΞζӒ·ǷˈϟÿǀƗˠԕ  http://ristexԕ jstԕ goԕ
 231 
jp/result/brain/program/pdf/fin_kamioԕpdf 
˾˪ɳǬ (2008)ԕ ǬħeБ{˳ĔԛǼˉɝͯǱdЈb ˵ĈԛȜ̹ˠȻԕ 
˾˪ɳǬ (2015)ԕ ceБ{˳Ĕԛ·ҳɝͯǱdЈb ˵ĈԛȜ̹ˠȻԕ 
ʾąfêҵйŔɍê͵÷ĆȪǬêƶðцǬêЯ̴Ζ  ̕ (2000)ԕ ˋ˭Ċ̦ǬcjɶΘôĐӓĘҳ 
ʻБɝͯǱΞζ, 48(3), 232-332ԕ  
ȡ˭ĬɅ (2013)ԕ Ǭħɿӏê·ҳɎӰ óbͰǅьƩ ˎdqƅϠ: ¨³¿âѱ̀ԕ Ͱ
ǅɲǀάǱ= Environmental information science, 41(4), 16-20ԕ 
Koestner, Rԕ, Franz, Cԕ, & Weinberger, Jԕ (1990)ԕ The family origins of empathic concern: A 26-year 
longitudinal studyԕ Journal of Personality and Social Psychology, 58(4), 709-717ԕ 
Korkman, Mԕ, Barron-Linnankoski, Sԕ, & Lahti-Nuuttila, Pԕ (1999)ԕ Effects of Age and Duration of 
Reading Instruction on the Development of Phonological Awareness, Rapid Naming, and 
Verbal Memory Spanԕ Developmental Neuropsychology, 16, 415–431ԕ 
Jorgensen, Aԕ, Teasdale, Wԕ, Parnas, Jԕ, Schulsinger, Fԕ, Schulsinger, Hԕ, & Mednick, Aԕ (1987)ԕ 
The Copenhagen High-Risk Project: The diagnosis of maternal schizophrenia and its relation 
to offspring diagnosisԕ British Journal of Psychiatry, 151, 753–757ԕ 
Juonala, Mԕ, Juhola, Jԕ, Magnussen, Cԕ Gԕ, Würtz, Pԕ, Viikari, Jԕ Sԕ, Thomson, Rԕ, ԕԕԕ & Hurme, 
Mԕ (2011)ԕ Childhood environmental and genetic predictors of adulthood obesity: the 
cardiovascular risk in young Finns studyԕ  The Journal of Clinical Endocrinology & 
Metabolism, 96(9), E1542-E1549ԕ  
Lewis-Morrarty, Eԕ, Degnan, Kԕ, Chronis-Tucano, Aԕ, Pine, Dԕ, Henderson, Hԕ, & Fox, Nԕ (2014)ԕ 
Infant attachment security and early childhood behavioral inhibition interact to predict 
adolescent social anxiety symptomsԕ Child Development, 86(2), 598-613ԕ 
Loeber, Rԕ, Farrington, Dԕ Pԕ, Stouthamer-Loeber, Mԕ, Moffitt, Tԕ Eԕ, Caspi, Aԕ, & Lynam, Dԕ 
(2001)ԕ Male mental health problems, psychopathy, and personality traits: Key findings from 
the first 14 years of the Pittsburgh Youth Studyԕ Clinical Child and Family Psychology Review, 
4, 273–297ԕ 
Longitudinal Study of Child Abuse and Neglectԕ (nԕdԕ) Homeԕ Retrieved from http://wwwԕuncԕ
edu/depts/sph/longscan/ԕ (May 27, 2016) 
Lucas-Thompson, Rԕ, & Clarke-Stewart, Aԕ (2007)ԕ Forecasting friendship: How marital quality, 
maternal mood, and attachment security are linked to children’s peer relationshipsԕ Journal of 
Applied Developmental Psychology, 28, 499-514ԕ 
McIntyre, Lԕ, Williams, Jԕ Vԕ, Lavorato, Dԕ Hԕ, & Patten, Sԕ (2013)ԕ Depression and suicide 
ideation in late adolescence and early adulthood are an outcome of child hungerԕ Journal of 
affective disorders, 150(1), 123-129ԕ 
McCord, Jԕ (1983)ԕ A forty year perspective on effects of child abuse and neglectԕ Child Abuse & 
Neglect, 7, 265–270ԕ 
Mednick, Sԕ Aԕ (1987)ԕ The Copenhagen High-Risk Project, 1962-86ԕ Schizophrenia Bulletin, 13, 
485–495ԕ 
Melton, Gԕ Bԕ, Ben-Arieh, Aԕ, Cashmore, Jԕ, Goodman, Gԕ Sԕ, & Worley, Nԕ Kԕ (Edsԕ)ԕ (2006)ԕ 
The Sage handbook of child researchԕ Sageԕ 
Monti, Jԕ Dԕ, Pomerantz, Eԕ Mԕ & Roisman, Gԕ Iԕ (2014)ԕ Can parents’ involvement in children’s 
education offset the effects of early insensitivity on Academicf.unctioning? Journal of 
Educational Psychology, 106(3), 859–869ԕ  
Murphy, Lԕ (1987) Further Reflections on Resilienceԕ In ** Anthony, Eԕ Jԕ, & Cohler, Bԕ Jԕ (Edsԕ)ԕ 
(1987)ԕ The invulnerable childԕ Guilford Pressԕ 
Murnane, Rԕ Jԕ, Willett, Jԕ Bԕ, Braatz, Mԕ Jԕ, & Duhaldeborde, Yԕ (2001)ԕ Do different dimensions 
of male high school students' skills predict labor market success a decade later? Evidence from 
the NLSYԕ Economics of Education Review, 20(4), 311-320ԕ  
Nelson, Cԕ Aԕ, Fox, Nԕ Aԕ, & Zeanah, Cԕ Hԕ (2014)ԕ Romania's abandoned childrenԕ Harvard 
University Pressԕ 
Ottosen, Mԕ Hԕ (2011)ԕ Research on the Danish Longitudinal Survey of Children (DALSC) at the 
Danish National Centre for Social Researchԕ Scandinavian Journal of Public Health, 39, 121–
125ԕ  
Portes, A, & Rumbaut, Rԕ (2005)ԕ Introduction: The second generation and the children of 
immigrants longitudinal studyԕ Ethnic and Racial Studies, 28, 983–999ԕ  
Princeton Universityԕ (nԕdԕ)ԕ Retreived from http://wwwԕfragilefamiliesԕprincetonԕeduԕ (May 
29, 2016) 
Promising Practices Network (2013)ԕ Syracuse Family Development Research Programԕ Retrieved 
 232 
from  http://wwwԕpromisingpracticesԕnet/programԕasp?programid=133ԕ (May 25, 2016) 
Raby, Lԕ, Roisman, Gԕ, Fraley, Cԕ, & Simpson, Jԕ (2015)ԕ The enduring predictive significance of 
early maternal sensitivity: Social and academic competence through age 32 yearsԕ Child 
Development, 86(3), 695-708ԕ 
Raby, Lԕ, Steele, Rԕ, Carlsonԕ Eԕ, & Sroufe, Aԕ (2015)ԕ Continuities and changes in infant 
attachment patterns across two generationsԕ Attachment and Human Development, 17(4), 
414-428ԕ 
Raitakari, Oԕ Tԕ, Juonala, Mԕ, Rönnemaa, Tԕ, Keltikangas-Järvinen, Lԕ, Räsänen, Lԕ, Pietikäinen, 
Mԕ, Hutri-Kähönenԕ Nԕ, Taittonenԕ Lԕ,  Jokinenԕ Eԕ, Marniemiԕ Jԕ, Julaԕ Aԕ, Telamaԕ 
Rԕ, Kähönenԕ Mԕ, Lehtimäkiԕ Tԕ,  Åkerblomԕ Hԕ Kԕ, Viikariԕ Jԕ SA & Jula, Aԕ 
(2008)ԕ Cohort profile: the cardiovascular risk in Young Finns Studyԕ International journal of 
epidemiology, 37(6), 1220-1226ԕ 
Reichman, Nԕ Eԕ, Teitler, Jԕ Oԕ, Garfinkel, Iԕ, & McLanahan, Sԕ Sԕ (2001)ԕ Fragile Families: 
sample and designԕ Children and Youth Services Review, 23, 303–326ԕ  
Reynolds, Aԕ Jԕ, Ou, Sԕ-Rԕ, & Topitzes, Jԕ Wԕ (2004)ԕ Paths of Effects of Early Childhood 
Interventions on Educational Attainment and Deliquency: A Confirmatory Analysis of the 
Chicago Parent-Child Centersԕ Child Development, 75, 1299–1328ԕ 
Reynolds, Aԕ Jԕ, Temple, Jԕ aԕ, & Ou, Sԕ Rԕ (2010)ԕ Preschool education, educational attainment, 
and crime prevention: Contributions of cognitive and non-cognitive skillsԕ Children and Youth 
Services Review, 32, 1054–1063ԕ  
Robison, Lԕ Lԕ, Armstrong, Gԕ Tԕ, Boice, Jԕ Dԕ, Chow, Eԕ Jԕ, Davies, Sԕ Mԕ, Donaldson, Sԕ 
Sԕ, ԕԕԕ & Mulvihill, Jԕ Jԕ (2009)ԕ The Childhood Cancer Survivor Study: a National Cancer 
Institute–supported resource for outcome and intervention researchԕ Journal of Clinical 
Oncology, 27(14), 2308-2318ԕ  
Roisman, Gԕ, Collins, Aԕ, Sroufe, Aԕ, & Egeland, Bԕ (2005)ԕ Predictors of young adults’ 
representations of and behavior in their current romantic relationship: Prospective tests of the 
prototype hypothesisԕ Attachment and Human Development, 7(2), 105-121ԕ  
Roisman, Gԕ, PadronԓEԕ, Sroufe, Aԕ, & Egeland, Bԕ (2002)ԕ Earned-secure attachment status in 
retrospect and prospectԕ Child Development, 73(4), 1204-1219ԕ 
Runyan, Dԕ Kԕ, Curtis, Pԕ Aԕ, Hunter, Wԕ Mԕ, Black, Mԕ Mԕ, Kotch, Jԕ Bԕ, Bangdiwala, Sԕ, 
… Landsverk, Jԕ (1998)ԕ LONGSCAN: A consortium for longitudinal studies of maltreatment 
and the life course of childrenԕ Agression and Violent Behavior, 3, 275–285ԕ 
Ryzin, Mԕ, Carlson, Eԕ, & Sroufe, Aԕ (2011)ԕ Attachment discontinuity in a high-risk sampleԕ 
Attachment and Human Development, 13(4), 381-401ԕ 
Saunders, Rԕ, Jacobvitz, Dԕ, Zaccagnino, Mԕ, Beverung, Lԕ, & Hazen, Nԕ (2011)ԕ Pathways to 
earned-security: The role of alternative figuresԕ Attachment & Human Development, 13(4), 
403-420ԕ 
ĝй  ̼ (2012)ԕ źͲŤĺάǱΞζ҄чŢӈuĵɁǴńΠĭϮƏΞζŏӆ ŬǱͣ҇á¸¯Ξζv˂ͨ;ƌ
201133007A  
Simpson, Jԕ, Collins, Aԕ, Tran, Sԕ, & Haydon, Kԕ (2007)ԕ Attachment and the experience and 
expression of emotions in romantic relationships: A developmental perspectiveԕ Journal of 
Personality and Social Psychology, 92(2), 355-367ԕ 
ЯŻq (2014)ԕ Υė΋Ҷɡɧ  ̅ñȚ˘ɍêǑǂӣĢêҵйŔɍêԎ˪͑ê÷˲ΛӬ (ϲ) ѬĮɝ
ͯǱҝňԥˆ͡Ԧ (ppԕ345) ѬĮˠʃ 
ЯŻq (2009)ԕ ˂ҿάǱΓάǱΞζ҄чŢӈ(ƾΏΞζA)u·ҳίн˩òҶɡнŧӔq·ҳϒ
Ψ΃ͯǱ΋Ξζ:Øâ¿³ëÕëÄҤґdvΞζɿ˺ǀˠԛ2007-2010 
Sugawara, Mԕ, Kitamura, Tԕ, Toda, Mԕ Aԕ, & Shima, Sԕ (1999)ԕ Longitudinal relationship between 
maternal depression and infant temperament in a Japanese populationԕ Journal of Clinical 
Psychology, 55(7), 869-880ԕ 
͵÷˗ǬêïǳƐŷ (2014)ԕ ȷłcj͢þʯƅӸȽΙΗƀϒΨ·ҳӔҪԛüȢḛ̂϶̦Ǭĭ
ĵΞζԕ Ȳɿ25ȳȽ ͢þþшƜĵɁάǱ ǱоΞζêΞζǀƗ  ˠȲɿ26ȳ9ˤԕ pp307-317ԕ 
Takahashi, Yԕ, Okada, Kԕ, Hoshino, Tԕ, & Anme, Tԕ (2015)ԕ Developmental trajectories of social 
skills during early childhood and links to parenting practices in a Japanese sampleԕ PloS one, 
10(8), e0135357ԕ University Pressԕ 
ȆȡɠǗǬê͵øʺԈêΝ͵ӒêȎ˸ũȳêȎ˻ҳý (2011)ԕ 5, 6 ̠łÎ£ӔĪɿ͝ȽeŏӁнŧ
ƀqť :˺uĭБ΋ђȃv °âëÑcjΥė΋ΒĄć”Ñäº¸̊љԕ ·ҳɝͯǱ
Ξζ, 22(3), 274-285ԕTerman, Lԕ Mԕ (1926)ԕ Genetic Studies of Geniusԕ Stanford  
Thabet, Aԕ Aԕ, & Vostanis, Pԕ (2000)ԕ Post traumatic stress disorder reactions in children of war: a 
 233 
longitudinal studyԕ Child Abuse & Neglect, 24, 291–298ԕ  
van IJzendoorn, Mԕ Hԕ (1995)ԕ Adult attachment representations, parental responsiveness, and 
infant attachment: A meta-analysis on the predictive validity of the Adult Attachment 
Interviewԕ Psychological Bulletin, 117, 387-403ԕ 
van IJzendoorn, Mԕ Hԕ, Dijkstra, Jԕ & Bus, Aԕ Gԕ (1995)ԕ Attachment, intelligence, and language: 
A meta-analysisԕ Social Development, 4(2), 115-128ԕ 
Voort, Aԕ, Linting, Mԕ, Juffer, Fԕ, Bakermans-Kranenburg, Mԕ, Schoenmaker, Cԕ, & van IJzendoorn, 
Mԕ (2014)ԕ The development of adolescents’ internalizing behavior: longitudinal effects of 
maternal sensitivity and child inhibitionԕ Journal of Youth Adolescence, 43, 528-540ԕ  
Wadsworth, Mԕ, Kuh, Dԕ, Richards, Mԕ, & Hardy, Rԕ (2006)ԕ Cohort profile: the 1946 national birth 
cohort (MRC National Survey of Health and Development)ԕ  International journal of 
epidemiology, 35(1), 49-54ԕ 
Waters, Eԕ, Hamilton, Cԕ, & Weinfield, Nԕ (2000)ԕ The stability of attachment security from infancy 
to adolescence and early adulthood: General introductionԕ Child Development, 71(3), 678-683ԕ 
Waters, Eԕ, Merrick, Sԕ, Treboux, Dԕ, Crowell, Jԕ, & Albersheim, Lԕ (2000)ԕ Attachment security 
in infancy and early adulthood: A twenty-year longitudinal studyԕ Child Development, 71(3), 
684-689ԕ 
Waters, Eԕ, Weinfield, Nԕ, & Hamilton, Cԕ (2000)ԕ The stability of attachment security from infancy 
to adolescence and early adulthood: general discussionԕ Child Development, 71(3), 703-706ԕ 
Weinfield, Nԕ, Sroufe, Aԕ, & Egeland, Bԕ (2000)ԕ Attachment from infancy to early adulthood in a 
high-risk sample: continuity, discontinuity, and their correlatesԕ Child Development, 71(3), 
695-702ԕ 
Werner, Eԕ Eԕ, & Smith, Rԕ Sԕ (1992)ԕ Overcoming the odds: High risk children from birth to 
adulthoodԕ Cornell University Pressԕ 
West, Kԕ Kԕ, Mathews, Bԕ Lԕ & Kerns, Kԕ Aԕ (2013)ԕ Mother–child attachment and cognitive 
performance in middle childhood: An examination of mediating mechanismsԕ Early Childhood 
Research Quarterly, 28, 259– 270ԕ 
ȚϷ͙ǒ  ˧ (2016)ԕ˂ҿάǱΓάǱΞζ҄чŢӈ(ƾΏΞζ A)uɥ˒˩ɝҔĵɁcjГł˩d
ȷł˩ͰǅьƩ≒ĘьƩӔqΞζvǷϺǀƗˠԕ 
̔Țɜ ԑ͟2011ԒԕźͲŤĺάǱΞζ҄чŢӈuþȷłҔğ·Бѱ̀Ϣ˺Ѣĩƀ–ʹˇ̸ӔqΞζ
dŎͲ˕ğӅěñӔҪqьƩdvԑΞζĐтЉԛ̔ Țɜ͟ԒȲɿԘԙȳȽŏʔΞζǀƗˠԕ 
 Zebrack, Bԕ Jԕ, Zeltzer, Lԕ Kԕ, Whitton, Jԕ, Mertens, Aԕ Cԕ, Odom, Lԕ, Berkow, Rԕ, & Robison, 
Lԕ Lԕ (2002)ԕ Psychological outcomes in long-term survivors of childhood leukemia, 
Hodgkin’s disease, and non-Hodgkin’s lymphoma: a report from the Childhood Cancer 
Survivor Studyԕ Pediatrics, 110(1), 42-52ԕ 
ԑԈ̖Іê͉ҺЬǗЁêΝąɭԒ
ƽοŵşЉԛ˰ΛЦԑ˵ĈǑǱǑǱӛʻБǱΞζά įǋѰΰԒ
 
  
 234 
 
 
	




'


N




(
G
ro
w
in
g 
U
p 
in
 A
us
tr
al
ia
: L
on
gi
tu
di
na
l s
tu
dy
 o
f A
us
tr
al
ia
n 
Ch
ild
re
n(
LS
AC
)
k

r
x
g
St
re
ng
th
s a
nd
 D
iff
ic
ul
tie
s Q
ue
st
io
nn
ai
re
(S
D
Q
)
M
ul
la
n 
an
d 
H
ig
gi
ns
(2
01
4)
5,
00
0
20
04
q
}

x

04
q
}

x
2:
44
20
18
Q

C
Yh

s
|


(L
)
Fo
ot
pr
in
ts
 in
 T
im
e-
 T
he
 L
on
gi
tu
di
na
l S
tu
dy
 o
f I
nd
ig
en
ou
s 
Ch
ild
re
n 
(L
SI
C)
k

r
x
g
St
re
ng
th
s a
nd
 D
iff
ic
ul
tie
s Q
ue
st
io
nn
ai
re
(S
D
Q
)
Th
ur
be
r, 
Ba
nk
s a
nd
 B
an
w
el
l
(2
01
5)
1,
68
7
20
08
q
}

x

6
18

0
q
}

x
2:
34


54
E
F

Q

C
Yh

s
|


(L
)
N
at
io
na
l L
on
gi
tu
di
na
l S
ur
ve
y 
of
 Y
ou
th

N
LS
Y
g

l
Ro
se
nb
er
g 
Se
lf-
Es
te
em
 S
ca
leY
Pe
ar
lin
M
as
te
ry
 S
ca
leY
Ro
tt
er
 L
oc
us
 o
f C
on
tr
ol
Sc
or
eY
Te
m
pe
ra
m
en
t S
ca
le
sY
M
ot
or
 a
nd
So
ci
al
 D
ev
el
op
m
en
t S
ca
leY
Be
ha
vi
or
Pr
ob
le
m
s I
nd
ex
M
ur
na
ne
, R
. J
., 
W
ill
et
t, 
J.
 B
.,
Br
aa
tz
, M
. J
., 
&
 D
uh
al
de
bo
rd
e,
 Y
.
(2
00
1)
.
H
ec
km
an
, J
. J
., 
St
ix
ru
d,
 J
., 
&
U
rz
ua
, S
. (
20
06
).
12
,6
86
(@
1

)
4,
78
6(@
2

)
19
78
(@
1

)
19
86
(@
2

)
19
94
(@
1

)
20
12
(@
2

)
20
12
Q

C
Yh

s
|


(L
)Y
3
2
N
at
io
na
l L
on
gi
tu
di
na
l S
ur
ve
y 
of
 C
hi
ld
re
n 
an
d 
Yo
ut
h)
N
LS
CY
*
l
z
t
-
,
'
Y

'
Y
>
	
'
A
Em
ot
io
na
l Q
uo
tie
nt
Cô
té
, V
ai
lla
nc
ou
rt
, L
eB
la
nc
,
N
ag
in
 a
nd
 T
re
m
bl
ay

20
06

Cu
rt
is
, D
oo
le
y,
 a
nd
 P
hi
pp
s
(2
00
4)
M
cI
nt
yr
e,
 W
ill
ia
m
s, 
 L
av
or
at
o,
6,
68
5
19
94
04
-
2#
Z
[
c
E
F
Q

C
Yh

s
|


(L
Y
a
e

Re
se
ar
ch
 o
n 
th
e 
D
an
is
h 
Lo
ng
itu
di
na
l S
ur
ve
y 
of
 C
hi
ld
re
n 
(D
AL
SC
)
w



o
St
re
ng
th
s a
nd
 D
iff
ic
ul
tie
s Q
ue
st
io
nn
ai
re
(S
D
Q
)
G
up
ta
 a
nd
 S
im
on
se
n

20
10

O
tt
os
en

20
11

5,
00
0
19
95
4
5
0
Y
3.
54
Y
74
Y
11
4
Y
15
4
E
F

Q

C
Yh

s
|


(L
Y
a
e

Eu
ro
pe
an
 C
hi
ld
 C
ar
e 
an
d 
Ed
uc
at
io
n 
St
ud
y
y
h
v
k

r
x
g
~

xm

Cl
as
sr
oo
m
 B
eh
av
io
r I
nv
en
to
ry
 (C
BI
)
Ab
ou
t S
ch
oo
l M
ea
su
re
 (F
AS
)
Vi
ne
la
nd
 A
da
pt
iv
e 
Be
ha
vi
or
 S
ca
le
s (
VA
BS
)
Ti
et
ze
, H
un
de
rt
m
ar
k-
M
ay
se
r a
nd
Ro
ss
ba
ch
 (1
99
9

1,
22
4
19
93
44
Y
84
19
98
Q

C
(.
"
L

a
e

G
ro
w
in
g 
up
 in
 Ir
el
an
d
g
h



y
Ag
es
 &
 S
ta
ge
s Q
ue
st
io
nn
ai
re
s

AS
Q
In
fa
nt
 C
ha
ra
ct
er
is
tic
s Q
ue
st
io
nn
ai
re
 (I
CQ
)
St
re
ng
th
s a
nd
 D
iff
ic
ul
tie
s Q
ue
st
io
nn
ai
re
(S
D
Q
)
M
cC
ro
ry
 a
nd
 M
cN
al
ly
 (2
01
3)
q
}

x
1
8,
00
0
q
}

x
2
11
,0
00
20
06
q
}

x
1
94
q
}

x
2
9
0
E
F

Q

C
(.
"
YL
Y
a
e
)
Pa
ne
l S
tu
dy
 o
f K
or
ea
n 
Ch
ild
re
n(
PS
K
C)
V

K
or
ea
n-
Ag
es
 &
 S
ta
ge
 Q
ue
st
io
nn
ai
re
s(
K
-
AS
Q
)
K
im
 a
nd
 P
ar
k 
(2
01
4)
2,
07
8
20
08
4
0
-
20
20
Q

C
(L
)
Pr
e-
CO
O
L
Ea
rl
y 
Ch
ild
ho
od
 E
du
ca
tio
n 
an
d 
Ca
re
 in
 th
e 
N
et
he
rl
an
ds

k


t
(

:
J
!

%
E
m
ot
io
na
l S
el
f-
re
gu
la
tio
n
N
<
:
J
!

%
C
og
ni
tig
ve
 S
el
f-
Sl
ot
(2
01
4)
2,
00
0
20
10
2-
2.
54

E
F

Q

C
(L
)Y

X
(
a
e
)
Th
e 
N
or
w
eg
ia
n 
M
ot
he
r a
nd
 C
hi
ld
 S
ur
ve
y 
(M
oB
a)
{

i
j

Th
e 
Ch
ild
 B
eh
av
io
ra
l C
he
ck
lis
t R
ev
is
ed
(C
BC
L)
Th
e 
In
fa
nt
 T
od
dl
er
 S
oc
ia
l a
nd
 E
m
ot
io
na
l
As
se
ss
m
en
t (
IT
SE
A)
St
re
ng
th
s a
nd
 D
iff
ic
ul
tie
s Q
ue
st
io
nn
ai
re
(S
D
Q
)
K
va
le
va
ag
, R
am
ch
an
da
ni
, H
ov
e,
As
sm
us
, E
be
rh
ar
d-
G
ra
n,
 a
nd
Bi
ri
ng
er
(2
01
3)
Za
ch
ri
ss
on
, D
ea
ri
ng
, L
ek
ha
l a
nd
To
pp
el
be
r

20
13

10
8,
55
9
19
99
18

0
Y
36

0

E
F

Q

C
(L
)
Be
ha
vi
ou
r O
ut
lo
ok
 N
or
w
eg
ia
n 
D
ev
el
op
m
en
t S
tu
dy
 (B
O
N
D
S)
{

i
j

>
	
'
YK


d

W(
-
,
'
)
N
æ
rd
e,
 J
an
so
n 
an
d 
O
gd
en
(2
01
4)
1,
15
9
20
06
6
0

E
F

Q

C
(L
)Y
M

(L

)Y
h

s
|


(L
)
N
at
io
na
l C
hi
ld
 D
ev
el
op
m
en
t S
tu
dy
 (N
CD
S)
h
n
r
Br
is
to
l S
oc
ia
l A
dj
us
tm
en
t S
ca
le
 (B
SA
G
)Ca
rn
ei
ro
, C
ra
w
fo
rd
 a
nd
G
oo
dm
an
 (2
00
7)
17
,6
34
19
58
74
-5
04


E
F

Q

C
(L

a
e

M
RC
 N
at
io
na
l S
ur
ve
y 
of
 H
ea
lth
 a
nd
 D
ev
el
op
m
en
t (
N
SH
D
)
h
n
r
M
au
ds
le
y 
In
ve
nt
or
y
Ab
bo
tt
, C
ro
ud
ac
e,
 P
lo
ub
id
is
,
K
uh
, R
ic
ha
rd
s a
nd
 H
up
pe
rt
(2
00
8)
W
ad
sw
or
th
, K
uh
,  
Ri
ch
ar
ds
 a
nd
5,
36
2
19
46
O
8

70
4


E
F

Q

C
(L

a
e
Y
M

Yh

s
|


(L

a
e
Y
3
2
19
70
 B
ri
tis
h 
Co
ho
rt
 S
tu
dy
 (B
CS
70
)
h
n
r
St
re
ng
th
s a
nd
 D
iff
ic
ul
tie
s Q
ue
st
io
nn
ai
re
(S
D
Q
) 
D

d
+


lo
cu
s o
f c
on
tr
ol
J
 
&

se
lf 
-e
st
ee
m

>
	
:
*
$

an
ti-
so
ci
al
 a
tt
itu
de
s

R
U

c

\
f
6
)

at
te
nt
iv
en
es
s t
o 
pe
er
 re
la
tio
ns


'

ex
tr
av
er
si
on
K
7

W

co
nd
uc
t
pr
ob
le
m
s
D

d
+


Lo
cu
s o
f
Co
nt
ro
l


'

Co
ns
ci
en
tio
us
ne
ss
G
oo
dm
an
, J
os
hi
, N
as
im
 a
nd
 T
yl
e

20
15

17
,2
00
19
70
54

E
F

Q

C
(L

a
e

M
ill
en
ni
um
 C
oh
or
t S
tu
dy
 (M
CS
)
h
n
r
St
re
ng
th
s a
nd
 D
iff
ic
ul
tie
s Q
ue
st
io
nn
ai
re
(S
D
Q
)
G
oo
dm
an
, J
os
hi
, N
as
im
 a
nd
Ty
le
r (
20
15
)
Fl
ou
ri
, M
id
ou
ha
s, 
Jo
sh
i a
nd
Tz
av
id
is
(2
01
5)
19
,0
00
20
00
34

E
F

Q

C
(L

a
e

Ef
fe
ct
iv
e 
Pr
ov
is
io
n 
of
 P
re
-S
ch
oo
l E
du
ca
tio
n 
Pr
oj
ec
t 

EP
PE

h
n
r
(h

p


y

St
re
ng
th
s a
nd
 D
iff
ic
ul
tie
s Q
ue
st
io
nn
ai
re
(S
D
Q
)
Ta
gg
ar
t, 
Sy
lv
a,
  M
el
hu
is
h,
Sa
m
m
on
s a
nd
 S
ir
aj
 (2
01
5

3,
00
0
19
97
34

E
F

Q

C
(L

a
e

I
H
.
"

G
ro
w
in
g 
up
 in
 S
co
tla
nd
 (G
U
S)
 S
tu
dy
h
n
r
(r
q
u
x

y
)
St
re
ng
th
s a
nd
 D
iff
ic
ul
tie
s Q
ue
st
io
nn
ai
re
(S
D
Q
)
Pa
rk
es
,  
Sw
ee
tin
g 
an
d 
W
ei
gh
t

20
16

Sc
ot
t, 
Le
w
se
y,
 T
ho
m
ps
on
,
W
ils
on
 (2
01
3)
q
}

x
1
8,
00
0
q
}

x
2
6,
00
0
20
05
q
}

x
1
10

0

q
}

x
2
10

0

E
F

Q

C
(L
.
"

a
e
)
Av
on
 L
on
gi
tu
di
na
l S
tu
dy
 o
f P
ar
en
ts
 a
nd
 C
hi
ld
re
n

AL
SP
AC

/ C
hi
ld
re
n 
of
 th
e 
90
s
h
n
r
(r
q
u
x

y
)
St
re
ng
th
s a
nd
 D
iff
ic
ul
tie
s Q
ue
st
io
nn
ai
re
(S
D
Q
)
O
'C
on
ne
r, 
H
er
on
, G
ol
di
ng
,
Be
ve
ri
dg
e 
an
d 
G
lo
ve
r (
20
02
)
G
ut
ie
rr
ez
-G
al
ve
,  
St
ei
n,
H
an
in
gt
on
, H
er
on
 a
nd
14
,0
00
19
91


1

E
F

Q

C
(L

Ea
rl
y 
Ch
ild
ho
od
 L
on
gi
tu
di
na
l S
tu
di
es
- B
ir
th
 co
ho
rt
 (E
CL
S-
B)
g

l
N
ur
si
ng
 C
hi
ld
 A
ss
es
sm
en
t T
ea
ch
in
g 
Sc
al
e
(N
CA
TS
)
Pr
es
ch
oo
l a
nd
 K
in
de
rg
ar
te
n 
Be
ha
vi
or
 S
ca
le
s
–S
ec
on
d 
Ed
iti
on
 (P
K
BS
-2
)
So
ci
al
 S
ki
lls
 R
at
in
g 
Sy
st
em
 (S
SR
S)
G
or
do
n,
 F
uj
im
ot
o,
 K
ae
st
ne
r,
K
or
en
m
an
 a
nd
 A
bn
er
 (2
01
3)
14
,0
00
20
01
9
0

24

44

S
_
54

E
F

M

(5

;



9)
YQ

C
(L
)Y
h

s
|


(L
)
H
ea
d 
St
ar
t I
m
pa
ct
 S
tu
dy
g

l
-
,
'
Y
H
`
d
U

'
Pu
m
a,
 B
el
l, 
Co
ok
, H
ei
d,
 B
ro
en
e,
Je
nk
in
s, 
M
as
hb
ur
n,
 a
nd
 J
as
on
D
ow
ne
r (
20
12
)
4,
66
7
20
02
4

4

4

4
20
06
Q

C
(L
.
"

a
e
)
 
%
	





	




@
B
_

P
`
b
^
]
T
1
G
/
=
?











$


&
#










"

!
 235 
 H
ea
d 
St
ar
t I
m
pa
ct
 S
tu
dy

	



o
n
`
Ĉ
Æ
ĕ
Ę
ö

`
Pu
m
a,
 B
el
l, 
Co
ok
, H
ei
d,
 B
ro
en
e,
Je
nk
in
s, 
M
as
hb
ur
n,
 a
nd
 J
as
on
D
ow
ne
r (
20
12
)
4,
66
7
20
02
ş
ŗŠ

ś
š
ŗŢ

20
06
ã
2
¼
(Ô
ŗr
Q
ŗ@
Ė
ġ
)
N
IC
H
D
 S
tu
dy
 o
f E
ar
ly
 C
hi
ld
 C
ar
e 
an
d 
Yo
ut
h 
D
ev
el
op
m
en
t (
SE
CC
YD
)
ĩ
ō
őĮ
Ea
rl
y 
In
fa
nt
 T
em
pe
ra
m
en
t
Q
ue
st
io
nn
ai
re
 (E
IT
Q
)
Ad
ap
tiv
e 
So
ci
al
 B
eh
av
io
r
In
ve
nt
or
y 
(A
SB
I) ¹
v
}
č
Ė
ġ
A

(Ş
ŝŝ
Ţ
)
Ć
¸
ŢA
T
ğ
Ĕ
ė

¨
ď
Ħ
ē
K
V
ę ht
tp
s:/
/w
w
w
.n
ic
hd
.n
ih
.g
ov
/re
se
ar
ch
/su
pp
or
te
d/
se
cc
yd
/P
ag
es
/o
1,
36
4
19
91
0
ś
16

20
07
ã
2
¼
(Ô
ŗ@
Ė
ġ
ŚĈ
Õ
H
(
@
õ
¯


)¨Ĉ
D
Ă
(@
Ė
ġ
)
Th
e 
D
un
ed
in
 M
ul
tid
is
ci
pl
in
ar
y 
H
ea
lth
 a
nd
 D
ev
el
op
m
en
t S
tu
dy
Ł
Ŏ
Ř
Ĵ
Ř
Ő
ŕ
Ŀ
o
n
`
Ĉò
g
Ę
ß
â
Ĉń
Ř
ĸ
ŀ
őļ
Ī
¹
ĳ
Œ
Ń
ŗĵ
Ĺ
ŕ
ľŕ
ř
20
10
Ś
1,
03
7
19
72
0
ś
38

À
Á

ã
2
¼
(Ô
Ĉ@
Ė
ġ
)Ĉ
ī
ŕ
Ĺ
Ņ
Ŏ
Ř
(Ô
Ĉ@
Ė
ġ
Ś
Th
e 
H
aw
ai
i P
er
so
na
lit
y 
an
d 
H
ea
lth
 co
ho
rt
ĩ
ō
őĮ
`

¢
`
K
V
Ĉ
N
EO
 p
er
so
na
lit
y 
in
ve
nt
or
y
H
am
ps
on
, E
dm
on
ds
, G
ol
db
er
g,
D
ub
an
os
ki
 a
nd
 H
ill
ie
r (
20
13
).
2,
40
4
19
59
7
-5
0


À
Á

ã
2
¼
(@
Ė
ġ
ŗr
Q
ŚĈ
ī
ŕ
Ĺ
Ņ
Ŏ
Ř
Th
e 
Ch
ri
st
ch
ur
ch
 H
ea
lth
 a
nd
 D
ev
el
op
m
en
t S
tu
dy
ř
CH
D
SŚ
Ł
Ŏ
Ř
Ĵ
Ř
Ő
ŕ
Ŀ
Ru
tt
er
 b
eh
av
io
r q
ue
st
io
nn
ai
re
s
Fe
rg
us
so
n,
 B
od
en
 a
nd
 H
or
w
oo
d
(2
01
3)
1,
26
5
19
77
 
§

Ĉ
4Ŗ
y
Ĉ
1
Ċ
ģ
16

ğ
Ĕ

T
Ĉ
18

Ĉ
21

Ĉ
25

Ĉ
30

Ĉ
40

À
Á

ī
ŕ
Ĺ
Ņ
Ŏ
Ř
ř@
Ė
ġ
ŗÔ
ŚĈ
ĩ
ķ
ĵ
ō
ŕ
ľ
(r
Q
)Ĉ
£
Ä

¹
N
M
ņ
Ŕ
Ĵ
Ĭ
İ
ľ
v
}
(´
=
N
°
N
M
P)
Re
vi
se
d 
In
fa
nt
 T
em
pe
ra
m
en
t Q
ue
st
io
nn
ai
re
(R
IT
Q
), 
To
dd
le
r T
em
pe
ra
m
en
t S
ca
le
 (T
TS
),
Em
er
ge
nc
e 
of
 E
xt
er
na
liz
in
g 
Pr
ob
le
m
Be
ha
vi
or
 C
he
ck
 L
is
t(E
EP
BC
L)
Î
*
ŗ
}
ŗE

(2
00
9)
,
Su
ga
w
ar
a,
 K
ita
m
ur
a,
 A
ok
i a
nd
Sh
im
a 
(1
99
9Ś
13
00
(
R
)
19
85
0
ś
À
Á

(2
00
8T
x

Ĕ
20
01
)
ã
2
¼
(Ô
ŗ@
Ė
ġ
ŚĈ
ī
ŕ
Ĺ
Ņ
Ŏ
Ř
(Ô
ŗ@
Ė
ġ
ŚĈ
Õ
H
(@
Ė
ġ
)














1













v
}
Ê
O
	
Y
ŗÊ
O
¿
"
ŗ)
á
`
ŗ>
<
]
¹
(¤
Ê
ÿ
®
)
Ň
ł
Ļ
ķ
Ĳ
Ř
Ŋ
œ
Ř
ĳ
ŏŕ
(2
01
6)
1,
46
0
20
12
3
ś
7
(
T
)
20
15
ã
2
¼
(Ô
)
v
}
č
Ė
ġ
ń
ł
Œ
á

v
}
St
re
ng
th
s a
nd
 D
iff
ic
ul
tie
s Q
ue
st
io
nn
ai
re
(S
D
Q
)
e
f
Å
8
;
A
ń
ł
Œ
Ľ
Ř
Ĺ
Ú
Ø
ŗ
Ö

ķ
ŕ
Ĺ
Ř
 (2
01
6)
46
1
20
10
6ś
15

(
T
)
À
Á

ã
2
¼
(Ô
Ĉ@
Ė
ġ
)
đ
Čđ
ČĲ
ŉ
Ř
ľŜ
Ja
pa
n 
Ch
ild
re
n'
s 
St
ud
y 
(J
CS
)
;
÷
Ĉ
ð
ĈĄ
/
³

(`Ĝ
Ĥè
ě
Ĉ!
ï
Ð
#
Ś
I
N
^
=
@
ŗ©

q
ă
,ŗ±
©
ô
ŗ
J

$
T
ŗJ

ë


. (
20
11
)


Ĳ
ŉ
Ř
ľř
36
71
Ś
U

ŗA
·
{
Ĳ
ŉ
Ř
ľ
ř
19
21
Ś
20
04


Ĳ
ŉ
Ř
ľţ
4Ŗ
y
ś
30
Ŗ
y
U

ŗA
·
{
Ĳ
ŉ
Ř
ľţ
5
Ċ
ģ
8
ś
À
Á

ã
2
¼
(Ô
Ĉ@
Ė
ġ
)Ĉ
Õ
H
(@
Ė
ġ
Ś
@
Ė
ġ
ė
Í
ĉ
p
æ
ņ
Ŕ
Ĵ
Ĭ
İ
ľ
v
}
(´
=
N
°
N
M
P)
³

`
ř)
á
`
ŗ
Ā
c
ĈÈ
#
`
ŗÊ
O
	
Y
Ĉ
Æ
Ę
]
­
¥
Ö
Ś








(2
01
0)
ht
tp
s:/
/w
w
w
.n
hk
.o
r.j
p/
bu
nk
en
/r
es
ea
rc
h/
ca
te
go
ry
/b
an
gu
m
i_
ko
do
m
o/
lis
t_
ko
do
m
o1
.h
tm
l
12
24
(
R
)
20
02
0
ś
À
Á

ã
2
¼
(Ô
Ĉ@
Ė
ġ
Ś
@
Ė
ġ
Ę

W
ĕ
¦
9
ė
ö
đ
ĥ

3
á

řĭ
Ĳ
ĺ
Œ
á

ŚŜ
Th
e 
Ja
pa
n 
En
vi
ro
nm
en
t
an
d 
Ch
ild
re
n'
s 
St
ud
y 
(J
EC
S)
v
}
º
´
´
¾
¬
ë
ø
F(Ê
ó
«
Ĉ
AD
H
D
)
N
}
(2
01
3)
ht
tp
://
w
w
w
.e
nv
.g
o.
jp
/ch
em
i/c
eh
/
10
3,
10
6
20
11
0
ś
À
Á

(2
02
7)
ã
2
¼
(Ô
)Ĉ
'
Q
ė
Ģ
ĥ
Û
H
(@
Ė
ġ
)
¦
9
ĕ
@
Ė
ġ
Ę

W
ė
ö
đ
ĥ
²
¶
ŗ&

ê
ĵ
Ĺ
Ľ
Ī
v
}
Co
nn
er
s t
hi
rd
 E
di
tio
n-
Pa
re
nt
 J
ap
an
es
e
ve
rs
io
n 
(C
on
ne
rs
3P
)
AD
H
D
 R
at
in
g 
Sc
al
e-
IV
 (A
D
H
D
-R
S-
IV
)
Au
tis
m
 sc
re
en
in
g 
Q
ue
st
io
nn
ai
re
 (A
SQ
)
Ja
pa
ne
se
 v
er
si
on
 o
f t
he
 C
hi
ld
 B
eh
av
io
r
Ch
ec
kl
is
t (
CB
CL
)
K
is
hi
 e
t a
l. 
(2
01
3)
2

Z
20
01
0
-
À
Á

ã
2
¼
(Ô
)Ĉ


Ĉì

@
21

»
 
§

Ã
s
á

v
}
|

Ù
ht
tp
://
w
w
w
.m
hl
w
.g
o.
jp
/to
uk
ei
/li
st
/2
7-
9c
.h
tm
l
23
,4
23
20
01
0
ś
À
Á







(




 
:
õ
ė
,
ĝ
ò
x
õ

Ç
ė
ö
đ
ĥ5T
õ
å
ä
D
Ü
²
¶
v
}

Ç
5

¨
¬
ë


Â
ñ
(2
00
4)

s
á

ę

@7
00
0½


ĈÃ
s
á

ę

@
18
5½
19
98
0Ŧ
2

20
03
ã
2
¼
(Ô
ŚĈ
Õ
H
ř
Ç
Æ
Ś
:
õ

Ç
ė
ç
g
đ
ĥ

Ĩ
A
ą
{
ğ
Ĕ
å
ä
á

Đ
ē
²
¶
v
}

Ç
5

¨
¬
ë


An
m
e 
et
 a
l. 
(2
00
6)

@
27
1½

w
1x

®
3-
6
Ĉ
2x

®
7-
11


w
ã
2
¼
(@
Ė
ġ
ĈÔ
ŚĈ
Õ
H
ř
Ç

Ç
Ĳ
ŉ
Ř
ľ
v
}
Ċ
Ċ
ħ
Ĥj

ř
In
te
ra
ct
io
n 
Ra
tin
g 
Sc
al
e Ť
IR
SŚ
So
ci
al
 S
ki
lls
 Q
ue
st
io
nn
ai
re
 fo
r P
re
sc
ho
ol
er
s
(S
SQ
-P
)
So
ci
al
 S
ki
lls
 R
at
in
g 
Sy
st
em
 (S
SR
S)
B

 (2
01
1;
 2
01
4
Ś
Ta
ka
ha
sh
i, 
O
ka
da
, H
os
hi
no
, &
An
m
e 
(2
01
5
Ś

T
30
00
1
(Ø
48
,0
00
1
)
19
99
ô
?
x

Ĕ0
~6

À
Á

ã
2
¼
(Ô
Ĉ@
Ė
ġ
ŚĈ
Õ
H
(
Ç
Æ
)
 
§
Ĳ
ŉ
Ř
ľė
Ģ
ĥ
ù
!
Ö
`
z



¡
ã
řP
O
Pť
ŚĚ
Čû
Ę



[
þ
Ę

Ü
v
}
t
 
KX
¬
ë


SD
Q
(S
tr
en
gt
hs
 a
nd
 D
iff
ic
ul
tie
s
Q
ue
st
io
nn
ai
re
)

Ï
(2
01
2)

@
59
9½
20
01
7Ŗ
y
Ĉ
42
Ŗ
y
Ĉ
84
Ŗ
y
(7

)
20
09
ã
2
¼
(Ô
)Ĉ


đ
Čđ
ČĲ
ŉ
Ř
ľŜ
Ja
pa
n 
Ch
ild
re
n'
s 
St
ud
y 
(J
CS
)
v
}
SD
Q
(S
tr
en
gt
hs
 a
nd
 D
iff
ic
ul
tie
s
Q
ue
st
io
nn
ai
re
)Ĉ
K
ID
SĈ
Ċ
Ċ
ħ
Ĥj

Ĉ
St
ill
Fa
ce
Ĉ
di
ve
rs
e 
de
si
reĈ
kn
ow
le
dg
e 
ac
ce
ssĈ
de
ve
rs
e 
be
lie
fĈÓ
a
m

ŗ¥
Ö
Ĉ
c
Ð
#
Ĉ
@
Ė
ġ
Ę
Ð
#
¢
`
Ĉ¬
ë
Ý

ř

ŚĈ

@
¯


¨
ĈÊ
ª
è
ě
ĈÐ
#
i
"
ċ

Ġ
ģ
Ħ
ĥ
Ê
O
"
\
7
ý
Ĕ
Ę
Ð
#
Ĉ
õ
ö

Ĉ
ã
Ĉ
d
ŗÒ
#


ř
M
at
ch
in
g 
Fa
m
ili
ar
 F
ig
ur
esµ
A
h
Ñ
k
Ë


³

h
Ñ
²
¶
ô
¬
ķ
ŕ
Ĺ
Ř
 (2
01
1)


Ĳ
ŉ
Ř
ľř
36
71
Ś
U

ŗA
·
{
Ĳ
ŉ
Ř
ľ
ř
19
21
Ś
20
04
4Ŗ
y

Ŧ
30
Ŗ
y
(

Ĳ
ŉ
Ř
ľ
)
Ť
í
7
(
ğ
Ĕ
5
Ċ
ģ
8
(U

ŗA
ą
{
Ĳ
ŉ
Ř
ľ
)


Ĳ
ŉ
Ř
ľę

í
À
Á

ã
2
¼
(Ô
Ĉ@
Ė
ġ
ŚĈ
Õ
H
ĈD
Ă
³

`
Ę
¬
ë
ō
Į
Ł
Ķ
Ō
Ę
Ö
w
ţÊ
ó
«
ĵ
ň
İ
ľŐ
Ō
ĕ
C
6
¬
ë
Ę
Ĳ
ŉ
Ř
ľ²
¶
v
}
v
}
à
 
M
-C
H
AT
´
L
 (2
00
9)
2,
11
31
20
04
1
6Ċ
y
20
09
ã
2
¼
(Ô
)Ĉ
ú
Þ
ý
l
ĈÛ
s
ý
l
-
§


ė
Ģ
ĥ


ŗU

Ę
¬
Ç
Ã
s
²
¶(
ā
î
4
Ĝ
ē
Ď
ņ
Ŕ
Ĵ
Ĭ
İ
ľŤ
To
To
Co
p)
v
}
v
}
à
 
M
-C
H
AT
ć
ć
(B
Ï
, 2
00
8,
 p
28+

Ś
B
Ï
(2
00
8)
-
§

16
00
½
20
05
6-
7Ŗ
y
Ĉ
9Ŗ
y
Ĉ
12
Ŗ
y
Ĉ
15
Ŗ
y
Ĉ
18
Ŗ
y
Ĉ
24
-3
0Ŗ
y
Ĉ
36
Ŗ
y
Ĉ
42
Ŗ
y
Ĉ
48
Ŗ
y
20
11
ã
2
¼
(@
Ė
ġ
ŗÔ
ŚĈ


ĈÉ


C
@
Ė
ġ
Ę
¬
ë

Ì
ė
ö
đ
ĥ
²
¶(


 
§
Ĳ
ŉ
Ř
ľ
)
v
}
ü
×
à
Ĳ
ŋŎ
Ł
ı
Ř
ĳ
ŏŕ
ĵ
į
Œ
(M
ac
Ar
th
ur
-B
at
es
 C
om
m
un
ic
at
iv
e
In
ve
nt
or
ie
s)Ĉ

0

b
Ğ
Ę
.
_(
Au
tis
m
D
ia
gn
os
tic
 O
bs
er
va
tio
n 
Sc
al
eĘ

í
)Ĉ


{
Ę

ã
(E
ar
ly
 C
hi
ld
ho
od
 B
eh
av
io
r
Q
ue
st
io
nn
ai
re
)ĈĲ
ŋŎ
Ł
ı
Ř
ĳ
ŏŕ
Ĉv
S
§

ĵ
į
Œ
Ĉ³

%
Ĉé
#
ĵ
į
Œ
(V
in
el
an
d
Ad
ap
tiv
e 
Be
ha
vi
or
 S
ca
le
, S
ec
on
d 
Ed
iti
on
)
Ĉ
Ta
ka
ga
i e
t a
l. 
(2
01
6)
@
Ė
ġ
12
58
1
ĕ
Ē
Ę

Ô
11
38
1
20
07
0
À
Á

ã
2
¼
(Ô
)Ĉ





Ĳ
ŉ
Ř
ľá

(~
&
ō
Ľ
Ī
Į
Œ
ŗŃ
ŕ
İ


)
v
}
¬
ë


ht
tp
://
w
w
w
.m
eg
ab
an
k.
to
ho
ku
.a
c
.jp
/3
ge
n/
@
Ė
ġ
ĕ
G
u
Ø
7

20
13
0
Ŧ
5
À
Á

ã
2
¼
(Ô
ŚĈ


 236 
 

 



°
½
É
¸
L
(K

À
·
ª
¬
Ã
Èº
Å
­
	
O
)
E
J
a

N
L
ht
tp
://
w
w
w
.m
eg
ab
an
k.
to
ho
ku
.a
c
.jp
/3
ge
n/
#
 
¦

(
D

7


20
13
0Q
Ï
5Q
t
u



r
(~
Ë
N
L
a

l
}
I
£


:
}

¢


¨
a

o
j
_
[
$
b
g
n
Î¾
Ã
µ
°
É
½
É
¸£



§
E
J
Ch
ild
 B
eh
av
io
r C
he
vk
lis
t
Ê
CB
CL
Ë
|

 (2
00
9
Ë

3

I
+
$
\
I4
Ï
52
\

$
1Ï
22
\


M
1Ï
22
\

27
30

20
06
0Ï
15
Q
20
09


r
(#
 
¦
È~
)

)

)
^
4
»
Ä
²
«
­
¸
(^
4
1
R
#



I
x
B

L)
E
J
Bi
rl
es
on{
0
7
?



,
5
ÊD
SR
S-
CË
9

£

6
Z
=(
A

k
$
d

>)
-
w
(2
01
6
Ë

\

°
½
É
¸¤
S
2
q
25
0




+
$
M
È
$
M

$
G
£

L
¤
*


¡
¨
 
!

!

&
C
19
88
1Q
6Æ
H

3Q

5Q
+
$
M
42
\

62
\

$
M
12
\

32
\
t
u



r
(#
 
¦
È~
Ë


i

b

f
£
a



'
¢


¨
°
½
É
¸g
n
Êp
.
»
Ä
²
«
­
¸Ë
E
J
{

`
³
¼
­
¸Á
¿
³
­
ÂÉ
¹
Å
®

c
AD
O
S
"
j
(2
01
5)
1,
36
0
20
01
1Ì
3Ì
5Ì
7,
 1
2Q
20
12
¥

h



r
Ê~
Ë
N
L

@
Ê#
 
¦
Ë

F
I
£

6
Èa

°
½
É
¸
L
Ê
To
ky
o 
Te
en
 C
oh
or
tÍ
To
ky
o 
Ea
rl
y 
Ad
ol
es
ce
nc
e
Su
rv
ey
 (T
-E
AS
)Ë
E
J
SD
Q
(S
tr
en
gt
hs
 a
nd
 D
iff
ic
ul
tie
s
Q
ue
st
io
nn
ai
re
)
K
an
at
a 
et
 a
l. 
(2
01
6)
4,
47
8
20
12
9Ï
10
Q
t
u



r
(#
 
¦
~
Ë

X
Èz
U
(

±
Å
»
Ã
)










	
E
J


V
;
a


m
K
ID
S
3

a

³
¯
É
Ã
©
´
¶
µ
À
Å
¸}

£


<
e
µ
«
¶
­
Â³
¸
M
-C
H
AT
({

)`
CB
CL

PA
RS
P
-
(2
01
1)
1,
49
0
20
10
\
8
1
3
6
9Ç
H

1
2
3Q
t
u



r
(~
)

)

/
ÈT
v
R
#


g
n
ÊK
O
M
CH
SË
E
J
S-
M
i

\
W
y

N
L
]

È
%
, (
20
14
)
R
#
1,
50
0s
(1
G
Y
c
)
20
07

\
G
4
Ç
H

1Q
Ï
5Q

¥

S
2
20
12
2
¥

h



r
(~
)


#
 237 







ň(ƇąďbÎªbĿ©ðŔĹx|a[jybÑŮľŅ
 ň	ņ £²č
      £²čbĿ©ĹxwzŠ¹bĸƄ
 ň'ņ â²č
  ň	Ŋ ľŅ0 ~xbĸƄ
  ň'Ŋ ľŅ1 â²čbĿ©ðŔĹś¸^Ŀ©ĹŠ¹bĸƄ
 ň(ņ ²ŇčƔáč
      ²ŇčƔáčamrnĿ©ðŔĹx|běĻ

 
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ň	ņ £²č
£²čbĿ©ĹxwzŠ¹bĸƄ

 Υėɲϰ΋³æÎÂæ¸·ҳ{`}ԓĊԓþł˩dˊǏ̑³æÎÂæ¸ ʙyԓwԓɓ
³æÎÂæ¸аХ
 a e
Јbaнŧƃɡ Τql ξ 2ҿξ 1κњows˭κ~ԓþł ȇѼ
Ξζ ǷˈoŇğ΋ΞζĦ ʪΤql~ԓþł·ҳeǷӟa͋Ƕnњңn
dԓwԓ͋ǶϢ˺{`}a̊љenad`a͕ Τqlow`s  

		ľŅbĺĹ
			ĺĹƣƧx|ƏbƐ«bĘū
þł˩Ȱȸ`Υėɲϰ΋³æÎÂæ¸eѨeԓβt³æÎÂæ¸ӓӔҪ{`}Ξ
ζeűŏн}``sΞζʅ̸ΘΐqԓþłŘ͓ԑĊӻŌΖԒ Τoԓu 
эЋfo}`˕þłƃɡ ј͋qǷԆ̸ԓН͙үǁӯ~ȇĊ ђȃowԓǷ
Ԇ΋̶ͦ~ǬħʞС` эwqнŧђȃe_s˭κ~ԓŜЉ ΑʦȇĊǁ
ӯ~``aɵƙ~ªÏà¥æ³æÎÂæ¸ԓɓЉ ªæà¥æ³æÎÂæ¸ʿͯqs˭Ξ
ζ~ξìΐ΋o}ԓþł˩ˍ˩͋ǶnªÏà¥æΥėɲϰ΋³æÎÂæ¸ԑтɲҷǛԓʭ
Ţ΋н͖ҷǛԓĎЉн͖ɵƭͯєԒeԓþł˩ɓ˩Ѩªæà¥æ³æÎÂæ¸ԑΥė
΋³ÙÞÇ±ë¶ßæнŧƓΥė΋нŧͳŎԒaӔҪoad ̊љqloԓþł˩Ŋ
~Μ˩ϸ˅ΞζԑƑìµæÑâҤґΞζԒ јͺows 
		'ĺĹƤƧ£²čbĸƄb¤ĨÂƐƂţÂa[jybĘū
 ˭Ξζ~ԓþł˩Υėɲϰ΋³æÎÂæ¸cj͎̒΋·ҳİĊȥ ЈɼoԓǬħНҔ※ɧ
ͰǅьƩɎӰԓ·ҳĀ͋{`}̊љ нasΐ΋ԗ~ΤowΥėɲϰ΋³æÎÂæ¸ӔҪ
ьƩo}ԓǬħНҔ※ɧ~_̫҇ΘΐqswԓΥė΋Ͱǅo}ԓԃБЉ※ɛΘΐoԓ
lþł³æÎÂæ¸ɎӰԓӔҪ{`}̊љqs 
 
	'ăĤ
	'	÷œpbĚţ
đñѱ̀ԓþłuԃБЉ ƯιʻБʸτΞζʄŊǷԆǹʖ`}ǷˈowsΞζžšЉԓ
þȷłƀǬБ}ʴʭӔҪˈќþłĵѠ}ŪӤowsǷԆӒǤŜˠӯƇӷ~ΞζŊǽѮˎ н
`ԓԃБЉd¥æÏ©ëÚÅ³æºæÄ ɗwsΞζžšЉԓǷԆϟÿɓњɢo}ǷԆǹ~
ёǬ̑Ǭ ӍͺowˑĻDVD ƆjzwsΞζþłeͲɓ 7èˤ˕͕нa 1˕͕ΐѱ̀ԓu
ϖԗȳɓнaҤґѱ̀Ԙ˕͕ѱ̀~̐ɿnws 
	''ƣĉĪĺbŴĖµÔ
1˕͕ΐѱ̀ȇѼԓ7èˤł 40ƒԑ͹ł 19ƒԓǚł 21ƒԓȲƷ 7.01è ԑˤSDԝ31.76ˋԓrange=4
èˤԧ9èˤԒ~_zws 
A  £²bĿ©ðŔĹx|bĨÐÑƜ  
 ԙ{³æÎÂæ¸ԑтɲҷǛԓʭŢ/ǠǻЉҷǛԓɵƭĀ͋Ԓ ԓяϱј̗͋ƧԑTobii120Ԓ ĥ
ʹo}͋Ƕowsяϱј̗͋Ƨ~ԓþłŜϾdwÜÇ½ëðǷԆŘ͓ˑĻÍÃª ʪ
ΤoԓŘ͓ʪΤ÷þłяϱuŧf њӍows 
a)тɲҷǛ 
тɲůœͲɓ 3 dˤmdэԓ※þłɣтɲȇo}ȴΫтɲ ǛleΛ}
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`(Barrera & Maurer, 1981)sɣӻȇqȴΫӻǛԓɱoӻȇqȴΫӻǛ ͋Ƕows
тɲŘ͓o} Japanese Female Facial ExpressionÃë½Óë¸ԑLyons et al., 1998)dԓȴΫ-ɣтɲȇԓ
ȴΫ-ɱoтɲȇ ĢɿowslŘ͓  10έӓʪΤowsþłuvтɲȇq̻я˕ӓdԓ
ì{Ř͓mȴΫӻ ҷǛowŞƏ φŎoԓтɲȇmȲƷ zws͐˕ԑŘ͓eÜÇ½ë
ʪΤn}dԓþłeu ̻яq~˕ӓ ʚqsll~ԓŘ͓ʪΤɓȴΫӻ ̻яq
~˕ӓ ј͋owԒԓþłmȲƷ zws 
b)ʭŢ/ǠǻЉҷǛ 
Ͳɓ 3 dˤdԓþłĎЉ ŢjȇѼԑʭŢЉԒ ǛԓĎЉ ҼԉqȇѼԑǠǻЉԒ ҹj
ĹƓe_leΤn}`(Hamlin et al., 2010)sʭŢЉȇqҷǛ ԓψѰӺƶҲѰӺ ʹ`}͋
Ƕ нzwsψѰӺԓͬŇeŃzwҧˎψw ӒjaqĊɌ ԓœĊɌeŢjԑʭŢ
ЉԒԓ_`ԓҼԉq(ǠǻЉ)`aѰӺ~_sƶҲѰӺԓƶҲ ΈaqĊɌ œĊɌe
ŢjԑʭŢЉԒԓ_`ԓҼԉqԑǠǻЉԒ`aѰӺ~_sƎѰӺԓ10έӓŧͺo}þł
ʪΤnwsuɓԓѰӺˑĻŎ}hʭŢЉǠǻЉ ȇo}ö}ԓþłey э{
d ѱwsʭŢЉêǠǻЉuvŌΖȇq̻я˕ӓdԓʭŢЉ эwŞƏ φŎoԓþ
łmȲƷ zws͐˕ԓþłmȲƷ zws 
c)ɵƭĀ  ͋
Öëâ Ë±ÁŃĊɵƭ Ā͋qle~fd ͋ǶowsÂëÐâϾdw 3 {Ö
ëâ ĊeË±Áίqŧͺ Ř͓owsŘ͓ȇq̻янŧdԓÖëâeË±ÁŃŜԓþ
łeË±Á эw͐˕ Ř͓m 3ƨ͋Ƕows͐˕ԓþłmȲƷ zws 
m x|b¤ĨÂơƐƂţÂa[jybŻÁŏ 
 ðњl~͋Ƕnþł³æÎÂæ¸ӔҪ ѱwԓԃБЉ҇Ƣϙƨσ ̭ws
҇ƢϙԓԃБЉǬħ※ɧ{`}҇ƢЂ~̐ɿnws 
ԃБЉ{`}ԓͮƳԃБ¸Äã¸ԓϒΨ΋ĵɁԑòǴԒԓþłôѤϡԆ{`}҇Ƣowsĥ
ʹowȒȽԓđñc~_sБł¸Äã¸ԓБł¸Äã¸¥æÃÀ¯¸¶ßëÄÏ©ëÚ(PSI-SFԓ
Ю˪ 2005) ʹ`}uёНҔӔq¸Äã¸vuǬħ※ɛӔq¸Äã¸v ѱwԑ5Ĕ̸Ԓs
ϒΨ΋ĵɁͦɸ{`}ԓˆ  ͡ STAI ͦɸԨ※ɧòǴ̊ (̀А͵ԓ2000) ʹ`wԑ4Ĕ̸Ԓsþłô
Ѥ˥͗{`}ԓ8{ˋȯ΋ôѤŊǽ{`}ԓ4Ĕ̸~ϡԆ ȌwsuĎԓǼɀͰǅ{
`}ԃБЉȳԏԓfax`̐ɿԓϡ“΋̶ͦπ{`}Ȍws 
Ǭħ※ɧo}ԓþł̫҇ þȷłʹ҇ƢϙԑRevised lnfant Temperament QuestionnaireԛԤԠTԣԒ(Я
Żԓ1994)ѱwԑ6 Ĕ̸Ԓs–ŧ̬͎ԑҔğ–ŧ–·nԒԓƘ˩юŚɧԑΙΗԓʣs{
юŚ̝onԒԓʺɷnԑƃɡӕĲԒԓӳɡɧԑͰǅǌŬɻqnԒԓʦҡԖƨҹԑˆo`Ř͓ȇ
qˣőƃɡԒԓ̫ŏ҇ԑёƛ΋нŧԓӮёƛ΋нŧӸȽԒԓ̫ʼqnԓƃɡɉȽԑ‐fν
ƃɡ͓onԒԓ̻ɵʙⅡɧƮƽɧ`a 9{нŧ※ɧ«Â´áëԑЯŻԓ1994 ž͛Ԓ
{`}ԓñĚɗ͕ φŎows 

	'(ƤĉĪĺbŴĖµÔ
1˕͕ΐžšowȇѼёǬҪϤ ԓҤґѱ̀ нzws2˕͕ΐѱ̀ԓ15ƒԑ͹ł 3ƒԓ
ǚł 12ƒԓȲƷˤԏ=16.9èˤԓSD=31.0ˋԓrange=15ԧ19èˤԒežšows 
l £²bĿ©ðŔĹx|bĨÐÑƜ 
a)·ҳˍ˩Υė΋³ÙÞÇ±ë¶ßæѰӺԑEarly Social Communication ScalesԜESCSԓMundy et al.,2003) 
 ǷԆЉþłƓd`Əz}˯ ʝ¡~ȾԓʾβӾͬŇϦԓ×¸½ë ΤoeѰӺ  20
ŏΰȽнzwsǷԆǁӯӍͺˑĻ ԓuņƑ̻ɵԑǷԆЉÜÉwŎ˴Ă ņ˥qdԒvuь
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̭нŧԑǷԆЉь̭ qdԓǷԆЉdь̭ɡpdԒvuΥė΋ΒĄĢʹԑĎЉɲŧ Čow
ƅ qdԒv 3{Ķӯ{`}ǶwѢǶƾ͎ƾ|fԓžšłнŧ ѢǶowsn
ԓƎĶӯ{`}ǷԆЉeĺfdjŜžšłĶdтŎnwнŧԑǤ·΋нŧԒԓǷԆЉĺ
fdjz}тŎnwнŧԑɡσ΋нŧԒͳŎeuvɗ͕ŬnԓƏј 6 {ѢǶɗ͕ φŎ
ows 
b)ƓΥė΋нŧ 
 Dunfield et al.(2011) žЈԓʭŢѰӺņ˥ѰӺ нzwsʭŢѰӺ~ԓǷԆЉeʚĊɌ ÂëÐâ
dþłĶѭz}бo}oaнŧ Τowɓԓ10έӓþłeʚĊɌ ƅ`a½ë²ÀÄн
ŧed ђȃowsņ˥ѰӺ~ԓ¶ëâ ҅үþł ѪzwɓԓǷԆЉAeԓþł
Ԛ˹¶ëâeŃzwψ ͉oԓǷԆЉB¶ëâeì˹Ńz}``ψ ͉owsþłeǷԆЉB
ȇo}ԓНŏʅľ_¶ëâ ŏjób`a½ë²ÀÄнŧ нad ђȃows 
CԒіѫ·ҳ 
ˋ˭ѫ͡ØÀ«ëµëþȷłіѫ·ҳ҇Ƣϙԑuѫ˂̸v͡ ԓϬȧêȎ ,̉ 2004Ԓ ʹ`wsԃБЉԓ
Ǭħeˋȯ΋Ѥqів ƨσqa̭wsuƨσƾ|fԓˊǶʅⅡf̵z}іѫˤԏ 
φŎows 
B x|b¤ĨÂơƐƂţÂa[jybŻÁŏ 
2˕͕ΐ҇ƢϙԓԃБЉǬħ※ɧ{`}ѱwsԃБЉ{`}ԓͮƳԃБ¸Äã¸ԓϒ
Ψ΋ĵɁԓԃБɸȽԓԃБĮɢ{`}ѱ~_zwsԃБ¸Äã¸ԓ1˕͕ΐƑ̑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①?*D (F -0.135 11 -0.171 11 -0.286 11 -0.469 11 0.114 11 -0.026 11 -0.064 11 -0.116 11 0.222 7
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(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②,!$=D 2A 0.527 8 0.323 8 -0.548 8 0.752 8 0.211 8 -0.238 8 0.358 8 0.555 8 0.581 5
4. -0.078 8 -0.714 8 -0.385 8 -0.081 8 -0.100 8 -0.730 8 0.136 8 -0.363 8 0.461 5
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①kZY `[c 0.205 37 -0.170 36 0.052 37 0.129 37 0.161 33 -0.070 34 0.182 23
1	 -0.015 37 0.016 36 -0.060 37 0.081 37 0.039 33 -0.191 34 -0.203 23
P>3 0.329 37 -0.088 36 -0.088 37 -0.128 37 0.119 33 0.136 34 0.049 23
O93 0.181 37 0.126 36 -0.112 37 -0.242 37 0.069 33 0.179 34 0.137 23
#aVl 0.170 37 0.116 36 -0.090 37 0.052 37 -0.182 33 0.048 34 -0.142 23
②1	O9 J(HL 0.087 37 0.355 36 0.087 37 -0.009 37 0.049 33 -0.044 34 -0.304 23
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)765 0.152 37 0.145 36 -0.149 37 0.088 37 -0.099 33 0.025 34 0.005 23
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Ƿˈ 
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ßæнŧԓESCS`aǷԆǁӯc`}ԓþłeǷԆЉ`aёo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ÙÞÇ±ë¶ßæΒʅeƁǛ΋dԓˀ ȇ΋d˝˓̶ͦ~_zwЈbs1˕͕ΐʭ
ŢЉȇq͐˕ԑŌΖŘ͓eƖΤn}dʭŢЉŌΖ э~˕ӓԒeΜ`ԓ{ԓ·ҳ
ˍ˩ƁǛ΋ĎЉԈ`ʺɷɧ ĸb}`wþłԓ ESCS `aˆǖ~˝˓ǷԆ̶ͦñ~ǷԆЉ
ȇo}ɡσ΋` Τo}`wƉДɧeЈbs 
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эrԓɡσ΋³ÙÞÇ±ë¶ßæнŧӔҪeэwsªÏà¥æΥėɲϰ΋³æÎÂæ¸~
ԓþłeΑʦĎЉ q~hԓʪΤnwĎЉнŧ{`}ͯєʺɷɧe͋
ǶȇѼzwslwԓ2˕͕ΐªæà¥æǷԆǁӯc`}ԓǷԆЉeΤowнŧ ͯєoԓu
ɡbɡσ΋нŧӔҪѨweԓìˇ~ԓǷԆЉþłeНĺfdjǤ·΋³ÙÞÇ
±ë¶ßæнŧӔҪeɇdzw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3͕ΐԓ 1˕͕ΐ~͋ǶnwʭŢЉҷǛ{`}ԓ͐ ˕ԓ2˕͕ΐ³ÙÞÇ±ë¶ßæДş
①	 	 ②-Y Uc* ③hiTn
Wp w Wp w Wp w Wp w Wp w Wp w Wp w Wp w Wp w
ra` gbk -0.097 12 0.680 12 -0.146 12 -0.331 12 0.303 12 0.402 12 0.318 11 0.316 11 0.392 9
2	 0.024 12 0.502 12 -0.166 12 -0.126 12 0.170 12 0.609 12 0.278 11 0.048 11 0.213 9
\ZU$6 -0.151 11 -0.232 11 0.133 11 0.253 11 0.393 11 -0.024 11 0.219 11 -0.323 11 -0.269 8
①9[ -0.138 12 -0.009 12 -0.046 12 -0.216 12 -0.472 12 -0.071 12 -0.368 11 0.327 11 -0.189 9
②]' 0.184 12 0.282 12 -0.050 12 -0.028 12 0.185 12 0.315 12 0.528 11 0.030 11 0.184 9
①<_U@R 0.419 11 -0.035 11 -0.175 11 0.040 11 -0.372 11 -0.033 11 -0.219 11 0.152 11 0.197 8
②b47 0.135 11 0.165 11 0.562 11 0.126 11 -0.106 11 0.341 11 -0.118 11 -0.099 11 -0.320 8
③Y U 0.294 11 0.044 11 0.379 11 0.164 11 0.217 11 0.020 11 0.043 11 -0.238 11 -0.190 8
 N*KP -0.110 12 0.520 12 0.283 12 -0.335 12 -0.142 12 0.550 12 -0.257 11 -0.315 11 -0.307 9
f(; -0.121 12 -0.065 12 0.103 12 -0.271 12 0.652 12 -0.396 12 0.231 11 -0.382 11 0.288 9
D> -0.120 12 0.392 12 -0.467 12 0.127 12 -0.028 12 0.245 12 0.001 11 0.219 11 0.499 9
q9; 0.137 12 0.128 12 0.222 12 0.197 12 0.293 12 0.315 12 -0.332 11 -0.361 11 -0.394 9
Jj Blv.o -0.040 12 0.300 12 -0.349 12 -0.030 12 0.245 12 -0.046 12 0.017 11 -0.059 11 0.477 9
J& -0.215 12 -0.067 12 0.126 12 -0.005 12 -0.050 12 0.179 12 -0.286 11 -0.120 11 -0.215 9
JE 0.320 12 -0.217 12 0.010 12 0.454 12 -0.121 12 -0.400 12 -0.240 11 -0.172 11 0.033 9
+985 -0.135 12 0.583 12 0.529 12 -0.208 12 -0.018 12 0.595 12 -0.158 11 0.078 11 -0.841 9
A^; 0.269 12 -0.038 12 0.477 12 0.275 12 0.188 12 0.025 12 -0.372 11 -0.540 11 -0.587 9
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ň'ņ â²č
ň	Ŋ ľŅ0~xbĸƄ
		ÁƚĺĹ
ȷłͭԑǷԆ AԒ~ԓȷł˩cjºâÏ³æÄäëâ·ҳԓu·ҳeΥėɧ·ҳƀ
qɎӰ{`}Ƿѡ΋̊љqsºâÏ³æÄäëâayԓ˭ω~ԓǷн̗ДрŧɧŖɘ͘
͕ _}s 
Ƿн̗ДԓНŏнŧɥЈ Ŗɘqұΰl~_s※ԓĠdΐ̒Ɠj}ԓuΐ
̒ŕҳ ӗǻqнŧ ŖɘqДşl ʚqleǏ`sǷн̗Дԓȷł˩ɦ͓·ҳoԓł
λ˩dӫȳ˩dj}ϳd·ҳeⅡhleΛ}`ԑ̈Ƈ, 2012Ԓs 
Ƿн̗Дԓ`h{dñĚьϜdɿιo}cԓ˭Ξζ~ԓu÷~ԓŐˢb͕͘ _}
sŐˢbԓѰӺ ˿җŐˢbДşl ʚqsѰӺAѰӺBe_zwfԓѰӺA
dѰӺ B˿җŐˢbfɞьДş~_sǬħ ȇѼowΞζ~ԓŐˢbДşԓ
âëâŐˢbѰӺ~̊љn(Zelazo, Frye, & Rapus, 1996)slѰӺ~ԓФɌ 2{αɧ 
ƕ«ëÅ ʹ`}ԓ̒΋«ëÅȇo}ȷłŏӾ«ëÅ ŏӾqa̭sĦbԓu҉`
³ÀÑvuӫ`ҕv̒΋«ëÅԓlФɌϠƏseͿu҉`ҕvuӫ`³ÀÑv
 ŏӾ«ëÅo}ʹ`slѰӺ~ԓ̊̀Љȷłȇo}ˎΤ΋âëâ ƗksĦbԓ
rԓξ 1 ̥Ӟ~ԗ{âëâԑĦbԓɌԒ~«ëÅ ŏӾqaʻΤoԓʾѣнҪⅡo}ɿŠq
ԓξ 2 ̥Ӟ~aì{âëâԑĦbԓФԒ~ŏӾqaʻΤqs_âëâdœâë
âŐˢble~fdade̊љnswԓξ 3̥Ӟ~ԓ2{âëâ ˿җŐˢb
aʻΤqslѰӺ~ԓ3̠łԓξ 1̥ӞҨұqeξ 2̥ӞҨұ~frԓ4̠ӱξ
2̥Ӟ Ҩұ~faԓ5̠đәξ 3̥Ӟ~âëâ Őˢbas 
 ̚ԓрŧɧŖɘԓǀӂԑӈӋԂͣπԒeʪΤnwfԓuǀӂȇq̜̭рŧ
ɧ ŖɘqДşl ʚqsŇğ΋ԓΜ˩΋ĩĲe_eӏ˩΋ĩĲeě`ǀӂ ʪΤ
nwӟԓuǀӂȇqрŧɧ Ŗɘoԓӏ˩΋ĩĲeԈ`ǀӂ ҷʏqұΰl ʚqs
Ø¶ÞØäÂ¸Ä͍ҐҮɂѰӺz}̊љn(Mischel, 2014)sĦbԓ2{ψdǬħ
ҷʏnsѰӺ~ԓ͠ˇqibȏʾ¶ëâeԓa͠ˇɓ~bǏ¶ëâ
eŃz}`sǬħ2{ψdìˇ ҷsslѰӺ~ԓ3̠~qib¶ëâ ҷ¡
~oalԓ4ԓ5̠ӱdɓ~b¶ëâ ҷle~faleǀƗn}`s 
 ҡȳԓlДşeԓǱşΥėɧ·ҳӅьɎӰ óbƉДɧeΤn}`sĦbԓƯ
ǎΞζdԓǷн̗ДԓφʾɿϺĎЉɝ ͯєqДşɎӰ qleΤn}`
o(Blair, & Razza, 2007)ԓрŧɧŖɘǱşńТȇĊӔĪɎӰqleΤn}`(Mischel, Shoda, 
& Peake, 1988)sodoeԓʀeƯc`}ԓuuǷн̗Д·ҳрŧɧŖɘ·ҳÑäº
¸ӔqÃë½eűŏ~hԓueΥėнŧóbɎӰˎdz}``sul~ԓ
˭Ξζ~ԓđñ͕ ̊љql ùΐ΋qs 
 rԓƑpǬħ·ҳұΰ ҠΜ˩ϸ˅Ξζz}ԓȷłǷн̗ДƀрŧŖɘ·ҳұΰ ˎ
dqs※ԓȳȏêȳ÷łeԓu 1 ȳɓlДş `d·ҳnsd Ƿѡ΋̊љq
s 
 ̚ԓlДşeԓΥėɧ·ҳaɎӰ óbd ̊љqsŇğ΋ԓɲϰ΋
ƢӺe`dԓēӓӔĪƢӺ ʐb}``dԓɥ` zwнŧe~fdԓ ̊љqs 
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	'ăĤ
ǷԆžšЉ
 ĭБƱł66ƒ e˭Ξζžšowsžšłԓ2ƨѱ̀žšo}cԓ1ƨΐѱ̀~ȳȏêȳ÷
Ϡʄαo}`w(ȲƷˤԏ54.1éˤԓSD = 7.6éˤԓ͹ł35ƒԓǚł31ƒ)s2ƨΐѱ̀ԓ1ƨΐ
ѱ̀13dˤɓǷˈnwsĭБƱƱӏǷԆҏˌԓİĊ※ǶƨҹĭѡԓϢ˺ӒΤˇ̸ 
Ѯˎowð~ԓǷԆǷˈѝƉ zwswԓƱłĭѹЉԓŁƑ̑Ѯˎšb}ԓǷԆ
žšНͶ~_l ϙӯ}ѮˎoԓĭѹЉƑɵ ɗwƱł ȇѼǷԆ нzws 
˱˄ƀʅⅡf
ǷԆԓĭБƱìǹ~ԓǷԆЉžšł~нwsžšłǷԆЉ˯ ʝ¡~Ɠd`Əz}Ⱦz
wsǷԆЉԓžšłeǷԆ̶ͦɻwyǷԆ ӒǤows˭Ξζ~ԓžšłâëâŐˢb
ѰӺ͍ҐҮɂѰӺžšoԑ1ƨΐƀ2ƨΐѱ̀ԒԓžšłʔĕĭБǋeǬħΥėɧ·ҳ
Ӕq҇Ƣϙԑ1ƨΐѱ̀Ԓσbws 
 âëâŐˢbѰӺ âëâŐˢbѰӺԓàÙÈëÄšȣnw«ëÅƀÄã¥ ʹ`}Ƿˈo
wslѰӺԓѰӺ̒΋½ë²ÀÄ«ëÅԓžšłeŏӾqŏӾ«ëÅe_ԓ½ë²
ÀÄ«ëÅo}u҉`ːvuӫ`³ÀÑveʩdw«ëÅeuv 1˹r{ʹɵnԓ2{Ä
ã¥uv 1˹r{҅ďj}`wsÄã¥ԓǬħΐŜ 2{ö}ϾdwsÂ¸Ä«
ëÅԓuӫ`ːvu҉`³ÀÑveʩdw«ëÅeuv6˹r{ʹɵnws«ëÅǑfnԓ
ń}Ƒp~_zws3{Ϳzw½ë²ÀÄ«ëÅÂ¸Ä«ëÅeʹɵnԓžšł3βӾÂ¸Ä
žšows 
 ǷԆ~ԓrԓǷԆЉԓ2{ay 1{âëâԑĦbԓФâëâԒ~«ëÅ ŏӾqaʻ
Τ нzw (ξ 1̥Ӟ)sξ 1̥Ӟ 20έ~_ԓžšłԓȲƷo} 8ƨ«ëÅ ŏӾowsξ 1̥Ӟϟ
ÿɓԓžšłξ 1̥ӞͿâëâ~«ëÅ ŏӾql ̭wԑξ 2̥ӞԒsξ 2̥Ӟ 20
έ~_ԓȲƷ~ 8ѣнóbwsˣɓԓξ 3̥Ӟ~ԓ«ëÅ ŏjŜԓФdɌ`rd
âëâ~«ëÅ ŏjaʻΤowsξ 1̥Ӟƀξ 2̥Ӟc`}ԓńğ΋̝σͪeԈdzw
wԓll~ԓξ 3̥Ӟ̝σͪ ǀƗqs 
͍ҐҮɂѰӺ ǷԆŁιyԓ3βӾ¶ëâdԓžšłeˣǛf¶ëâ ҷswsžšłe
ҷ¡x¶ëâ ǀӂo}ʹ`wswԓϯӫψeʹɵnԓϯψu_~vԓӫψuq
ivˠd}_zwsžšłԓċqi¶ëâeojӫФψ ԓɓ~¶ëâ z}j
ϯФψ ҷaʻΤnws 
 ǷԆ~ԓӫψ¶ëâe 1˹ԓϯψ¶ëâe 4˹Ń}cԓžšłԓðњѰ
Ӻâëâ ŋȽʻΤnwsӫ`ψ ҷ¡xǁƏuǁ~¶ëâeóbԓϯψ ҷ¡xǁƏ
ǷԆЉe¶ëâ Ӵdz}chˌeƗkwsžšłԓńҿ~6ѣнóbԓ6ѣн÷ϯψ ҷ
¡xƨʾeњӍnws 
Υėɧ·ҳ ǬħɉnƫӦn£æ±ëÄԑStrengths and Difficulties Questionnaire : SDQԒ ʹ
`}ԓĭБǋѢǶ~ǬħΥėɧ Ѣĩowsl£æ±ëÄԓɲϰԓн͖ԓǏŧԓēӓӔĪԓɥ`
5ӶƼӔq25Ӳΐ҇Ƣe_ԓĭБǋeuvӲΐ ԓ_}`ԓ__}ԓ
_}ԓ 3 Ĕ̸~ѢǶowsll~ԓΥėɧ·ҳƀqɎӰђ͕dԓɲϰԓēӓӔĪԓ
ɥ`ɗ͕ǀƗqs 
 
	(ŐĔ
&ƨΐѱ̀ 
 1ƨΐѱ̀Ϣ˺ ԓȳԏœтԗΤowsтdˎdaԓâëâŐˢbѰӺƀ͍Ґ
 249 
ҮɂѰӺԓƂˇԓЂӓȥȎn`ԓȳ÷łˇeԓȳȏłɿϺdzwswԓ
Υėɧ·ҳ{`}ԓȳ÷łˇeԓȳȏłƓΥėɧeԈ`leΤnwsìˇ~ԓēӓӔ
ĪӔo}¡Ҵ`ehԓɲϰӔo}ȳȏłˇeoǴǶo}`ѢǶnws 
 
т1 ϸ˅Ξζ1ƨΐѱ̀Ϣ˺sɿϺȲƷĲԑ͎̒ĴȥԒ њқ 
 
 
 ̚ԓâëâŐˢbѰӺƀ͍ҐҮɂѰӺɿϺeԓΥėɧ·ҳĶӯӔҪqd ̊љ
owsuϢ˺ԓõѰӺrΥėɧ·ҳΒӔӮȯɇ`~_zw(rs < .10)s 
 

ƨΐѱ̀
 2ƨΐѱ̀Ϣ˺ ԓȳԏœт2њқowsȳȏԓȳ÷ԓ1ȳΐѱ̀˕ǬħЂ ɵƙqs
ȳȏłԓȳ÷łԓâëâŐˢbѰӺc`}ԓ͍ ҐҮɂѰӺc`}ԓ1ƨΐѱ̀̨
}ԓɿϺeгohƓðowswԓɿϺǌŬԓȳ÷łc`}Ӽг~_lΤnws 
 
т2 ϸ˅Ξζ2ƨΐѱ̀Ϣ˺sɿϺȲƷĲԑ͎̒ĴȥԒ њқ 
 
	)ŘÕ^ÙČ
˭Ξζ~ԓȷł˩ºâÏ³æÄäëâ·ҳұΰ ̊љows※ԓđñ͕̻ΐoẘљ Ƿ
ˈowsξ 1 ԓΜ˩ϸ˅Ξζz}ԓȷłǷн̗ДƀрŧɧŖɘ·ҳұΰ ˎdql
 ΐ΋owsξ2ԓlДşeԓΥėɧ·ҳaɎӰ óbd ̊љows 
rԓ˭Ξζ~Μ˩ϸ˅Ξζ Ƿˈows※ԓȳȏêȳ÷łԓâëâŐˢbѰӺƀ͍ҐҮ
ɂѰӺ óbԓuìȳɓԓɐelѰӺɿϺ Ɠðnsd ̊љowsuϢ˺ԓ`r
ѰӺc`}ԓȳȏłԓȳ÷łԓѰӺɿϺ Ɠðnsleˎdzwswԓ͍Ґ
ҮɂѰӺc`}ԓȳȏłԓȳ÷łԓ1ȳΐѱ̀~ԓċqibǀӂ ҷʏoey~_
zwȇo}ԓ1ȳɓԓɓ~bǏ`ǀӂ ҷѣнeǇbleΤnwslϢ˺ԓ
ºâÏ³æÄäëâ·ҳeȷł˩гoh·ҳql Τo}`sȷł˩cjǷн̗Дрŧ
ɧŖɘeԓuǬħɓǱşȇĊӔĪ Ā͋ql Јɼqԓȷł˩c`}ԓlДş
 БaƘĺfdjeӅь~_leΤƠns 
̚ԓǷн̗ДрŧɧŖɘeԓΥėɧ·ҳ`dɎӰ ƀqd ̊љowsŇğ΋ԓ
âëâŐˢbѰӺ͍ҐҮɂѰӺɿϺeԓǬħɲϰ΋ƢӺԓēӓӔĪԓɥ` zw
нŧӔҪqd ̊љowsuϢ˺ԓõЉӔҪԓ̌}ɇ`~_leΤnwsl
Ϣ˺ԓǷн̗Д·ҳeΥėɧ·ҳɎӰ ƀq`aĒѮ ʴʙo`~_zwsċƨԓ
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1ƨΐѱ̀c`}Υėɧ·ҳ ̊љoweԓ2ƨΐ˕͕c`}Υėɧ·ҳ ̊љo}`
ԓϢ˺eͿzwƉДɧ_s1ƨΐѱ̀c`}ºâÏ³æÄäëâДşeԈ`Ǭħԓ1ȳ
ɓΥėɧ ·ҳns}`ƉДɧ_w~_sl͕ԓċɓ̊љqow`s 
 ʀeƯc`}ԓºâÏ³æÄäëâˍ˩·ҳӔqΞζűŏ~`eԓ˭ΞζԓƾΣ
΋Ãë½eʪħ~fЈb}`sodoeԓ˭ΞζԓÃë½ʾϸ˅Ξζ˩ӓeѴǎ
ƯΞζ̨űŏ~`sǑю̓Ξζz}ԓǬħºâÏ³æÄäëâ·ҳԓu
·ҳ΋ɎӰ ѱ}`hɞьe_xas 
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ň'Ŋ ľŅ1â²čbĿ©ðŔĹś¸^Ŀ©ĹŠ¹bĸƄ

'	Áƚ^ĺĹ
ƓΥėнŧԓēӓӔĪ̐ϋ`zwΥė΋нŧԓȷł˩Ǒfh·ҳqswԓȷł˩Υė΋
нŧİĊȥԓǱ̋ɿϺԈnǱ̂Ҷɡ`zwȊ˴ɿŠ Ā͋qleΤn}fwԑe.g., 
Normandeau & Guay, 1998ԜDenham, Bassett, Zinsser & Wyatt, 2014ԒslΥė΋нŧ ƉДo
Υėɲϰ΋Дşo}ԓƑphȷł˩ԁғ΋·ҳqĎЉɝ΋ͦɸ ͯєqДşԑɷɲͯєê
ɝͯѳԒԓɷɲ΋³ÙÞÇ±ë¶ßæƾΏіѫДşԑƆǽѫɋêɝ΋ͦɸѫɋԒeɴǶn
s 
ul~ԓȷłͭԑǷԆBԒ~ԓȷł˩Υė΋нŧԓuƾΣΥėɲϰ΋ѴДş·ҳǴ
Ƕɧ{`}̊љql ΐ΋o}ԓΜ˩ϸ˅Ξζ ǷˈowsuӟԓȷłԓĭѹЉԓĭБЉ ѱ
̀ȇѼЉo}ќǶql~ԓȷł˩Υėɲϰ΋ДşΥė΋нŧ·ҳ΋̑Β Ǐѓ΋̊љq
lows 

''ăĤ
''	ŴĖÖŸř
˵ĈӀŊĭБʄҨaȷłuĭѹЉԓĭБЉ ȇѼo}ѱ̀ Ƿˈowsѱ̀ŜĭБʄ ћ
ԓѱ̀ŊǽǷˈ˩ӓ{`}Ѯˎ˂ˠ ͅb}ԓƇӷ~ƱӏêŝƱӏê¯à¸ʔĕѮˎêĨӹoԓ
Μ˩ϸ˅ΞζŵşӔqƑɵ ɗwsuɓԓѱ̀ŵşƱ}ԓȳ÷ł¯à¸ȷłĭѹЉѱ
̀Ѯˎ˂ˠԓƑɵˠ ӁȩoԓĭѹЉdƑɵ ɗwȷłuĭѹЉ ξìƨѱ̀ȇѼows
ξăƨѱ̀ԓЄȳȽǷˈowwԓʵ}ѱ̀ŵşƱ}ȳӏł¯à¸ȷłĭѹЉѱ̀Ѯˎ˂
ˠԓƑɵˠ ӁȩoԓĭѹЉdƑɵ ɗwȷłuĭѹЉ ѱ̀ȇѼows 
ξìƨѱ̀ԑȳ÷łԒȇѼԓȷł26ƒԓȷł̦ё21ƒԓ͞ё15ƒԓuĎԃБЉ1ƒԓ¯à¸
ʔĕĭБЉ2ƒԑĭБЉ̡30ȳԓĭБЉ̡7ȳԒ~_zwscԓξìƨѱ̀c`}ԓõёÔ£~
ƨσeɗw14Ϡ~_zwsξăƨѱ̀ԑȳӏłԒȇѼԓȷł22ƒԓȷł̦ё20ƒԑϨⅡ
16ƒԓˆю4ƒԒԓ͞ё14ƒԑϨⅡ10ƒԓˆю4ƒԒԓuĎԃБЉ1ƒԑˆюԒԓ¯à¸ʔĕĭБЉ
2ƒԑĭБЉ̡10ȳԓĭБЉ̡7ȳԒ~_zwscԓξăƨѱ̀c`}ԓõёÔ£~ƨσeɗ
w14Ϡ~_zwԑϨⅡÔ£9Ϡr͞ёˆю1ϠrˆюÔ£4ϠԒs 
ˣϟ΋ŏ˷ȇѼzwԓξìƨѱ̀ξăƨѱ̀õˇžšowȷł16ƒԑ͹ł8ƒԓǚ
ł8ƒԜξìƨѱ̀˕͕ȲƷȳԏ 5̠4dˤԓϊƬ 4̠11dˤԔ5̠9dˤԒԓξìƨѱ̀ξă
ƨѱ̀õˇžšowu̦ё13ƒԑayԓȳԏ ƨσow10ƒξìƨѱ̀˕͕ȲƷȳԏ 38.4
̠Ԓ~_zwsϨⅡo}žšow͞ё10ƒzwwԓĭѹЉ{`}ԓ˭ω~̦ёÃë
½ ʇ`ԓǀƗqlows 
'''ŴĖÑĄčƏ
ξìƨѱ̀ԓȇѼȷłeȳ÷ł¯à¸ʄαqȲɿ27ԑ2015Ԓȳ12ˤ15ˋdȲɿ28ԑ2016Ԓ
ȳ2ˤ10ˋ˩ӓԓξăƨѱ̀ԓȇѼȷłeȳӏł¯à¸ʄαqȲɿ28ԑ2016Ԓȳ8ˤ
1ˋdȲɿ28ԑ2016Ԓȳ8ˤ25ˋ˩ӓǷˈowscԓȳ÷ł¯à¸ԑȲɿ27ԑ2015ԒȳȽԒ
ȳӏł¯à¸ԑȲɿ28ԑ2016ԒȳȽԒ¯à¸̐ɿƞҴ`ԓҘŃŎ~_zwswԓ¯à
¸ʔĕԑ2ƒԒʙyðe~hԓѱ̀˕͕z}Ϳz}`ws 
''(Đā
ȷłΥėɲϰ΋ДşΥė΋нŧ·ҳ ͋Ƕqwԓξìƨѱ̀ԓξăƨѱ̀đñѰ
Ӻ ʹ`ws 
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hâ²ÖŸųƚi
іѫДşԑƆǽѫɋͯєԒ͋ǶwԓPVT-R Ϧͺѫɋ·ҳ̊̀ԑPicture Vocabulary Test 
-RevisedԛðӆêƒҎêȎѿ, 2008Ԓ ԓɷɲͯєԑķɷɲтŎͯєԒ͋Ƕwԓķɷɲ
ѰӺԑ͏ȡ, 2007ʎϐԒ ʹ`wswԓɝͯѳԑì̚ѭĮɢͯєԒ͋ǶwԓѭĮɢ
ѰӺԑHarris, Johnson, Hutton, Andrews, & Cooke, 1989Ԓ ʹ`ws 
A ũűś¸Ɵ¾ÔűèįŨƠ
щʾƭ͡ ӳʪΤo}ԓulʩdw4³ØϦ÷dǷԆЉіaŶѫìПq ҷ
ʏqPVT-R Ϧͺѫɋ·ҳ̊̀ԑðӆêƒҎêȎѿ, 2008Ԓ ǷˈoԓuєσdԓØÇÞ£âɖz
}ѫɋȳԏ φŎows 
B òðįŨƟ±mbòðŢ¶bįŨƠ
ķɷɲтŎͯє͋Ƕwԓ͏ȡԑ2007ԒķɷɲѰӺd2ѰӺ ʎϐo}Ƿˈows
ĒɴǁӯùĊŅeÈ¬Â¤Ðɷɲ ɷpeԓu ӡqŧ̗ ʙ{̶ͦ2βӾԑĦԕǪ`Ñã»
æÄ zweԓ҈ʅ Ǫ̫ʙynswh`Ԓ ԓƭ͡ ʹ`}ʪΤoԓƎ̶ͦӔo}ԓŊ
ǽͯєΠѨ owð~ԓùĊŅ˭ɊɷɲԑùĊŅ¡̫ʙydԒэdjɷɲԑΒʅ¡
ӻ o}эsdԒԓĎЉĮɢԑΒʅeùĊŅ̫ʙy ¡̫ʙyxɥadԒ{`}Ȍԓтɲ
ƭԑƤԓ˖ҨԓɱoԒdƨσ ҷʏql ̭ws˭Ɋɷɲэdjɷɲ{`}ԓ`r
̝ohσbwǁƏԑ˭Ɋɷɲ×·Â¤Ðэdjɷɲ ҷʏowǁƏԒԓķɷ
ɲтŎ ͯє~f}`oԓ1͕ óbwԑɗ͕ϊƬԛ0Ԕ2͕ԒswԓķɷɲтŎ ͯє
owð~ԓĎЉĮɢ{`}̝ohƨσowǁƏԑэdjɷɲƑpтɲ ҷʏowǁƏԒԓķ
ɷɲтŎƾ|hĎЉѭĮɢ ͯє~f}`oԓ1͕ óbwԑɗ͕ϊƬԛ0Ԕ2͕Ԓs 
C ìbįŵƟĝbŲ­îbįŨƠ
ì̚ѭĮɢͯє͋ǶwԓѭĮɢѰӺԑHarris, Johnson, Hutton, Andrews, & Cooke, 1989Ԓ2
ѰӺԑĽo`«¨ân¡ԓɵƵɰåÇn¡Ԓ Ƿˈows`i ʹ`}ԓΈǁĊͣAeΛ`
ӓԓΈǁĊͣBz}ψϼ÷ҔeŃˢͣѫ2βӾ ʪΤoԓƎͣѫ{`}ԓΈǁĊͣA
ѭĮɢԑ÷ĠeŃz}`ɥz}`dԒԓͮ Ƿ÷Ҕԑ˭ɊĠeŃz}`dԒ{`}Ȍws
ɗ͕ԓõˇ҇Ƣ̝σowǁƏԓì̚ѭĮɢ ͯєo}`oԓ1͕ óbwԑɗ͕ϊ
Ƭԛ0Ԕ2͕Ԓs 
h¬ŷřÖŸųƚi
ȷłɝ΋ͦɸѫɋ{`}͋Ƕqwԓªá·Æâɝ΋ͦɸѫɋá¸ÄԑBretherton & Beeghly, 
1982ɝ΋ͦɸѫá¸Ä ĢɿԒ ʹ`wswԓȷłΥė΋нŧѴĶӯ{`}͋Ƕq
wԓˋ˭ѫ͡Strengths and Difficulties QuestionnaireԛSDQԑGoodman, 1997Ԓ ĥʹowsn
ԓǼɀɷɲӔͰǅ ͋ǶqwԓĭѹЉϒΨ΋ĵɁȒȽԑWorld Health Organization 
Mental Health Well Being Index - five itemsԛWHO-5 1998ȳ͡ԒԓǼɀŊɲŧтŎɧȒȽį̝͡
ԑHalberstadt, Cassidy, Stifter, Parke, & Fox, 1995 ƾMizokawa, 2013eĢɿԒ ʹ`wsǼɀǬ
Б}Ͱǅ{`}ѱwԓǬħ·ҳ˩ɑԑ˾˪ê ,˵ 1977duіѫ΋НȦùɈvuɲϰ΋ɿ͝v
uΥė΋¸­âvӲΐ ʎϐԒԓSESԑõёʻБ̡ԓôȬȳƄԓǼˉ̐ɿԓùwԃБЉπԒӔ
q҇ƢǷˈows 
A â²bìĹĭóűè
 Bretherton & Beeghlyԑ1982Ԓɝ΋ͦɸѫá¸ÄŏӾѫɋтǇчʵї͡Ãë½Óë¸ԑƯιƯ
ѫΞζʄ, 2010Ԓ ƾԓȷł˩Ǭħ ʙ{̦ё ȇѼĀĸѱ̀ н`ԓȷł˩ͩɗnɷɲ
ѫɝ΋ͦɸѫ ҷǶowsҷǶowuǫ
a
o`vԓuɱo`vɷɲѫ110ѫuΛêΛz}`vuɥ
avѨΛѫ13ѫɝ΋ͦɸѫá¸Ä ĢɿoԓǬħex¡·Ѥqѫ Ѣĩql ̭ws 
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B â²bĿ©ĹŠ¹
ȷłΥė΋нŧѴĶӯ{`}͋Ƕqwԓˋ˭ѫ͡SDQԑGoodman, 1997Ԓ25Ӳΐ ĥʹo
wsSDQԓɲϰԑĦԕuɝӁmeǏhԓ`{òǴaxvԒԓн͖ԑĦԕu«Àzwԓd¡o
h clowqĂeh_vԒԓǏŧêò̻ɵԑĦԕucy{fehԓӏ`ӓpzo}`
`vԒԓēӓӔĪԑĦԕuìĊ~`eǛf~ԓìĊ~үleǏ`vԒԓƓΥėɧԑĦԕuĎĊ̫ʙy
 h̫|davԒ5{ñĚȒȽԑƎ5ӲΐԒdɿsƨσҷʏЏԓu_}`vdu_
}v3Ĕ̸~_zwsƓΥėɧđǎ4{ñĚȒȽ{`}ԓΥė΋нŧɇԈɗ͕ԓ
ɉě`ɗ͕eŞɊ}aԓwԓƓΥėɧñĚȒȽ{`}ԓuƃȇaԓ
ҦҘӲΐ Јɼo}ԓƎӲΐ0ԓ1ԓ2͕ óbws 
C ¬ŷřbŌŀĹ°æ
ĭѹЉϒΨ΋ĵɁ ͋Ƕqwԓˋ ˭ѫ͡ϒΨ΋ĵɁȒȽԑWHO-5 : Awata, 2002Ԓ ʹ`wsuˎ
hԓ̍o`̫ŏ~ұmowv5Ӳΐ{`}ԓˣҡ2ҫӓНҔͦɸ ɥ`―d}ԓu`{
ԑ5͕Ԓvduzwh`ԑ0͕Ԓv6Ĕ̸~ƨσql ̭wsҦҘӲΐhԓɗ͕eԈ`
ϒΨ΋ĵɁ~_l Τq~_zws 
a ¬ŷřbÎªaÖvnòðŢ¶
 ĭѹЉǬħɷɲтŎ ͋ǶqwԓǼɀŊɲŧтŎɧȒȽį̝͡ԑHalberstadt, Cassidy, 
Stifter, Parke, & Fox, 1995 ƾMizokawa, 2013eĢɿԒ ʹ`wsǬħȇq×·Â¤ÐɷɲтŎ
ԑĦԕuǬħe`н` owԓvԒӔq10ӲΐԓǬħȇqÈ¬Â¤ÐɷɲтŎԑĦԕ
uǬħнŧȇo}ҙж ΤqvԒӔq9Ӳΐ{`}ԓuńh`vduh_v4Ĕ̸~
ƨσql ̭wsǬħȇqɲŧтŎeɉ`Ԉɗ͕eŞɊ}aԓҦҘӲΐ Ј
ɼo}ԓƎӲΐ1ԓ2ԓ3ԓ4͕ óbws 
E ¬ŷřbĸƄčê
 ǼɀǬБ}Ͱǅ{`}ѱwԓǬħ·ҳ˩ɑԑ˾˪ê ,˵ 1977duɲϰ΋ɿ͝vuΥė
΋¸­âvuіѫ΋НȦùɈvӲΐ ʎϐԒ ͋Ƕowsɲϰ΋ɿ͝ԑĦԕuw‐d`vԒӔq
4ӲΐԓΥė΋¸­âԑĦԕuНŏcy ԓƁҳ҃o}_kvԒӔq6Ӳΐԓіѫ΋НȦù
Ɉԑϗɗe`d`ǁƏԓѮˎ ̭ԒӔq5Ӳΐ{`}ԓuvԓǬħe~fa
leh`Ӆь~_Јbd u_Ӆь~`ԑ1͕ԒvduӮȯӅь~_ԑ4
͕Ԓv~4Ĕ̸~ƨσql ̭ws 
c B4B 
 ȷłõёʻБ̡ԓôȬȳƄԓǼˉ̐ɿԓùwԃБЉπ{`}ȌwswxoԓžšЉĊʾe
ȏ`wԓİĊɲǀĭѹђ͕dԓ˭ǀƗˠ~SESӔqɲǀ ŅӒo`lows 
h¬ŚřƟv|ú¨ƠÖŸi
ȷłΥė΋нŧѴĶӯ{`}͋Ƕqwԓˋ ˭ѫ͡SDQԑGoodman, 1997Ԓ ĥʹowswԓ
ȷłʶʱɧăĶӯԑҔğ΋ʶ êʱӔĪɧʶʱԒ͋Ƕwԓʶ ʱɧȒȽԑCrick, Casas, & Mosher, 
1997 ΢ҿêĝй, 2003eĢɿԒ ĥʹows
A â²bĿ©ĹŠ¹
ȷłΥė΋нŧѴĶӯ{`}͋ǶqwԓĭѹЉȇѼѰӺƑ̑ԓˋ ˭ѫ͡SDQԑGoodman, 
1997Ԓ ĥʹows 
B â²býûï
ȷłʶʱɧăĶӯԑҔğ΋ʶʱêӔĪɧʶʱԒ{`}͋ǶqwԓҔğ΋ʶʱӔĪɧʶʱ
ȒȽԑCrick, Casas, & Mosher, 1997 ΢ҿêĝй, 2003eĢɿԒ ĥʹowsҔğ΋ʶ ԑʱĦԕuĎ
Ǭ η`wʒowqvԒӔq6ӲΐԓӔĪɧʶʱԑĦԕuĎǬwTTy¡ү`
 254 
axdwTTy¡Ɓҳ`ax`avԒӔq5Ӳΐ{`}ԓuvuńh
_}`ԑ1͕ԒvduӮȯ_}ԑ5͕Ԓv~5Ĕ̸~ƨσql ̭ws 
'')÷œp
ʅⅡfԓξìƨѱ̀ԓξăƨѱ̀~ņҨ~_zwsȷłȇo}ԓȷłͭB̐ɿƞ~_͏ȡԓ
—ƒ`rdìˇeǷԆЉԓĭБ˕ӓȬԓƱŊӭdìǹ}İœǷԆ Ƿˈowsİœ
ǷԆ~ԓPVT-RϦͺѫɋ·ҳ̊̀ԓɷɲͯєѰӺԓѭĮɢѰӺ н`ԓΥėɲϰ΋Дş ͋Ƕows 
ĭѹЉȇo}ԓ҇Ƣϙѱ̀ ǷˈowsƎǼɀ҇Ƣϙ ăҿr{Ӂȩoԓȷłɝ΋ͦɸѫɋԓ
ȷłΥė΋нŧԓĭѹЉϒΨ΋ĵɁԓĭѹЉǬħȇqɷɲтŎԓĭѹЉǬħ·ҳ˩ɑԓ
SESԑõёʻБ̡ԓôȬȳƄԓǼˉ̐ɿԓùwԃБЉπԒ{`}ƨσ ̭ws҇ƢϙӁȩê
ƨƄԓƱ Ҩo}нzws 
¯à¸ʔĕĭБЉ2ƒȇo}ԓ҇Ƣϙѱ̀ ǷˈowsƎĭБЉȇѼłĊʾŏ҇Ƣϙ Ӂ
ȩoԓń}ѱ̀ȇѼł{`}ԓȇѼłmƱ~Υė΋нŧӔq҇Ƣƨσ ̭ws 
 
'(ŐĔbĚţ
'(	Ŀ©ðŔĹś¸bŬžőŪ
т1ԓ ξìƨѱ̀ξăƨѱ̀cjȷłΥėɲϰ΋ДşԑіѫДşԓɷɲͯєԓɝͯѳԒ
њңϥјӇ Τows 
 
т1 Υėɲϰ΋ДşњңϥјӇ 
  ξìƨѱ  ̀ ξăƨѱ  ̀ Ċ  ʾ
  ȲƷ SD ȲƷ SD   
іѫДş      
ƆǽѫɋԑіѫȳԏԒ 64.6  3.0  75.0  17.4  14  
ɷɲѫɋԑѫɋʾԒ 35.6  19.4  37.5  13.1  14  
ѨΛѫɋԑѫɋʾԒ 7.1  3.1  7.9  2.2  14  
ɷɲͯє      
ķɷɲͯє 1.6  0.5  1.8  0.5  16  
ķɷɲтŎĎЉѭĮɢͯ
є 
1.3 0.8 1.3 0.8 16 
ɝͯѳ      
ì̚ѭĮɢͯє 1.6  0.7  1.7  0.6  16  
̻ԕƆǽѫɋʾĲԓіѫȳԏԑˤԏԒ ΤqswԓɷɲѫɋѨΛѫɋʾĲԓĭѹЉ
ѢǶ ̭wѫɋá¸Äayԓȷłe·Ѥo}`ѫʾ Τqs 
 
'('Ŀ©ĹŠ¹bŬžőŪƟġŦůÐơ¬ŚřůÐƠ 
т2ԓ ξìƨѱ̀ξăƨѱ̀c`}̦ёeѢǶowȷłΥė΋нŧԑSDQƎĶӯɗ͕Ԓ
њңϥјӇ Τows 
wԓт3ԓ ξìƨѱ̀ξăƨѱ̀c`}ԓĭБЉ2ƒeѢǶowȷłΥė΋нŧԑSDQ
ƎĶӯɗ͕ԓʶʱɧɗ͕ԒњңϥјӇ Τows 
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т2 ̦ёѢǶΥė΋нŧњңϥјӇ 
  ξìƨѱ  ̀ ξăƨѱ  ̀ Ċ  ʾ
  ȲƷ SD ȲƷ SD   
SDQ      
Total Difficulties¸³£ 9.4  4.1  8.2  3.6  13 
ɲϰ 2.1  2.1  2.2  2.3  13 
н  ͖ 2.6  1.4  2.0  1.7  13 
Ǐŧêò̻ɵ 3.1  1.8  2.6  1.9  13 
ēӓӔĪ 1.6  1.4  1.4  1.1  13 
ƓΥėɧ 6.3  1.1  7.1  1.6  14 
 
т3 ĭБЉѢǶΥė΋нŧњңϥјӇ 
  ξìƨѱ  ̀ ξăƨѱ  ̀ Ċ  ʾ
  ȲƷ SD ȲƷ SD   
SDQ      
Total Difficulties¸³£ 15.6  6.9  5.4  5.3  16 
ɲϰ 3.3  2.3  0.5  1.0  16 
н  ͖ 2.8  2.7  1.2  1.7  16 
Ǐŧêò̻ɵ 5.4  2.7  2.2  2.5  16 
ēӓӔĪ 4.0  2.5  1.5  2.1  16 
ƓΥėɧ 3.9  2.6  6.0  2.7  16 
ʶʱɧ      
Ҕğ΋ʶ  ʱ 11.9  4.6  7.6  3.9  16 
ӔĪɧʶ  ʱ 11.2  4.0  4.6  4.0  16 
̻ԕ`rʚ̒ʾĲԓĭБЉ2ƒѢǶȲƷĲ Τqs 
 
'((ÓåİÉ
т4ԓǼɀͰǅԑĭѹЉϒΨ΋ĵɁԓ·ҳ˩ɑԓǬħȇqɷɲтŎԒњңϥјӇ Τows 
 
т4 ǼɀͰǅњңϥјӇ 
  ξìƨѱ  ̀ ξăƨѱ  ̀ Ċ  ʾ
  ȲƷ SD ȲƷ SD   
ĭѹЉϒΨ΋ĵɁ 14.0 3.1 14.6 3.4 14  
·ҳ˩ɑ      
ɲϰ΋ɿ  ͝ 10.3  1.9  8.8  2.0  13  
Υė΋¸­â 17.8  2.5  12.9  1.7  14  
іѫ΋НȦùɈ 14.5  2.4  13.3  1.7  13  
ǬħȇqɷɲтŎ      
×·Â¤ÐɷɲтŎ 34.8  2.9  35.4  3.2  12  
È¬Â¤ÐɷɲтŎ 21.4  4.6  20.3  4.4  14  


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')ŘÕ^ÙČ
˭Ξζ~ԓȷł˩Υė΋нŧԓuƾΣΥėɲϰ΋ѴДş·ҳǴǶɧ{`}̊љq
l ΐ΋o}ԓΜ˩ϸ˅Ξζ Ƿˈows˭ ωc`}ԓȷł ԑͭǷԆBԒǷѡΞζӔo}ԓ
ΞζВ˗ΐ΋ԓΞζˇ̸ԓùьʚ̒њңϥјӇ ǀƗowsϢ˺dԓųȳӓ~Υėɲϰ
΋Дş·ҳ΋ǌŬƀΥė΋нŧѢǶeѢǶЉԑ̦ёêĭБЉԒz}ͿƉДɧeΤƠn}
`sċɓԓǏhȷłuĭѹЉ ȇѼѱ̀ Ƿˈowð~ԓѦϝŏ˷ ǷˈoԓΥėɲϰ
΋ДşƀΥė΋нŧ·ҳ̑Β ˟ˎdo}`hl ΐʚo}`s 
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ň(ņ ²ŇčƔáč
²ŇčƔáčamrnĿ©ðŔĹx|běĻ
 
(	Áƚ
ξ 2ҿξ 3κƀξ 4κ~ΤowcԓllˣҡʻБǁӯcjΥėɲϰ΋³æÎÂæ¸
̻ΐȽԈ  ` (OECD, 2015)sˋ˭ƯŊc`}ԓuͲfşv (˂ҿάǱΓ, 1996, 2008) Ɠð`a
˂іeǱЅʚȍьӶzfњn}`suo}ԓuѻdĊӓɧ (Н ɒo{{ԓĎĊŵѱoԓ
ĎĊ ɥ`ɝɷŧqɝ)veԓuuͲfşv̐ɿьϜo}ќǶn}`sll
dԓΥėɲϰ΋³æÎÂæ¸ БleʻБʸτðǑfӔɝĂz}`s 
Ƿӟԓl~ŁнΞζΛэdԓĊΥėɲϰ΋³æÎÂæ¸İĊìͲ́Ҕğ΋êϒΨ
΋ĵɁ (Appleton, Loucks, Buka, Rimm, & Kubzansky, 2013; Cornwell & Waite, 2009; Kubzansky, Martin, & Buka, 
2009; Moffitt et al., 2011)ԓǱ̋ҳɿ (Crosnoe, Benner, & Schneider, 2012)ԓΥė΋ɿŠ (Daly, Delaney, Egan, & 
Baumeister, 2015; Gelissen, & de Graaf, 2006; Moffitt et al., 2011) ӔҪoԓΛДǱşaѨΛ΋³æ
ÎÂæ¸ɎӰ ϥј΋ч̝o}ԓʻБ΋êΥė΋£¦Ä«Ú Ā͋qleΤn}` 
(Heckman, Humphries, Veramendi, & Urzua, 2014; Kautz, Heckman, Diris, Ter Weel, & Borghans, 2014)snԓǷ
ӟČŃz}ӫȳΥėɲϰ΋³æÎÂæ¸ Ɠðnsl~ԓƢӺнŧe͈ȏqƉДɧeΤn
}c (Garaigordobil, Maganto, Pérez, & Sansinenea, 2009)ԓÛ½ŏ˷Ϣ˺dΥėɲϰ΋³æÎÂæ¸
 БwČŃԓȏdrť˺ ʙyaleΤƠn}` (DuBois, Portillo, Rhodes, Silverthorn, 
& Valentine, 2011)sΥėɲϰ΋³æÎÂæ¸×·Â¤ÐͲ́·ҳԓwell-beingȴΫЇ`ӏ˩΋
£¦Ä«ÚɎӰqʚʰn}cԓ̛Ϗư~ԓť˺΋ČŃƉДɧƕԓΞζð
ӔɝeӤz}` (Beddington et al., 2008)s 
uìˇ~ԓˋ ˭cjΥėɲϰ΋³æÎÂæ¸̻ΐԓ` xűŏ~dzwЈbs
ĦbԓΥėɲϰ΋³æÎÂæ¸ì{~_Ìë¼ÆáÂ¤※ɧo}}ԓƯŊµæÑâƾ|
hǷѡ΋¨ÍÃæ¸Ǐhhԓ̛ϏưϢ˺̨Қê̊љqleƫӦͮͦe_sҡȳʻБ
ʸτcjԓΥėɲϰ΋³æÎÂæ¸Ԉ`̻ΐƃoԓu̄ʗwʀeƯǷѡ΋Ãë½ԓ̮
Ƕ΋òҐo}`sξ 2ҿξ 3κξ 2ωƀξ 3ω~іƀn}`aԓˋ˭ pq˵
£·£˂Ŭư̛Ϗ ÷ɝqы̼˂Ŭư~ԓНȦȇqэˇeͿlʚʰn}cԓ
ŜЉΒĄŵѱ΋НȦђԓɓЉΒĄͧι΋НȦђ˂Ŭưƚ (Markus & Kitayama, 1991)sl˂
ŬưҴ`ԓĦbԓНȋɝʙyˇԓ_βɷɲͲҌӸȽтŎčˇeͿlԓ
ʾǏhΞζeΤo}` (e.g., Kitayama, Markus, & Kurokawa, 2000; Safdar et al., 2009)sy¡ԓlβ
Ѹѳȇo}ԓsʈŒ΋эˇǮƳqe (e.g., Ԉӆ, 2008)ԓ˂ŬưҴ`ełλ˩êӫȳ˩Ǭħ
wyΥėɲϰ΋³æÎÂæ¸u·ҳóbɎӰ»ä~`xasnԓξ 2ҿξ 4κ~
ԓìѿo}łλ˩êӫȳ˩ǬħwyуʻБͰǅȇo}іƀn}`wj~_eԓǱ̂ŖȽ
eƯmͿ÷ԓǬħwyуʻБͰǅ˂Ŭ΋Ҵ`e_lˎΉ~_sbԓˋ˭Ǭ
ħwyΥėɲϰ΋³æÎÂæ¸̑Β ʋʫqð~ԓ̛ϏưƾΣ΋ΛэԓìǶΰȽ˥΍~_
ԓΒɊҴ`eǮƳqleĀɴnіbas 
('ĺĹ
ŜӲc`}њңo}fwaԓҡȳԓˋ˭ ƕôͻ΋ŧƓo}ԓΥėɲϰ΋³æÎÂæ¸
̻ΐeԈz}`suo}ԓʻБǁӯc`}ԓlΥėɲϰ΋³æÎÂæ¸ Бleì{
ΐ̒nԓʻБʸτðѰӺz}`sodoeԓˋ˭ԓuʸτˇӉ Ƕ}`hð
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~Ƿѡ΋Ãë½e̮Ƕ΋òҐo}`sbԓˋ˭Ċłλ˩êӫȳ˩ǬħwycjΥė
ɲϰ΋³æÎÂæ¸̑Β ƉДӚϫЀ΋ѱ̀oԓǷѡ΋Ãë½ ʪħqlԓƦϭѰӺ
іbasul~ԓ˭ѱ̀~ԓ҇Ƣϙѱ̀Ϊc`}НȦǀƗ qleƉДЈbԓȎǱ
̂ 4 ȳͲđәłλêͲɕ ȇѼo}ԓΥėɲϰ΋³æÎÂæ¸ ϫЀ΋͋ǶoԓuǷɸ ʋʫq
l ΐ΋ows 
 
((ăĤ
((	ŴĖăĤ
ѱ̀ԓȲɿ 27ԑ2015ԒȳȽdȲɿ 28ԑ2016ԒȳȽdjԓ2 ƨΜ˩ϸ˅ѱ̀o}нws1
ƨΐѱ̀ԓȲɿ 28ԑ2016Ԓȳ 1ˤd 3ˤdj}ԓӔ˵ưԗӀҲȼΔƀԗʚǶӀȨʻБǥƞė
eҷǶowȎǱ̂ê÷Ǳ̂êԈπǱ̂c`}ԓłλêͲɕ˭ĊԓĭѹЉԓʔĕʻȫԓǱ̂ҀĕЉ33 ȇѼ
ow҇Ƣϙѱ̀ нzwsȇѼzwȎǱ̂ 15̂ԓ÷Ǳ̂ 11̂ԓԈπǱ̂ 9̂~_zwsł
λêͲɕ˭Ċԓu“ll”“dx”ɿӏ{`}£æ±ëÄv`aӺΐѱ̀҇Ƣϙ ԓǱ̂
Ŋ~ƨσqԓǼɀc`}ƨσq 2β ӁȩêǷˈowsĭѹЉԓuǬħ“ll”
“dx”ɿӏ{`}£æ±ëÄv`aӺΐѱ̀҇Ƣϙ ԓǼɀc`}ƨσql ̭ws
ʔĕʻȫԓƑphԓuǬħ“ll”“dx”ɿӏ{`}£æ±ëÄv`aӺΐѱ̀҇Ƣ
ϙ ԓǱ̂Ŋ~ƨσql ̭wsǱ̂ҀĕЉƑ̑ԓuǬħ“ll”“dx”ɿӏ{`
}£æ±ëÄv`aӺΐѱ̀҇Ƣϙ ԓǱ̂Ŋ~ƨσql ̭wsĭѹЉԓʔĕʻȫԓǱ̂
ҀĕЉѱ̀҇Ƣϙԓń}Ÿǭn}`½¥ÄâƑp~_eԓɓңqaԓuŊǽԓͿ
~_zwl̻ɵnw`sѱ̀ԓń}НњɃ~ԓƨσɓѱ̀ΪӁȩowďα
ȉʹȈςŃԓȈ owͦɸ~ʪŎ ̭ws 
2ƨΐѱ̀ԓȲɿ 28ԑ2016Ԓȳ 11ˤd 12ˤdj}ԓ1ƨΐѱ̀ нzwӟƑpӔ˵ư 2
{Н̳ğαqȎǱ̂ê÷Ǳ̂êԈπǱ̂c`}ԓłλêͲɕ˭ĊԓĭѹЉԓʔĕʻȫԓǱ̂Ҁĕ
Љ ȇѼow҇Ƣϙѱ̀ нzws2ƨΐѱ̀c`}ԓƨσЉѽʔ ҙ͈qhԓѱ̀҇ƢϙŊ
ƕӲΐ ͈oԓłλêͲɕ˭ĊԓǱ̂Ŋ~ƨσ qѱ̀҇ƢϙƨσoԓĭѹЉԓʔ
ĕʻȫԓǱ̂ҀĕЉӔo}ԓ1ƨΐѱ̀˕Ƒ̑ˇ̸~ƨσ нzws 
(('¯įĹƉô
ѱ̀ȇѼЉԓ҇ƢϙƨσŜͅďnwѱ̀ŵşӔqѮˎˠΐ Ҩo}`wx`wslѮ
ˎˠԓѱ̀ΐ΋İĊɲǀĭѹԓΞζŵşĕɵɧʲƨНͶ{`}њңeƕ}`ws
ѱ̀ȇѼЉԓlѮˎˠΐ Ҩo}`wx`wð~ԓƨσƑɵ `wxjwǁƏԓ҇Ƣϙ
ƨσ нz}`wx`wswԓłλêͲɕ˭Ċ{`}ԓĭѹЉeƨσƑɵ o`ǁƏԓ
ƨσ н`aѮˎˠˎњowsuwԓłλêͲɕ˭Ċԓ˭ĊĭѹЉƑɵð~ƨσ 
н`ԓĭѹЉԓʔĕʻȫԓǱ̂ҀĕЉԓƨσЉƑɵð~ƨσ нalzwscԓ˭ Ξζԓ
ƯιʻБʸτΞζʄΞζĳͯȅ̀ǥƞėʉѨ (ȅ̀;ƌ 2015-06) ˵ĈǑǱà¥Ïµ¨æ¸ǥƞėĳͯ
ȅ̀ȉӐǥƞėʉѨ (ȅ̀;ƌ 15-149)  Ɔj}Ƿˈows 
(((ŴĖÖŸř
(((	×Ïė   
 Ŝңaԓ1ƨΐê2ƨΐѱ̀Ӕ˵ư_Н̳ğαqȎǱ̂ 15̂ ѱ̀ȇѼo
wsНњɃѱ̀҇Ƣϙ~_ldԓ҇ƢΪњŃeƉДЈbǱȳ ѱ̀ȇѼows
                                            
((ll~uǱ̂ҀĕЉvԓƎǱ̂cjѱ̀ǷˈҀĕЉ ʚoԓŇğ΋Ǳ̂ӏwŝǱ̂ӏχͯ→→
Ě_ʻƞl ʚqs
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wԓ1ƨΐѱ̀c`}ԓ˭ ѱ̀e 2ȳӓҤґѱ̀ Ŝʪo}`wldԓˣ ϟǱȳłλȇ
Ѽodzwsuwԓ1ƨΐѱ̀cjѱ̀ȇѼԓȎǱ̂ 4ȳͲƀ 5ȳͲ 2Ǳȳzws
1ƨΐѱ̀҇Ƣϙԓ3,066ƒłλĭѹЉȇo}ӁȩnwsuayԓłλeǱ̂Ŋ~ƨσq
{`}ԓ2,956ƒeƑɵðԓƨσ нzw (ƨƄͪ 96.4%)sǼɀŊ~łλeƨσq{`
}ԓ2,718ƒeƑɵðԓƨσ нzw (ƨƄͪ 88.6%)sĭѹЉѱ̀҇Ƣϙ{`}ԓ2,642ƒeƑɵ
ðԓƨσ нzw (ƨƄͪ 86.2%)sʻȫ ȇѼowѱ̀҇Ƣϙԓѱ̀ȇѼzwȎǱ̂ 4 ȳͲƀ
 5ȳͲłλʔĕʻȫ 95ƒӁȩnԓuayԓ87ƒeƑɵðԓƨσ нzw (91.6%)sǱ̂Ҁ
ĕЉ ȇѼowѱ̀҇Ƣϙԓѱ̀ȇѼzwȎǱͲłλeʄαq 15̂ȎǱ̂{fƎ 1ҿӁ
ȩnԓuayԓ13̂dƨσe_zw (ƨƄͪ 86.7%)s2ƨΐѱ̀{`}ԓ3,073ƒȎǱ 5ȳ
Ͳƀ 6ȳͲłλĭѹЉѱ̀҇ƢϙeӁȩnwsʻȫ ȇѼow 2ƨΐѱ̀҇Ƣϙԓѱ̀
ȇѼzwȎǱ̂ 5ȳͲƀ 6ȳͲłλʔĕʻȫ 95ƒӁȩnwsǱ̂ҀĕЉ ȇѼowѱ̀
҇Ƣϙԓѱ̀ȇѼzwȎǱͲłλeʄαq 15̂ȎǱ̂{fƎ 1ҿӁȩnwsƨƄʾ{
`}ԓ˭ǀƗˠƽο˕ԓxӤј÷~_ldԓòˎ~_s 
((('¡Ïė 
 ȎǱ̂ƑphԓӔ˵ư_Н̳ğαq÷Ǳ̂ 11̂ ѱ̀ȇѼowsȎǱ̂Ƒ̑ԓ˭ѱ
̀e 2 ȳӓҤґѱ̀ Ŝʪo}`wldԓˣϟǱȳͲɕȇѼodzwsuwԓѱ̀
ȇѼ÷Ǳ̂ 1ȳͲƀ 2ȳͲ 2Ǳȳzwsѱ̀҇Ƣϙ 3,089ƒͲɕĭѹЉȇo}Ӂȩn
wsuayԓͲɕeǱ̂Ŋ~ƨσq{`}ԓ2,891ƒeƑɵðԓƨσ нzw (ƨƄͪ 93.6%)s
ǼɀŊ~Ͳɕeƨσq{`}ԓ2,682ƒeƑɵðԓƨσ нzw (ƨƄͪ 86.8%)sĭѹЉѱ
̀҇Ƣϙ{`}ԓ2,375ƒeƑɵðԓƨσ нzw (ƨƄͪ 76.9%)sʻ ȫ ȇѼowѱ̀҇Ƣϙԓ
ѱ̀ȇѼzw÷Ǳ̂1ȳͲƀ2ȳͲͲɕʔĕʻȫ92ƒӁȩnԓuayԓ89ƒeƑɵðԓ
ƨσ нzw (96.7%)sǱ̂ҀĕЉ ȇѼowѱ̀҇Ƣϙԓѱ̀ȇѼzw11̂÷Ǳ̂{fƎ 1
ҿӁȩnԓuayԓ8̂dƨσe_zw (ƨƄͪ 72.7%)s2ƨΐѱ̀{`}ԓ3063ƒ÷Ǳ 2
ȳͲƀ 3ȳͲͲɕĭѹЉѱ̀҇ƢϙeӁȩnwsʻȫ ȇѼow 2ƨΐѱ̀҇Ƣϙԓѱ
̀ȇѼzw÷Ǳ 2ȳͲƀ 3ȳͲͲɕʔĕʻȫ 88ƒӁȩnwsǱ̂ҀĕЉ ȇѼowѱ̀
҇Ƣϙԓѱ̀ȇѼzw÷Ǳ̂Ͳɕeʄαq 11̂÷Ǳ̂{fƎ 1ҿӁȩnwsƨƄʾ{
`}ԓ˭ǀƗˠƽο˕ԓxӤј÷~_ldԓòˎ~_s 
((((ƝŉÏė 
 Ӕ˵ư 2{Н̳ğαqԈπǱ̂ 9̂ ѱ̀ȇѼowswԓȎǱ̂ԓ÷Ǳ̂Ƒ̑ԓ˭
ѱ̀e 2 ȳӓҤґѱ̀ Ŝʪo}`wldԓˣϟǱȳͲɕȇѼodzwsuwԓѱ
̀ȇѼԈπǱ̂ 1ȳͲƀ 2ȳͲ 2Ǳȳzwsѱ̀҇Ƣϙ 5,585ƒͲɕĭѹЉȇo}Ӂȩ
nwsuayԓͲɕeǱ̂Ŋ~ƨσq{`}ԓ5,202 ƒeƑɵðԓƨσ нzw (ƨƄͪ
93.1%)sǼɀŊ~Ͳɕeƨσq{`}ԓ4,749ƒeƑɵðԓƨσ нzw (ƨƄͪ 85.0%)sĭ
ѹЉѱ̀҇Ƣϙ{`}ԓ4,502ƒeƑɵðԓƨσ нzw (ƨƄͪ 80.6%)sʻȫ ȇѼowѱ̀
҇Ƣϙԓѱ̀ȇѼzwԈπǱ̂ 1ȳͲƀ 2ȳͲͲɕʔĕʻȫ 143ƒӁȩnԓuayԓ
135ƒeƑɵðԓƨσ нzw (94.4%)sǱ̂ҀĕЉ ȇѼowѱ̀҇Ƣϙԓѱ̀ȇѼzw 9̂
ԈπǱ̂{fƎ 1ҿӁȩnԓuayԓ8̂dƨσe_zw (ƨƄͪ 88.9%)s2ƨΐѱ̀{`
}ԓ5,529ƒԈ̂ 2ȳͲƀ 3ȳͲͲɕĭѹЉѱ̀҇ƢϙeӁȩnwsʻȫ ȇѼow 2ƨ
ΐѱ̀҇Ƣϙԓѱ̀ȇѼzwԈ̂ 2ȳͲƀ 3ȳͲͲɕʔĕʻȫ 142ƒӁȩnwsǱ̂
ҀĕЉ ȇѼowѱ̀҇Ƣϙԓѱ̀ȇѼzwԈπǱ̂Ͳɕeʄαq 9̂ԈπǱ̂{fƎ 1
ҿӁȩnwsƨƄʾ{`}ԓ˭ǀƗˠƽο˕ԓxӤј÷~_ldԓòˎ~_s 
ńğ Ҩpԓ1ƨΐѱ̀ƨƄͪϖ 85%ΰȽ~_ (range: 72.7%–96.7%)ԓҡȳʀeƯΥėѱ̀
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cjƨƄͪӎ}ԓűŏƨƄͪ~_zw (̀ӆêό˪êȣй, 2009)s 
(()ŴĖƗĺ
Ŝω~њңowaԓԘƨΐѱ̀{`}ԓ˭ǀƗˠƽο˕c`}ԓ`xѱ̀҇ƢϙӤј
÷~_ԓŏ˷ȇѼqle~f`sz}ԓ˭ ǀƗˠ~ԓlđәԗƨΐѱ̀ŊǽӚǶoԓ
ѱ̀̎ьuϢ˺ ǀƗqqs 
(()	
²ŇıëŴĖŁ (Ïėµ)  łλêͲɕ˭ĊeǱ̂Ŋ}ƨσqѱ̀Ϊƕѱ̀Ӳΐԓƾ
˭΋Ƒp~_zwsѱ̀ΪŊԓđñ 13Ŋǽ{`}ȌԓĊƇϥјǱ΋ɲǀ (ȳ
ԏêͲȳˤˋêɧœêǼˉ̐ɿêĿɆǣǢ )ʾ  ȌӲΐeƕ}`ws 
A) Ìë¼ÆáÂ¤※ɧ  łλêͲɕÌë¼ÆáÂ¤※ɧ ͋Ƕqwԓˋ˭ѫ͡Ten Item 
Personality Inventory (TIPI-J; Gosling, Rentfrow, & Swann, 2003; ˋ˭ѫ͡o} ȎǃêӘҿê«Ää
ëÇ, 2012)  ʹ`wsǎƓɧêѱƛɧêѬǷɧêΨϡ΄ĹƓêӒʷɧÍÀ°Ï¢¥ÐêÌë¼
ÆáÂ¤ Ǝ2ӲΐԓƏј10Ӳΐ~͋ǶqȒȽ~ԓ(1)zwhҴaɥaԔ(7)ɉhuaɥa 
7Ĕ̸~͋Ƕows 
B) Ͳ–Ѕɻ  łλêͲɕԂͲ–ȑȂêҌȹ˕ӓ ͋Ƕows 
C) Ѱǎ–ŧ (Ѕ`Ăπ) žš  Ѱǎ–ŧžš˥͗ԓžšeѨǁƏԓ
a–ŧh`˩ӓԓažšo}`d ͋ǶowsȎǱͲ~ԓѰǎ–
ŧo}ǱЅǄđǎЅ`Ă ɴǶnsws÷ǱͲԈ̂Ͳ~ԓЅ`Ă~hҿ–ŧ ɴǶ
nsws 
D) Ǳ̂нĂžš  Ǳ̂нĂӔq–ŧh`˩ӓԓažšo}`d
 ͋Ƕows 
E) ĎЉȋʽ  ǼˉêǱ̂ʻȫêŁҜðϚͲêƁĊê˥ƒĊ 5«Â´áë{`}ԓȋʽ
qĊe`dƔd  2Ĕ̸}͋Ƕows 
F) ¥æ½ëÈÀÄŔʹ  ˋȯͲ–cj¥æ½ëÈÀÄŔʹ˥͗ĥʹ̗ƧԓŔʹӸȽԓ
Ŕʹ˕ӓԓŔʹΐ΋ ͋Ƕows 
G) ɷɲ※ɧ  ƤêȋʽêɩêРƙêǪɰêϽɰɷêǡêɷѶêɣêɱoêҙжêɪê
ѧј 13İɷɲ{`}ԓuϡԆӸȽ (1)zwhɷp`Ԕ(5)}hɷp  5
Ĕ̸~͋Ƕows 
H) ɷɲΛɧ  łλêͲɕɷɲΛɧ ͋ǶqwԓEIȒȽ (ψ͵êȎ˶ê÷˲ԓ2010)  ʹ
`wsEI ȒȽԓuНȦɷɲтͮvԓuĎЉɷɲѨΛvԓuНȦɷɲŖɘvï{ɷɲΛɧ
 Ǝ 4ӲΐԓƏј 12Ӳΐ~͋ǶqȒȽ~ԓ(1)zwh_}`Ԕ(5)}_}
 5Ĕ̸~͋Ƕows 
I) ºâÏ³æÄäëâ  łλêͲɕºâÏ³æÄäëâ ͋Ƕqwԓˋ˭ѫ͡ºâÏ³
æÄäëâȒȽΜϹ  ͡ (Tangney, Baumeister, & Boone, 2004; ˋ˭ѫ͡o}ȓȠêɓйêȎ˸ê̯
,͒ 2016)  ʹ`wslԓј 13ӲΐdºâÏ³æÄäëâ ͋ǶqȒȽ~ԓ(1)zwh
_}`Ԕ(5)}_}  5Ĕ̸~͋Ƕows 
J) ĭѹЉӔĪɧ (ɶΘ)  łλêͲɕùwԃБЉȇqɶΘ¸½¥â ͋Ƕqwԓ
£½À¿ÛæÄê¸½¥âȒȽ (Fraley, Heffernan, Vicary, & Brumbaugh, 2011; ˋ˭ѫ͡o} ƈ
˲ê˲ðêʂ ,͵ 2016)  ʹ`wsɶΘ¸½¥âcjёȀɧƨҹ  6Ӳΐԓэʠ}òǴ
  3 ӲΐԓƏј 9 ӲΐdɶΘ¸½¥â ͋ǶqȒȽ~ԓ(1)zwh_}`Ԕ(5)
}_}  5Ĕ̸~͋Ƕows 
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K) ʔĕʻȫӔĪɧ (ɶΘ̗Д)  ʔĕʻȫ ɶΘȇѼo}ԓaŔʹo}`d ͋
Ƕqwԓłλʹ£½À¿ÛæÄ̗ДȒȽ (˲ðê̘ą, 2014)  ʹ`wslȒȽԓɶΘ
̗Д uҡʦɧϪʙvԓuǴńҹӦǁʄvԓuŏӥЩɯvԓuǴńƾƵv 4{Ķӯd͋Ƕ
qeԓċƨѱ̀~ԓʔĕʻȫɶΘ̻ΐowwԓl 4ñĚȒȽay 2{ԓuǴ
ńҹӦǁʄvuǴńƾƵv 3Ӳΐr{ԓƏј 6Ӳΐ ʎϐo}ʹ`wsƨσԓ(1)_}
`Ԕ(4)_}  4Ĕ̸~̭ws 
L) Нȋɝ  łλêͲɕНȋɷɲ ͋Ƕqwԓˋ˭ѫ͡НȋɷɲȒȽ ʹ`w (Rosenberg, 
1965; ˋ˭ѫ͡o} Ț˭ê˶ąêȚɿ, 1982)sј 10ӲΐdНȋɝ ͋ǶqȒȽ~ԓ(1)
zwh_}`Ԕ(5)}_}  5Ĕ̸~͋Ƕows 
M) ɶĎ΋нŧ  łλêͲɕƓΥė΋нŧ ͋ǶqwԓɶĎɧȒȽ (Ԅй, 1990)  ʹ`ws
lԓłλɶĎ΋нŧ`aϘϐĎЉwнŧӸȽ  13 Ӳΐ~͋Ƕq
ȒȽ~ԓ(1)owle`Ԕ(3)whn¡_  3Ĕ̸~͋Ƕows 
3.3.4.2 ²ŇıëŴĖŁ (Óåµ)  
 łλêͲɕ˭ĊeǼɀŊ}ƨσqѱ̀Ϊƕѱ̀Ӳΐԓƾ˭΋Ƒp~_zwsѱ̀
ΪŊԓđñ 12Ŋǽ{`}ȌӲΐeƕ}`ws 
A) ƑɧƁĊӔĪɧ (ɶΘ̗Д)  ƑɧƁĊ ɶΘȇѼo}ԓaŔʹo}`d
 ͋Ƕqwԓłλʹ£½À¿ÛæÄ̗ДȒȽ (˲ðê̘ą, 2014)  ʹ`wsłλêͲɕe
Ǳ̂Ŋ~ƨσqѱ̀҇ƢϙcjʔĕʻȫӔĪɧƑ̑ԓ4 {ɶΘ̗ДayuǴ
ńҹӦǁʄvuǴńƾƵv 2{ñĚȒȽƎ 3Ӳΐr{ԓƏј 6Ӳΐ ʎϐo}ʹ`ws
ƨσԓ(1)_}`Ԕ(4)_}  4Ĕ̸~̭ws 
B) ¥æ½ëÈÀÄĨǮ  łλêͲɕ¥æ½ëÈÀÄĨǮȽ ͋Ƕqwԓ¥æ½ëÈ
ÀÄĨǮȒȽ (Young, 1998)  ʹ`wslȒȽԓј 20Ӳΐ ʹ`}¥æ½ëÈÀÄȇq
ĨǮȽ ͋Ƕq~ԓ(1)zwh_}`Ԕ(5)}_}  5Ĕ̸~͋Ƕo
ws 
C) ɝͯ΋well-being  łλêͲɕɝͯ΋well-being ͋Ƕqwԓˋ ˭ѫ͡WHO–5ϒΨĵ
Ɂͦɸт (WHO-5-J: Bech, Gudex, & Staehr Johansen, 1996; ˋ˭ѫ͡o} Awata et al., 2007)  ʹ
`wslȒȽԓј 5 Ӳΐ ʹ`}ɝͯӯ~ well-being  ͋Ƕq~ԓôͻĭĵ̗Ӕ 
(WHO) z}Ӓ·nw (http://www.who-5.org/)sƨσԓ(0)zwh`Ԕ(5)`{  6
Ĕ̸~̭ws 
D) ʌa{  łλêͲɕʌa{ ͋ǶqwԓǬħʹʌa{НȦѢĩȒȽ (DSRS-C: Birleson, 
1981; ˋ˭ѫ͡o} öȡĎ, 2011)  ʹ`wsDSRS-CԓƏј 18Ӳΐdʌa{ ͋Ƕq
ȒȽ~_eԓċƨѱ̀~ԓƨσЉѽʔ Јɼoԓöȡ (2011) ΜϹ͡ ʹ`ws
ΜϹ͡DSRS-C 9Ӳΐ~_ԓ(0)`Ԕ(2)`{  3Ĕ̸~ƨσ ̭ws 
E) Ȫ̢ɢɼ  łλêͲɕұŽͮƳȪ̢ɢɼ ԓuvul~ԓ“Ͳf}`}č
ˇe ”`Јbwl_owdԞvuͮƳԓ“Ͳf}`}čˇe ”`Јb}`q
dԞv`a҇Ƣ~͋Ƕowsƨσԓ(1)``bԔ(4)  ` 4Ĕ̸~̭ws 
F) ǝɴȶѐ̑ğԆ  łλêͲɕǝɴȶѐ̑ğԆ ԓ5Ӳΐdǝɴȶѐ̑ğԆȒȽ (Nishida 
et al., 2008) ͋Ƕowsƨσԓ(1)_zwԔ(3)dzw  3Ĕ̸~̭ws 
G) `pуǻêšǻϡԆ  łλêͲɕ`pуǻêšǻϡԆԓOlweus`pуǻêšǻ
ȒȽ (Olweus, 1996)  ˋ˭ĊȇѼŔʹ~faʵǌ34nw ʹ`ws`pуǻê
                                            
34 Olweus`pуǻêšǻȒȽ (The Olweus Bully/Victim Questionnaire)  ˋ˭ѫ͡ʵǌowԓ˵ĈǑǱǑǱӛʻБǱ
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šǻŊǽ{`}ԓuv 8Ӳΐԓј 16Ӳΐ~Ȍ~ԓuϡԆӸȽ (1)ұŽԘ−ԙé
ˤ~`Ԕ(5)1ҫӓʾƨ_zw  5Ĕ̸~͋Ƕows 
H) ¨æ²ë·ÛæÄ  łλêͲɕ¨æ²ë·ÛæÄ (ǱЅƅϠ)  ͋Ƕqwԓ¨æ
²ë·ÛæÄȒȽ (Skinner, Kindermann, & Furrer, 2009; ˋ˭ѫ͡o} ̇ ê˭͵ ÷, 2012)  ʹ`
ws¨æ²ë·ÛæÄȒȽԓuɷɲ΋¨æ²ë·ÛæÄvuнŧ΋¨æ²ë·ÛæÄv 2
{¨æ²ë·ÛæÄ Ǝ 5ӲΐԓƏј 10Ӳΐ~͋ǶqȒȽ~ԓuvdŁнΞζ
òҶŐn}` 1Ӳΐr{ śӜowј 8Ӳΐ ʹ`wsƨσԓ(1)zwhua~`Ԕ
(4)}ua~_  4Ĕ̸~̭ws 
I) ǱЅŧ̗|j  łλêͲɕǱЅŧ̗|j ͋ǶqwԓНɒ΋ǱЅŧ̗ȒȽ 
ʹ`w (ы˲ê̲˲ê̘ą, 2011)slԓНȦ̮Ƕͯѳ (Deci & Ryan, 2002) ƾ|fԓǱЅ
ŧ̗|j НɒɧԈěͿ 4 {ѱʿ¸½¥â35uǎ΋ѱʿvԓuƅŃ΋ѱʿvԓuƑ
ìŬ΋ѱʿvԓuŊ΋ѱʿvd͋Ƕq~_sƎ 5ӲΐԓƏј 20Ӳΐd͋ǶqȒȽ
~ԓ(1)zwh_}`Ԕ(4)}_}  4Ĕ̸~ƨσ ̭ws 
J) ǱϚΐ̒̐ҩ  łλêͲɕʄαqǱϚΐ̒̐ҩ ͋Ƕqwԓʻǹΐ̒̐ҩȒ
Ƚ (ï ê˪ȚŊ, 2005)  ʹ`wslԓǱϚΐ̒̐ҩ uҭнΐ̒̐ҩvu͝ҳΐ̒̐ҩv
 2{ĶӯdƎ 4ӲΐԓƏј 8İӲΐ͋ǶqȒȽ~_sƨσԓ(1)zwh_
}`Ԕ(6)}_}  6Ĕ̸~̭ws 
K) ΛДђ  łλêͲɕ˛ԍΛДђ ͋ǶqwԓΛДђêɧ̅ђȒȽ (Hong et al, 1999 ; ˋ
˭ѫ͡o} ƀȡ, 2005)  ʹ`wslȒȽԓuΛДђvuɧ̅ђv 2{Ķӯ Ǝ 3Ӳ
ΐԓƏј 6Ӳΐ͋Ƕq~_sƨσԓ(1)_}`Ԕ(4)_}  4Ĕ
̸~̭ws 
L) Ǳ̋ɿϺ  łλêͲɕńТ΋Ǳ̋ɿϺ ͋Ƕqwԓu_wɿϺԓ¯à¸÷~
h`xɥ`qdԞv`aƢ`ȇo}ԓ(1)ñˇԔ(5)ð  ˇ 5Ĕ̸~ƨσ ̭
wscԓ÷ǱͲԈ̂ͲͲɕʹѱ̀҇Ƣϙ~ԓЪѫêʾǱêƯѫ ʻάmðњ 5
Ĕ̸НȦѢĩ ̭ԓuð~ԓńТ΋Ǳ̋ɿϺ{`}Ƒ̑ˇ̸~Ȍl
ows 
(()(¬ŷřŴĖŁ  
 ĭѹЉeǼɀŊ}ƨσqѱ̀Ϊƕѱ̀Ӳΐԓđñ 10 İŊǽ{`}Ȍԓ
ĭѹЉНҔǬħԓǼɀӔqƾΣ΋ɲǀ (ĭѹЉȳԏêĭѹЉɧœêǬħdwⅡ˽êǬħ
ȳԏêǬħɧœêǏГdŶГdêǬħѩͲˤêǼɀŊзˠʾêĭѹЉѯˠӇêôȬƄŃêĭѹЉ
Ǳ̡êôȬɊwĊʾêǬħʾêɄzҎoƨʾêǬħǱЅͰǅêġ˚–ŧêǼɀŊƦ͚Љ
˥͗êǼɀŊ®ÝæÐâ qĊ˥ )͗  ȌӲΐeƕ}`ws 
A) Ìë¼ÆáÂ¤※ɧ  ĭѹЉÌë¼ÆáÂ¤※ɧ ͋ǶqwԓłλêͲɕʹѱ̀҇
ƢϙƑ̑ԓTIPI-J (Gosling et al., 2003; ˋ˭ѫ͡o} Ȏǃd, 2012)  ʹ`wsӲΐʾêĔ
̸ԓłλêͲɕʹƑp~_s 
B) ɷɲ※ɧ  ĭѹЉɷɲ※ɧ ͋ǶqwԓłλêͲɕʹѱ̀҇ƢϙƑ̑ԓƤê
ȋʽêɩêРƙêǪɰêϽɰɷêǡêɷѶêɣêɱoêҙжêɪêѧј 13 İɷ
                                                                                                                                        
ΞζάҔğʻБǱ³ë  ¸ŭȡцǬ̩ԓ˵ ĈǑǱǑǱӛʻБǱΞζάҔğʻБǱ³ë  ¸ĝt˪ƍʻʢʪħo}`wx`ws 
(uǎ΋ѱʿvԓĠdǀӂ ͩɗqlϿ ƨҹqlǎ΋ь̭ƾ|hŧ̗|jnsuƅŃ
΋ѱʿvԓĎЉ̨ҚНŏĩĲ Ϫʙqlƾ|hŧ̗|j~ԓ–ŧĩĲeҿŏ΋ŊƳŬo}`
nsuƑìŬ΋ѱʿvԓu–ŧ нaĩĲ НŏНҔ~Ѩԓu ƆjŃ}`ͦɸ тqŧ̗|j~_ԓ
uŊ΋ѱʿvԓРƙêӔɝ–ŧНğ̍onƾ|hŧ̗|j~_suŊ΋ѱʿveˣНɒ΋ŧ̗|jn}cԓ
Ⅱ`}uƑìŬ΋ѱʿvԓuƅŃ΋ѱʿvԓuǎ΋ѱʿvⅡhsѦϝξ
ҿξԚκξԗω ž͛ls
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ɲ{`}ԓuϡԆӸȽ (1)zwhɷp`Ԕ(5)}hɷp  5Ĕ̸~ƨσ ̭
ws 
C) ɝͯ΋well-being  ĭѹЉɝͯ΋well-being ͋ǶqwԓWHO-5-J (Bech et al., 1996; ˋ
˭ѫ͡o} Awata et al., 2007)  ʹ`wsӲΐʾêĔ̸ԓłλêͲɕʹƑp~_s 
D) ʌa{  ĭѹЉʌa{ ͋ǶqwԓK-6 ȒȽ (Kessler et al., 2002; ˋ˭ѫ͡o} 
Furukawa et al., 2008)  ʹ`wsK-6ԓƏј 6Ӳΐdʌa{ ͋ǶqȒȽ~_ԓ(1)zw
h`Ԕ(5)`{  5Ĕ̸~ƨσ ̭ws 
E) ΛДђ  ĭѹЉ˛ԍΛДђ ͋ǶqwԓłλêͲɕʹѱ̀҇ƢϙƑ̑ԓΛД
ђêɧ̅ђȒȽ (Hong et al, 1999 ; ˋ˭ѫ͡o} ƀȡ, 2005)  ʹ`wsӲΐ êʾĔ̸ԓłλê
ͲɕʹƑp~_s 
F) Ͳ–Ѕɻ  ĭѹЉȑȂêҌȹ˕ӓ ͋Ƕows 
G) ʻȫђԑʻȫȋʽԒ  ĭѹЉeǬħȇo}ԓǱ̂ʻȫʦoˇ{`}x¡
aі`Ћds}`d ͋ǶqwԓʻȫЃŨȋʽȒȽ ʹ`wsӲΐԓ※Ǳ
̂ʻȫȋʽ͕͘ Ɋ}}ԓ˭ѱ̀wѱ̀ЉeӤw 22 Ӳΐ~_ԓ(1)zwh_
}`Ԕ(5)}h_}  5Ĕ̸~͋Ƕows 
H) ǬħÌë¼ÆáÂ¤※ɧ  ǬħÌë¼ÆáÂ¤※ɧ ѢǶqwԓTIPI-J (Gosling et al., 
2003; ˋ˭ѫ͡o} ȎǃĎ, 2012)  ʹ`wsӲΐʾêĔ̸ԓĭѹЉНҔÌë¼ÆáÂ¤
※ɧ ͋ǶqӟƑp~_s 
I) Ǭħɷɲ※ɧ  Ǭħɷɲ※ɧ ѢǶqwԓĭѹЉНҔɷɲ※ɧ ͋ǶqӲΐ
Ƒp ʹ`ws 
J) ǬħƢӺнŧ  ǬħƢӺнŧ ѢǶqwԓSDQ (Goodman, 1997)  ʹ`wsSDQ
uн͖ƢӺvԓuǏŧvԓuɲϰ΋ƢӺvԓuēӓӔĪvԓuƓΥėɧv 5{ñĚȒȽdԓǬħ
ƢӺнŧƓΥė΋нŧ Ǐӯ΋͋ǶqȒȽ~_sSDQ ԓñĚȒȽm 5 Ӳΐԓј
25Ӳΐdԓ(1)_}`Ԕ(3)_}  3Ĕ̸~ƨσ ̭ws 
(())ÿàŴĖŁ 
 ʔĕʻȫeǱ̂Ŋ}ƨσqѱ̀Ϊƕѱ̀Ӳΐԓđñ 10 Ŋǽ{`}Ȍԓ
ʻȫӔqƾΣ΋ɲǀ (ȳԏêɧœêʻƞ̡êͮƳǱ̂ҋĕo}d˩ӓêʔɊǱϚłλͲɕ
ʾêʔɊǱϚłλͲɕʔĕ )̡  ȌӲΐeƕ}`ws 
A) Ìë¼ÆáÂ¤※ɧ  ʔĕʻȫÌë¼ÆáÂ¤※ɧ ͋ǶqwԓłλêͲɕʹѱ̀
҇ƢϙԓĭѹЉʹѱ̀҇ƢϙƑ̑ԓTIPI-J (Gosling et al., 2003; ˋ˭ѫ͡o} ȎǃĎ, 2012) 
 ʹ`wsӲΐʾêĔ̸ԓłλêͲɕʹԓĭѹЉʹƑp~_s 
B) ɷɲ※ɧ  ʔĕʻȫɷɲ※ɧ ͋ǶqwԓłλêͲɕʹԓĭѹЉʹѱ̀҇ƢϙƑ
̑ԓƤêȋʽêɩêРƙêǪɰêϽɰɷêǡêɷѶêɣêɱoêҙжêɪêѧ
ј 13İɷɲ{`}ԓuϡԆӸȽ (1)zwhɷp`Ԕ(5)}hɷp  5Ĕ̸~
ƨσ ̭ws 
C) ΛДђ  ʔĕʻȫ˛ԍΛДђ ͋ǶqwԓłλêͲɕʹԓĭѹЉʹѱ̀҇Ƣϙ
Ƒ̑ԓΛДђêɧ̅ђȒȽ (Hong et al, 1999 ; ˋ˭ѫ͡o} ƀȡ, 2005)  ʹ`wsӲΐʾê
Ĕ̸ԓłλêͲɕʹԓĭѹЉʹƑp~_s 
D) ɝͯ΋well-being  ʔĕʻȫɝͯ΋well-being ͋ǶqwԓWHO-5-J (Bech et al., 1996; 
ˋ˭ѫ͡o} Awata et al., 2007)  ʹ`wsӲΐʾêĔ̸ԓłλêͲɕʹԓĭѹЉʹ
Ƒp~_s 
E) ʌa{  ʔĕʻȫʌa{ ͋ǶqwԓK-6 ȒȽ (Kessler et al., 2002; ˋ˭ѫ͡o} 
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Furukawa et al., 2008)  ʹ`wsӲΐʾêĔ̸ԓĭѹЉʹƑp~_s 
F) Ͳ–Ѕɻ  ĭѹЉȑȂêҌȹ˕ӓ ͋Ƕows 
G) ǱϚɷɲԀƲ  ʔɊǱϚɷɲӯcj※ɛ ͋ǶqwԓƤêȋ êʽɩêРƙê
ǪɰêϽɰɷêǡêɷѶêɣêɱoêҙжêɪêѧј 13 İɷɲ{`}ԓuǱ
ϚńğcjƎɷɲϡԆӸȽ (1)zwhтn`Ԕ(5)}hтq  5Ĕ̸~ƨσ 
̭ws 
H) ǱϚԀƲ  ʔɊǱϚłλêͲɕńğ΋ӧƬ̫ ͋ǶqwԓǱϚԀƲȒȽ (Ėй, 2009) 
 ʹ`wsǱϚԀƲȒȽԓuǱϚ–ŧӔóvԓuǱϚŊòƛvԓuǱ̂͍ҐɷvԓuН͙
НȦӒΤvԓuǱЅɠƓɧvԓuюɒ̝onv 6{ñĚȒȽdԓƏј 26Ӳΐ~_
s(1)uaɥ`Ԕ(5)uaɥa  5Ĕ̸~ƨσ ̭ws 
K) ǱϚŊӔĪɧӅя  ͮƳʔɊǱϚ ʚȍqð~ԓʔĕʻȫeǱϚŊaӔĪ
ɧ Ӆьяo}`d ͋ǶqwԓłλêͲɕӔĪɧȒȽ ʹ`wsӲΐԓ˭ѱ
̀wѱ̀ЉeӤw 6Ӳΐ~_ԓ(1)zwh_}`Ԕ(4)}_} 
4Ĕ̸~͋Ƕows 
L) ǱϚǱş  ʔĕʻȫdэwͮƳʔɊǱϚńğ΋ǱşãÓâ ѢǶqwԓuͮ
˕͕~ǱϚńğǱşԓȲƷ΋ƑǱȳǱϚ̨w˕ԓh`ãÓâ_
qdԞv`aƢ`ȇo}ԓ(1)ȲƷě`Ԕ(5)ȲƷԈ  ` 5Ĕ̸~ƨσ ̭ws
cԓ÷ǱͲԈ̂ͲͲɕʹѱ̀҇Ƣϙ~ԓЪѫêʾ ǱêƯѫ ʻάmѢǶ̭ws 
(()ÏėŹ¨řŴĖŁ 
 ѱ̀ȇѼǱ̂ҀĕЉeǱ̂Ŋ}ƨσqѱ̀Ϊƕѱ̀Ӳΐԓđñ 8 İŊǽ{`}
Ȍ~_zws 
A) ƳώłλêͲɕʾ  Ǳ̂ŊńǱȳƳώłλêͲɕʾԓѱ̀ȇѼzw 2{Ǳȳu
vƳώłλêͲɕʾƨσ ̭ws 
B) ǱϚʾ  Ǳ̂ŊńǱȳǱϚʾԓѱ̀ȇѼzw 2{ǱȳuvǱϚʾƨσ 
̭ws 
C) ʻƞʾ  Ǳ̂Ŋńʻƞʾƨσ ̭ws 
D) ǎҿѵȫŔʹ  ѱ̀ȇѼzw 2{Ǳȳuvc`}ԓǎҿѵȫŔʹ нz}`
dԓƨσ ̭ws 
E) ʢ̋µ×ëÄ  ѱ̀ȇѼzw 2{Ǳȳuvc`}ԓʢ̋µ×ëÄȍŃ нz}
`dԓƨσ ̭ws 
F) Ǿ̷–ŧ  ѱ̀ȇѼzw 2{Ǳȳuvc`}ԓǷˈo}`Ǿ̷–ŧӔoԓƨ
σ ̭ws 
G) PTA–ŧžš  Ǳ̂–ŧPTAŵşe_dԓƨσ ̭ws 
H) ʚȍјͺ  Ǳ̂ŊƅϠo}ԓΛДêʊДƓðԓĊӓɧêҲɚɝƓðԓіѫДşƓð
 ΐ̒owʚȍјͺ ќǶo}`dԓƨσ ̭ws 
 
()ŐĔ
 ll~ԓŏ˷Ϣ˺{`}eԓϙȰŖӚe_wԓń}Ϣ˺ қslsrԓù
w ÎÀ¯£ÀÑqɌ~Ϣ˺ ʪΤow`s
()	ŬžőŪƋ^Øãb­ƙï
rԓłλêͲɕ˭ĊΥėɲϰ΋³æÎÂæ¸ayԓΥė΋ӔɝeԈhŁнΞζѻȁНȋ
ɝ{`}ԓuɗ͕њңϥјӇĮӹɧʚ̒~_ α Īʾ Ѧϝэ}w`sđñuѦϝ 
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ԓт 1 o}ΤqsҡȳԓȎǃêț͵êЫƺêöȡêЕ  ͵ (2014) z}нwНȋɝȲƷ
ĲӔqÛ½ŏ˷Ϣ˺ ƾqԓ÷ԈͲНȋɝȲƷʧǶĲϖ2.9ԓ˭ ѱ̀Ϣ˺ԓ
uʧǶĲƑpĲzwslldԓНȋɝɗ͕{`}ԓ˭ѱ̀Ϣ˺eìТ΋ł
λ˩êӫȳ˩ǬħwyϢ˺Ǒf¹ãe`leΤƠnswԓαĪʾ{`}ԓȎǱͲê
÷ǱͲêԈ̂ͲűŏĲ Τows 
 
т1. ˭ѱ̀cjНȋɝњңϥјӇ 
 ȲƷĲ ͎̒Ĵȥ ÷ǔĲ ˣȎĲ ˣǑĲ ̟Ƚ ȐȽ CĪ  ʾ
ȎǱͲ 3.2 0.7 3.2 1.0 5.0 b0.2 0.1 0.8 
÷ǱͲ 3.0 0.7 3.0 1.0 5.0 b0.2 0.0 0.8 
Ԉ̂Ͳ 2.9 0.7 3.0 1.0 5.0 0.0 0.1 0.8 
 
Ⅱ`}ԓłλêͲɕ˭ĊΥėɲϰ΋³æÎÂæ¸ayԓƾΣ΋ʚ̒Ìë¼ÆáÂ¤※
ɧ{`}ԓuɗ͕њңϥјӇ э}sđñuѦϝ ԓт 2 o}ΤqsʀeƯc
`}ԓłλ˩êӫȳ˩Ǭħ ȇѼԓÍÀ°Ï¢¥ÐêÌë¼ÆáÂ¤ ͋ǶowΞζʾȏ`sn
ԓ˭ѱ̀~ŔʹowTIPI-J (Gosling et al., 2003; ˋ˭ѫ͡o} Ȏǃd, 2012) {`}ԓ`
xˋ˭ѫ͡eĢɿn}dűŏ˕ӓeϡz}``l_ԓłλ˩êӫȳ˩Ǭħ ȇѼow
Įӹ~fŁнΞζeǮƳo}``sul~ԓ˭ǀƗˠ~ԓǎƓɧêѱƛɧêѬǷɧêΨϡ΄ĹƓê
ӒʷɧƎñĚȒȽɗ͕{`}ԓњңϥјӇ w Τqw`sɗwȲƷĲ̒
͎Ĵȥԓŏȩeʚ  ̒ (̟ȽêȐȽ) dԓ˭ѱ̀~ŔʹowTIPI-J (Gosling et al., 2003; ˋ˭ѫ
͡o} Ȏǃd, 2012) ɗ͕ŏȩԓͯѳ΋aɗ͕ϊƬ (1͕–7 )͕ ÷ɝ (4 )͕ _w
ȲƷĲehԓ̨Қ΋f`ŏȩz}`leΤƠnwscԓTIPI-J {`}ԓì{
ñĚȒȽ{`}2Ӳΐ`aȏ`Ӳΐʾ~͋ǶenldԓαĪʾĮӹɧ̊ѡ н
alƢӺe_n}`}ԓĐŋ̊̀Įӹɧ ̊ѡqleʧǘn}` (Ȏǃd, 
2012)s˭ǀƗˠ~ԓ1ƨΐѱ̀Ϣ˺ǀƗwԓTIPI-J{`}ԓĮӹɧ̊љ э
ҥlows 
т2. ˭ѱ̀cjÌë¼ÆáÂ¤※ɧњңϥјӇ 
  ȲƷĲ ͎̒Ĵȥ ÷ǔĲ ˣȎĲ ˣǑĲ ̟Ƚ ȐȽ 
ȎǱͲ ǎƓɧ 5.2 1.3 5.5 1.0 7.0 b0.5 b0.2 
 ѱƛɧ 4.5 1.3 4.5 1.0 7.0 b0.3 b0.1 
 ѬǷɧ 3.9 1.3 4.0 1.0 7.0 b0.1 b0.2 
 Ψϡ΄ĹƓ 4.0 1.2 4.0 1.0 7.0 b0.1 b0.1 
 Ӓʷɧ 4.1 1.2 4.0 1.0 7.0 0.1 0.0 
÷ǱͲ ǎƓɧ 4.9 1.4 5.0 1.0 7.0 b0.4 b0.6 
 ѱƛɧ 4.4 1.2 4.5 1.0 7.0 b0.3 0.0 
 ѬǷɧ 3.5 1.2 3.5 1.0 7.0 0.1 b0.2 
 Ψϡ΄ĹƓ 4.2 1.2 4.0 1.0 7.0 b0.1 0.0 
 Ӓʷɧ 4.1 1.1 4.0 1.0 7.0 0.1 0.1 
Ԉ̂Ͳ ǎƓɧ 4.4 1.4 4.5 1.0 7.0 b0.2 b0.7 
 ѱƛɧ 4.6 1.1 4.5 1.0 7.0 b0.4 0.2 
 ѬǷɧ 3.2 1.2 3.0 1.0 7.0 0.2 b0.2 
 Ψϡ΄ĹƓ 4.4 1.2 4.5 1.0 7.0 b0.2 0.0 
 Ӓʷɧ 4.1 1.2 4.0 1.0 7.0 0.1 0.1 
  Ⅱ`}ԓłλêͲɕ˭ĊΥėɲϰ΋³æÎÂæ¸ì{~_ɷɲΛɧ{`}ԓuɗ͕њңϥ
јӇĮӹɧʚ̒~_ αĪʾ Ѧϝэ}sđñuѦϝ ԓт 3o}Τqsly
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{`}ԓŁÌë¼ÆáÂ¤※ɧƑphԓŁнqƯŊ~ѱ̀eȏ`ldԓñĚȒȽ
ɗ͕{`}њңϥјӇ w ΤqsϢ˺{`}ԓÌë¼ÆáÂ¤※ɧƑp
hԓŏȩǑfĴπԓэƆjdzwswԓαĪʾ{`}ԓȎǱͲê÷ǱͲêԈ̂Ͳ
űŏĲ Τows 
 
т3. ˭ѱ̀cjɷɲΛɧњңϥјӇ 
  ȲƷĲ ͎̒Ĵȥ ÷ǔĲ ˣȎĲ ˣǑĲ ̟Ƚ ȐȽ CĪ  ʾ
ȎǱͲ НȦɷɲŖɘ 3.4 0.8 3.5 1.0 5.0 b0.4 b0.1 0.7 
 ĎЉɷɲѨΛ 3.7 0.8 3.8 1.0 5.0 b0.5 0.2 0.8 
 НȦɷɲт  ͮ 3.4 1.0 3.5 1.0 5.0 b0.2 b0.6 0.8 
÷ǱͲ НȦɷɲŖɘ 3.3 0.8 3.3 1.0 5.0 b0.2 b0.2 0.7 
 ĎЉɷɲѨΛ 3.6 0.8 3.8 1.0 5.0 b0.5 0.2 0.8 
 НȦɷɲт  ͮ 3.3 1.0 3.3 1.0 5.0 b0.2 b0.5 0.9 
Ԉ̂Ͳ НȦɷɲŖɘ 3.3 0.8 3.3 1.0 5.0 b0.2 b0.1 0.7 
 ĎЉɷɲѨΛ 3.5 0.7 3.5 1.0 5.0 b0.4 0.5 0.7 
 НȦɷɲт  ͮ 3.2 0.9 3.3 1.0 5.0 b0.1 b0.4 0.9  
Ⅱ`}ԓłλêͲɕ˭ĊΥėɲϰ΋³æÎÂæ¸ì{~_¨æ²ë·ÛæÄ{`}ԓuɗ͕
њңϥјӇĮӹɧʚ̒~_αĪʾ Ѧϝэ}sđñuѦϝ ԓт4o}Τqs
ly{`}ԓŁÌë¼ÆáÂ¤※ɧԓɷɲΛɧƑphԓŁнqƯŊ~ѱ̀eȏ`l
dԓñĚȒȽɗ͕{`}њңϥјӇ w ΤqsϢ˺{`}ԓÌë¼Æ
áÂ¤※ɧɷɲΛɧƑphԓŏȩǑfĴπԓэƆjdzwswxoԓȎǱͲc`}
ȲƷĲeԈ`ˇǿz}`leΠѨnwswԓαĪʾ{`}ԓȎǱͲê÷ǱͲêԈ̂Ͳ
űŏĲ Τows 
 
т4. ˭ѱ̀cj¨æ²ë·ÛæÄњңϥјӇ 
  
ȲƷĲ ͎̒Ĵȥ ÷ǔĲ ˣȎĲ ˣǑĲ ̟Ƚ ȐȽ CĪ  ʾ
ȎǱͲ ɷɲ΋¨æ²ë·
ÛæÄ 3.0 0.8 3.0 1.0 4.0 –0.6 –0.4 0.9 
 
нŧ΋¨æ²ë·
ÛæÄ 3.1 0.7 3.3 1.0 4.0 –0.6 0.1 0.8 
÷ǱͲ ɷɲ΋¨æ²ë·
ÛæÄ 2.6 0.8 2.5 1.0 4.0 –0.1 –0.7 0.9 
 
нŧ΋¨æ²ë·
ÛæÄ 2.9 0.7 3.0 1.0 4.0 –0.5 0.0 0.9 
Ԉ̂Ͳ ɷɲ΋¨æ²ë·
ÛæÄ 2.5 0.8 2.5 1.0 4.0 –0.1 –0.5 0.9 
 
нŧ΋¨æ²ë·
ÛæÄ 2.7 0.7 2.8 1.0 4.0 –0.3 0.2 0.8 
 
Ⅱ`}ԓłλêͲɕ˭ĊΥėɲϰ΋³æÎÂæ¸ì{~_ǱЅŧ̗{`}ԓuɗ͕њңϥ
јӇĮӹɧʚ̒~_ αĪʾ Ѧϝэ}sđñuѦϝ ԓт 5o}Τqsly
{`}ԓŁÌë¼ÆáÂ¤※ɧԓɷɲΛɧπƑphԓŁнqƯŊ~ѱ̀eȏ`ld
ԓñĚȒȽɗ͕{`}њңϥјӇ w ΤqsϢ˺{`}ԓÌë¼ÆáÂ
¤※ɧɷɲΛɧπƑphԓŏȩǑfĴπԓэƆjdzwswxoԓńǱȳƑì
Ŭ΋ѱʿɗ͕eȲƷĲeԈ`ˇǿz}`leΠѨnwswԓαĪʾ{`}ԓȎǱͲê
÷ǱͲêԈ̂ͲűŏĲ Τows 
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т5. ˭ѱ̀cjǱЅŧ̗њңϥјӇ 
  ȲƷĲ ͎̒Ĵȥ ÷ǔĲ ˣȎĲ ˣǑĲ ̟Ƚ ȐȽ CĪ  ʾ
ȎǱͲ Ŋ΋ѱ  ʿ 2.7 0.9 2.8 1.0 4.0 –0.3 –0.8 0.9 
 ƑìŬ΋ѱ  ʿ 3.2 0.7 3.4 1.0 4.0 –0.9 0.3 0.8 
 ƅŃ΋ѱ  ʿ 2.4 0.8 2.4 1.0 4.0 0.1 –0.8 0.8 
 ǎ΋ѱ  ʿ 2.2 0.7 2.2 1.0 4.0 0.2 –0.4 0.8 
÷ǱͲ Ŋ΋ѱ  ʿ 2.2 0.8 2.0 1.0 4.0 0.4 –0.6 0.9 
 ƑìŬ΋ѱ  ʿ 3.1 0.8 3.2 1.0 4.0 –0.8 0.2 0.9 
 ƅŃ΋ѱ  ʿ 2.5 0.8 2.4 1.0 4.0 0.0 –0.7 0.8 
 ǎ΋ѱ  ʿ 2.4 0.7 2.4 1.0 4.0 0.0 –0.5 0.8 
Ԉ̂Ͳ Ŋ΋ѱ  ʿ 2.2 0.8 2.2 1.0 4.0 0.2 –0.6 0.9 
 ƑìŬ΋ѱ  ʿ 3.1 0.7 3.2 1.0 4.0 –0.8 0.5 0.9 
 ƅŃ΋ѱ  ʿ 2.5 0.8 2.4 1.0 4.0 –0.1 –0.6 0.9 
 ǎ΋ѱ  ʿ 2.3 0.7 2.4 1.0 4.0 0.0 –0.3 0.8  
Ⅱ`}ԓłλêͲɕ˭Ċ hͰǅ~_ƁĊʔĕʻȫӔĪɧ{`}ԓɶΘ̗Дɗ͕
њңϥјӇĮӹɧʚ̒~_ αĪʾ Ѧϝэ}sđñuѦϝ ԓт 6o}Τqs
ly{`}ԓŁÌë¼ÆáÂ¤※ɧԓɷɲΛɧπƑphԓŁнqƯŊ~ѱ̀eȏ`
ldԓñĚȒȽɗ͕{`}њңϥјӇ w ΤqsϢ˺{`}ԓÌë¼
ÆáÂ¤※ɧɷɲΛɧπƑphԓŏȩǑfĴπэƆjdzwswxoԓńǱȳʻ
ȫȇqɶΘ̗ДӔqɗ͕eȲƷĲeě`ˇǿz}`leΠѨnwswԓαĪʾ
{`}ԓȎǱͲê÷ǱͲêԈ̂ͲűŏĲ Τows 
 
т6. ˭ѱ̀cjɶΘ̗ДњңϥјӇ 
  
ȲƷĲ ͎̒Ĵȥ ÷ǔĲ ˣȎĲ ˣǑĲ ̟Ƚ ȐȽ CĪ  ʾ
ȎǱͲ ǴńҹӦǁʄ 
(ʻȫ) 2.0 0.8 2.0 1.0 4.0 0.5 
b0.7 0.8 
 
ǴńƾƵ  
(ʻȫ) 2.4 0.9 2.3 1.0 4.0 0.1 
b1.1 0.9 
 
ǴńҹӦǁʄ 
(ƁĊ) 2.6 0.9 2.7 1.0 4.0 
b0.2 b0.9 0.8 
 
ǴńƾƵ  
(ƁĊ) 2.8 0.9 3.0 1.0 4.0 
b0.4 b0.7 0.9 
÷ǱͲ ǴńҹӦǁʄ 
(ʻȫ) 1.8 0.8 1.7 1.0 4.0 0.8 
b0.3 0.9 
 
ǴńƾƵ  
(ʻȫ) 2.0 0.9 2.0 1.0 4.0 0.5 
b0.8 0.9 
 
ǴńҹӦǁʄ 
(ƁĊ) 2.8 0.9 3.0 1.0 4.0 
b0.3 b0.9 0.9 
 
ǴńƾƵ  
(ƁĊ) 2.8 0.9 3.0 1.0 4.0 
b0.4 b0.7 0.9 
Ԉ̂Ͳ ǴńҹӦǁʄ 
(ʻȫ) 1.7 0.8 1.7 1.0 4.0 0.9 0.1 0.8 
 
ǴńƾƵ  
(ʻȫ) 1.9 0.8 2.0 1.0 4.0 0.5 
b0.7 0.9 
 
ǴńҹӦǁʄ 
(ƁĊ) 2.8 0.9 3.0 1.0 4.0 
b0.3 b0.7 0.9 
 
ǴńƾƵ  
(ƁĊ) 2.7 0.9 3.0 1.0 4.0 
b0.4 b0.6 0.9 
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ˣɓԓłλêͲɕ˭ĊΥėɲϰ΋³æÎÂæ¸£¦Ä«Ú well-being{`}ԓuɗ͕
њңϥјӇĮӹɧʚ̒~_αĪʾ Ѧϝэ}sđñuѦϝ ԓт7o}Τqs
ly{`}ԓŁÌë¼ÆáÂ¤※ɧƑphԓŁнqƯŊ~łλ˩êӫȳ˩Ǭħ ȇ
Ѽowѱ̀eȏ`ldԓñĚȒȽɗ͕{`}њңϥјӇ w ΤqsϢ
˺{`}ԓÌë¼ÆáÂ¤※ɧƑphԓŏȩǑfĴπэdzwswԓαĪʾ{`
}ԓȎǱͲê÷ǱͲêԈ̂ͲűŏĲ Τows 
 
т7. ˭ѱ̀cjwell-beingњңϥјӇ 
 ȲƷĲ ͎̒Ĵȥ ÷ǔĲ ˣȎĲ ˣǑĲ ̟Ƚ ȐȽ CĪ  ʾ
ȎǱͲ 3.4 1.1 3.6 0.0 5.0 –0.5 –0.4 0.9 
÷ǱͲ 3.2 1.2 3.2 0.0 5.0 –0.5 –0.3 0.9 
Ԉ̂Ͳ 2.7 1.1 2.8 0.0 5.0 –0.1 –0.3 0.9 
 
()'ĻƐ·ē
ll~ԓłλêͲɕ˭ĊԓΥėɲϰ΋³æÎÂæ¸̑Β{`}ԓΒӔŏ˷dɗwϢ˺
ayԓ˥ ΍Јb ʎϐo}ʪΤqsłλêͲɕÌë¼ÆáÂ¤※ɧɷɲΛɧêНȋɝê
well-being {`}ԓϥј΋˥ɵӔҪɧeΠѨnwsłλêͲɕǎƓɧêѱƛɧêѬǷɧêӒʷ
ɧ4{eԈ`ԓɷɲΛɧƎñĚȒȽНȋɝԓwell-beingãÓâeԈh (rs k .30)ԓƃȇΨ
ϡ΄ĹƓeԈ`ԓɷɲΛɧНȋɝԓwell-being eě`leΤnw (rs k –.20)sѦϝϢ˺
đñт8−10Τqs 
 
т8. ȎǱͲÌë¼ÆáÂ¤※ɧɷɲΛɧêНȋɝêwell-beingӔҪ 
 
НȦɷɲŖɘ ĎЉɷɲѨΛ НȦɷɲт  ͮ Нȋɝ well-being 
ǎƓɧ .13 .26 .36 .25 .30 
ѱƛɧ .37 .35 .24 .29 .26 
ѬǷɧ .29 .24 .28 .33 .23 
Ψϡ΄ĹƓ b.24 .04 b.13 b.25 b.12 
Ӓʷɧ .12 .18 .22 .24 .15 
 
т9. ÷ǱͲÌë¼ÆáÂ¤※ɧɷɲΛɧêНȋɝêwell-beingӔҪ 
 
НȦɷɲŖɘ ĎЉɷɲѨΛ НȦɷɲт  ͮ Нȋɝ well-being 
ǎƓɧ .10 .29 .43 .26 .39 
ѱƛɧ .30 .34 .19 .27 .27 
ѬǷɧ .16 .15 .22 .33 .23 
Ψϡ΄ĹƓ –.25 .05 –.18 –.27 –.14 
Ӓʷɧ .07 .13 .22 .19 .16 
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т10. Ԉ̂ͲÌë¼ÆáÂ¤※ɧɷɲΛɧêНȋɝêwell-beingӔҪ 
 
НȦɷɲŖɘ ĎЉɷɲѨΛ НȦɷɲт  ͮ Нȋɝ well-being 
ǎƓɧ .08 .27 .45 .31 .29 
ѱƛɧ .37 .34 .10 .29 .18 
ѬǷɧ .17 .13 .15 .31 .13 
Ψϡ΄ĹƓ –.33 .05 –.15 –.35 –.19 
Ӓʷɧ .09 .16 .27 .28 .13 
 
Ⅱ`}ǱЅӔҪq¨æ²ë·ÛæÄǱЅŧ̗|jΐ Ɠj}w`sΒӔŏ˷Ϣ˺dԓ
¨æ²ë·ÛæÄǱЅŧ̗|jԓÌë¼ÆáÂ¤※ɧɷɲΛɧӔҪɧeэws※ԓɷ
ɲ΋¨æ²ë·ÛæÄнŧ΋¨æ²ë·ÛæÄ 2 {¨æ²ë·ÛæÄԓŊ΋ѱʿƑìŬ΋ѱʿ
`aԓНɒɧԈ`ŧ̗|j{`}ԓѱƛɧѬǷɧԓɷɲΛɧ̝ӔҪɧeэw (rs 
k .20)sllԓѱƛɧѬǷɧeԈ`ԓwԓɷɲΛɧãÓâeԈ`ԓǱЅƅϠe
ɵ̜΋~ԓǱЅŧ̗|jeНɒ΋q`ĹƓe_l Τo}`sѦϝϢ˺
ԓđñт11−13Τqs 
 
т11. ȎǱͲÌë¼ÆáÂ¤※ɧêɷɲΛɧ¨æ²ë·ÛæÄêǱЅŧ̗ӔҪ 
 
ɷɲ΋¨æ²
ë·ÛæÄ 
нŧ΋¨æ²
ë·ÛæÄ Ŋ΋ѱ  ʿ ƑìŬ΋ѱ  ʿ ƅŃ΋ѱ  ʿ ǎ΋ѱ  ʿ
ǎƓɧ .02 .09 .12 .11 .01 b.05 
ѱƛɧ .18 .28 .23 .22 .04 b.08 
ѬǷɧ .21 .30 .31 .22 .12 b.06 
Ψϡ΄ĹƓ b.15 b.14 b.10 b.10 .01 .12 
Ӓʷɧ .06 .07 .17 .13 .06 b.05 
НȦɷɲŖ
ɘ .27 .37 .32 .13 .01 b.03 
ĎЉɷɲѨ
Λ .21 .36 .35 .23 .10 .06 
НȦɷɲт
 ͮ .24 .36 .37 .18 .08 b.05 
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т12. ÷ǱͲÌë¼ÆáÂ¤※ɧêɷɲΛɧ¨æ²ë·ÛæÄêǱЅŧ̗ӔҪ 
 
ɷɲ΋¨æ
²ë·Ûæ
Ä 
нŧ΋¨æ²ë
·ÛæÄ Ŋ΋ѱ  ʿ ƑìŬ΋ѱ  ʿ ƅŃ΋ѱ  ʿ ǎ΋ѱ  ʿ
ǎƓɧ .07 .08 .07 .12 –.04 –.06 
ѱƛɧ .16 .26 .16 .23 .00 –.02 
ѬǷɧ .22 .29 .27 .21 –.02 –.08 
Ψϡ΄ĹƓ –.19 –.15 –.18 –.03 .00 .05 
Ӓʷɧ .06 .04 .08 .05 –.02 –.08 
НȦɷɲŖɘ .22 .24 .14 .07 .55 .01 
ĎЉɷɲѨΛ .14 .26 .16 .22 .12 .10 
НȦɷɲт  ͮ .22 .31 .22 .18 –.05 .01 
 
т13. Ԉ̂ͲÌë¼ÆáÂ¤※ɧêɷɲΛɧ¨æ²ë·ÛæÄêǱЅŧ̗ӔҪ 
 
ɷɲ΋¨æ
²ë·Ûæ
Ä 
нŧ΋¨æ²ë
·ÛæÄ Ŋ΋ѱ  ʿ ƑìŬ΋ѱ  ʿ ƅŃ΋ѱ  ʿ ǎ΋ѱ  ʿ
ǎƓɧ .08 .11 .07 .15 .04 –.01 
ѱƛɧ .14 .20 .09 .20 .02 –.05 
ѬǷɧ .15 .25 .22 .17 .09 –.02 
Ψϡ΄ĹƓ –.10 –.09 –.10 .00 .02 .03 
Ӓʷɧ .10 .07 .13 .10 .02 –.07 
НȦɷɲŖɘ .17 .18 .15 .10 –.04 –.08 
ĎЉɷɲѨΛ .14 .22 .15 .25 .06 .05 
НȦɷɲт  ͮ .13 .20 .13 .16 .01 –.01 
 
wԓǱЅӔҪq¨æ²ë·ÛæÄǱЅŧ̗|jԓʻȫƁĊȇo}̐ϋnɶΘ
̗ДӔҪɧeэws※ԓɷɲ΋¨æ²ë·ÛæÄнŧ΋¨æ²ë·ÛæÄ 2 {¨æ²ë
·ÛæÄԓŊ΋ѱʿƑìŬ΋ѱʿ`aԓНɒɧԈ`ŧ̗|j{`}ԓʻȫƁĊǴń
ƾƵ̗ДǴńҹӦǁʄ̗Д̝ӔҪɧeэw (rs k .20)sʻȫƁĊełλͲɕǴńƾƵ
ǴńҹӦǁʄo}̗Дo}`ԓǱЅƅϠeɵ̜΋~ԓǱЅŧ̗|jeНɒ΋
q`ĹƓ_іbsѦϝϢ˺ԓđñт 14−16Τqs 
 
т14. ȎǱͲʻȫêƁĊȇqɶΘ̗Д¨æ²ë·ÛæÄêǱЅŧ̗ӔҪ 
  
ɷɲ΋¨æ²
ë·ÛæÄ 
нŧ΋¨æ²
ë·ÛæÄ Ŋ΋ѱ  ʿ
ƑìŬ΋ѱ
 ʿ
ƅŃ΋
ѱ  ʿ ǎ΋ѱ  ʿ
ʻȫ ǴńҹӦǁʄ .29 .15 .12 .18 .10 .01 
 ǴńƾƵ .37 .27 .28 .14 .14 .08 
ƁĊ ǴńҹӦǁʄ .28 .21 .18 .29 .08 .00 
 ǴńƾƵ .29 .40 .32 –.01 .12 .05 
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т15. ÷ǱͲʻȫêƁĊȇqɶΘ̗Д¨æ²ë·ÛæÄêǱЅŧ̗ӔҪ 
  
ɷɲ΋¨æ²
ë·ÛæÄ 
нŧ΋¨æ²
ë·ÛæÄ Ŋ΋ѱ  ʿ
ƑìŬ΋ѱ
 ʿ
ƅŃ΋
ѱ  ʿ ǎ΋ѱ  ʿ
ʻȫ ǴńҹӦǁʄ .27 .18 .23 .25 .19 .05 
 ǴńƾƵ .32 .25 .25 .23 –.01 .05 
ƁĊ ǴńҹӦǁʄ .19 .25 .17 .25 .06 .07 
 ǴńƾƵ .20 .27 .15 .11 .05 .08 
 
т16. Ԉ̂ͲʻȫêƁĊȇqɶΘ̗Д¨æ²ë·ÛæÄêǱЅŧ̗ӔҪ 
  
ɷɲ΋¨æ²
ë·ÛæÄ 
нŧ΋¨æ²
ë·ÛæÄ Ŋ΋ѱ  ʿ
ƑìŬ΋ѱ
 ʿ
ƅŃ΋
ѱ  ʿ ǎ΋ѱ  ʿ
ʻȫ ǴńҹӦǁʄ .23 .19 .20 .13 .13 .08 
 ǴńƾƵ .27 .21 .23 .14 .15 .10 
ƁĊ ǴńҹӦǁʄ .14 .17 .13 .19 .09 .05 
 ǴńƾƵ .19 .23 .17 .17 .09 .07 
 
(ŘÕ^ÙČ
 ˭ѱ̀~ԓˋ˭łλ˩êӫȳ˩ǬħwyΥėɲϰ΋³æÎÂæ¸̑Β ʥhԓ̨Қ΋Ư
Ŋ~ǑfµæÑâµ¥¹іbµæÑâ ȇѼԓϫЀ΋Υėɲϰ΋³æÎÂæ¸ԓu£¦
Ä«Ú͋Ƕ нzwsċƨǀƗˠ~ԓѱ̀Ƿˈ˕˩ӔĪd 1 ƨΐÃë½ ʹ`wŏ˷
z}`abԓϙȰŖӚ_z}ԓń}͋ǶȒȽ{`}̊љϢ˺ ʨқqld
dzweԓ※ӅьЈbϢ˺{`}ҷʏoԓǀƗowsrԓβtΥėɲϰ΋³æÎÂ
æ¸{`}ԓu ͋ǶqȒȽɗ͕ȲƷĲ͎̒Ĵȥԓ÷ǔĲԓ˟ԓ̟ȽȐȽ`zwʚ
̒ ǀƗ~fwsðңaԓ˭ѱ̀ԓµæÑâµ¥¹eǑf`ldԓlʚ̒ ǀƗq
lԓˋ˭łλ˩êӫȳ˩ǬħwyΥėɲϰ΋³æÎÂæ¸žЈĲ ʪħqle~f
wіbsˋ˭ ĐтqɌ~ѱ̀~`ԓȏ`µæÑâѱ̀̨ԓǴǶowĲ
 Τswіz}`xas 
nԓΥėɲϰ΋³æÎÂæ¸ ͋ǶqȒȽĮӹɧʚ̒ ǀƗowlԓӅь͕~_s
ɝͯ̊̀ԓu̊̀ƧŇo}҇ ԓȒȽĮӹɧǟɊɧ2{ђ͕dѢĩnsĮӹɧԓ
u̊̀ȇqƨσǴǶɧêìѿɧl ʚoԓǟɊɧԓu̊̀e͋Ƕoao}`
 ozd͋Ƕ~f}`dad ʚqs˭ѱ̀Ϣ˺ԓĮӹɧʚ̒o}hʹ` α Ī
ʾĲdԓΥėɲϰ΋³æÎÂæ¸͋ǶȒȽĮӹɧԓűŏ~_leΤnwswxoԓĮӹ
ɧщʾƨƑp̊̀ нzwӟԓƨσeϡ˕΋ǴǶo}`d`aŋ̊̀Įӹɧ`aђ
͕_s˭ ǀƗˠ~ԓ2ƨΐѱ̀Ϣ˺ ǀƗ~f}``ldԓŋ̊̀ĮӹɧӔq̊љe~
f}``eԓċɓŏ˷π~ƉДЈbs 
ìˇԓǟɊɧ{`}ԓ˭ ǀƗˠŊϢ˺xj~Ѹѳ~f~`sMessick (1975) ԓ
ǟɊɧԓєӃ΋ʧѳ ·ȗns~ԓ̊̀Ŕʹz}ɗwϢ˺uÂ¸ÄєӃ
ìПΰȽ ΠdԓĎʧѳeʴʙ΋~`l Τo}`hlnsuo}ԓuʧѳΠѡ
ԓ̊̀ɵƙǟɊŬxj~hԓu̊̀ ĥʹqlΥė΋Ϣ˺ǟɊŬeɞьn}`
subԓǟɊɧ̊ѡԓìƨѱ̀Ϣ˺ ƾϟ~͗hԓ˭ѱ̀Ϣ˺u̊ѡ
ұΰìҿұg`l̻ɵoj`s 
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˭ѱ̀~ԓΥėɲϰ΋³æÎÂæ¸÷Ìë¼ÆáÂ¤※ɧɷɲΛɧԓНȋɝԓǱЅӔҪq
¨æ²ë·ÛæÄŧ̗|jԓnԓuΥėɲϰ΋³æÎÂæ¸£¦Ä«Ú well-beingӓ
~ɵƙ_ӔҪɧeэ`xnwsΥėɲϰ΋³æÎÂæ¸÷~ƾΣ΋іbÌë¼
ÆáÂ¤※ɧԓuĎщʾΥėɲϰ΋³æÎÂæ¸ӔҪ ΤowswԓǱЅӔҪq¨æ²ë
·ÛæÄŧ̗|jԓǱ̂ŊȇĊӔĪʚ̒~_ɶΘ̗ДӔҪeэwowslϢ
˺ԓċɓΥėɲϰ΋³æÎÂæ¸ΘΐowѦϝ̊љ нz}`hð~Ӆьɲǀ
ԓ˭ѱ̀~ʹ`wΥėɲϰ΋³æÎÂæ¸͋ǶȒȽeìǶΰȽǟɊɧ ʙ{lѡȤsw
xԓ˭ѱ̀ԓ˟ăƨΐѱ̀ нz}`wԓuăƨΐѱ̀Ϣ˺ӔҪɧ эl
z}ԓ̈́`ǟɊɧѸѳeƉД~_asȏhԓ˭ѱ̀c`}ԓuԚԕϢ˺v~њңo
wњңϥјӇȒȽĮӹɧ{`}űŏĲeΤnwϊƬ~ԓΥėɲϰ΋³æÎÂæ¸͋ǶȒȽ
{`}ԓˋ˭ǬħwyǑfƢӺhŔʹ~f~_aleΤƠnwіbs 
ðңaԓl~ˋ˭łλ˩êӫȳ˩Ǭħwy ȇѼԓlю̓~ԓċƨa
Ǐhǌʾ ͋Ƕowѱ̀нwledzwsuɵƙ~ԓ˭ѱ̀ԓul~ɗwÃë½u
eʙ{ɵЃě}Ǒf`leʚʰ~fs˭ǀƗˠŊ~ǀƗowњңϥјӇĮӹɧǟɊɧ
̊љϢ˺ԓ˭ѱ̀~ʹ`wΥėɲϰ΋³æÎÂæ¸͋ǶȒȽeˋ˭łλ˩êӫȳ˩Ǭħwy 
ȇѼċɓŔʹ~f~_l ΤqӅь҆˄`aleіbxasnԓ˭ѱ̀Ύ
ҟ¡xʾtȒȽ{`}ԓǱ̥̂ӞœɧœmĮӹɧǟɊɧ ̊љqlԓŁнΞζeΤ
qĲņҨ͕ΒҴ͕ ̊љqԓċɓԓă̚ŏ˷ ƕε̌΋Ŕʹ Ҭl~ԓ˭ѱ̀
Ãë½eʙ{ɵЃԓűăŏ·ʬnxas 
šb}ԓ˭ѱ̀~ԓΥėɲϰ΋³æÎÂæ¸÷~ԓǱЅӔҪq¨æ²ë·ÛæÄŧ̗|j
eԓÌë¼ÆáÂ¤※ɧɷɲΛɧӔҪqleѨwslϢ˺НğԓǟɊɧ ʴʙqϢ
˺o}Ӆь~_eԓǷҒ΋ђ͕dӮȯӅьіbsѱƛɧѬǷɧeԈdzwԓ
ɷɲΛɧeԈdzwqǬħc`}ԓǱЅȇqДŧ΋ƅϠeԈ`̬͎~нajxeԓ
ƃȇѱƛɧѬǷɧeěhԓɷɲΛɧě`ǬħԓǱЅȇqДŧ΋ƅϠeнhhz}
oaleΤƠns{ԓΥėɲϰ΋³æÎÂæ¸ȥeǱЅƅϠˇ{eԓlԓ
ǱЅǁӯcjŕҳȽɎӰo}hƉДɧeԈ`su¸­âe¸­â Ͳ (Skills beget skills)v
(Heckman, 2012) `aʚʰтaԓ_Υėɲϰ΋³æÎÂæ¸ԈnԓœΥėɲϰ΋³
æÎÂæ¸Ԉn{ez}`hƉДɧeԓ˭ѱ̀Ϣ˺dΤƠnw~`xadsw
xoԓÌë¼ÆáÂ¤ɷɲΛɧueʻБČŃΑʦȇѼad{`}ԓċɓԓ
ɹӅѸѳ Ӆɞьe_xaswԓ_Ìë¼ÆáÂ¤ɷɲΛɧ※ɛ ʙ{łλêͲ
ɕeԓaͰǅcdlz}ԓǜĠ£¦Ä«Ú Τqdԓ`zwԓłλêͲɕ
˭ĊΥėɲϰ΋³æÎÂæ¸Υė΋ͰǅΒĄĢʹ{`}̻ɵ ʆaleЎь~_asċ
ɓŏ˷ԓlaoẘљ нaleӅь~_Јbs 
 laԓ˭ѱ̀~ԓ`h{dӅьΛэ ɗlɿŠoԓˋ˭łλ˩êӫȳ˩Ǭħw
yΥėɲϰ΋³æÎÂæ¸̑Β ȏodˎd~fwsodoԓðңowcԓċƨŏ˷
ԓ1ƨΐѱ̀Ϣ˺ ʹ`w̔˅΋ѱ̀ƾ|h~_s̔ ˅΋ѱ̀~ԓǌʾӓƑ˕Β
Ӕ΋ӔҪɧƾ|hѸѳod~frԓΥėɲϰ΋³æÎÂæ¸eĠd£¦Ä«ÚɎӰowda
d`al~ѸѳqlӦo``aƢӺ͕e_sl͕{`}ԓċɓ 2 ƨΐѱ̀Ϣ˺
 ӤјoϟbwɓԓΥėɲϰ΋³æÎÂæ¸ϸ˅΋ǌŬӔq̊љ нz}`fw`swԓˋ
˭łλ˩êӫȳ˩Ǭħwy ȇѼowΥėɲϰ΋³æÎÂæ¸͋ǶȒȽĮӹɧêǟɊɧ Ԉ
}`hwԓ͋ǶȒȽì{ì{{`}ŁнΞζíȄ̨Қ н`ԓċɓΞζҬȗɏι{Λ
э ʪħow`s 
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Ţ 1 Ŀ©ðŔĹĸƄbĚţ

5Ì2ÆÔI 5H 5H
½½rJ0v5°½2v5 ½ÌÇ¾ÉÍ5^D
½½Í#Í ½ ½5I
½½¥5Í° = ½3@
½]K
GÍup ½ÍN âêûâ!CÁÒÍ'>
½½-[vG ½ÓX¿ ½ßÿïýÜ
½½5HvG½½°° ½ûáùØýâ
A
vËGV ½A
½½GVWtÍs IG=
½FÍ= IGyF
d½ ½IG= ½óåIG
½heiă%ZÍFăQþ'¢ă©CFă!C:9 ½mFIGyF
½SIÄădÍădÍTÓÐÆÄăgHÍPFÊ*,F
½GF²°hF²°|F dþmF
½¯jF²°íÚè×ñGF²°ØðÙÿêðúþßýêüÿú ½d
½N ½îÿäëùè×mF
½ãúðßýêüÿú
½F
aÈÃþ0Hb
½uvaÈÃ
½Z;þ	
½(64
½ Lx`
½ØýÞÿáóýê
ÍvnJÍq ÍIGÎÍdÈÂÊq IGyF
½½ÍGÍ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ļƗȬČ¥ĤĆǷȡȎȃȡǻǗł
ĔĀO ĚĀO
ûªrĆĳƐ Ɩ Ɨ óùĆúfǑǗĳşǗèCǕżŧǄǐĉŁǃǦǥĳ uƌƳń{
|Ćĳ Ɩ Ɨ ČĆúfǒǗĈüǕſǆǥ¥dǕǢǍǐôtǃǦǥĳ uƌƳń{
ĳşǗR<Ǘōŕ Ɩ Ɨ ĳşǗR<ǨōŕǄƳǉǦǕcǏƿȗȊǗ±ÈǨvņǆǥƳĺCǗ	ǒǔǥǂǒǨŉƻǥĘǗĺðǨĺƺǂǒ uƌƳń{
ŷ'ĳǗōŕ Ɩ Ɨ ŷ'Ǩĳ4ĳşǋǒōŕǄǐƹǥƳǆǔǧǌĳşǗ1ĆǔƊļŗǨ·ǍǐƹǥǒŅŵǆǥǂǒ uƌȤŷ'ĳōĉŐƉƕȝȣǺșȢȃǻȅȥ
cËĆ¥C Ɩ Ɩ ȌȅƾĄŮÄÊƽǣ·ǍǐƼǤƳǓǗǢƺǔÀF_ǑǠń{ǑƿǥÆūĆǔ¥CȤZǙƳƍƿƳ¤ǄǝƳn£ƳǤƳ¢Ǧȥ uƌƳń{
ĳ§ŕĆ¥C Ɩ Ɩ ĳ4ǒǘāǔǥĬǗŀïƾżǧǥǿǬȑǗ¥CȤǐǦƳ-©ƳĨÉĘȥ uƌƳń{
¥Cő¿ÂÿǗü Ɩ Ɩ kƾ
*ǕȈșȣȅțȝǔļ¥ǑŀĥǨSǁǥǋǁǗõåƑƤƫƩƪƪƔƠƦƧƨƒǕ|ǆǥƳ
*ǗMCĆȢİCĆ¥Cő¿ uƌȤǻȃǫȝȢȏǮȣǻȢȋțȀǬȕȥ
ßŜ Ɩ Ɨ iþǗ:îǕ|ǆǥ©M¡ǡèCàíƳèCǗ´9¡ǡƄ´9¡Ƴß4ǗǃǡstǔǓǨǃǄƳûéǨťǄǐÞšĆstǄǊ·ġ¡ǨǠǎ\o ŜYěæƳń{
ĬǗ¥Cļ3ǗùŅ Ɩ Ɩ ĬǗļ¥ƳƆgƳǺǮǻȁȘȣǕcǏǀĈ²Ǘļ¥ǗG7Ƴ¥CõªǗùŅ uƌƳń{
ŀĥǗÓ3 Ɩ Ɨ ĬǗŀĥƾSƹǐƹǥÂSƳŀĥǨSǁǐƹǥ|ŗǗùŅ uƌƳń{
ĬǗ§^ǗùŅƲƲ Ɩ Ɩ Ƹǥ|ŗǕƽǨǄǢƺǒǄǐƹǥǒƹƺ§^¡ǗùŅ uƌȤǭȂȆȠȣȆȢȋțȀǬȕƳĠÅĆŀĥëtȥ
ǣǄǃǚǗűl Ɩ Ɩ 
*ǗUǤǕƸǥÖƵǔŀŁ:îǗƽǣȌȅǨōŕǆǥİ> uƌ
ƋĮĬǗƊƓƐgƓƐEƹǗűl Ɩ Ɩ ƋĮĬǒǉƺǑǔƹĬǨG7ǄƳƋĮĬǨűµĆǕlǞ&S uƌ
lǜǄƹóǚǗűl Ɩ Ɩ 
*ǕǒǍǐlǜǄƹô¡Ǩ·ǎĬǨǉƺǑǔƹĬǒG7ǄƳűµĆǕlǞ&S uƌ
ČĆĖ Ɩ Ɩ ƋĮĬĘǗşŢǔóǕ|ǄǐSǁǣǦǥűµĆǔĖ uƌƳń{
©¥Ð Ɩ Ɨ ĬǗ¥Cļ3ǕǢǍǐĳşǗ¥Cƾ-ƏĆǕƿŝǂǃǦǥǂǒ uƌƳń{
-©ĆK Ɩ Ɨ Ĭǒĳ4ǗÛáǗůƹǨùŅǄǊǑĬǗēõǕyǤêƺK uƌƳń{
-Qç§ Ɩ Ɨ ĬƾƸǥ|ŗǕç§ǨSǁǊǑƳƹǕĈ²ƾĳ4ǒQǅ|ŗǕç§ǨSǁǐƹǥǂǒǨŁĉƸǥƹǘùŅǄǐƹǥǂǒ ĄŮÓÒȤƟƤƝƤƓƐƝƤƜƤƔƞƢƓƐƤƝƛƥƛȥƳƐŜYě
ǪǿȂȁȖȡȅ Ɩ Ƙ óùĆȢùĆŘķǕǃǣǃǦǊƀƳƬs,Ǘ©ŁƭǗĢ·Ȣ[ǗǊǟǕƳŶľǔĬǒǗŢ¸Ǩ ǎĺCǡǉǗǢƺǔôǨ·ǍǊ¥ĤĆż ń{ȤƤƤƢƓƐƛƣƤȥ
1ĆÔȗȄȝ Ɩ Ƙ ǪǿȂȁȖȡȅ|ŗƾĳ4Ǩ@ǁǐǀǦǥq`ƽƳĳ4ĳşǘǪǿȂȁȖȡȅ|ŗǕ@ǁǐǠǣƺǂǒƾǑƿǥq`ǔǗƽƳǒƹƺǂǒǕżǆǥļŗȗȄȝ *ÊŽǕuƌƳƅ¸Ę
ÔŇ® Ɨ Ɩ ¥dǨÅĆǕĲ1Ǖ qǆǥİ> ¾pŤXŐƉ
ĺCǗ´9 Ɨ Ɩ Ī¬ĆǔĺCǨ´Üǆǥİ> ǻȅȝȣȑŐƉ
5ǤÇƻ Ɨ Ɩ ĺCǨÑŠǕ5ǤÇƻǥİ> ȝȣȝŐƉ
ĳÕ Ɨ Ɩ ĳǗÖƵǔ$ƅǕżǆǥÕȢōŕ ĳŇţŜYě
ĻC¡Ǘ9 Ɨ Ɩ ĻC¡Ǩ´Üǆǥİ> ȔǹșȔȟȃǻȅ
©¥9 Ɨ Ɩ 	ǕȉǲȃǫȐ¥CǨő¿ǆǥİ> oǓǠǗĺCőÒč
©¥ǗQt Ɨ Ɨ ļ3ǃǦǊ©¥ǗĵĆǔ§VǗùŅ ©¥Ŏǒļ¥ǗȔȂȁȡǵ
©¥ǗùŅ Ɨ Ɨ "Ǘô¡ǡõåǨī­ǄǊ©¥ĝƌǗ¹œǒùŅ óŎǗąeóǗ©¥¹œ
ļċĿ;ǗùŅ Ɨ Ɨ 1Ćǔ©¥ĝƌǒ©¥ļ3ĺCƾǇǄǠĴǄǔƹǂǒǗùŅ ÊiǦǗȑȞǽȡȅŐƉ
Ǘùœ Ɨ Ɨ ĬǗĺCǗįǕƸǥ1ĆõªȤ§^Ƴ!ĘȥǗùŅ ŏ!ŐƉ
©¥ŎǗö Ɨ Ƙ ©¥ŎǗùŅƳü  ŖĬǚǗŜYě
ĆõªŎǗö Ɨ Ƙ ĆõªŎǗùŅƳü  ŖĬǚǗŜYě
ȇțȃǫȐ Ɨ Ƙ ŬIǗ3ÌǕǎƹǐŎǥǂǒ Ǭȡǿȍșȣ
ČĆYƉŅâ Ɨ Ƙ |ĆǔĸĹeƅǑYƉǨŅâǆǥİ> ƢơƢƤȧƤƢƤƥǔǓ
SČĺC Ɨ Ƙ ĬǨ@ǁǢƺǒǄǊǤƳĬǗǊǟǕĺCǄǢƺǒǆǥĺð ń{ȧ ŖĬǡ¼ǚǗŜYě
ßŜ Ƙ Ɩ ûĆǔÞšĆřǄǊĺCǡ©¥Ǘļ3&S ĳŋtȢĬŋtǗŜYě
ȋȣǾȇȜȃǫô¡ Ƙ Ɩ ĺCȢ īȢ©¥ǗÞšĆstǄǊȋǿȣȡǨûǅǃǈǥ&S ĳŋtǗŜYě
ǼȝȏǷȡȅȟȣȝ Ƙ Ɨ ù¦ȧ#ȧŭȧČĆÊǕäƺǢƺȧǉǄǐŸÊĆǔć×ǗŮ¯ǨǸȓȣȅǆǥǢƺȧĳǣǗKȤĺCȧ©¥ȧ īȧĻCǔǓȥǨhFǃǈǥİ> ĳŋtǗŜYěȧĺCń{
=Ŧ¡ Ƙ Ɩ ǰȜǺȇȜȃǫǒÈü¡Ǩ0ǖºƻǊǠǗǨûǝ3ǈǥİ> ĳŋtǗŜYěȢ=Ŧ¡ÓÒ
İ>ǕǎƹǐǗĳÕ Ƙ Ɨ ŌǗİ>Ǖ|ǆǥÈİńǡĳōĉ ĳŋtǗŜYě
ĳB>© Ƙ Ɨ "ƾƸǥõåǕƼƹǐľǔĺCǨBÎĆǕũĺǑƿǥNİ¡Ǘōĉ ĳŋtǗŜYě
ĳ~ Ƙ Ɨ ĳ4ĳşǨcËĆǕ#ƸǥǠǗǒǆǥ©Łȧĳ4Ǖ#Ǩħƹǐƹǥď ĳŋtǗŜYěȧơƛƥ
1ĄĆCØǏǁ ƙ Ɩ ŐƉǕLǤĜǞƀȧǉǗèCĳƾćĆǒǔǍǐƹǥõª ĳŋtǗŜYě
ÊȢ# ƙ Ɩ ŐƉǡèCǗŮ¯Ǩ¯?ǃǈǥǂǒǕ|ǆǥƶÊƷǒȧŐƉǡèCƾ¯?ǆǥǂǒǗƶ#ƷǗĐ ĳŋtǗŜYě
H\ ƙ Ɩ ûǅǊ3ÌǗH\Ǖǎƹǐ¹ëȧ6ÁǆǥȑȟǼǻ ĳŋtǗŜYě
Ů¯ć× ƙ Ɩ *ĕûƾrĪǕLǤĜǞƀǗć×S¡ ĳŋtǗŜYě
ǯȡǶȣǺȖȡȅ ƙ Ɩ ŨĺǗŐƉǕ|ǄǐċǃǦǥĺCĆS¡ǒ©¥ǗŜ ĳŋtǗŜYěȧ¼ŋtȧėĬǗń{ŋt
ĭ> Ƙ ƚ ŸƹÅŻć×ǕSǁǐA>Ǩġǁǥ>ȧ¥ò ŜYěæ
ǷȣȎȡǵ Ƙ ƚ "ǗŚìǨıƽǄȧƸǥƹǘŞƻǐǄǜƺǢƺǔiĆƼǢǙ1ĆǔľŒǕ|ǄǐȧǉǦǣǨ2ùǆǥǊǟǗōĉĆȢĺCĆǔA>ǑƸǤȧǕhFǄġǁǥǠǗ ŜYěæ
ȞǺȜǯȡǻ Ƙ ƚ ımǡ]ƁǔǓǗõåǕƼƹǐǠȧƺǜǀŰǆǥŬďȢİ>ȢĞÎȧǻȅȞǻǗȉǲȃǫȐǔBÎǨĦWǆǥȋȣǾȇȜȃǫô¡ȧƎƹȜǻǴǕƸǥ"ǕƼǁǥȧĄŮǪǭȅǱȕǗyǆǥȓǺȃǫȐǔĞÎ ŜYěæ
ô¡©¥ĉ¡ ƙ Ɨ ȋȣǾȇȜȃǫǗȞȒȝǕ¦tǄǊĳ©¥ĉŁ ŜYě
Ȗǿ©¥ ƙ Ɨ ©¥Ǖ|ǆǥ©¥ǡōĉȧùŅǗģĎ ŜYěȢƅ¸æ
ǪǿȂȁȖȡȅ Ƙ ƙ ŃzǔĈ²Ǖ|Ǆǐ¸ŢǄǊǤƓƐ@ǁǨáǟǊǤǆǥĺCǗ&S ĳŋtǗŜYě
-©¡ Ƙ Ƙ ğĆtĩǘq`Ǆǔƹƴ©¥Ć-©Ȥ-©ĆŴ­ǡ"ĆĶĂȥƳōĉĆ-©ȤŀïLǡ¦'¡ȥǨTǞjĆȢjÚ)ĆǔõªȢô¡
õª-©ȬuƌǕǢǥşĆȢûùĆëtƳȤôt
õåǡuƌǗȥĳŋtƸǥƹǘĬŋt
ǗŜYě
ô¡-©ȬĳŋtƸǥƹǘĬŋtǗŜYě
SČ¡ Ƙ Ƙ SČĆĺCǗuĺƈǗ" ĳŋtƸǥƹǘĬŋtǗŜYě
©Ŕ Ƙ Ƙ
Ĭƽǣĳ4ǗǊǟǕǷǻȅǨƽǁǐƳƽ#ƸǥǂǒǨ§^ĆǕǄǐǠǣǍǊǒƿǕûǅǥ©¥ƴiǗ
|ŗǕǠûǅǥǂǒƾƸǥƴ©¥ǘ/aĆǕǘȓǺȃǫȐǋƾƳÃËǑǘƶýǄňǔǃƷǡƶǆǜǔǃƷƲǔǓǗ
ȉǲȃǫȐǔß·ǌƾƺǂǒǠǢǀƸǥƴ
õªȢß4Ȣô¡ȬĳŋtƸǥƹǘĬŋtǗ
ŜYě
*ĕÊȢƂÊǕƼǁǥźĄǘŪǦǐƹǥ
~½ Ƙ Ƙ
ƯàĆȢžĆȤȚǷȢǿȃȥżĵǑĬǨŶǕ³ƺŭĆĩDȤ~Ŷȥ
ư(ǦǊĬǒǗôtǗż¡ǕƼƹǐřǄǐ ·ǃǦǥ©¥Ćª
ƱĬǗ(ǦǊĺðǡ¡ŜƳÏǨĎśǆǥŬ¡Ǘ©¥õª
ÃËǗePƳưǨ§VǆǥǂǒƾjǀƳ½¨ǡ«ƺß·ǌǒƹǍǊƳđǡƽǔ¨¥ǕǊ	ńĆ¥©ƾƹ
ǡǆƹƴ
õªȢô¡ȬŜYě
ĳŋtǗuŊĆĊĒƾǛǒǩǓǋƾƳĬŋ
tǠNİ
*ĕÊȢƂÊǕƼǁǥźĄǘŪǦǐƹǥ
~Ŷ Ƙ Ƙ àĆȢžĆȤȚǷȢǿȃȥżĵǑĬǨŶǕ³ƺŭĆĩDȤ~½ǗƯȥƴ
ŜYě
ĳŋtǗuŊĆĊĒƾǛǒǩǓǋƾƳĬŋ
tǠNİ
ĝƌĆ©¥ĉ¡Ȥ©¥ǗĉŁȤƟơȨų
ŹćȥȦ©¥ǕǢǥ īǗ¹ŨȤƟơǗ
ȩųŹćȥȥ
ƙ Ɨ
ĳǗ©¥ǨÝǄǀĉŁǆǥİ>Ȥ©¥ǗĉŁȥǒȧ©¥¥dǨ8üǄǐ īǨŨǟǥİ>Ȥ©¥ǕǢǥ īǗ
¹ŨȥǨTǞƴ©¥Ć¥dǨĉŁȢKȢ»ǆǥƾȧǉǗƀǕ©¥Ǘ§VǨùŅǆǥľǘǔƹǒǃǦǐƹ
ǥƴ
ŜYěȧȃǻȅæ
°ÿĆ©¥ĉ¡Ȥ©¥ùŅȤƟơȪųŹ
ćȥȦ©¥ęùȤƟơȫųŹćȥȥ ƙ Ɨ
©¥ǒǉǦǣǗżǨ4ÍǄȧǉǦǕǢǍǐŝǂǤƺǥǨ{ĉȢǜǊǉǗĞÎǨùŅǆǥİ>Ȥ©¥ùŅȥǒȧ
©¥Ǩ[ŲǄǊǤȧĳǗƃǗðǕ#6ÁǨǄǔƼǄǊǤǆǥİ>Ȥ©¥ęùȥǨTǞƴ©¥ǨùŅȢęù
ǆǥƾȧǇǄǠ	ńĆǔ©¥ĝƌǨľǒǄǔƹǒ¦tǃǦǐƹǥƴ
ŜYěȢȃǻȅæ
©¥ǷȡȎȃȡǻ ƙ Ɨ
ğPĆÕƴ©¥ǨǒǠǔƺČĆĈüǕƼǁǥĳB>©ǗøǦǑƸǤȧĳşǗ©¥ǗĉŁȢùŅȢę
ùǒȧĬǗ©¥ǚǗĉŁȢ-©ȧ±ǆǥÀFǕƼǁǥĵĆǔ©¥ĉŕǔǓƾTǜǦǥ
ƮËȞȍșȣǑǘȧ©¥ĉ¡ÕǕäǍǐŇţǄǐƹǥƴ
Ň©¥ĉ¡ǗÙJñ
©¥ļ3Ǘő¿ ƙ Ɨ õåǕŰ5ǔļ3ǗőĚƴ1Ć©¥ĝƌǒiĆļ3ĺCǗĴǑƸǥ©¥%ĽǨTǞ ŜYěȢĺCń{
ǾȣǹȘȝȢǻǳȝ ƙ Ɨ tĩǘğǃǦǐƹǔƹƾȧ|ĺCǗ¶ǨǻǳȝǗƎƽǣùŅǆǥÕƴ
ŜYě
	Ǖǘĳŋtǋƾȧãăǡ+ǗePȧ}
ŹwǔǓǕǢǥĬŋtǠüƹǥ
*ĕÊ
ƂÊ
÷
ĳ
ĳż

*Ê
*Ê
ĳ
Ĭ
ĳż
ĳ
Ĭ
ĳż
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ŽŷãïǻĦïY« žŷ  ſŷĭöïY« ƀŷùïąÓïY«
gŮƒĦk ǽåïǾ
gŮƒĦk ǽåïǾ ƐlïėuƲwěƠƛƲƨƲėśêƮŞň
gŮƒĦk .·ląŮ
gŮǽŘ%ėuĭöıūŸǵǼǓǱǻǜǔǞǾ ǃǘǛǚǮǹǞƒŭēǔǘǅǵ Eùïĝ9ǽƦƧơ­:tƖƾǾ
gŮƒĦk ǽåïǾ
gŮƒĦk Ř%ėuĭö
gŮǽǔǜǄǵǻǧǇǼǔǻǤǳǙǅǭǾ ÈĥƲ¨ƒ9Ğ+ƒò
æïĝ9ƒ`ƯƺƲÌĻƮÈĥƲĝ9Ʋ
æ ŹżǺµ²ƲKūĝ9ƒǃǘǛǚǮǹǞdf ŹźǺµ²Ʋģċǻ tơŃ
ĻKĄÐƒĦk ǽåïǾ Kūĝ9ƒlŞ ĭöǻĨĮï!ŧƒc¼Ď
gŮƒĦk ÈĥƲƘƪǽĞƲ;/Ǿ
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